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Agricultural Sciences

Biotesting of entomopatogenic bacteria
Bacillus thuringiensis against caterpillars of
Pieris brassicae L.

Balabek A.

Kazakh Research Institute of Plant Protection and Quarantine named after Zhazken
Zhiembaev, Almaty, Kazakhstan

Adilkhankyzy A.

Kazakh Research Institute of Plant Protection and Quarantine named after Zhazken
Zhiembaev, Almaty, Kazakhstan

Shisenbaeva N.

Kazakh Research Institute of Plant Protection and Quarantine named after Zhazken
Zhiembaev, Almaty, Kazakhstan

Currently, biological products occupy a special place in the protection of crops from pests.
Microorganisms of various origins are used in the production of pathogenic biological preparations
against crop pests. Bacteria of the genus Bacillus have pathogenic properties against harmful
phytophages and phytopathogens. In this study, experiments were conducted to test the activity
of collection strains of entomopathogenic bacteria from the Research Institute named after
Zhazken Zhiembaev against cabbage white caterpillars and obtaining reisolates to preserve the
viability of collection strains.

Obtaining environmentally friendly products is one of the most important tasks of
agriculture. Microorganisms of various origins are used in the production of pathogenic biological
preparations against crop pests. One of them is biological products made from entomopathogenic
bacteria Bacillus thuringiensis [1].

Bacteria of the genus Bacillus have pathogenic properties against harmful phytophages and
phytopathogens. Unlike pesticides, these drugs have a selective effect only on pests [4]. They are
also harmless to humans, animals, beneficial insects and the environment. At the Kazakh Research
Institute of Plant Protection and Quarantine named after Zhazken Zhiembayev released a
domestic biological drug Akkobelek based on Bacillus thuringiensis with an entomopathogenic
effect, covering a wide range of lepidopteran pests.

Cabbage white - Pieris Brassicae L. is widely distributed in the southern regions of
Kazakhstan, the main pest of the cabbage family. During the growing season, up to three
generations develop. It often damages white cabbage and cauliflower, as well as plants such as
turnips, horseradish, rapeseed, mustard, and indau [5].

The research was carried out in the biotechnological laboratory of the Kazakh Research
Institute of Plant Protection and Quarantine named after Zhazken Zhiembayev. For the
experiments, collection strains of entomopathogenic crops from the Kazakh Research Institute of
Plant Protection and Quarantine named after Zhazken Zhiembayev. The strains grown on nutrient
medium “A” for 5 days at temperature of 28 °C was dissolved in 10 ml of sterile water and the
spore titer was calculated by dilution. A chamber of Goryaev was used for counting the titer of
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spore [2].

Young caterpillars of cabbage white were taken as a test object. The caterpillars are brought
to the laboratory in the egg phase and raised under laboratory conditions to prevent damage from
Braconidae, which natural enemies of cabbage white. When the caterpillars reached the required
age, they were used for testing. During the experiment, the leaves of the horseradish plant were
used as food. For infection, the titer of the suspension was adjusted to 1x102. Food for caterpillars
was sprayed with the prepared suspension and dried at room temperature. In the control
treatment, the food provided to caterpillars was sprayed with tap water instead of a suspension
[3]. Infected leaves were fed to the caterpillars, distributing 4 replicates of 10 caterpillars in Petri
dishes.

The experiment tested 28 collection strains based on the species Bacillus thuringiensis
kurstaki, Bacillus thuringiensis sotto, Bacillus thuringiensis var thuringiensis. The condition of the
subjects was monitored and they were fed daily. The death of pests was recorded on days 3, 5, 7
of the experiment, and on the 7th day the experiment was stopped regardless of mortality.

As a result of laboratory experiments, the highest rates were observed in strains Xc-08p,
LHaz-13, BAcs-13 with 100% results. After the top three, the indicators belong to strains BT»-12,
LHmM;-12, LHa1-13 and the lowest indicators were noted for Xc-08-1, Bt.ssp.galleria.45(ab), 3k-nsk.

To test the biological activity of entomopathogenic collection strains of Bacillus thuringiensis
on cabbage white caterpillars, strains Xc-08p, LHaz-13, BAcs3-13 were selected, which showed the
highest efficiency according to the results of laboratory experiments. These strains have a high
entomopathogenic effect against cabbage white, and therefore can serve as the basis for the
development of a new biological preparation for the protection of agricultural crops and cabbage
crops from cabbage white.

The research was carried out within the framework of the grant financing of the IRN
AP14871184 "Creation of a domestic bioinsecticide based on the bacterium Bacillus thuringiensis
for the control of lepidopteran pests in Kazakhstan"
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Art History

MONUMENTAL- DECORATIVE PAINTING
OF AZERBAIJAN

R8SMiYYS MAHMUDOVA

Azarbaycan Pedaqoji Universitetinin nazdinda Azarbaycan Pedaqoji Kollecinin va
Azarbaycan Rassamliq Akademiyasi nazdinda incasanat kollecinin misallimi, Qabagcil
Tahsil isgisi.

Abstract.Monumental-decorative painting, which is an integral part of Azerbaijani fine art, has a
centuries-old history and rich artistic traditions, has undergone a unique development path, and
interesting art examples have been created in this field in the current period. Being directly
related to public, civil and industrial architecture, as well as the formation of the urban
environment, this field, which has a public nature, has not been involved in comprehensive
scientific research until now, which has determined the relevance of the topic.

Keywords: Azerbaijan, decorative, art, palace

Azarbaycan tasviri sanatinin tarkib hissasi olan monumental-dekorativ rangkarliq coxasrlik
tarixa va zangin badii ananalara malik olub, 6ztinamaxsus inkisaf yolu ke¢mis va movcud zaman
kasiyinda bu sahada maragli sanat nimunalari yaradilmisdir. Bilavasita ictimai, mulki ve sanaye
memarhgl, elaca da sahar mihitinin formalasmasi ila alagali olmagla, ham da ictimai mahiyyast
daslyan bu sahanin indiys gadar shatali elmi tadgigata calb olunmamasi mévzunun aktualligini
sartlandirmisdir.

“Monumental sanat” termini XX asrin ortalarinda meydana galmisdir. Manbalarda
“Monument, monumental s6zU latinca “monere” felindan yaranaraq ¢cox manalar ifade edir:
xatirlamagq, yada salmagq, adlandirmag, talgin etmak, ruhlandirmagq ...” manasini bildirir ve tasviri
sanatin bu ndvina mihim hadisa va saxslarin xatirasina hazirlanmis kifayat gadar iri hacmli
abidalar, hamcinin konkret olaraq har hansi bir memarliq tikilisinin, sahar, park ansambllarinin
heykaltarasliq, rangkarliq, mozaika, vitraj va s. bazadilmis nimunalardan ibarat makanla alagali
plastik sanat novlari daxildir. Morfoloji mazmunca monumental incesanat “ela bir makan sanat
novidur ki, o memarliqg tikilisi ilo birge atraf muihitin formalasmasinda da istirak edir,...
monumental incasanat asari ictimai sturun, eyni zamanda real insan muhitini formalasdirir”.
incasanatda “monumentalliq” termini badii obraza malik plastik formalarla ifads edilan ictimai
ahamiyyatli mazmunun “tazahilr formasi” kimi anlasilir. Bitln bunlarin naticalari olan asarlar isa
bir nUmuna olaraqg nazarlari calb etmakla nalarisa yada salmaq, xatirlatmagq, 6rnak olmagq va iftixar
etdirmak magsadi dasiyir. “... Bir sira monumental sanat nimunalari har hansisa bir ali ideya
daslyicisi olmayaraq, memarligda akkompanement, divarlarin, fasad va digar sathlarin dekorativ
tartibati rolunu oynayir”...

Muixtalif tarixi manbalarde hagqinda so6z acilan, Serg poeziyasinin taninmis
ndmayandalarinin asarlarinds vasf olunan, miniatir Uslublu asarlarda zamaninda moévcudlugu
tasdiglanan monumental-dekorativ rangkarlig nimunalari acdadlarimizin bizim glnlara galib
catmis manaviyyat yadigarlari kimi shamiyyat kasb edir.

Naxcivandaki Momina xatun va Yusif Kiseyir oglu, Qarabaglar tirbalari, eloca da Bardas
tlrbasi, Tabrizdaki Goy mascid, Maragadaki Qirmizi glinbaz tirbasi va Sirvandaki Pir Hiseyn
xanagahinda kasili dekorativ bazaklar, zamaninda divar rangkarliginin 6ziinamaxsus badii-texniki




Proceedings of the 7th International Scientific Conference

vasitalarle ifadasi olmagla, ylksak estetik tutumunu bu gin da goruyub saxlayan unikal sanat
asarlaridir.

Monumental rangkarhgin bilavasite boyalarla gercaklasan va memarligla slagali olanlarinin
ilkin nimunalari zamanin sart sinaglarindan kecib bizim ddvra galib catmasa da, arxeoloji gazintilar
zamani Uza c¢ixarilmis divar rasmlarinin fragmentlari onlarin Qafgaz Albaniyasi incasanatinda
(Mingacevir arazisinda Sudaqilan adli gadim sahar yerindaki dini tikili) mévcud oldugundan xabar
verir.

Conubi Azarbaycandaki Xarragan tirbalarinda (XI asr) isa Orta asrlar monumental divar
rengkarliginin yaddagalan nimunalari galmaqdadir. Salcuglarin an qidratli dévrindas tikilan bu
tikililarin biri — @bu Said Bicar Sead oglunun tlrbasindaki rasmlar maragh estetikaya malik olmasi
ila secilir...

Orta asrlar Azarbaycan incasanatinin cicaklanma dovrld kimi dayarlandirilon Safavilar
zamaninda monumental-dekorativ divar rangkarliginin 6zinamaxsus badii-estetik maziyyatlarla
zangilasdiyi danilmazdir. Hamin dévrda insa olunan saraylarin tartibatinin tarkib hissasina ¢cevrilan
miniatdr Uslublu divar rasmlarinin mana-mazmun tutumunda maisat sahnalarinin va ddyuslarin
tasvirini gormak mumkindir. Avropali sayyahlarin yazilarinda bu tasvirler hagginda malumat
almag mUmkdndar.

dlavea edak ki, Avropa ils igtisadi-siyasi-madani alagalarin yaranmasi, bir cox sahalar kimi,
tasviri va tatbigi sanata da tasir gdstarmisdir. Miniatlr Uslubunun Qarb rassamligindan galma
realist-gercakci ananalarle govsagindan istifads edan rassamlar monumental divar rassamligi
sahasinda da 6zlinemaxsus addimlar atmaga nail oldular. Bunu daha cox divar rangkarligimizin
cicaklanma dovri kimi saciyyalandirilan XVIII=XIX asrin mashur saraylarinda (Canubi Azarbaycan),
Iravan, Saki, Susa, Ordubad ve Quba saharlarinda insa olunmus mixtalif funksiyali tikililarinda
izlomak mimkanddar.

Monumental-dekorativ rengkarligin orta asrlari shats edan isartilarina, elaca da divarlarda
rong va kasi-smalta vasitasila ifada olunacaqg badii tutumunun tarixgasina aydinlig gatirmali olsag,
onda gadim dovr sanatkarlarinin sanatlarin sintezi masalasini minasibatlarini das oymalarda, kac
frizlards, kasi bazaklarinda gercaklasdirdiklarini geyd etmaliyik. Samaxi, Ganca, Naxcivan, Maraga,
Mingacevir, Tabriz va basga saharlarda insaat texnikasinin bas tutan ylksak taraqqisi axarinda
muxtalif funksiyali tikililarde ayri-ayri sanat novlarinin memarligla govsaginin yaratdigl estetik
auranin ham da sanatkarlarin formalasan estetik duyumunun gdstaricisidir.

XVIIl, ham da XIX asrin divar rasmlarinda Azarbaycan monumental-dekorativ rangkarlig
Ozlnamaxsus badii-estetik xUsusiyyatlari il secilmakdadir. XVII-XIX asrlarin divar rasmlarini
tadgig edan sanatslinas N.Miklasevskaya bu dodvra aid abidalari bitlnlikds bels saciyyalendirir:
“Badii icra sanatkarligina gora divar rasmlarinin inkisafi zsiflomaya meylli olub: XVIII asrin
ndmunalari bitlin manalarda an yaxsi sayila bilarlar; XIX asrdakilar yaxsi olmagla, bir cox hallarda
XVIII asrin Gsullarini takrarlayir, midayyan manada isa onlardan geri galirlar.” 5 . Bunu Saki xan
sarayinin interyerini bazayan mixtalif dovrlara aid divar tasvirlarinde do misahide etmak olar.
XVIII-XIX asr divar tasvirlarinin bitln tasvir xdsusiyyatlarini tam sakilde 6zlnds aks etdiran
Azarbaycanin unikal memarliqg abidalari siyahisina daxil olan Seakixanovlarin, Susada
Mehmandarovlarin ve Safibayovlarin evinda 6z aksini tapan divar tasvirlarinin asas motivlari gil-
cicoklar, marallar, ceyran, bdlblul va s. mixtalif terzds bir-birine sarmasan murakkab
kompozisiyalari taskil edirdi.

Azarbaycan monumental sanatinin ayrilmaz hissasi olan divar rasmlarinin XX asri shata
edan bitln dovrlarinin tadqgiqi badii proseslarin davamli yenilasmasi kontekstinds bas tutan
inksafinin gdstaricisidir

Yekun olarag demak olar ki, muxtalif moévzulu bu rasmlarin bu giin de tamasaci zovqiina
cavab vermasinin kokinda ilk névbada onlarda sanatlarin ugurlu sintezi, tasvirlarin anana va
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muasirlik kontekstinda hall olunmasi durur. Zamanin axarinda monumental rangkarligimizin yeni
badii keyfiyyatlarla zanginlasmasi iss ham da bu sahada bas veran yeniliklarla bagl idi.
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FINE ART HISTORY: CURRENTS

Sevinc Mahmudaga qizi Babaxanova
Teacher of the subject combination commission "Art and physical education" of the
Azerbaijan State Pedagogical College under the Azerbaijan State Pedagogical University

Abstract. Current trends in the history of fine art have gone through a certain development path.
Each current has individual characteristics. This article provides information about romanticism,
classicism, realism and impressionism.

Keywords: Fine art, movement, art, history, painting

Klassisizm XVI asrin sonlarindan meydana ¢ixmaga baslayib, XVII asrin ortalarindan XVIII
asrin baslarina gadarki dévrds (1660-1700) an parlag dovrini yasayarag an mikammal asarlarini
ortaya qoymus, XVIII asrin sonuna gadar davam etmisdir. Qarb sanat tarixinds an uzunmuddatli
carayandir. Klassisizm humanizmin daha slurlu va daha gati davamcisidir.

Klassisizm (lat. classicus- "secma") adabiyyatda antik Yunan ve Roma sanatini tamal alan
tarixi yanasma va estetik tutumdur. 1660 maktabi olaraqg da bilinir. "Klassik" szl mixtalif dillarda
mixtalif ddnamlards fargli manalarda isladilmisdir. Bunun Ggln da klassik sézinln bir cox manasi
vardir. Yenidan dogus deys adlandirilan intibah dévriinds inkisaf etmisdir.

Klassisizm carayaninin xtsusiyystlariredakta 1.XVII asrin Il yarisinda Fransada meydana
galmisdir.  2.Mo6vzulari  Qadim  Yunan ve Latin  mifologiyasindan  gdtlrilmusddar.
3.Mikammealliyatcidir va ana dili asas gotlrir. 4."Senat, sanat UclUndlr" anlayisini
manimsanmisdir. 5.Senatkarlar asarlerinda sexsiyyatlarini gizlomislar. 6.9sarlarda klassik,
dayismayan tiplar yaradilmisdir. 7.Fiziki va ictimai atraf shamiyyatli deyil, clnki dayisandir.
8.istifads edilan dil, secmalarin dilidir. izahat bazaksiz va sadadir. Xisusila seir, teatr va essey
novlarinda inkisaf etmisdir.

Romantizmin estetik asasini "badii ideallasdirma" prinsipi, mistasna saraitde mistasna
xarakterlarin yaradilmasi, hayatin oldugu kimi deyil, "olmali oldugu kimi" tasviri taskil edir.
Romantizm, XVIII asr Avropasinin hayacan va cosgusunu, azadliq ehtiraslarini dila gatiran bir
axindir. Agildan cox duyguya saslanan bir sanatdir.

Realizm — Hayat hagigatinin badii yaradiciligin bu va ya digar noéviina maxsus spesifik
tasvir vasitalarila aks etdirilmasi. @dabi termin kimi XIX asrin 50-ci illarindan fransiz adabiyyatinin
"realist maktab" adlanan carayan nimayandalarinin faaliyysti sayasinds yayilmaga baslamisdir.
Adatan realizma XIX asrda romantizmi avaz etmis, naturalizma, muxtalif modernist carayanlara
garsl yonalmis bir carayan kimi baxilir. Badii hagigat hayat hagigsti ile estetik idealin vahdatinda
tazahUr etdiyindan, adstan, romantik asarlards realist, realist asarlarda ise romantik lnsirlar
6zUnU gostarir.

Impressionizm (fr. impressionisme, impression — taassirat) — XIX asrin 60-70- ci illarinda
Fransada tasakkilltapmis incasanat carayani. ©dabiyyatda impressionizm genis manada XIX asrin
son ribidnda yaranmis, mixtalif agids ve yaradicilig metoduna malik yazicilari birlasdiran Uslub,
mahdud manada isa XIX asrin sonu XX asrin avvallarinds dekadentliya meyl gbstaran carayandir.
Azarbaycnada impressionizmin banisi Sattar Bahlulzadadir.

Dagig dislntlmUs formanin olmamasi, ani teasstratlarin otari, lakin daxili vehdat va
alagada verilmasi impressionistislubun saciyyavi cehatlaridir. Tahkiyanin ilk taasslrat, tasadufi
detallar Gzarinda qurulmasina baxmayarag, o, 6zinln "dolay!" haqgigati ila bu va ya digar hekayata
geyri-adi parlaghq verir.
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The story of an artist- Altay Hajiyev

Sevil Bayram qizi 9liyeva
Teacher of the subject combination commission "Art and physical education" of the
Azerbaijan State Pedagogical College under the Azerbaijan State Pedagogical University

Abstract. Altay Hajiyev succeeded in fully reviving the unforgettable images of prominent
personalities of the Azerbaijani people thanks to his attachment to our ancient miniature art,
literary and cultural history of ideas and centuries-old traditions. These works have great artistic
and aesthetic influence, instill a feeling of love for the motherland and play an important role in
educating the young generation in the spirit of patriotism.

Keywords: Altay Hajiyev, graphics, painting, outstanding personality, fine art

Azarbaycan incasanatina adini yazdiran isimlardan biri de muasir Azarbaycan tasviri sanatinin
taninmis nimayandasi, Xalg rassami, Azarbaycan Respublikasi Prezidentinin fardi taqatdcisU
Altay Haciyevdir.

Altay omir oglu Haciyev 1931-ci il aprelin 2-da Baki saharinda anadan olmusdur. O, 1951-ci ilda
9zim 9zimzads adina Azarbaycan ddvlet rassamlig maktabini bitirdikden sonra bir middat
respublika nasriyyatlarinda kitablarin badii tartibati Gzra rassam islemis, 1954—1959-cu illarda isa
Kiyev Dovlst Rassamliq institutunun grafika fakiltssinds tahsil almisdir.

1959-cu ildan etibaran beynalxalq va respublika shamiyyatli sargilarin istirakgisi olan Altay Haciyev
1960-ci ilds SSRi Rassamlar ittifaginin Gzvliyine gabul edilmisdir. O, 1962-1967-ci illarda
Azarbaycan SSR Nazirlar Soveti yaninda Doévlet Matbuat Komitasinin bas rassami vazifasinda
cahsmisdir.

Altay Haclyev dazgah va kitab grafikasi ressami kimi Azarbaycan rangkarliginin inkisafinda ssmarali
xidmatlar gdstarmis va milli tasviri sanatin inkisafina téhfalar vermis sanatkarlardandir.
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Mixtalif janr va movzularda coxsayl asarlari iloa genis sohrat gazanmis rassamin fircasinin
mahsulu olan tablolar hamiss 6zinin yaddaqgalan kompozisiya halli, islanma Uslubu va rang

zanginliyi ila saciyyslanmisdir.

Tarixi-madani irsa ve milli dayarlara ehtiram sanatkarin yaradiciliginin asas hissasini  taskil

etmisdir.
Dinya rassamlig ananalarini laziminca manimsamis Altay Haciyev uzun iller kitab grafikasi,

tortibati va illistrasiyasi sahasinda ugurla faaliyyat gbstarmisdir. Kitablara c¢akdiyi rangli
illistrasiyalar sanat nimunalari olaraq rassamin Azarbaycanin zangin xalq yaradiciligl xazinasina

darin baladliyini 6zlinda tacassim etdirir.
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Onun vyaratdigi silsila lovhalarda insan amayinin azemati, zehmata inamin tantanasi va galacaya
Umid ranglarin an inca galarlarinda ifadasini tapmisdir.

Altay Haclyev Azarbaycan xalginin yetirdiyi gérkamli saxsiyyatlarin unudulmaz obrazlarini mahz
gadim miniatlr sanatimiza, adsbi-madani fikir tariximize va coxasrlik ananalarimiza baglilig
sayasinda tam dolgunlugu ila canlandirmaga muvaffaq olmusdur. Bu asarlar boylk badii-estetik
tasir glvvasina malik olub, vatana mahabbat duygusu talgin edir va ganc naslin vatanparvarlik
ruhunda tarbiyssinds shamiyyatli rol oynayir. )

)

Altay Haciyevin 06lkamizin hidudlarindan uzaglarda da sanatsevarler tarafindan ragbatls
garsilanmis qrafika asarlarinin mihUm bir gismi xarici 6lkalardaki motabar muzey va qalereyalarda
nlmayis etdirilir, nifuzlu saxsi kolleksiyalarda saxlanilir.
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Altay Haciyevin yaradicihg yiksak giymatlendirilmisdir. O, 1982-ci ilde ©makdar rassam, 2002-ci
ilde Xalg rassami foxri adlarina layig gorilmisdir. Altay Haciyev 2004-cl ilden Azarbaycan
Respublikasi Prezidentinin fardi tagatdcist idi.

Taninmis rassam, ssmimi insan Altay 9mir oglu Haciyevin isigli xatirasi onu taniyanlarin galbinda
daim vyasayacaqdir.MUasir Azarbaycan tasviri sanatinin taninmis nimayandasi, Xalq rassami,
Azarbaycan Respublikasi Prezidentinin fardi taqaldcUsU Altay Haciyev 2019-cu il fevral ayinin 12-
do 6mrinin 88-ciilinds vafat etmisdir.
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KVKbIKTbIK TYCIHYAIH, Ka3ipri
TeopuAnapbIHAaFbl adaM KYKbIKTapbl MeH
6ocTaHAbIKTaPb!

AxmeT bepreHryn
J1. H. Tymunnes aTbiHAafbl Eypa3na yATTbIK YHUBEPCUTETIHIH, AOKTOPAHTbI

KyKblk — ©Oyn KOfamablK KaTblHacTapAbl peTTeyre OafblTTanfaH, MeM/eKeTneH
OPHbIKTbIPbINATBIH }KaHE KaMTaMacbI3 eTiNeTiH, KannblFa MiHAETTI, PopManbabl aHbIKTaAFaH 3aH
HOPMaNapbiHbiH, XKyreci. KyKbIKTblH, Herisri 6enrinepi peTiHAe: epikTinik cMniaTbl; »Kaanbifa
MIHAETTIAIM;  HOPMATUBTINIM; MemnekeTneH OannaHbicbl; Gopmanbdbl  aHbIKTa/FaH4bIfbI;
Kyneniniri TaHblnadbl. KyKbIKTbIH »KOFapfbl MaKcaTbl KOofamaafbl OOCTaHAbIKTbl HOPMATMBTIK
TOPTIMNKE KaMTaMachbI3 €TYiHEH KaHe KeningeyiHeH, aAiNeTTiNIKTI KaabiNTacTblpyblHAH, KOFaMAbIK,
OMipAeH KaTeniktep meH e3 HeTiMeH KeTyLiNiKTepadi »osA OTbipbin, KOFamMAafbl SKOHOMMUKA/IbIK,
YKoHe pyxaHu baKTopAap/blH SpeKeT eTyiHe MeniniHLe XKafaal KacayblHaH KepiHic Tabaapl.

KYKbIKTbIH, ¥KOFapbl KYHAbINbIFbl — Oy KYKbIKTbIH @a3aMaTTap/blH, *KaHe Kaanbl KOFaMHbIH,
SNEYMETTIK 2AINETTI KaKeTTINIKTeEPI MeH MyaJenepiH KamTamacbi3 eTy Kypasabl MEH MaKcaTbl
peTiHAe KbI3MeT eTe any KabineTi. KyKbIKTbIH 9/1€YMETTIK KYHAbIIbIFbIHbIH, TOMEHAEriaen Herisri
KepiHicTepiH aTan etyre 6onaabl. Onap:

- KyKblK adamaapiblH, 9peKeTTepiHe YMbIMAACTbIPYLWbIIbIKTbI, TYPAKTbIAIKTbI, YHAAECIMIINIKTI
[apbiTa OTbIPbIN, onapAablH, HakblNaHyblH KamTamacbi3 etei. Co/M apKblabl 0N KOFaMApblK,
KaTblHAcTapfa peTTeyLlinik 31eMeHTIH eHri3e OTbIpPbIN, 0napAbl ©pPKeHMEeTTi KybblibicKa
anHanabipabl;
- KyKbIK Ty/nfanapdblH epeklie myaaenepid YMAecTipy apKbiibl OnapablH, *KypiC TypbICbl MeH
Kbl3MeTiHe e3iHAiK acepiH Turidedi. KyKblK Xexke myagenepai 6acbin »aHlbiManabl, KepiciHwe
OHbl KOFaMZblK MyaAeMeH YinecTipea;.
- KyKbIK TyAFaHbIH KOFfamaarbl 6OCTaHAbIFbIH KOPCETYLLI aHE aHbIKTayLWbl 601bIN Tabblnagsl api
OCbl 60CTaHABIKTbIH, LIEri MEH LaMachlH aHbIKTaNAbI;
- KyKbIK 24ineTTiNiK naesacbiH KepceTy KabineTiHe ne. KyKbiK MaTepuanabik Urifiktepaid, aypbic
oHe apinetti 6eniHyiHiH TananTapbiH OPHbIKTbIPAAbI, AFHWU Oap/blK a3zamaTrapdblH  3aH,
anapiHAarbl TeHairiH 6ekitin 6bepeai;
- KyKbIK KOFaMAbIK AaMyblH TapUxM Ke3eKTifliriHe CaMKeC KOFaMHbIH, XaHapYbIHbIH KalHap Kesi
6onbin Tabblnaapl, acipece, OHbIH, KYH/bIblFbl TOTAANTAPAbIK PEXMMAEPAIH, Ky/Naybl MEH »KaHa
HapPbIKTbIK, MexaHU3MaepaiH, 6ekKiTinyi KafaannapbliHaa KepiHe Tyceai;
- KyKbIKTbIK Tacingep xanblKapanblK KaHe yATapasblK CMnaTTafbl Macenenepai Wewyain, Herisri
anfbl3 Kypanbl 601bIN Tabbinazbl. KyKbIKTbIH MaHIi ©PKEHWMETTINIK KafdalbiHAa KOFaMAblK,
KaTblHacTapAbl peTTeyaeH, HOPMaTUBTIK Heri3ae KOFaMHbIH, TYPaKTbl YMbIMAACTbIPbINYbIHA XKeTe
OTbIPbIN, [AEMOKPATMAHbIH, 3KOHOMMKAAbIK OOCTaHAbIKTbIH, TyaAfa OOCTaHAbIFbIH Ky3ere
acblpblAybiHaH KepiHeai. KyKbIKTbIH MaHIH KapacTblpyda eKi aCneKTiHi eckepydiH MaHbl3bl 30p:
- @opmanbablK — Ke3 KeNreH KYKbIKTbIH eH anabiMeH peTTeyLli eKeHAairi;
- Ma3MyHAbIK — OCbl PeTTEYLIHIH KIMHIH MyaaenepiHe KbI3MeT eTeTIHA,rI.

KyYKbIKTbIH M3HIH TyCiHy4e Keneci Tacingepai 6enin atayra 6onaab!:
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- TanTblK, MYHbIH WeriHAe KYKbIK 3KOHOMMWKA/bIK YCTEMAIK KypyLbl TanTblH, 3aHblHAA KOPIHIC
TanKkaH MeMJIEKETTIK epKiH BingipeTiH, MeMaeKeTneH KeningeHreH 3aH HoOpPManapblHbIH KYWeCi
peTiHAe aHbIKTanagbl;

- Kannbl an1eyMeTTiK, MyHbIH LWeriHae KyKblK KOofamAafbl 9pTypAi TanTapdblH, 3/1eyMeTTiK
TONTapAblH apacbiHAAFbl KENICIMHIH, KOpIHICi peTiHAe KapacTbipblaaabl.

- ObOBEeKTUBTIK KYyKblK — Oyl KOFaMAblK KaTblHacTapAbl peTteyre OafbiTTanfaH, Mem/eKeTneH
OPbIHbIKTbIPbINATbIH X3HE KAMTaMachI3 eTI/IETIH, *KaaMblfa MiHAETTI, POPManbAbl aHbIKTaFaH 3aH,
HOPManapblHbIH KyMeci. O6beKTUBTI KyKblK — By HaKTbl Bip memnekeTtTeri 6enrini 6ip KkeseHaeri
3aHHaMa, 3aH a4eTTepi, 3aHAbl NPeueaeHTTED XKaHEe HOPMATUBTIK WapTTap. OHbIH 0ObEKTUBTIANITI
YeKe Ty/IFaHblH epKi MeH caHacbiHaH Tayesci3 60/bin, ofaH THecini 6oamaybliHaH KepiHic Tabaabl.
- Cyb6beKTMBTIK KYyKblK — DY Ty/AfaHbIH Keke myaaenepiH KaHarfaTTaHablpyfa OafbiTTanfaH,
3aHbl XKYPiC-TYPbICbIHbIH, lamachkl. CybbeKTUBTIK KYKbIKTap PeTiHAE aaMHbIH HaKTbl KYKbIKTapbIH
(eHbek eTyre, 6inim anyra T.6.) aTayra 6onadbl, ONapAblH, CyOBLEKTMBTINIMN TynfameH
HanNaHbICTbINbIFbI, OFaH TUECINITIHEH KaHe OHbIH CaHaCbl MEH epKiHeH TayenainiriHeH KepiHea,.
3aHAbl MafblHa4a 0O BEKTUBTIK KaHE CYOBEKTUBTIK KYKbIKTApMEH KaTap Tabusn KyKblk Ta 6oiadbl,
0N emip cypyre, 60CTaHAbIKKA KaHe T.0. KyKbIKTapAbl KaMTUAbI.

TabuFn KYKbIKTbIH, KaTapblHa »KaTaTblH KyKbIKTap Oip kepae OekiTinreH-bekitinmereHiHe
KapamacTaH emip cypei, onap eMmipAiH ©3iHeH Tikenel TyblHAanabl. Tabufn KyKblKTapfa
KapafaHaa 0ObEeKTUBTIK KaHe CYObeKTUBTIK KYKbIKTap NO3UTUBTIK KYKbIK PeTiHAe KepiHic Tabaapbl.
Cebebi, onap 3aHAap MeH 6acka Aa KalHap Kesaepre HekiTinreH 3aHAbl MafHadafbl KyKbIKTap.
MO3NTUBTI KYKbIKTbIH HEri3ri cunaTrapsbl:

- OHbl afamaap Hemece KOFamMAblK KypblAbiMAap — 3aH LWblFapylwblaap, COTTap, KyKblIK
cybbekTinepi  KanbiNTacTbipabl, AFHW, ONAPAbIH,  LWbIFAPMALLbINbIFbIHbIH, MaKCaTTbl  epiKTi
KbI3BMETIiHIH, HaTUXeci 6obin Tabblnaabs!;

- On 3aHaap Hemece 6acka Aa KaHap Ke3aep TypiHAE, AFHM, XKal oM, naes TypiHae faHa emMec,
HaKTbl CbIPTKbI KOpiHici bap aknKaT peTiHae emip cypes,.

KyKbIKTbIH Nainaa 6oy KeseHiHeH Hbepi aHe OHbIH, AaMybl DapbiCbiHAA OHbIH Bip Me3eTTe
9pi Kapama-Kallulbl, api ©3apa HalNaHbICKAH eKi Kafbl aHbIKTanaabl: OyKapasblk KYKbIKTbIK *Kafbl
KOHE KeKe KYKbIKTbIK Xafbl.

ByKapanbiK KYKbIK — Oyn1 MeM/IEKeTTIK icTep canacbl, AfHWU, BUNIK NeH B6afbliHbICTbIbIK,
KaTblHACTapblHa HerisgenreH MemaekeTTiH, ByKapanblk OUiK peTiHaeri *aHe bapblk ByKapanblk,
MHCTUTYTTApPAblH KYPbIbIMbI XXaHE KbI3METI.

eKke KyKbIK- OyN eke icTep canacbl, afHKW, AepbecTik, cybbeKkTinepaiH, 3aHabl TeHAIr
HbacTamanapbiHa Heri3genreH epkiH Tyi1fa, MHCTUTYTTap mapTtebeci.

Anam KYKbIKTapblHbIH Mmaceneci aepbec cascn macene peTiHae KOFaMHbIH, JaMyblHa Kapal,
KOfaMm, MEMJ/IEKET XKaHEe XKeKe TY/1Fa apacbiHAafbl apa KaTblHACTbIH KypAeneHyiHe Kapal e3eKTiNiK
cmnaT anaapl.

Anfawl peT agam KyKbIKTapbl Typasnbl TYCiHIK yabl ohwbingap Mao-L3bl, coducrtep,
ApucTtoTenb kaHe T.6. AambITKaH TabWFM KyYKbIKTap »KeHiHgeri Teopus weriHoe 6.3.4. 4-5
facblpnapaa KanbintackaH 6onatbiH. OnapapiH, naesnapbl agamaapabiH TYMbICbIHAH TEHAIM KaHe
afamfa ToH KYKbIKTapAblH OapablfbiHa OpPTaK eKeHAiri *Kalibl onnapaaH Typaasl. MyHaan tabusm
KYKbIKTAp 3aHM Typae OekiTinyiH Tanan eTeTiH canblCTbipMasbl KYKbIKTapAblH HEri3iH Kypaapbl
(No3uTKBTIK, Ka3baLua).

CoHbIMeH bipre ocbl naeanapabl *KakTayliblaapbl HaKTbl Hip MemaekeTTeri afamaapapiH,
TEH, KyKblNblfblH OeKiTe anmaybl Aa MYMKIH 3aHAbIAbIK - TanantapablH — ©3repmeninirid
eckepreHaikteH egi. COHAObIKTAH HITUMMKECIHAE 0/1ap MEMEKETTIH KeniCiMAik cunatbiHa yMIT
apTTbl. OpTa facbipiapaa *KakTayLiblaap agam KyKbIKTapblHbIH MEMIEKETTEH TbiC Naaa 60yblH
YKOKK@ LUbIFApaTbIH 3aHAbIK-NO3UTUBMUCTIK afbiM Naiaa 6onabl. Onap MeMNEeKeTTiH, pauMoHanapiK,
TabuFaTblH, OHbIH ~ ©3rEPMEMNTIHAINIH  JHe  2/N1eyMETTIK-9KOHOMMUKANbIK,  KaFdannapaaH



Proceedings of the 7th International Scientific Conference

ToyesCi3AiriH Heri3re anabl, aaam KyKblKTapbl MEH MEM/IEKET 3aHAapblH albiPbIn KapacTbipMmapbl,
an afam KyKbIKTapblHbIH MEM/IEKET KYKbIKTapbIHbIH andpiHAa elKkaHaan 6acbiMablFbiH Kepe
anmagabl. OnapablH, NiKipiHWeE, adam KyKbIKTapbl MEM/IEKeTTIH KaXKeTTiNiKTepiHe (KoHe
MaKCaTTbl/IbIFbIHA Kapan e3repicke yLibipan oTbipybl TWiC boaabl. JInbepanabik TEOPUAHbLIH, HEri3iH
Kanaylblnap nikipiHwe, agamHbiH, TabWFU, KACUETTI KYKbIKTapbl MEMIEKETTEH TbIC OMIp cypeai.
CoHbIMEH KaTap, OJapdblH OWblHWA, OWAIK WMHCTUTYTbl INEYMETTIK KacueTTep MeH ajam
KYKbIKTapblHa Kayin TeHAaipedi. Onap Herisrinep peTiHAE 9NeyMETTIK  3KOHOMMUKANbIK
MYMKIHAIKTEPAi ECKEPMECTEH XKEKE TY/IFaHbIH CafACK }KaHe a3aMaTTbIK KYKbIKTapblH KapacTbipaabl.
Bipak, nmbepanaap e3iHiH HacTbl MaKkcaTbl PETIHAE XeKe TyAFaHbl MEM/IEKET TapanbiHaH 601aTbiH
wabyblnaaH Kopfaydbl Kepe oTbipbin, dopManbabl TEHAIK 91€YMETTIK »KafblHAH a3 KopfaafaH
XasblK TONTaPbIH OHbIH MYMKIHAIKTEPIH NaindanaHyAaH aaa KblaaTblHAbIFbIH ECKEPMECTEH aamabl
KOfam MeH memseKkeTTeH 6enin Ttactagbl. Adam KyKbIKTapbl meH 60CTaHAbIKTapblHbIH, Ka3ipri
Teopuanapbl onapabiH 6eniHbenTiH kaHe ambeban cMnaTbiH OPHbLIKTbIPaAbl. Ananaa, Tyifa MeH
MEM/IEKETTIH, KaTblHACcTapblHAAFbl KAMLWbIIbIKTapAbl MOMbIHAAFaHAbIFbIHA KapamacTaH onapaa
KYKbIKTap MeH O0CTaHAbIKTapblH, e3repeTiHAiriHe »on bepinedi. OUTKEHMEH A& MeMeKeT
Kenbip KyKbIKTap/bl LIEeKTereHimeH afaMHbliH 6ap/biK KyKbIKTapblH TapTbin ana ajamangbl.
CoHAbIKTaH Kasipri cascaTkepsiep KYKbIKTapAblH «KOFapbl *KaKTa» Ken KMUHAKTaNAYbIH, COHAAN-aK,
afamra bepineTiH KyKblIKTap MeH OOCTaHAbIKTAapAblH CUMNaTbl MEH Ke/feMiH alKblHAayaafbl
buneywi 3aUTaHbIH, POAIHIH, VAKEeHAIriH Mbican peTiHae KenTipeai. bipak, onap agam MeH
MEMEKETTIH, ©3apa rKayanKkepLliniriHe, KYKbIKTapdblH, KeningeHaipinyi meH nanganaHbinaybiHa
Hasap ayadapaabl. Kasipri Kesae »Keke Ty/afa MeH TOJIbIKKaHAbl KYKbIKTbIK *KIHe a1eyMeTTiK
MEM/IEKETTIH, ©3apa KaTblHACKa Tycyi OapbiCbiHA@ CaAcu KyKbIKTap ©34epiHiH  OypbiHFbl
HacbiMablFbiHAH albipblnaabl. Onap eKiHli AeHrenre Tycei *KaHe a3amaTTapadblH, KYKbIKTapbl MeH
ONapAbl Ky3ere acblpy HblCaHAAPbIH TyCiHyiHe Heri3 6onaabl. bipak, alam KyKbIKTapblHbIH, *Ky3ere
acblpblnybiHa 6alnaHbICTbl TYCIHIKTIH AapanaHyblHa 6aca Ha3ap ayaapblaaapl. bipTiHaen agamHbIH,
©3 KYKbIKTapbl MeH OOCTaHAbIKTapblH »Ky3ere acblpy/blH HblCaHbIH ©34epi alKbiHAAYFa epiKTi
eKeHJiri Typanbl naes OpHbIKTbl. MemMneKeT — XeKe TyAfaHblH AaMyblHa KONalbl KaFaan Tyasipy,
Keke 6acTamanapabl Konaay Kypanbl. TeopuanbiK Ke3KkapacTap 6ap/blk Kesae Ae HaKTbl caacu
XKynene KabbinZaHfaH afaMfa KyKblK OepyaiH HaKTbl CTaHAApTTapbiH eckepe bGepmenai.
Teopuanblk Ke3KkapacTap KebiHece nHTeNNeKTyanaplk 6unik 6enec petiHae kana bepyi MyMKiH, an
Kenae on afam KYKbIKTapbiHbIH y3ere acbipblny TaxkipubeciHe acepiH Turiseni. MyHaan Kon
CYFYLIbINBIK OWMMIK eTylli PeXMMHIH CMNaTbiHa KOHEe OHbIH, MaTepuandblk Kop/apbliHbiH Oap
ekeHairiHe 6anaHbicTbl 6onaabl. KeHectik Coupnannctik Pecnybnmkanap OgafbiHaa azamaTtTapra
9NEeYMETTIK-3KOHOMMKAbIK KYKbIKTapAbl KAMTAaMachI3 eTyMeH KaTap Y3aK YaKbIT CafACU KYKbIKTap
bepinmelrt faHa KOMMaM «MellaHObIKNEeH», «KYH KepyLUifiK MCUXONOrUACbIMEHY» Kypec AereH
KeneymeH afdaMHbIH 8MIp/iK KyHAbIAbIKTapbl MEH MEMJ/IEKETTEH a3aT eMip CYpy KyYKbIKTapbl
ToMmeHAeTiNin otbipabl. CoHbIMeH bipre Kasipri NOCTUHAYCTPUANABIK, NOCTMOAEPHUCTIK KOFamaa
KYKbIKTap MeH 6ocTaHabIKTapabl AapanaHabipy 6apabiK CasCu MHCTUTYTTAP YLWiH MaHbi3Abl OPTaK,
canacu naeara anHanapl. Kenbip »argannapaa *Keke Ty/AFaHblH, KYKbIKTapbl MeH 6ocTaHabIKTapb!
KOfamJza »kaHa bafbITTap TyAblpbIn, 9/1EeMre TaHbIC EMEeC MeMJ/IEKETMNEH aZlaM epKiH KaTblHacTapaa
Macesienep TyblHAATbIN, MEMIEKETTIH anpblKLIa KYKbIKTapbiHa BMAik xkyprize bacTtangpl. Kasipri
CafAiCU FbINbIMAAPAA *KOHEe CaACKM KVYKbIKTbIK KyXKaTTapZa afaM KYyKbIKTapbl, a3aMaTTblK, CasAcw,
9KOHOMMKAbIK, DNEYMETTIK XaHe T.6. 6onbin 6eniHin KapacTbipbliadbl. A3amMaTTblK KYKbIKTap -
Byn emip cypy, epKiHAIK, TYPFbIH yire KO CyKnay, ap-yKAaHabl, *aKCbl aTTbl XKaHe KaipAi KopFay,
DAiNeTTiNIK, TOYENCi3 KIHEe Kapua COT, XaT XKasblicy, TenedoH, Tenerpad KaHe e3re ae xabapnama
KYMMAChI, KBLWIN KOHY, eMip CYpy OpTacbiH 63repTy, MEM/IEKETTI TacTan KeTy KaHe 63 efliHe KanTbin
opany, OapliaHblH, 3aH anAblHA@ TeHAIr XaHe T.6. cUAKTbl TabWFM KyKbIKTbIK 6acTaynapabl
KAaMTUTbIH KYKbIKTAp UbIHTbIFbI.
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ByriHri TaHaa 6i3: «Agam KyKblFbl Typanbl alTKaH Ke3ae afamM MeH MeMEKeTTIH,
apacblHAafbl ©3apa KaTblHACLIH alTambI3»,- genai M.HOBULUKMIA. 3aHrep faibiIMaapbiMbI3: «aJam
KYKblFbl — adam MyaJenepiH KaHafaTTaHablpyFa OafbiTTanfaH, o3i 3aH apKbl/ibl KOpFanaTbiH 60/1ybl
MYMKIH iC 9peKeTTiH, enwemi» - AereH aHblKTamafa TOKTanadbl. ALAaMHbIH, KYKbIKTapbl MeH
bocTaHabIKTapbl TabWFU KoHe OfaH TyMbICbiHAaH OepinreH, askblpaMalTbiH,Tabufn peTiHae
TaHbINIAZbl }KOHE eH, }KOFapPbl dN1EYMETTIK KYHAbIbIK 601bIN Tabblnaabl. AdaMHbIH, KYKbIKTapbl MeH
HocTaHAbIKTAaPbIH CaKTay XaHe Kopray memieKeT QyHKUMANAPbIHbIH Oipi. Tyafa MeH MeM/IeKeTTiH
KapblM KaTblHACbl KYKbIKTbIK MEM/IEKET MEeH a3amaTTblK KOFaM TyXKblpbiIMAaMacblHa CalKec
nammabl. MemnekeT NeH afam KyKblfblHblH apacbiHAafbl ©3apa 6alnaHbICTbIIbIFbl XKaHEe e3apa
Heri3finiri KyKbIKTbIK MeMAeKeTTiH, 6acTbl MaKcaTbl aJam »KoHe a3amMaTTbiH KYKbIKTapbiH
KamTamacbla eTy 6o0nbin  TabblnaTbiHAbIFbIH  Kepyre 6onaabl.Kofam TopTinke Herizgenin,
Ka/bINTACbIN, ©MIip CYPEeTIHAIKTEH KOfamAafbl TIpTin TypAai SneyMeTTiK HopManapdbiH,
afamaapabiH, MiHE3-KYKbIH PeTTenTiH KaruaanapdblH blKnaablMeH OpHaTbinadbl. KyKbIKTbIK
HOpManapabl KONOAHY HITUMKECIHAE KYKbIKTbIK TIPTIM OPHbIFATbIHbI, a1 KYKbIKTbIK HOpManap
Heri3iHeH 3aHHaH Hap anbin 6enrini 6ip KYKbIKTap MeH MiHAETTEPAi *KYKTENTIHI TYCIHIKTI.

Kasipri fanamablK KeHICTIKTE KYKbIKTbIK MeMAeKeT TYXKblpbIMAaMacbl MeMAEKeT, KOFam
’KOHe a3amMaTTblH, apaKaTblHACbIH KanbINTacTblpyAblH, ambeban mnaeanbl 601bin oTbip. KYKbIKTbIK,
MeMIeKeT — ©3iHiH, HEeri3ri MHCTUTYTTapbl peTiHae Ounik BeniHiciH, coT TayencisairiH, 6ackapy
3aHAbINbIFbIH, MEMNEKETTIK BUNIK TapanbiHaH a3amaTTapblH, KYKblfbl Oy3blaybiHa Kon bepmeyai
KOHEe OFfaH KOFaMAblK MeKeMe TapanblHaH TUri3iareH 3ananablH KYHbIH 6Ten anyasl KapacTblpaTbIH
MemeKeT. KYKbIKTbIK MeMIEKeTTiH, Heri3ri 6enrici — Xa/bIKTbIH, KYKbIKTbIK M3AeHNeTiHiH, 601ybIH
ankbiHaanabl. benrini 3aHrep fanbimaap f.Canaprannes xaHe A. MbpaeBa 63 eHbeKTepiHae :
«TyNFaHbIH KYKbIKTbIK M3AEHMETI — KYKbIKTbl BiNly, YFbIHY XKaHe TYCiHY MeH KypmeTTeyaeH Typadbl.
AN MyHbIH, ©3i KYKbIKTbIK yfapbiMaapasl »KeTe TyciHin 6apbin opblHAayAaH KepiHeai» - Aen aTan
KeTkeH 6onaTbiH. HerisiHeH KyKbIKTbIK MeMIEKET MAEACbIHbIH CaH FAacbIP/blK Tapuxbl Oap eKeHiH
Hinemis. KyKbIKTbIK MeMNEKETTIH, dunocodmanbik HerisiH M.KaHT »Kacaabl. KyKbIKTbIK memnekeT
NAEACbIHbIH, MaHI — OHbIH, Bipi34i 4eMOKPaTUANLINbIFLI, BUAIK Ke3i peTiHAer Xa blK eremeHairid
HEKITY, AFHU, MEMNEKETTIH KOFamfa DafbiHybl. KYKbIKTbIK MEMAEKET MaeacbiHAaFbl 6acTbiCbl — 0N
MEM/IEKETTIH, }XdHe OHbIH, OpraHaapbiHblH, 30P/blK 30MObINbIFbIHAH, HACbIHYbIHAH a3amaTTap/bl
KOpfay Kenini 60naTblH MEMIEKETTIH, KYKbIKNeH 6ainaHbICTbiNbIFbl. KYKbIKTbIK MEM/EKET eH,
anapimeH, 6apablKk MEMAEKETTIK OpraHaap, nayasbiMabl Ty/Fanap, Koramablk Bipnectiktep aHe
aszamaTrap OafblHybl TUIC ©3iHAEr KYKbIKTbIK epexenepmeH ©3iH-03i LeKTenTiHairimeH
epeklueneHeai, an oHaarbl 6acTbl NPUHLUMN — KYKbIK YcTeMAiri. KyKblK yCTemairi eH anabiIMeH 3aH,
yctemairii 6ingipeani. Cebebi, KyKbIKTbIK MEMIEKEeTTe Heri3ri KofamiblK KaTblHacTap 3aHMeH
petTeneni. Koram emipiHae 3aH yCTeMAiri apKblabl, KYKbIKTbIK MemeKeTTeri Hap/bik canacu
NHCTUTYTTap4a *KOFapbl KYKbIK BacTaynapsbl, KYKbIK PyXbl €Hri3inin 001ap WbliHaMbl )KYMbIC acanapl.
Ocblnaniua, a3amaTTapadblH, KYKbIKTapblHbIH, WbIHAMbIAbIFI 9Pi MbI3FbIMACTbIFbI, 0/1AaPAbIH CEHIMA)
KYKbIKTbIK MapTebeci,3aHAbIK KOpFanybl KAMTamMachi3 eTineai. KyKbIKTbIK MEM/IEKET - eH aNabIMeH
KYKbIKTbIK MAeANapbl iCKe acaTblH KOHCTUTYUMANBIK MeMAEKET. KOHCTUTYLMANBIK KYPbIbIMHbIH,
Heri3ri nNpuUHUMNTEPi, KOfam JaMyblHblH MaHbI3abl OafbiTTapbl, OHbIH 6HacTbl MAaesnapsl
KOHCTUTYUMANbBIK AeHrenae 6GekiTineni. KOHCTUTYUMA KYKbIKTbIK KYWEHiIH, opTanbifbl 60bIM
caHanagpl. COHbIH Heri3iHAe KYKbIKTbIK MeMAeKeTTeri 3aHAblNblK TeTiKTepi Ka/jbinTacadsbl.
KyYKbIKTbIK MeM/eKeT aTaybl anfaw pet 19 facbipApbiH, BipiHWI wWuperiHae nainaa 60nbin, KeniH
EyponaHbiH, OipkaTap enaepiHae Tapanabl. MaHa 3amaHAafbl KYKbIKTbIK MeMAeKeT Typasbl
TEOPUANIK KO3KApaCcTapblH KanbinTacybl TAOUFN KYKbIK AOKTPUHACIHbIH BEKITINYI, 3alblp/bl 3aH,
LVYHNETaHbIMbIHbIH, Naaa 601ybl MEH Hblfatobl, aDCONOTTIK }KaHE NONULMANBIK TOPTINTI CbiHFa any,
afjamaapapiH 60CcTaHAbIKTapbl MeH TEeHAIrH, MbI3FbIMac KyYKbIKTapblH TaHy, OWANIKTIH 3aH
WbIFAPYLLUbINbIK, aTKAPYLIbIMbIK 3HEe COT TapMakTapblHa 6eniHy TyXblpbIMAaMacbIHbIH,
Ka/1bINTacybl, KOHCTUTYLMOHAIM3M TEOPMACHI MEH TaxKipnbeCiHiH Aamy apHacbiHAa KepiHic bepai.
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Byn TyKbipbiMAapAbiH, KanbinTacybiHa [.Mpounin, b.CnnHosa, Ax.J1oKK, LLU.MoHTeckbe, [.Aaamc,
O.MeauncoH, keHe T.6. ollbinaap ©3 YAecTepiH KOCTbl. KyYKbIKTbIK MeMaeKeTTe OWAIKTIH,
a3amaTTbiH, KOFAaM MEH KYKbIKTbIH TEeHAIr »aHe onapAablH 3aH anAblHAafbl KYKbIKTbIK TEHAIr
Heri3ri opblH anadbl. KYKbIKTbIK MEMIEKETTE KOFAaM BMIpi 3aHMeH peTTeniedi, 3aH YCTEMAIK eTKeH
afoanaa, coT ici Tayenciz 6osbin, Tek 3aHfa bOafbiHadbl. KYKbIKTbIK MemneKkeT apbip xeke
aAaMHbIH 3aHAbl MyAAEeNepiHiH, ap-HamMbICbl MEH KaAip -KacueTiHiH, KopFanybiHa Keningik 6epyi,
H6apnblK aszamaTrapablH  KYKbIKTapbl mMeH 60cTaHabIKTapblH, onapAapliH, OipnectikTepi meH
KaybIMAACTbIfblH KAMTaMacbI3 eTyre Tuic. KyKbIKTbIK MemaekeTTe 6acTbl epeKweniri 6unikTiH, 6ip
afaMHbIH HEMEeCe, OpraHHbIH He 2/1eyMETTIK TOMNTbIH, KOJIbIHAA WOFbIpAaHybIiHA Xon bepinmena,.
KYKbIKTbIK MEMIEKETTIH, YKEeTINreH YArCIHAE KYKbIKTbIK MEMAEKET TYXbIPbiMAaMacbiHbl BUNIKTIH,
HapblK MHCTUTYTTaPbIHbIH OKinai 60nybiH, NayasbiMabl aAamaapabiH, 84in cananyblH bingipea,.
KYKbIKTbIK MEM/IEKET XafdanblHAa COT 9AINAIKTI XaKTayllbl, KEH, MafblHa[a KYKbIKTbl KOpPFayLlbl,
Heri3ri MiHAETI — afam KyKbIKTapblH Kopfay 60/ybl TUIC. KYKbIKTbIK MEMJIEKETTE KOfam MeH
MeMeKeTTiH ©e3apa balnaHbiCbl, ©3apa Tayendiniri MmemnekeT 3aHAapbiHAA alKblHAaNFaH
KYKbIKTap MeH MIHAETTEP apKblAbl XKy3ere acadbl. KyKbIKTbIK MEMIEKET TyXKblpbiMAAMachl aJam
KYKbIKTapbIMeH Tblfbl3 GainaHbICTa KAapacTbipblaabl KaHE aZlaMHbIH, KeKe, a3aMaTTblK, Cancy
*KOHEe 3KOHOMMKANbIK KYyKbIKTapbl MeH OOCTaHAbIKTapblHbIH, KOPFanyblHbIH KepiHici. A1aMHbIH,
YKeKe a3amMaTTblH, ©3 KYKblKTapbl MeH OOCTaHAbIKTAPbIH Ky3ere acbipyaa Hacka agamaapabiH,
KYKbIKTapbl MeH 60cTaHAbIKTapbiH 6y3bayfa, KOHCTUTYLUMANBIK KypPbIAbIC MEH KOFaMAbIK,
MMAHAbINbIKKA HYKCaH KenTipmeyre TWic. AZaM KYKbIKTapbl KOFaMAbIK KaTblHAaCTapMeH Tbifbl3
HalinaHbICTbl DONFAHABIKTAH COFaH 6alMnaHbICTbl apHalbl TONTapFa *KikTeneni. KyKbIKTbl TYCIHYAIH,
Kasipri TeopuanapbiHAa KOMWIMAIK VWIH adam  KYKbIKTapbl 94eMAiK  KaybIMAACTbIKMEeH
MOWbIHAANFAH H *KOFapFbl KYHAbINbIK 601bIN caHanaapl. «Anam KyKbIKTapbl» TEPMUHIHIH ©3i KeH,
*KOHEe Tap MafblHaCblH/A KONAAHbINATbIHAbIFbIH KepceTyae. Tap MafbliHACbIHAA — byn HepinMenTiH,
TEK MeM/IeKeTneH KOopFasbin Keninaik 6epinetiH, memnekeT Lekapacbl MeH KOHCTUTYUMACbIHAH
Toyencia KykblkTap. Onap: agamaapAdblH 3aH  andplHAafbl TeHAIr, emipre »KoHe 63iHe
TUiCneywiniriHe KyKblfbl, aAdaMHblH Kadip KaCWeTiHe KYPMET, Heri3ci3 TYTKbIHAAy[AaH KaHe
yCTayaaH 60oCcTaHAbIK, CEHIM KaHe ap yKAaH 6oCcTaHAbIFbl, aTa aHanapabiH 6ananapbiHa Topbue
HepynepiHe KyKbIKTapbl, ©3iHe KbICbIM KBPCETYLLIiNepre Kapcblnblk 6inaipy Kykblfbl aHe T.6. An,
KeH, MafblHaCbIHAA — a/laM KYKbIKTapbl TY/FaHbIH KYKbIKTapbl MmeH 60CTaHAbIKTapbiHbIH BapblHLIA
KeH, KelleHi MeH apKMAbl TYPAEPIH KAaMTUTbIHAbIFbIHAA. AaM KYKbIKTapbl - By agamHblH emip
CYPYiH KaMTamacsbI3 eTyre barbITTasiFaH TabuUFn MyMKIHAIKTEPI, aAamfa KOFaMablK eMipiH 6ap/ibiK
cananapbiHAa KblI3MET eTy epKiHAiri MmeH Kadip KacueTTi »KaHe a1eyMeTTiK uriniktepai bepyre
Keningik 6epeTiH canck KaTblHACTAPAbIH, XKyMeciH BeKiTeTiH HopManapabiH aHe NPUHUMNTEPAiH,
KUbIHTbIFbl. ALAM KYKbIKTapbl M3CeNEeCiHiH eH anapIMeH CaaCn MICeNe eKeHAIMNH eCKepPreH eH.
CoHAbIKTAH aflaM KYKbIKTapbl maceneciHae oObeKTUBTI, reHeTUMKa blK TypFblaa CaackM Ma3myH
bonaapl. Hannbl agam KyKblKTapbl AEreHHiH ©3i OK Hapce, TeK afaM KYKbIKTapbl Typasbl
2/1eYMETTIK-CYObEKTUBTIK YFbIMAAp, KO3KapacTap, Teopusiap, COHbIMEH KaTtap, Tanaay obbekTici
peTiHAe Konaa Bap aneyMeTTiK MyMKIHAIKTep, MiHAeTTemenep meH bipre onapfa Herisgenrex
CaACK, KYKbIKTbIK, MOpPabAblK, 9NeyYMETTIK KaHe T.0. Hopmanap 6ap. ¥cTaHbiMAap MeH Hopmanap
TeK O3iHAIK KaXKeTTiNiKkTep meH myaaenepi 6ap sapTypAai TonTap, Tantap, YATTap MeH beniHictepre
aTaTblH afamaapdblH, YHEMi e3repicke YIIbIPaNTbIH KoHEe ©cin OTbIPaTblH KaXKeTTiNIKTepiH
KaHafaTTaHAbIpyAblH, LWbIHaWbl Macenenepi 6onbin Tabblnagabl. Adam KyKblKTapbl MaceseciH
INEYMETTIK-KYHAbINbIKTbIK, 91eYMETTIK-TaNTbIK TaAAayAblH KaXKeTTiNir, OHbl WeLly *Xoaaapbl MeH
«afaM KYKbIKTapbl» TYCIHIMHIH MAaeonornanaHabipblAfaH, CasCMNaHAbIpblAFaH TYPIHIH Naiaa
601ybl OCbIHbIH, HOTUXKECI.

AZaM KYKblfbl — Ka3ipri 3amaHgarbl ©3eKTi macenenepdi, 6ipi. MemnekeT Te, naptva 4a,
YKeKe nayasbiMabl Ty1Fa 12 EMEC, *KeKe KapanalbiM aflaM 83iHiH KyKbIKTapbl MeH 6ocTaHAbIKTapbl
apKblNbl Ke3 KenreH Kpi3MeT opTacbiHAa 60/ybl KepeK. AAaMHbIH, Heri3ri KyKblKTapbl MeH
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H6oCTaHAbIKTapblHA KO CYyFbIIMANAbl }KaHe 0N alaMHbIH, TyFaH caTiHeH 6acTan e3iHe Tuecini. Kes
KenreH aJam MeH a3amaT Heri3ri KyKblKTap MeH ©OocCTaHAbIKTapAbl nakganaHa anagpl.
JeMoKpaTMANbIK KYKbIKTbIK MEM/TEKETTIH, 3aHAblbIKTapbl a4aM MEH a3aMaTTbiH KYKbIKTapbl MeH
H6oCTaHAbIKTAaPbIHbIH, TEHAIMIHE, AFHN OHbIH, YATbIHA, HCINIHE, MKbIHbICbIHA, TiNIHE, MYIKTIK KaHe
KbI3METTIK »afdalblHa KapamacTaH Keningik bepeai, Tinaik, AiHAIK, YATTbIK, HICINAIK, 9NeyMeTTIiK
benrinepiHe KapamacTaH OHbIH KYKbIKTapblHa LWEK KOtfa TbibIM CanblHaAbl. AJam Kofambl
MbIHAaFaH Xblagap 6oMbl COHay KeHe 3amaHHaH Kasipri 3amaHfa AeniH an1eymeTTik Hopmanap
apKbiabl Backapblabin kenedi. COHAbIKTaH XeKe aJaMHblH, KYKblfbl MeH 60CTaHAbIKTapbl Typasibl
TEOPUAHbIH, 43 MblHAAfaH KblAJapfa CO3blFaH TapMXbl MeH MO Taxkipubeci 6ap. Agam KyKbifbl
Tapuxu, Tabusn, 0OBEKTUBTIK KyOblbic. COHAbIKTAH J/EYMETTIK HOpMa ap YaKbiTTa Jdamy
npoueciHae 6onaabl. ONeyMeTTiK HOpMa aflam KoFambiMeH Bipre gambin, bipre esrepin, bipre
emMip cypin Keneai. Koram gambin, HblFaMbIN, »KakcapfFaH calblH 9/1eYMETTIK HOpMa [a Aambln,
HbIfalbIN, *aKkcapadbl, OHbIH 84iNeTTiNiK, BOCTaHAbIK, AEMOKPATUANbIK WeHbepi Ae, KeHicTiri ae
MOANasndpbl, KypaeneHe Tycea,.

Kasipri 3amaHaa agamHbliH, 6ocTaHabIFbl 6acKkalla TyciHineai. AjamHbiH, 60CTaHAbIFbl TEK
6enrini 6ip apekeTTep Kacay KoHe ofap/bl iCKe acblpyda Ke3AeceTiH Ke3-Ke/reH Keaeprifepa
YKOW/JaH FaHa Kypanamanabl. AdamHbiH 60CTaHAbIFbl KePiHiC TabaTblH MaHbI3Abl TYCTapAblH, Oipi —
ayanTbl wWewimaepdi kabbingay ekeHgiri. byn agamHblH caHacbl MeH MaAeHMUETIHIH Jamy
OeHreMiHiH, aca »ofapbl 00ayblH KaxeT eTedi. Ocblnailua, Kasipri agamM KyYKbIKTapbIHbIH,
TYXKblpbIMZ@Machl MblHa NPUHUMNTEPre Herisaeneai: anamHblH, 83iHiH aepbec ayHueci bap, ofaH
elwKkaHaam OWNiKTIH KON cyfyblHa 60nManapl; ©3iHiH KyKbIKTapblH KOpfai OTbIpbiN, aAam
MeM/IeKeTKe ©3iHiH TananTapblH KOS anafpl; afAamfa OHbIH KYKbIKTapbl MeH OOCTaHAbIKTapbIH
KyZan 1a, MEMNEKET Te CblliNafaH eMec, COHAbIKTaH Aa 0Napabl alaMHbIH TabUFX KyKbIKTapbl Aen
aTanapl. Afam e3iHiH, KyKbIKTapbl YLIH elKaHaal Kyaain Hemece 3ainblipabl BUAiIKKe Kapbidaap
emec. ON ellyakbITTa @ MeHi XXapblNKan, MafaH KyKblKTap meH bocTaHabikTap 6epai aen 6ac
ntore, eLKIMHIH, anablHAa ©3iH MaHTiNIK OopbILKepMiH aen cesiHbeyre TMic. AlaMHbIH abCoNOTTIK
KYKbIKTapPbIHbIH, JIOKTPMHACLI 6aTbICTbIH, TAaOUFN-KYKbIKTbIK TEOPUACHI LWeHDepiHAe KanbliNTacTbl.
Tabufn KyYKbIKTbIK TeopuAanapablH, wWeHbepiHae afam KyKblFblHbIH aXKblpamac, ajbin KOolofa
H60ManTbIH abCONOTTIK CMNATbl CUAKTbI CMNATTamasiapbl ©3apa Tbifbl3 HalNaHbICTbI KaHe Bip-
6ipiH KaxeT eTeni. bipak Ta anfaH cunatTramanapblH 9PKANCHIChl aaM KYKbIKTapblHbIH Typille
TYCTapblHa Ha3ap ayAapTaTbiHAbIFbIH A3 YMbITNAYbIMbI3 KEPEK.

Afam KyKbIKTapbl Typasbl Kasipri TYCIHIK O0napdblH, MNO3UTUBUCTIK emec CunaTbiHaH
TybIHAAMABI. Aoam KYKbIKTapbiH TaHy 6enrini 6ip HOPMaTMBTIK MaTIHIe CinTeme Kacaydbl Ke3aece
ne, onapAblH MNO3UTMBTIAIMN elKawaH TynKinikti 6ona anmanabl. Atan anTkaHaa, agam
KYKbIKTApPblH  KOHCTUTYUMANbIK  OeKiTy onapAblH,  MNO3UTUBTI  KYKbIKNEH  KOPFanyblHbIH,
MHCTUTYUMOHANAbIK KepiHici faHa emec [1, C. 24]. KOHCTUTYLUMANBIK KYKbIKTapAblH eH KeH TapafaH
TYCiHiri - 6yn onapablH dopmanbabl Hemece MaHi OOMbIHLWIA KOHCTUTYUMAFA HerizaenyiHe
HannaHbICTbl aZamFa KON KEeTIMAI KyKblKTap MeH MyMmkiHaiktep [2, P. 9], [3, P. 128].
KoHcTuTyumanapaa agam KyKblkTapbl MeH 60CTaHabIKTapbl abCTPaKUMAHbBIH, }KOFapbl AeHrenimeH
cunatTanaTblH epexenepae KepcetinreH. O.MlpepcmaH KOHCTUTYUMANBIK MITiHAEP, 94eTTe,
«onapabl KOMAAHYAbIH SPTYPAi HYCKaNapblHbIH, VAKEH ayKbIMblH KaMTUTbIH ©Te Kaanbl
TEPMUHAEPMEH TYXKbIPbIMAanaas!», Aen atan kepcetedi [4, P. 1-2]. CoHAbIKTaH aAaM KYKbIKTapbIH
NO3UTUBTI KOHCTUTYLMANBIK epexkenepre amHandblpy ewKawaH TynKiAiKTi wewim peTiHae
KapacTtbipblamanabl[1, C. 25]. KoHCTUTYUMANbIK epexenepain, abctpakTini 60aybl, K. CaHCTENHHIH,
nikipiHWwe, onapAbl KOAAAHYAbIH, HAKTbl Kafdahnapbl meH onapga 601ybl MyMKiH MafblHanap
Typanbl YKEH KenicneywiniktepaeH aynak bonyra mymkiHAiKk 6epeqi. 30p/blKk-30MObIbIK, NeH
YKEKKePYLLINiKKe Kapchbl LWbIKKaHAAP co3 HOCTaHAbIFbIHbIH, *KaiMbl KaFnaaCbiH Kabblnaaybl MyMKIH,
an b6ip XbIHbICTbl KaTblHAcTap Typasbl AayNackaHAap KeMCITYLiNiKKe anmbl TbiMbIM CanymeH

Keniceai [5, P. 1-2].
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Afam KYKbIKTapbl «allblK KYPbINbIMFA Me KaHe 0/lapAblH, HAaKTbl MafblHAcbl COT TYCIHAIPY
npoueciHae ani aHblKTanMafaH. lpreni KyKblKTap onapabl KOAAaHy KpuTepuinnepiH benrinei
anmanabl. Onap TabwufFaTrTa »Kannbllama oHe JepeKci3 »kaHe benrini 6ip MafbiHaHbl Tek
CYPaHbICKA Me XeKe KOHTEKCTE afadbl», Aen Kainbl KabbinaaHraH [6, C. 85]. Anam KyKbIKTapblHbIH,
«alUblK KYPbIAbIMbI» HEMECE «allblK CUMaTbl», 63 KeseriHae, [.XapT Heri3gereH »ainbl 3aH, TiNiHIH,
«allblK TEKCTYPACbIHbIHY («open texture») epekue Kardaibl 6onbin Tabbinaabl [7, C. 126-156.].
Byn naeaHbiH, dunocodPusanbik 6acTaynapbl Ke3-KeareH sMnmprKanblK TiA4iH «alblK KYPbIAbIMbI»
Typansl Xa3faH @.BaicmaH meH J1. BUTreHWwTeNHHIH, eHbeKkTepiHae kepiHeai [8, C. 38-63.].

HopmaTuBTiK MaTiHAepAi TyKbipbiMaay KesiHae Ko/adaHblnatblH Oapiablk  Aepekci3
yFbimaap, . XapTTbiH MNiKipiHWe, onapAbl KoAAaHfaH Ke3ge (onapApiH  acTbiHa  HaKTh
afaanmnapapl KentipreHae) MeH Ce3Ci3 «CeHIMANMIKTIH e3eriH» Ae, «KYMaHHIH KapTbliain
KeneHKeciHAe» OpHaNackaH KTYCIHIKCI3AiKTiH, WeKapablk amarbiH» TabamblH [7 C. 126.].

Con cuskTbl A.Bapak agam KyKblFbl MasMyHbIHAAFbl «AZPO» («core») MeH «KapTblnam
KesneHke» («penumbra») Typanbl »kasaabl [9, P. 20.]. 3aHHbIH, «alliblK, TEKCTYPAChI» «COTTAP/bIH,
Hemece nayasbiMabl TYAFaNapAbiH, KapayblHa Kangblpyra 6onaTbiH MiHe3-Ky/biK BarbiTTapbl 6ap,
onap (benrini 6ip Karnannapapl eckepe oTbipbin) 6acekenec myaaenep apacbiHaasbl TeHrepimai
CaKTalapbl, oNapablH canmasbl 2p Kafaanaa esrepedi» [7, C. 138.].

demeK, aflaM KYKbIKTapbl Typanbl KOHCTUTYLMANBIK epexenepai *Ky3ere acblpy apKallaH
KapacTblPbl/IbIN OTbIPFaH *Kafaal KOHTEKCTIHAE TUICTi KYKbIKTbIH, MaHI MEH Ma3MYHbIH TyCiHAipy
KasKeTTinirin 6ingipeni. KOHCTUTYUMANBIK KYKbIKTap KebiHece prima facie rights, afHu «bipiHwWi
acep» («bip KapafaH4a») KYKbIKTapbl peTiHAe TaHblAadbl; 01ap TYNKINIKTI KyKbikTapFa («definitive
rights»), allHanaTblH ©3iHiH, HaKTbl Ma3MyHbIH, OlapAblH, PYKCAT TINTeH LeKTeyaepi, onapasl icke
acblpy }KaHe KopFay LWeri benriieHreH Ke3ae FaHa sKysere acbipy npoueciHge anaabl [10], [9, P. 37-
39.].

OcbiHbIH, DGap/blFbl aJaM KYKbIKTapblH OenrinenTiH HOpMaTUBTIK MaTiHAepAi (s4eTTe,
KOHCTUTYLMA MEH XanblKapanblK KYKbIKTbIK aKTinep MaTiHAEPiH) KaHe CalKeciHlwe coT
Wwewimaepid ganenaeyai TyCiHAipyAiH epeKWwenikTepiH andbiH ana aHblKTanabl.

O.MdepcmaH apTypAai NCUXMKANbIK onepaumanapbl KepceTe OTblpbIM, KOHCTUTYLMANbIK
M3TiIHAEPA| TYCIHAIPYAIH eKi TYpiH axblpaTadbl.

BipiHWICi — ce3aiH, KaTaH MafblHAacblHAA TYCIHAIPY Hemece MWHTepnpeTaumA-TaHbIM —
«benrini  6ip  KYKbIK KYMECiHIH  PopmManbAbl KOHCTUTYLMACBIH  KYPANTbIH  TYXKbIpbIMAAP
MUbIHTbIFbIHbIH, MafblHaCbiH» aHblkTayfa OarbiTTanfad [4, C. 105.]. MyHgah umHTepnpeTtauumsa
JIMHIBUCTMKAbIK CUNATKA Me KaHe benrini 6ip armainapaa He icTey KepekTiriH (Hemece TbilibiM
CaNbIHFAHbIH) aHbIKTayFa apHanfaH. byn (acipece KOHCTUTYUMSANbIK, MOTIHAEPre KaTbICTbl) CMPEK
YaNfbl3 AYPbIC TYKbIPbIMFA SKefei; a4eTTe, MyHAaM TYCIHAIPYAiH HOTUKeCI-TaHaaY Kacay KarKeT
HbonaTtblH KenTereH apekeTTepaiH 60ybiH aHbikTay [4, C. 109.].

TyciHAipyAiH eKiHWi TYpi — MHTepnpeTauma-LweLwiMm — TYCIHAIPINeTiH M3TIH Heri3iHAe HaKTbl
afaanabl AypbIC WelyaiH, HyCKacbiH Tabyfa barbiTTanfaH [4, C. 116.]. CoHbiMeH KaTap, bipkatap
}afdannapaa TaH4anfaH WeLiMm TYCIHAIPINeTIH MaTiHAe MyN4em Heri3ci3 60ybl MYMKIH KaHe
«MITIHAEPAIH MaFblHACbIHAH TbIC NiKipaepre cinTeme »Kacay» apKblibl OHbIH Typa MafblHACbIHA
KanLlibl KabblngaHybl MymKiH [4, C. 117.]. CoaaH KeniH maTiHAj ce36e-coe3 TyCiHAIpy HaTUKeNepiH
«Ty3eTy» nakga 6onaapl (Ce34iH KaTaH, MafbiHacbiHAa TyCiHAipy). MyHaal TyciHaipy-wewim Tek
6enrini 6ip HOPMATUBTIK MATIHIe CinTeMe Xacalnapbl, OHbIH Ma3MYHbl OHbIH Typa MafblHacbIHAH eTe
anvic [4, C. 118.].

LbIHAbIFbIHAQ, OYN HOPMaHbI TYCIHAIPY Typasibl EMEC, OHbl Kypy Typasbl. TyciHAipy «aayapl
Wewin KaHa KOMMaM, KYKbIKTbIK canaapbl 6ap pUCAMKLUMANBIK aKkTire aiHanaabl, COHbIMeH bipre
OfaH AeMiH oaaH alblpbinFaH MaTiHre MaH Bepeai». byn MHTepnpeTaums HOPMaHbIH, MafbiHACbIH
TYCiHYAi eMec, OHbl KypyAdbl, OHbIH, MafblHAaCbiH Kypyabl Kamtuabl [4, C. 119.]. TyciHAaipy-Liewim
COHbIMEH KaTap KacanfaH TaHaayapl TyciHaipyai [4, C. 120.], oHbIH KaTaH MafblHaZa TyciHAipy
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HaTUKeNepiHe XaHe BacKka bIKTMMan GanamanapMeH CanbiCTblpFaHAa apTbIKLbIAbIKKA, Kenae
MOTIHAI «KaTaH, TYCIHAIpY» apKbl/bl ODepinreH «TaHAay KEHICTIMiH» KeHEeNTY KarKeTTiniriHe cyeHe
OTbIpbIN TyCiHAipyai KamTtuabi[4, C. 121.]. KOHCTUTYUMANbIK MaTiHAEpAiH abcTpaKkTini 6onybiHa
H6annaHbICTbl, KaTaH, MafblHada TyCiHAipy aaeTTe 6enrini Bip iCTiH, HAaKTbl AypbIC WeLliMiH TabyFa
MYMKiHZiK 6epmenai [4, C. 123.]. OHbIH YCTiHE KOHCTUTYUMAAA (COHAaM-aK Xa/blKapanbiK,
KYKbIKTbIK aKTinepae) OeKiTinreH agam KyKbIKTapblHa KaTbICTbl, TiNTi H6enrineHreH mafblHaHbIH,
e3eri ae (core of settled meaning) 6enrici3 60/bIN WbIFaAb! }KoHE OHbl KaTaH, MafbiHaaa TYCiHAIpy
npoueciHae awy mymkiH emec [7, C. 146.]. Aoam KyKblKTapbl Typasibl epexkenep «benrini 6ip KyKblK,
KOpfay »KafdalniapblHAa MaHEBP ’Kacayfa OPblH KanAblpy YWiH €eH »Kannbl Typae oAeui
TYXbIpbIMAansaH. byn, eH anabiMeH, MyHAaM HOpManapAblH, MasmyHbl COHFbICbIH andblH ana
aHbIKTayaaH repi, KemiHri KyKblk KongaHy wwelimaepiHe banaHbicTbl ekeHiH bingipeni» [11, C.
44].

HopmaTtuBTik maTiHAepAeri afam KyKbIKTapbliH TyXblpbimaayfa 6acka kKeskapac (onap
TOJIbIK CMMATTaMaHbl aafaH Ke3ae, OHbIH, HETi3iHAe KYKbIK KOpFay OpraHbiHbIH, KbI3METKEPI HAKTbI
wewimaep Kabbinaanabl) NPUHLMN OOMbIHLLA MYMKIH, Bipak TMIMAI eMec, COHABIKTaH ic Xy3iHae
KoM daHblAManapl. MaTiHHIH, ceHimainiri meH Bomkamabl KOAAaHbIIYbIH KaMTaMacbl3 eTy VLiH
OHbIH, BacTanKbl MafbIHACbIHbIH, MbI3FbIMACTbIFbIH TEK « Ma3MYHbl Typasibl 6i3 TyCiHOeNTiH bonaluak,
KafdannapablH, KMbIHTbIFbIHAA HEe iCTey KepekTiri Typanbl anfplH-ana »acanfaH COKbIP
nanbiMaayablH, baracbimeH» Tanan etyre bonaapl. byn Kafoanaa «TyblHAAFaH KoHE aHbIKTaNfaH
Kesze aKbl/1fa KOHbIMAb! TYPAE WelineTiH Macenenep» anablH-ana XaHe COKbIp TypAe welinei
[7, C. 132.]. Ocbinanwa, O. NpepcmaH TEPMUHONOTUACLIHAAFLI adaM KYKbIKTapbl TeK WewiMmai
TYCIHAIPYAIH Takblpblbbl 60AYbl MyMKiIH. AZamapl Kopfay Typasbl AaynapAbl Kapay KesiHae,
94eTTe, 0N1apAbl bekiTeTiH HOPMATUBTIK MATIHAI AYPbIC TYCIHAIPY TYpasibl eMec, KOpFayFfa sKaTaTblH
KYKbIKTbl «KYPY», iCTiH, HaKTbl afaalnapbl TYPFbICbIHAH OHbIH, Ma3MyHbl MEH LLIEKTEPIH aHbIKTay
Typanbl. byn agam KyKbifblH iC XKY3iHAE HaHE «KacalTbliH» AdNenai weLlim peTiHae TYCiHiNeTiH
MHTepnpeTauma. CoTTap MyHAal LWelimaepai Kanan 6aclibiNblkKa anaapbl, cypak Kypaeni xaHe
HaKTbl ayabbl oK. CoTTapAblH, TaHAaybl «KYKbIKTbIK JKyWere eHeTiH KenTereH Kypaeni
dbakTopnapfa KoHe Epexere Kon KeTkisyre 0OonatbiH MaKcaTTapfa (aims or purposes)
HarnaHbICTbl. MyHbl cMNaTTay AereHiMi3-KyKbIKTbIK Herisgemere ToH Hemece ofaH ToH 6ap/biK
HapceHi cunatTay» [7, C. 130.].

Anam KyKbIKTapbl Typanbl Aaynapga welimHid, 6enrini 6ip HyckacblH TaHgay KebiHece
onapAblH, KYKbIKTbIK [OOKTPMHAZa YCTEMAIK eTeTiH »aHe cyabanap OeniceTiH TeopusasblK
TYCiHIriMeH (annbl aflaM KyKbIKTapbl [a, HaKTbl KYKbIK Ta) DalifaHbICTbl eKeHi aHbliK. Agam
KYKbIKTApbIHbIH TEOPUANbIK WMHTEPNPEeTaumMACbl ONapAbl KaMTamacbl3 eTyZiH KO/A4aHbICTafbl
NpaKTUKacbiHA A2/ »aHe Kepi Tayenainik bipaen kepiHeai. Ocbl Koppensumusnapabl Hankan
KepeMrik. AJamM  KYKbIKTapblHbIH ~ 3amaHayuM WHTepnpeTauuMsnapbiHaa ek TeHAeHuus
KapacTblipblnagbl. OnapabiH, OipiHLIici onapAblH, 3TM3aUMACkl peTiHae benrineHyi MymKiH. Agam
KYKbIKTapbIHbIH, HEOMO3UTUBUCTIK TYyCiHAipMenepi, aaeTTe, 0fapiblH MOpPafbAblK TaburaTbiH
Herizgenai. P. Anekcn agamrepuwinikTi agam KyKbIKTapbiHbIH MaHbI3Abl Henrici gen caHangpl.
OHbIH, NiKipiHWe, afamM KYKbIKTapbl TeK MOpasblblK LWbIHAbIKKA Me, AFHWM 0/1ap MOpaabAblK
TypFblaaH Herizgenyi kepek [1].

P.BOPKMH: «3aH Tanabbl MOPanbAblK-3TUKA/bIK apryMeHTTepai 6oaKanapl KaHEe OHbI
Hbacka KonmeH bekiTy MymkiH emec» aenai [12, C. 206.]. OHbIH yCTiHe, mopanb by »Karaanaa
MO3UTUBTI KYKbIKTa DeKiTiIMereH agam MiHe3-Ky/IKbIHbIH Kelbip cTaHaapTTapbl peTiHAe FaHa emec
[13, C. 128], mopanbablK TananTapablH, *KUbIHTbIFbI PETIHAE TyCiHineai.

MyHAalM KOHTEKCTeri aflaM KyKblKTapbl MeMIEKeTKe, KOofamfa KoaHe backa ajamaapra
barbiTTanfaH Oenrini 6ip ambeban Hemece napTUKyAApAbIK (benrini 6ip KofamaacTbiK,
MOWbIHAANTbIH) MOPanbAbIK *KyMe TYPFbICbIHAH HeridaenreH TananTapsa AeniH a3anaabl.
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K. PUHHUC aZlaMHbIH, TabufM KyKbIKTAapbl TybIHAQWTbIH ambeban ipreni mopanbablk,
NPUHUMNTEPAI WTiNiKTIH TypaepimeH («agamsaT epKeHAagyiHiH Herisri Gopmanapbi») »aHe
«MPAKTUKANbIK MapacaTTbINbIKTbIH, 9A4ICHAMA bIK TalanTapbiIMeH» H6alnaHbICTbIPaabl, 0ONap e34epi
[e afamsaTt epKeHdeyiHiH 6ip TypiH Kyparabl »KaHe aKblafa KOHbIMAbI KaHe aKblafa KOHbIMAPbI
apacbIHAAFbl ablPMaLLbINLIKTbI @aHbIKTayFa MYMKIHAIK DepeTiH KpuTepuinnepai yebiHabl. aKkblaFa
KOHbIMCbI3 9PEKETTEP, «AFHM, MOPaAbAblK TYPFblAaH AYPbIC KaHe MOpanbAblK TYPFblaaH AYPbIC
eMeC MiHe3-Ky/blK apacbiHAa, - ocblnanila, Kembip MmopanbablK CTaHAAPTTapPAb! TYKblpbiMAAYFa
MYMKiHAIK ©epeni» [14, C.43]. *akcbl emipaiH acnekTinepiH KypaWTbiH ocbiHAal ambeban
NPUHUMNTEPAIH, (KYHAbINbIKTapAbIH) KaTapbiHa K. PUHHMC emipai (AeHCaynbiKTbl, ©3iH-63i
CaKTayZbl, YPNaKTbl 60/yabl KE3AEWUTIH eH KeH eMipaik mafbiHaaa); 6inim (i3geHimnasapik KaHe
WbIHAbIKKA YMTbINY); OMbIH; 3CTETUKANbIK TaXipnbe; Kenwindik (sKaHe A0CTbIK OHbIH, eH, *Ofapbl
KepiHici peTiHAe); NpaKTMKa/bIK NapacaTTbi/blK (63 iC-9pEeKeTTepPiH aHe aMbl eMip CanTbiH
peTTeyre YyMTbINY); AiH (KeH MafbiHaaa 6enrini 6ip "3aTTapablH *ainbl TOPTIOIHIH TPAHCLEHAEHTTIK
npuHUMniH" molbiHaay [14, C. 123.] »oHe OHbIMEH ©3 ic-apeKeTTepi MeH emip CanTbiH
Ka/binTacTbipyfa ymTbiny) [14, C. 87-174.]. bapnbik 6acka eTe ap TypAai Tayapaap Typaepi (agam
OMIpIHiH, MaKcaTTapbl MeH KyHAbIIbIKTapbl), K. PUHHUCTIH, MiKipiHLWIE, OCbl »KeTi Heri3ri Tayap
TYPAEpPiHiH, Hemece onapablH KOMBUMHALUMANAPbIHLIH, Ke3 KeNreHiH isaey MeH »Kysere acblpy/blH,
eKenereH acnekTinepiH Hemece Tacingepid 6ingipeai [14, C. 123-125.].

Bvn npuHumntep, OK.OUHHUCTIH, MiKipiHWe, MOopanbAbliH, ©3iH (MeKe MiIHe3-KY/bIK,
3TMKACbIH) FaHa eMec, cascaT MeH KYKbIKTbl 4@ aHblKTalabl. by npuHumMnTepaiH, ambebanTbifbl
MeH Cynno3uUTMBTINIM (TabnFabIFbl) onap "KaHWwanbiKTbl Obalkaamaca Aa, AYPbIC KOoAaHbliMaca
N3, NPaKTMKanbIK oMnayaa eneHbece ae, NPUHUMNTEP peTiHAe KyWiHae Kanafbl KaHe onapabl
aflaM oWnayblHa KaTbICTbl TeOpUANbIK pednekCUsMeH aiHanbicaTbiHAAP KaHLWabIKTbl a3
MmoMbiHaanabl" [14, C. 44.]. bipak coHbimeH bipre [OsK. PUHHWC ©3iHiH, Heri3ri KyHAbI/IbIKTapbiH
dNeYyMETTIK emMipe XKy3ere acblpyablH KenTereH TacinAepiH *KaHe 01apabl «XKeKe ic-apeKeTneH ae,
OMIp CypreH emipimeH Ae, KanbiNTacybiIMeH Ae, MdAeHWeTiMeH e (Hemece onapblH WeKTeyni
CaHbIMEH) TOMbIK, YKaHEe MaH-aKTbl Xy3ere acblpyAblH, MyYMKiH ecTiriH» atan eTeai [14, C. 117.].
Anamaap MeH TyTac MajeHueTTep  «benrifinirimeH, bIHTAaCbIMEH, YCTaMZblNbIFbIMEH,
KepereHairimeH, cesimTangblfbIMeH, TYPaAKTbI/bIFbIMEH »KOHe Ke3 KeareH KyHAblbIKKa »Kayan
bepyaiH, bGapnblk Oacka asaictepimeH epekweneHedi» [14, C. 118.]. Ocblnaiiwa, Herisri
KYHAbINbIKTApFa HerisaenreH aneymeTTik bynpbikTap K. PUHHAUC, ap TypAai 6oNybl MyMKIH »KaHe
6y KYHAbINABIKTAaPAbIH PETTEYLWI a/eyeTi oTe as.

P. [IBOPKMH afam KYKbIKTapblH NapTURYAAP/bIK MOpaab TanantapbiHa Heridgenai. OHbIH,
nikipiHwWe, Agam KyKblKTapbl benrini 6ip Koramaasbl 6ap aaeT-FypbINTap MeH KOFaMablK MOPa/bFa
HannaHbICTbl, O KOFam MyLlenepiHiH apTypAai bacekenec Kanaynapsl Tanan eTeTiH opTaK Hapce
peTiHae KepiHeni [12, C. 182.], xaHe «benrini 6ip KOFaMHbIH, 3aHAapbl MEH epexkenepimeH
HbonxkaHFaH» cascu mopanbabl Kamtuapl [12, C. 179.].

Mopanbaplk KyKbIKTapablH Herisi, P. [BOPKMHHIH MiKipiHWe, «TeHAIKTiH nnbepanapik,
KOHUEeNUMAChi» 6oabIN Tabblnazbl, 04aH 01 MEMIEKETTEH «TeH KaMKOP/bIK NeH KypmeTke» (right
to concern and respect) abcTpaKTbi/bl, ipreni »aHe e3iHeH-e3i TYCIHIKTI MopabblK KYKbIKTbI
anagbl [12, C. 247-251, 366-374.]. «}KeKke bocTaHAbIKTapFa MeKe KYKbIKTap, — Aenai on, — byn
KYKbIKTAp TeH KYKbIKTAp peTiH4e KapayablH HeFyp/ablM HErisri KyKblfblH Tanan eTeTiHAirH
nanenneyre 60naTbliH Ke3ae faHa TaHblAybl Kepek» [12, C. 368.]. [lereHmeH, bipaeit KaMKOP/IbIK,
NeH KYPMeTKe AereH KyKbIKTbl TYCiHY XYMbIC icTemenai; odaH TyblHAAWTbIH HAKTbl KyKbIKTap
(TananTap) Ken MafblHa bl XaHe Kapama-Kailibl 60/1bin Tabblnaabl. «DAiN KOFaM ap anyaH XKeke
KYKbIKTapAbl MOMbIHAAYbI ¥aHe OCbl KYKbIKTapAblH, SPTYPAI MKUbIHTbIFbIH HEri3aey YWiH apTypAi
MOpanbAblK NarbiMaaynapabl KonaaHybl 964eH MyMKiH», - aen aTan kepceteai P.JlBopkuH [12, C.
366.]. On e3iHiH XeKe KYKblKTap Typasbl TYCiHir «popmManbbl» eKeHiH KaHe «adamaapbiH,
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KaHZal KYKbIKTapbl Bap eKeHiH KepceTnenTiHiH, TiNTi onapAablH, Myagem 6ap ekeHiHe Keningik
H6epmenTiHiH» TyciHeai [12, C. 11.].

CoHbIMmeH, P.[IBOPKMHHIH, NiKipiHLWe, aaM KYKbIKTapbl KOFamaa Ka/ibINTacKaH MOpPasibAblK-
KYKbIKTBIK KyMenepaeH «uiblFapbliiagbl». byn Typfblaa agam KyKblKTapblHbIH onapabiH, 6ipaeHe
icTeyiHe Hemece We 0ONyblHA Kedepri KenTipeTiH VKbIMAbIK MaKcaTTapfa Kapcbl TypaTbiH
«XaNblKTblH KO/IbIHAAFbI CAACK KapTa» PeTiHAe Kanal »KyMbIC iCTEeMTIHI aHblk emec [12, C. 12.].

Kem nereHpe, 6yn «Ko3bipnapabiH» Kywi TeiM yaKeH Bonmanabl, 6ipak onapabiH, 60ybl
(6enrini 6ip TananTapAbl afaM KYKbIKTapbiIMeH TaHy) KebiHece yXbIMAblK, MaKcaTTapMeH
aHblKTanaapl. Ademek, P. [BOPKWMH KYriHETIH Oap/sblK KypAesni NormKasblK KypblibiMaapFra
KapamacTaH, 3aHAbl KYKbIKTap peTiHae 6enrini 6ip mopanbabiK TYPFblAAH HEri3aenreH Tafantapabl
KOpFay ic »Ky3iHAe COTTbIH KanaybiHa bannanbicTbl [12, C. 120-184].

P. [1BOPKMHHIH, NiKipiHLe, coTTap icTepai «aAiNeTTiNIKTIH eH, *KaKCbl TEOPUACbIHA» CIMKeC
wewyi Kepek («the best theory of justice») [12, C. 375-390.]. Analiaa, OHbl KypFaH [epkynecke
faHa TyYXKbipbimaayfa 6onaapl. P.JABOPKMHHIH, epKyaec runoTeTnkanbik naeanasl Tepetli 60/bin
TabblNadbl, ON «afamMHaH Xofapbl DINIKTINIKKE, OKyFa, WbIAAMAbIbIKKA KaHe nabimaaysa» me
[12, C.152], coHblH, apracbiHaa on «bi3aiH a4ineTTifiKk cesimimisre camKkec welim Kabbligayra
KabinetTi» [12, C. 166, C. 175, 178, 183]. Agam KyYKbIKTapblH 3TMKabIK TYPFblAaH TYCiHY onapapl
aAnbl UMINIKTIH SPTYPAI acneKkTiepiHeH oKlaynayfa MyMKIHAIK bepmenai. Kes-kenreH Tanan,
erep on Genrini 6ip aneymeTTiK MaHbI3Abl MaKcaTTapfa »KeTyre HafbiTTanfaH 60/ca, aAamHbIH,
KYKbIfbl PETiHAE KapacTbipblaybl MyMKIH [15, P. 681].

Byn, Oip ’KafblHaH, aflaM KyKblfbl PeTiHAE TaHblybl MYMKiIH TanantapAabliH abcontoTTi
6enriciaairi meH wekcisgirid (b.MenkeBnK MPoOHUANLIK TYPAE aTan eTKeHAEeNn, «3K3UCTeHUManapl
Hemece MaTepuanablk HIPCEHiH »KeTicmeywiniri» 6alkanfaH kesge, 0i3 «apkimre Keningik
BepinreH «KYKbIKTbIH» Oo/Kanabl 6y3blaybl Typaabl yHemMi ahiTambi3».) [16, C. 39.], an ekiHuwi
*KafblHAH, ONap/blH OKTPOAYKUMACHIH, KaybIMAACTbIKTAH afiblHFAH TybIHAbIAbIFbIH (OHbIH OpPTaK,
UTiNiTI) »KoHe MiHAeTTepAi opblHAAYAbIH, WaPTTbIbIFLIH bingipeai (KyKbiK cyObeKTici boMbIHLIE Aa,
KOFaMZacTbIKTbIH, BacKka mylenepi 6oMbiHWa Aa).

Byn afdam KyKbIKTapblHbIH 3TUKANbIK TYCIHAIPMENepiH COUMONOTMANbLIK TYCiHIKTepre
aKblHAATaAbl, OHbIH Tapaaybl a4am KYKbIKTapbl Typasibl Kasipri 3aMmaHfbl aeANapabiH AaMyblHbIH,
eKiHWI TeHAEeHUMACbIH — OnapdblH, Ae3CCEeHUMANM3aUMACbIH KepceTeai. AdaM KYKbIKTapbIHbIH
HaTYPaUCTIK (MaHbI3abl) TYCiHAiPMECi XeTKinikcisa dyHKUMOHanabl peTiHae KabblnaaHbanab!.
Anam KyKbikTapbl byaaH 6binait Tabusn emec, MHCTUTYUMOHANAbIK (AFHM, onapdbl KOopfaybl
KamTaMacbI3 eTeTiH MHCTUTYTTap KypblafaHfa AeWiH TybIHAANTbIH) 601bIN CaHanadbl, OFaH Bap/bIK,
agamaap e3iHiH, agamm 60aMbICbIHbIH, KyWwimeH ne [17, P. 395.]. Agam KyKbIKTapblHbIH Cascu
bYHKUMACBI — MEMJIEKETTIK KbI3METKEPIEePiH, iC-OpeKeTIH LeKTey Aen atan KepceTiireH. Agam
KYKbIKTAaPbIHbIH, COLIMONOIUA/bIK KOHLEMNUMANAPbIH XaKTaylblap «MeTOPU3MKaHbIH, KapaHfbl
CyblHa» Tycney yuwiH [18, P. 863], saeTTe, onapablH, MaHiH, AiHW HEMECe MOPasibAblK HerizgepiH
atan KkepceTtnenai. Aoam KyKbIKTapblH KOFamMblK CaHaAa KanbiNTacKaH aHe cofaH 6alnaHbICTbl
KOHCTUTYUMANAPAA, 3aH4apaa, XanblKapaablk KYKbIKTbIK akTifiepae 6ekiTinreH KykblKTap peTiHae
KapacTblpy YCbiHblNaabl. Onapfa afgam KyKblKTapblHbiH MapTebeciH bepeTiH Xeke TananTtap eMec,
agamHbiH - 6enrini 6ip  MYMKIHAIKTEpiH 21eyMeTTiK  MoWbiHAay dakTici. MyHaafbl  agam
KYKbIKTapbIHbIH, KaHap Ke3i — onapAbl KAMTamachi3 eTy KaXKeTTiri Typasbl KoFramablk, Kesicim [19,
C. 66-68.].

Anam KyKbIKTapblH 91eyMeTTaHybIK TYCIHAIPY aAaMHblH, KOFaMFa KaTbICTblNblFbiHA Daca
Ha3ap aydapafbl KoHe KOFaM MOWMbIHAAWTbIH KyKbIKTAp, eH anabiMeH, "afiaMHbliH KOFam MeH
MeM/eKeT OMIpIHIH 3pTypAai cananapblHAa AaMyblHA 9He KaTblCyblHA KON allaTblH 63apa
B6annaHbICTbl  KYKbIKTbIK ~ MYMKIHAIKTEPAiH TyTac KelweHi'peTiHAe KapacTbipbliagbl [19,
C.78..
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MyHAafbl alaM KyKbIKTapblHbIH, MaKcaTbl «aZlambl OapAblK »Kafaanaa e3iHe Hepy faHa
eMec, COHbIMeH bipre Xeke agamaap YWiH KOfamfa KOCbIY MYMKIHAIMH caktay» 60nbin
Tabblnagbl [19, C. 77.].

AN aneymeTTiK KypblbIM WAeanbl «Keke afJaM MeH KofaMHbIH, OipTyTac yinecimai
TYTACTbIKKA TYMKINIKTI KOCbIYbI» PeTiHAE KapacTbipblaaabl, OHAa 0N1apabliH 9PKaMCbIChl ©3 andblHa
MakcaT 6bona oTbipbin, HipiH-bipi 6ackin TacTamanabl Hemece onmarasl [20, C. 485.].

Azam KyKblKTapblHbIH, By acnekTici, on TWIiCTi TananTapabl KOFamablK MiKipre Kapcbl KOt
MYMKIHAINH KamMTamMacbl3 eTydeH, MeM/IeKeT MNeH KOfamfa OJlapfa JereH Ke3KapacbiHa
KapamacTaH onapAbl KYpMeTTey TaslanTapblH KooaaH Typadbl, Oy xaroanaa eneHbena,.

ByriHri  TaHAa  adamM  KYKbIKTapblHbiH, — casc,  QYHKUMOHANAbIK,  MHKIO3UBTI,
MHCTUTYLMOHANAbIK *KOHE OCblfaH yKcac TyXXblpbiIMAamanapbl 6apfaH calblH TaHbiMaa 60bin
Kenepni, onapApiH lWeHbepiHoe Agam  KyKblIKTapbl 0/apAbl  KOpfaydblH  KO/AaHbICTafbl
MHCTUTYLUMOHANAbIK TETIKTEpi MeH paciMAepiHiH, TyblHAbINAPbI PEeTiHAE »KaHe COoHbiMeH bipre
afaMHbIH CafACh KaybIMAACTbIKKA - YATTbIK *KaHe »KahaHAblK KOCbINAYbIHbIH, WAPTTapbl peTiHae
TyciHaipineni [21, P. 78-81]; [22]; [23, P. 31-47]; [24, P. 190-213.].

3amaHaym  3epTTeyuwinep  adamM  KYKbIKTapblHblH ~ 3TWKaNblK  KOHUenuuAnapsl
beHeduumapnapra OarblTTanfaHblH aTan KepceTeni; ONapAbiH LieHbepiHae TWICTI KyKblKTa
KepCeTiNreH TaNanTblH, ©3iHe — OCbl KYKbIK KOPFalTbiH Myaaenepre »aHe OHblH ambebanTbifbiH
aHbIKTalTbIH cebenTepre Kebipek KeHin beniHeadi, mbicasbl, TUICTI apeKkeTTepaiH, CMNaTbl, Heri3ri
KaXKeTTiNIKTep, NalbIKTbl ©MIip, 0NapAbl KAMTAMacChI3 eTyre WaKblpblAfaH }KaHe 01apabl KypmeTTey
MEH KOpFfayfa KayanTbl Tapanka KapafaHaa aflamablK Kadip-kacueT aHe T.6. CoHbIMeH KaTap,
oNnapAplH, NiKipiHWeE, *annbla4am3aTTblK KYKbIKTap aZaMHblH €eH MaHbI3abl Myaaenepi MeH
KasKeTTiniktepimeH 6annaHbicTbl O0sica Ja, onapAbl KOpFay KakeTTiNiriH e3airiHeH akTal
anmanabl. OcbiFaH bGalnaHbICTbl, Denrifi 6ip TapuUXM XaHE S1eYMETTIK-MIAEHU KOHTEKCTe
MOPanbAblK KYKbIKTapAblH, MHCTUTYLUMOHANAbIK KOPFay apKbllbl KamMTamacbl3 eTifeTiH agam
KYKbIKTapblHa Kanaw alHanaTbiHbIH KBPCETETIH apTYPAI TYKbIpbIMAaManap yCbiHbiNaabl. MyHAaN
rMOPUATIK KOHUEeNUMANap afamM KyKblKTapblHblH, MHCTUTYLMOHANABIK MOPanbAblK KyKblKTapaaH
epeKlleneHeTiH KeM AereHae eki cMnatTsl benricid atan kepceTtei. bipiHWiaeH, aaam KYKbIKTapbl
OMHAMUKanblK cunatTa b6onaabl. Onap yakblT eTe e3repefi XaHe yTbiMAbl cebentep MmeH
Kes3aencoKTapablH Kypaeni eHimi 6onbin Tabblnaabl. Agam KyKblKTapbl Kasipri emip cypy
afdalblHAQ aAaMHbIH, Herisri myaaenepiHe CTaHAapTTbl KaTep KOHTEKCTIHAE KapacTbipbliadabl;
6YN VIIH HAKTbl HEMECE bIKTUMaA UHCTUTYLMOHANAbIK TETIKTEPre HerizaenreH ocbl Myaaenepai
KOpfaydblH, eH TWiMmai Tacingepi; NAPaNUCTIK anemae MyHaan Mmyaaenepai CTaHaapTTbl
KayinTepAeH KOopfay YWIiH KOAAAHbICTafbl MHCTUTYTTbIK KYPbIIbIMAAPAbIH S4iA4ir, CeHIMAINIr
YKOHe KEeTKIiNiKTinir. EKiHWigeH, agam KyKblKTapbl 3aH4bl TypAe TaHbliadbl XaHe onap
MHCTUTYUMOHANAbIK ~ AMHAMWUKACLIH  (MHCTUTYUMOHANAbIK  AaMy)  aHbIKTaMTbiH  KYKbIKTbIK,
CTaHOapTTap peTiHae KbiameT eTeai [17, P. 396.].

AJam KYKbIKTApbIHbIH KaTaH CaAaCKM TYXKblpbiMAamanapbl 0fapAabl Ke3 KereH 3TUKasbIK
TananTapmeH 6anaHbICTblipyAaH 6ac TapTadbl. Adam KYKbIKTapblHbIH 601ybl 6enrini 6ip uriniktep
MeH myaaenepai Kopraydbl HerisaenTiH KoFamablK KaTbiHacTapra Tayenai 6onaabl. bip »KafbiHaH,
0Nap MHCTUTYLMOHANAbIK ©33apa iC-KMMbIT KOHTEKCTIHAE a4iNeTTiNiK TananTapblH 6ingipce, eKiHwWi
YKafblHaH, Heri3ri UrinikTepai KamTamacbl3 eTyre KaTblCTbl MHCTUTYLMOHAAAbIK KYPblAbiMAAPAbIH,
KaHLLANbIKTbI *KaKCbl XYMbIC iCTEMTIHIH BaranayabliH KpUTEPUNAEPI PETIHAE SpeKeT eTea;.

Ocblnaniia, aaam KyKblKTapbl Canck KOFaMaacTbiKKa MyLle 6oy naescbimeH 6ainaHbICTbl
YKOHe OfaH KOCbINyablH Heri3ri wapTbl 60abIn Tabblnaapl. Ocbl KyKbIKTapMeH BalnaHbICTbl Heri3ri
Myaaenepai enemey azaMaTTblKTbIH, €H TOMEHTT LapTTapblH *KOKKa LblFapy 6oabin Tabblnaabl [17,
P.396-397.].

backawa  alTKkaHAa, adam  KYKblKTapblHbIH, ~ M3Hi  CascM  KOFaMAaCTbIKTbIH,
MHCTUTYUMOHANAbIK  KypblaAbIMblHA  KOMbIAATblH  TananTapAbl  aHblKTamMalAdbl, KepiciHlle,
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KOFaMacTblK LWeHDepiHae TaHbIAFaH UIiNIKTEP MeH MYAAeNnep KaHe onapAbl KamTamachi3 ety
MeH KOopfaydblH KO/AAaHbICTafbl TaCiNAepi afam KYKbIKTapbliH aHbIKTanapl. HaTuxkeciHae agam
KYKbIKTapbl Tabusun »kaHe 6eniHbelTiH 6onyabl TOKTaTaapbl KaHe benrini 6ip marblHaAa afAaMHbIH,
©3iMeH BalMNaHbICbIH }KOFanTaabl.

byn Typfolida  Jl.BaneHTMHMAIH «adamfa  ToH  Kadip-KacWeTTiH, nNpaBOCNaBMENiK
TYXbIPbIMAAMaCbIMEH» KapaMa-KapCbl AaMblfaH KeKe Ty/faHblH, Kagip-KacueTiHiH mapTebenik
TYXKbIPbIMAAMaChl eTe alKbiH KepiHeai. AnamHblH, MapTebenik Kaaip - KacueTi - byn benrini Bip
OpbIHAANATbLIH 9/1eYMETTIK pesngepre-azamaTtka, ATa-aHara, Xangamanbl KbiameTkepre »kaHe T.6.
aTpmbyTTanfaH MiHe3-Ky/bIKTbIH HOPMATUBTIK CTaHAapTTapbl. EKi KOmnoHeHT Te 6ip-b6ipimeH
HalinaHbICTbl: 6enceHai mapTebenik Kaaip-KacueTTiH by3biaybl (OPbIHCHI3 MiHE3-KY/1bIK) NacCUBTI
MapTebenik Kafip-KacueTTiH »oFanyblHa oKenedi (agamfa  TUICTI MIHE3-KY/IKbIMEH KON
bepinMeNnTiH  KapbiM-KaTbIHACTbIH, eKenereH TypaepiH akTahabl). Mbicanbl, KabblnaaHfaH
MOpPasibAblK CTaHAAPTTapFa CIMKEC, Ka3bIKCbI3 afamfa KaTbiresfdik neH Kopaayfa »Kos bepeTiH
afam xkabipneHywiHiH naccueTi mapTebeciH 6y3aabl. On bip mesringe e3iHiH MapTebecimeH
(e3iHiH, benceHai mapTebenik Kagip - KacueTimeH) aTpubyTTanfaH TananTapbl OpblHAAMaNAbI
YOHe OCblfaH 6alNaHbICTbl ©3iHiH, MaccKBTi MapTebenik Kadip-KacMeTiH iliHapa »ofanTaibl-on
OfaH KaTbICTbl Hackalwa Xon bepinmenTiH (bGU3MKanbIK 3MAH KenTipy Hemece 6OOCTAHAbIKTbI
LeKTey) alHanbIMFa ylibipaybl MyMKiH. CON CUAKTLI, eCipTKiHI KONAaHaTbIH aZam Aa (yaKbITLia)
©3iHiH, NaccuBTi MapTebeciH »KoFanTafbl: OHbIH, eCipTKire Tayenainiri s)kaHe OHblH, 83 iC-apeKeTiH
Hbackapy KabineTiHe TUri3eTiH acepi OFaH PYKCaT eTiireH KapbiM-KaTblHAC CUMNaTbliH ©3repTesi, atan
aNTKaHAa, OFaH KATbICTbl KOPFAHLLbIAbIK Benrinenyi MymKiH, 6yn KabineTTinikTi cakTalTbiH agamra
KaTbICTbl MYMKiH eMec. AypbIc Narbimaay. benrini 6ip aneymeTTik pengepre ToH mapTebenik Kamip-
KaCMEeTTi HaKTblnay TUicTi mapTebemeH 6ainaHbICTbl OCbl KOFAMAACTbIKTA TaHbINATblH HOPMATUBTIK
TananTapfa bannaHbicTbl [18, P. 866-867.].

BenceHpj »kaHe naccnsTi mapTebenik Kaaip-KacueTTi KypanTbiH TananTapabiH, OO beKTUBTI,
Kanmnbl MaHbI3Abl ONEPaALMANbIK KpUTEPUNNEpi KaHe MiHe3-Ky/blK benceHai maptebenik Kaaip-
KaCMeTKe CoMKec Ke/MereH Kesfae MacCcuBTi Kadip-KacueT Oy3blaybl MYMKIH LeKkTeynep
KoMblnmanapl. CoHbIMeH KaTap, /1. BaneHTUHM apTypai mapTebenik apTbiKLbIAbIKTapAbl Henrini
bip aneymeTTiK penaepai *Kysere acbipaTblH alamapsa faHa eMec, COHbIMEH bipre MemneKeTKe,
Koprnopauuanapfa XaHe TinTi »aHyapnapfa [a XKaTKkbi3adbl. ATan alTKaHaa, On apbicTaHAb
KilUKeHTal TopFa OpHaNacTbipydbl (OHbIMEH KYMbIC iCTeYAiH, HOPMATUBTIK CTaHAAPTTapbiH Oy3y)
OHbIH MapTebeciH by3y peTiHae KapacTbipaabl [18, P. 866.]. bya Typsblaa apbiCTaHAbl TOPFa Kal
faHa KO OHbIH mMapTebenik Kamip-KacueTiHe HyKcaH KenTipy 60/bin caHaAIManTbiHbl TYCIHIKCI3.
aHyapnap KyKblFblH KOpfay KoO3fasbiCbl KapkbliH anyga [25]. CoHbimeH KaTap, bGipkaTtap
3epTTeylinep XaHyapnapdblH KyKblFblH TaHy MeEH OHbIH aMaHAblFblH KOpfaydblH apacblH
aXKblpaTnamnTbliHAAPbIH epeKlle aTan kepceTeni [26]; [27, P. 1-42.]. byn alibipMmallbiiblk adamaapra
KONAaHblNFaHAQ MaHbI3dbl emec ekeHi aHblK. CoHbimeH, Jl.BaneHTMHMAIH niKipiHwe, agam
KYKbIKTapbl - byn eremeHai 6unikke OafblHaTbiH CyObEKTINepAiH, naccusTi maptebenik Kaaip-
KacMeTiH KanbinTacTblpaTblH ambeban cTaHOapTTap »KaHe eremeHai Ouaik opraHaapbiHbIH,
benceHai mapTebenik Kaaip-kacueTiHiH, ombeban cTaHAAPTTapbl, AFHW  TyaFa, OHbIH
KYKbIKTapbIHbIH, CyObeKTIiCi peTiHAe, iC »Ky3iHAe MeMIeKeT TapanbiHaH KaMKOP/blK OOBEKTICI
peTiHAe faHa apekeT eTeni [18, P. 881.]. OnapabiH, WeHbepiHAe «ALam KyKblKTapbl» peTiHae
BinikTiNiKKe ne 60aybl MyMKIH TananTapablH, Ti3iMiH LLEKCI3 KEHENTY MOPabblK XaHE d1eyMEeTTIK
TYCiHAipyep ce3ci3 epikTinikke akenesi (bepinreH benTapan mafbiHaga co3aep) MyHAan biniKTiAIK
(Hemece oaaH bac TapTy) *KoHe «adam KyKbIKTapblH» KamTamMacbl3 eTy »KaHe Kopfay KesiHag,
acipece onapablH, HacekenecTik »KarFdalrblHAa, SFHWU ONapAblH, iC XKy3iHAe KeningeHaipinimeyi.
Mbicansl, J1. BaneHTnHM 6yn, 6ackanapmeH KaTtap, KYHAENIKTI KonaaHbicka HainaHbICTbl Aen
caHalabl. AHaHbIH 6anafa KaTbICTbl MIHAETTEPIH CancK emec Typae OnTipy HeEMece eflemeyi, OHbIH,
nikipiHWe, afamM KyKbIKTapblHbIH Oy3blaybiH TyAblpManabl, ©MTKeHi Kapanarblm Tinge «ajam
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KYKbIKTapbIHbIH, Oy3blNybl» 24eTTe casch MaHbI3bl 6ap 3yabimabikneH 6ananbicTbl [18, P. 870.].
By »afoanaa afiam KyKbiKTapbl onap myaaem 6enricia Hapcere aiHanabl XKaHe canbin KeareHae
OUNIKTIH, KanayblHa OoZaH Aa Tayendi (eHai 3aH WblFapyllbl eMec, COT), TeK KaHa osapapliH,
NO3UTUBUCTIK TyCiHAipMmeci. Adam KYKbIKTapbIHbIH, Ofapblda KapacTblpblfaH «allblK CUNATbIHA»
HbannaHbICTbl, OflapAbl TYCIHAIPYAI Ky3ere acblpa oOTbipbin, COT «KOHCTUTYUMANbIK 3aH
WbIFAPYLWbIHbIH HMETIH» aHblKTayfa TbipbiCNanabl, ©nTKeHi on benrini 6ip AayabliH TapanTapsl
YCbIHfaH KYKbIKTap MeH bocTaHablKTapabiH 6acekenec TyciHaipmenepid bafananabl [28, C. 130.].
MyHzaan TyciHaipy, lfepmaHmanbiH, Peaepanapik KOHCTUTYUMANBIK COTbI ©3 WellimaepiHiH bipiHae
atan eTKeHAeWn, 2pTypAi AdNenfaep MeH KapcCbl A2nenfep KenTipineTiH »KaHe onapAblH eH,
YaKCbICbIHA LLeLyLWi canmak bepineTiH AMCcKypc cnnaTbiHa ne [29].

BYriHri KyHi afam KyKbIKTapbl Typabl 6acbiM AOKTPUHANLIK naesnapabiH 6ya AMCKYPCTbIH,
TaburaTblHAA Kanal KepiHic TankaHbliH 6aiKkay Kbi3blKTbl. KOHTUHEHTTIK Eyponana 6acbim 6onfaH
afam KYKbIKTapblHbIH, KOHLUENUMsanapbl HeriziHeH agam KyKblKTapblH 6Oacka myaaenepaeH
dopmanbabl TYpAe axkblipaTyFa bonmanabl aereH ceHimre HerizaenreH [30, P. 180.].

Raz J, Mbicanbl, KYKbIKTap TYblpbiMAaMacbiHAA 0NapAblH apTbiHAAFbI MyAAenepre KaHaam
Aa 6ip HAKTbl «Ca/IMaK» HEMeCce MaHbI3ablNbIKTbl DifAipeTiH elTeHe KoK Aen caHanapsl [31, P. 186-
192, 254-255.]. Agam KyKbIKTapbl 6acka MaHbI3abl MacenenepaeH, Mbicabl, VKbIMAbIK NandasaH
«acbin Tycyi» MyMKiH [15, P. 674.]. P.AneKkcu coHAam-aK VKbIMIbIK UriNiKTepre KaparaHaa *Keke
KYKbIKTapAblH abcontoTTi 6acbiMAapblNbIFbiH, COHAAM-aK, erep onap COHFbINAPAbI LEKTeY VLLIiH Heri3
pPeTiHAe PYKCaT eTince, VKbIMAbIK WIiNIKTEPAl KEKe KYKbIKTapfa asalTy MYMKiHAIr meH
KayKeTTiniriH }oKKa welfapaabl [32, C. 33-34.].

Afam KYKbIKTapblH KamMTamachbl3 eTyAiH, Heri3ri Tacini - NponopunoHanablibiK CbiHafbl [9, P.
245-370.] »koHe OHbl aaKTalTbIH TEHAECTIPY NpoLeaypackl («enlley») - bacekenec KyKblkTapabiH
CafbICTbipMasbl canmafblH Oafanay. "Tene-TeHAdik 3aHbl" (6anaHcTbiH, 3aHbl) P.Anekcn 6ip
Kafnaara (KYKbIKKa) KON CYFYLLbINbIK A2perKeci HeFypabiM Ken 6oca, corypabiM 6acka KafnaaHsi
(KYKbIKTbI) KaHafaTTaHAbIPYAbIH, MaHbI3AblNbiFbl ©0Nybl Kepek aen 6omxkanabl [10, P. 102.].
CoHbIMeH bipre, npuHUMNTEPre (afamM KYKbIKTapbl) abcTpakTifi (0napablH, MOHIHE ToH KYHAbIbIK)
oHe HaKTbl (benrini Oip skaFgangarbl MaHbI3AbIbIK) «canmakTapbl» bepineai [10, P. 27-28.].
Mblicanbl, P.AnekcuaiH niKkipiHWe, emip CYpy KYKbIFbIHbIH, Kaamnbl KbI3MET epKiHAiriHeH repi
abcTpaKTblbl canmafsbl backim [33, C. 215.].

MpuHUMNTEp (agam KyKblKTapbl) Bip-bipiMeH KalliblblKKa TYCKEH Ke3ae MaHbl3apblpak,
NpUHUMN (abCTpakTini MafblHaAa [a, HAaKTbl GaKTiNiK MaH-Kanap adacbiHAa Aa) MaHbI3AblNbIfb
asblpak NpUMHUMNTEH (Bip KYKbIK EKiHLWICIH LeKTey apKbl/ibl »Ky3ere acafbl) «apTbiK 601aabi».
Ananpaa, WblH MaHiIHAE, BPTYPAI KaHe Ken HafbITThl NPUHUMNTEPAI CanbICTbipy Mpoueaypachl
(onapfa CoMKec «caZMak» KoHe MarfblHa 0epy) Kapama-KapcCbliblKTbl Aanengeyre 0apbik
MaTeMaTUKa bIK SpEKeTTepre KapamacTtaH, epikTi 6osybl MymkiH emec [34, C. 113-116].

P.Anekcn a3ipnereH kentereH Gopmynanap OHbIH MaTepuaniarbl 6Te alKblH «CasiMak,
3aHbIHbIHY» 9PEKETIH HerisAgey »KaHe TiNTi KepceTy YLWiH WbIHbIMEH KaxKeT bonybl ekitanan («bip
NPUHLMMKE COMKECCi3AiK HeEMece 3aKbiMAaHy A9perKeci HeFyp/ibiM Ken 6oca), 6acka NPUHLMNTI
CaKTayZblH, MaHbI3Abl/IbIFbl  COFYP/bIM  XOFapbl 60/ybl Kepek» ) Hemece THOCETMKaNbIK
(«CyOBbeKTUBTI KOHCTUTYLMANBIK KYKbIKKA KaTbICTbl apanacy Herypabim eneyni 6oica, myHAaamn
apanacyblH HEri3ri anfblllapTTapblHbIH CEHIMAINITI COFYPIbIM XKOFapbl 60Naabli») HyCKanapsl [33,
C. 209, 226).].

«©nwey» paciMiHiH, beniri peTiHAe adamM KyYKbIKTapbl ic »Ky3iHae 6acka aneymeTTik
MyaaenepmeH TeHecTipineai »kaHe canbicTbipblnaabl (30, P. 181.].

byn »araanaa, Aen atan eTTi C. Llaknpaknc, aflam KyKblKTapblIMeH KOpFanaTblH Myaaenep
KeKe TynfanapiblH Hemece MeMIeKeTTiH Ke3 KeareH backa myaaenepimeH bipaent LWiKana
boiMbiHWa 6afanaHaZlbl »KoHe ONapmeH TeH Kafaanaa bonaabl. byn TacinmeH KenwWwinikTiH
MyZJenepi *Keke agamaap MeH asliblablKTapabliH MyaaenepiHeH «acbin tyceai» [35, C. 49.].
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AZlaM KYKbIKTapblH MOpaab/blK TypfblAaH HerisgenreH Tanantap pPeTiHAe TyCiHAipy
onapAbl KAMTaMachI3 eTy XaHe 0n1apAblH, CON Hemece Hacka LeKTeynepiHe »on bepy maceneciH
3TUKaNbIK AeHrenre aybicTbipaabl. COT aprymeHTTepi 6apFaH caibiH Ta3a MOpabAblK Aennepre
Herizgeneai »kaHe 6apabIk TUiCTi dakTopnapabl eckepe OTbipbIin, 6acekenec KyHAblIbIKTapAblH,
KanCbICbiHA apTbIKWbIAbIK Bepy KepeKTiriH Tankblnayfa Tyceqi [36, C. 92-93, 95-96.].

KentereH aTuKanblik macenenep HoMbIHLA *Kannbl KabblagaHFaH Ke3KapacTbiH 60MaybIHa
HannaHbICTbl a4am KYKbIKTapbiHbiH KaHAdan Aa 6ip weKtenyiHe »on 6epineTiHAiriH Hemece Ko
HepinmenTiHAiriH aHbikTay bacekenec dakTopaapabiH, MaHbI3AblNblFbIH CYObEKTMBTI HaranayaaH
acnanapl KoHe LWeliMHIH, HerisiHe anblHFaH YTbIMAbl TYpAe KypblabiMAansaH Aanengepai
bingipmenai. AprymeHT oTe KbiCbliFaH »kaHe benrini 6ip wewim Kabbingayra acep eTKeH
onnapabiH 6apabIK XUbIHTbIFbIH alinanabl [35, C. 56.]. CoT weLwimi ic XRy3iHAe KYKbIKTbI LUEKTEYAiH
NPONOPLMOHANAbIbIFLI (MPONOPLMOHANABIFLI) Typasbl MaiIMAEMEHI FaHa KaMTUbl 3HE OHb
nanenpemenai [37, P. 89.]. OHbl WblFapfaH Ke3ge cyAbanap UHTYMUMAFA Ken cyheHemi. «9p ic
HolblHLWA Welimaepai bIHTanaHAbIPY ENKEeNn-TENKENI, aH-KaKTbl XXaHe To/bIK Aanendi 6onysi
Kepek» [ereH Tanan MafblHAcbl3 6OAbIN CaHanadbl, 6MTKEHI «3TUKA Macenenepi byn yWiH Tbim
Kypaeni» [36, C. 103.].

MyHAaM Kafdalnapda agam KyKbIKTapbl Typaabl Aaydbl Kapay Ke3iHAe cyAbA, LibiH
MaHIHAE, eKi TeHAeCi *KOK HanamaHblH apacbiHAa TeK CyObeKTUBTI TaHAay *Kacalabl, CoAaH KeliH
ON al faHa CeHeAi XaHe OHbIH, Heri3gifiri MeH yTbIMAbIAbIFbIHA ©3iH (sKaHe 6ackanapabl)
ceHgipeai [37, Ch. 3.]. K.Mennep aypbic atan eTKeHAeN, KKOHCTUTYLMANBIK-KYKbIKTbIK, KOHTEKCTE
6yn ekinai opraH KabbingaraH ocbliHAaN 6acekenec KyHAbINbIKTapAbl TaHAAYFa KaTbICTbl LIELLiM
KYLWiHAEe Kanybl Kepek gereHai Oingipedi», eWTKeHi «erep coT calnaHfaH OWAIKTIH eki TypAi
KYHZbINIbIKKA KaTbICTbl LUELWiMiH Kabblngamaca, 0N AeMOKPaTUANbIK NpuHUmMNTepAi by3aapi» [36,
C. 97.]. bacKkalla anTKaHaa, alaM KYKbIKTapblIHbIH, LUEKTEYNEPIHIH, AYPbICTbIFbIH KOHCTUTYLMANBIK
HaKpblnay MyMKIH eMec, eMTKeHi a priori by XKafaanaa AemMoKpaTHanbik 6ackapy NpUHUMNTEPIHAE
KaMTbINIFaH KOFaMAbIK KbI3bIFyLLIbIAbIKTbI By3aapl. Ananaa, P. Anekcu aflaMHbIH, HEri3ri KyKbIKTapbl
COHLWANbIKTbl MaHbI34bl EKEHIH, 01apAbl KOpPFay Typanbl WeWiMAi TeEK NapAaMeHTTIK KeMLWIiNiKTIH,
KanayblHa Kanablpyfa 601mManTbiHbIH aTan kepceteai [10, P. 297.]. Byn anam KyKbIKTapblHbIH,
AYPbIC MO3UTUBTININ  MeH MNPAKTUKaAblK KaMTamacbl3 eTiyiH KOHCTUTYUMANbIK Oakblnay
KaKeTTinirin  6omkanabl. Agam  KYKbIKTapblH  Hacka KYHAbIIbIKTAp MeH myadenepaeH
aXKblpaTNamTblH  3TUKAJbIK KOHE COLUMONOTMAAbLIK TYCiHY wWeHOepiHae 6yn  KallbIbIK
WewinMenTiH 60bIN WblFagbl.

AfamMm  KYKbIKTapblHa COUMONOTMANBIK Ke3KapacneH onapdbl TaHy KaxkeTTiniri ae,
LeKTeynep Ae Ken Kafaanaa 3aHabl eMec, NPakTUKaNblK oMnapmeH Herizgeneai [38, P. 582.].

Mbicanbl, P.Anekcn agam KyKbIKTapblH OepinreH KOHCTUTYUMANbLIK Kyhe weHbepiHae
MOMbIHAANFAH KOHE HaKTbl XaHe 3aHAdbl MYMKiHAKTepre H6annaHbICTbl Oip Asperkese Hemece
Hbacka geHrenae xy3ere acbIpblybl MyMKiH MPUHUMNTEPMEH CallKecTeHaipeai [10, P. 47-48, 57.].
LbIHABIFbIHAA, ON YIWIH aam KYKbIKTapbl TEK «DacKa onaapMeH asiMacTblpblaybl MYMKIH onnap» |
10, 57.]. Ananaa, MyHAaM Ke3kapacTap afiaM KYKbIKTapblHbIH AiHW XKaHe MOpanbablK Herisgemeci
aKTaylblnapra KaT emec. Mbicanbl, K. MaputeH Taburn KyKbIKTbl »Ky3ere acbipy "benrini 6ip
KOFaMHbIH HaKTbl MyMKiHAiKTepiHe GafbiHaabl" »aHe benrini 6ip Tapuxm KeseHaepae Kenbip
KYKbIKTapAbl Xy3ere acblpyaaH 6ac TapTy nanganbl ekeHid atan oTTi [39, C. 98-99.].

Pecelr ®depepaumacbiHblH, KoOHCTUTYUMANBbIK COTbl KOHCTUTYLUMANBIK KYKbIKTap MeH
6OCTaHAbIKTaPAb! WEKTEY MaKcaTTapbl «3aH/bl faHa eMec, COHbIMEH bipre aneymeTTiK TypfblaaH
N2 aKTanybl kKepek» aen bipHewwe peT atan oTTi [40], [41]. Afam KyKbIKTapbl eHiHaeri Eyponanslk,
COTTbIH, TaxipmnbeciHae agam KYKbIKTapblH TYCIHYAIH a/1eyMeTTaHyAbIK TCINAePiHiH, KepiHici on
[aMbITaTblH «eyponasblK KOHCEHCYC» AOKTPWHaAcbl 6onbin Tabblnaapl. O apKbiabl cOT Aaam
KYKbIKTapbl ~MeH Heri3ri 6ocTaHAbIKTapAbl KOpFfay Typanbl KOHBEHLMAFA  KaTbICYLbl
MemnekeTTepaeri benrini B6ip KaTblHacTapAbl PeTTeYAiH MeTKiniKTi OipKkenkiniriH TyciHea,.
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KoHBeHUMAAa Keninaik 6epinreH KyKblKTapbl KamMTamacbl3 eTy Ke3iHAe aflaM KyKblKTapbl
eHiHaeri Eyponanbik, COT MeM/IeKeTTepre o3 Kanaybl OOWblHIIA epKiHAIK A3perkeciH
MOMbIHAANTBIH ~ «eyponasblk KOHCEHCYCTbIH» 6onyblHa HannaHbiCTbl. Erep «eyponanbik
KoHceHcyc» bap 6onca, bipak MemMaeKeT OfaH COMKeC Kesmece, 01 ©3 YCTaHbIMbIHbIH, HAKTbl
Heri3gemeciH yCbiHybl Kepek [43]. Aoam KyKbIKTapbl »keHiHaeri Eyponanblk coT on KoHBeHUMAFa
KaTbICYLLbl MEMNEKETTEPAETI WAPTTAPAblH ©63repyiH eCKepyre }KaHe YMTbINY KaXKeT CTaHAapTTapfa
KaTbICTbl KENiCIMIe KO/ KeTKi3yre AeH Kotofa MiHAETTI Aen caHanabl [43]. «Eyponanblk KOHCEeHCYC»
KoHBEeHLMAFa KaTbICYLLbl KONTEreH (KenTereH) MemnekeTTepiH KYKbIKTbIK TopTinTepiHaeri 6enrini
6ip macenenepai petreyaeri *annbl TEHAEHUMAHbIH Hemece Tacinaepaid, 60aybIH HaKTbl TipKen i
[44, P. 541-546]; [45, P. 10-14.].

Ocblnaniua, agam KYKbIKTapblH KamTamacbl3 eTyAiH YATTbIKTaH Oofapbl CTaHAapTTapbl
YATTbIK AeHrenge KanbiNTacKaH afiamHbiH, 6enrini 6ip KyKbIKTapbiHbIH Ma3MyHbIH TYCiHYyre,
ONlapApl XKy3€ere acblpy LIEKTEPI MEH PYKCAT eTIATEH LWWEKTEYAepre, AFHM 01ap Ky3ere acblpblIaTbiH
2N1eYMETTIK KOHTEKCTKe BalifiaHbICTbl KOMblNaab!.

«Eyponanbik KOHceHcyc» AOKTpUHacbiH CoT KoHBeHUMAMEH Keningik bepinreH 6apnbik
OEepnik KyKblKTapfa KaTblCTbl KosngaHaabl [44, P. 546-548.]. CoHbiMeH Oipre, 3epTreyuwinep
Eyponasblk COTTbIH, acipece «alKblH MOPasbAblK acTapbl bap» Oap icTepre sKui XKyriHeTiHiH aTan
eTeni [45, C. 17.].

AZJaM KYKbIKTapbl keHiHgeri Eyponanbik COT «afaMrepLuifikTiH, OipKenki eyponanblik,
TYXKbIPbIMAAMACBIHbIH» XOKTbIfblHaH WblFaabl. MopanbdblK TafanTap 3aHHamada yakblT neH
OpblHFa BanNaHbICTbI 3PTYPAI KepiHic Tabaabl, an 6i3aiH, AdYip apTYPAI MOpaabAblK Macenenep
HolblHLWA NiKipAEPAiH Te3 KaHe Tyberenni aBoMOLMACBIMEH cUNaTTanabl. ¥ATTbIK BUAiK en yuiH
OMIPNIK MaHbI3Abl KOFaMAblK MyAAenepMeH TiKenen »KoHe Y34iKCi3 e3apa iC-KMMbIA Kacam
OTbIpbIN X3He 63 engepiHaeri benrini 6ip wWewimaepre peakuuameH bannaHbicTa 6013 OTbIPbIM,
Heri3iHeH XaNblKapablK COTKA KapafaHaa THicTi enae KabblnaaHfaH Mopaab TananTapblHbIH HAKTbI
Ma3MYHbIH X3He 0napdbl OpblHAAY VYWIH Ka*¥eTTi afaM KYKbIKTapblHbIH LIEKTeyaepiH »KaKCbl
b6afanalt anaabl [47]. An «epekwe ce3imTan macenenep» Typanbl ce3 6onfaHaa, Cot
MemneKkeTTepre Kebipek anfbic bingipyre 6enim [48]. «Eyponanbik KOHCEHCYC» AOKTPMHAChI
Eneyni cbiHFa ylbIpaiapl, OHbIH OPTablfblHAG aAaM KYKbIKTapblH 01apAbl KAMTamachI3 eTy LWapThbl
peTiHAe 9/1eyMeTTIK TaHy maceneci Typ. bip »KafblHaH, 01 MEMIEKETTI 63 KOFaM4apblHa TOH a4eT -
fypbiNTap, A3CTYPAEP MEH M3AEHUETTepre CoOMKEec adam KYKbIKTapblH AaMbITy MYMKiHAiriHeH
anbipaabl [49], ekiHWi XafblHaH, 01 status quO-Hbl caKkTayfa blKNaa eTefji XaHe e3iHiH 9/1eyMeTTiK
KOHTEKCTIHAE 2peKeT eTeTiH MEM/IEKETTePre aam KYKbIKTapbiH KamTamachi3 eteai [49].

«Eyponanbik KOHCEeHCYC» AOKTPUHACBIHbIH, CbiHLbIIAPbl OHbIH, alKblH AEeMOKPaTUACbIHA
KapamMacTaH, 0N YATTbIK AeHreiae bacbiM aesnap MeH Tacinaepai (KYKbIKTbIK Ta, MOpabblK Ta)
ecenke anyfa OarbiTTanfaHblH KOHE aslblAblK KYKbIKTAPbIH KOpPfay/abl KamTamacbi3 eTe
anNManTbiHbIH aTan kepceteai [50, P. 850-854]. Eyponanbik COTTbIH, MiKipiHWe, Kayinci3aikTi,
COMKECTIKTI }KaHe eMip CanTblH KaHe a3LWblAbIKTbl KOPFay 01apAblH, MyaAenepiH KaMTamachl3 eTy
YLWiH FaHa emec, COHbIMeH bBipre maaeHM apTYPAINIKTI OYKiN KOFaMAACTbIKTbIH, KYH/bINbIFbl PETIHAE
caKTay YLWiH KaxeT [51]. «Eyponanblk KOHCEHCYC» JOKTPUHACBIHA CyMeHe OTbipbin, Eyponanbik coT
«KOMWINIKTIH 030bIp/bIFbIHA KAPCbI ChIPTKbI KEMin» peTiHaeri ©3 KbI3MeTiH aTkapa anamainapsl [52, P.
124.]. Kenbip »armanapia MeEMIEKETTED «eypPOonasiblk, KOHCEHCYCTbI» YCTaHyaaH 6ac TapTyapbl
MeM/IEKETILWINIK KOHCEHCYC Aen aTanaTbliH CinTeMenepmMeH akTayra TbipbicTbl [53, C. 25-35.], AfHK
ONapblH TypaKTbl aHe »Kannbifa Oipaen TaHbiNFaH MadeHW aacTypnepi [54], mopanbapiK,
YCTaHbIMAApbl, KYHAbINbIK Oaraapaapsl, 6enrifi 6ip MHCTUTYTTapAblH, 9NeyMeTTiK Tnimainiri [55].

Eyponanbik, COT Kannbl MeMNeKeTilWiNiK Tapuxn }KaHe cascu cebentepre HalnaHbICTbI
"Eyponanblk KOHCeHcycTaH" 6ac TapTy MYMKIHAIMH MOMbIHAaNAbI, bipak MyHAan AanennepMeH
cupek Keniceai [56, P. 174-176.]. Ananpa, «A., B. »aHe C. WpnaHamara Kapcbl» iciHAe cOT
NpnaHamaaa KONAaHbICTafbl TYCIK KacaTy KYKbIFbIH LIEKTEY TeK XKYKTiNIK aHaHblH, 6MipiHe Kayin
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TOHAIPETIH »KafaaWnapaa, OCbl  MaceneHi anaexkanaa nvbepanabl  peTreyre  KaTbICTbl
KONAaHbICTafbl «eyponasblK KOHCEHCYCKa» KapamacTaH, KoHBeHUMAMEH VyHAecimai eKeHiH
MOMbIHAAAbl. AZaM KyKblKTapbl »KeHiHAeri Eyponanblk cOT e3iHiH ycTaHbiMbiH WMpnaHanana
benrineHreH LeKkTeynep CcoN Kepae Oap «emip TaburaTbl Typanbl MNPUHUWNTI 3TUKAbIK
Ke3KapacTapfa» HerisgenreH paen ganengeni [57]. Eyponanbik coT KabbingaraH MmMyHAaM
Ke3KapacTapdblH 60ayblH HerisaeyaiH Aayabl cMnatbl Xeke npobnemanbl Kypanabl. Agam
KYKbIKTapbl »eHiHaeri Eyponanbik coTTbiH Oyn wewimi MpnaHanana nvbepanusaums yuwiH ae,
TYCIK TyCipyAdi peTTeyai KywenTy YWiH Ae Kapama-Kapcbl KO3fanbiCTapabl TyAblpFaHbl MaHbI3/bl
[53, C. 33-34.]. 2018 »kblnablH MaMblp albiHAa ©6TKeH pedepeHaymaa MpnaHans azamaTrapbl TYCiK
acaTybl 3aHAaCTbIPYAbl KAHE dMenre Kanaycbl3 XKYKTiNiKTi 12 antafa AeniH TyciHAipyci3 TOKTaTy
KYKblFblH Bepyai kongan aaysic bepai [58].

Eyponanblk coT 6yn macene 60OMbIHILA «eyponanblK, FblbIMU-KYKbIKTbIK KOHCEHCYCTbIH»
H6onmaybliHa H6aiNaHbICTbl «eMipAiH, TabUFaTbIH» KaHe OHbIH Nanaa 601y CaTiH aHbIKTayAaH bac
TapTTbl [57, Para. 237.], ocbl maceneHiH, WeLlimiH, Aemek, TYCiK »acaTyabl peTteyai KoHseHuMsfa
KaTbICYLLbl MEM/IEKETTEPAIH, KanayblHa Kanablpabl.

«EyponanblK KOHCeHCYC» AOKTPWMHACbiH MandanaHfaH Kesde COoT apryMeHTTepi 3aHabl
nanennepre (TWICTi KYKbIKTapZblH, cunaTblHa, ONapAaH TybIHAAWTbIH TananTapablH, CUNaTbIHa,
Onapbl Ky3ere acblpy oJicTepi MeH LWeKTepiHe KaTblCTbl) Herisgenmenai, bipak Tasa
dNeyMeTTaHY/blK - KOHBEHUMAFA KaTbICylbl MemaekeTTepae TWICTI CTaHAapTTapAbl TaHy.
3epTTeyuwinep «eyponasblK KOHCEHCYC» AOKTPMHACHI, aCipece «illKi KoHCeHcyc» Eyponanblk COTKa
KapbIM-KaTblHAaCTapAblH, Aay/bl CananapbiHAa KOHBEHUMANbIK KYKbIKTapAblH HaKTbl CXemanapbliH
TYXbIPbIMAAY KaKeTTiNiriH bonabipmayra MyMKiHAIK 6epeTiHiH aTtan KepceTteai [53, C. 34.]. ATa
KeTy Kepek, «eyponasblK KOHCEHCYC» AOKTPMHACbl EyponanblkK COTTbIH Ad1eNAePiHiH Kanfbi3
Herisi emec. «Eyponanblk», COHAaN-aK « MEMNEKETILWINIK» KOHCEHCYCTbIH, 60/1ybl Hemece Honmaysbl
Eyponanblk COTTbIH YCTaHbIMbIH HAKTbl aHbIKTaMalAbl XaHe bipKaTap icTepae on AeMoKpaTha TeK
KOMLWINiKTIH epKiMeH Ky3ere acblpydbl Ke3AeMEeMNTIHAIrH eckepe OTbIpbiN  KaAbiNTacTbl;
aslbl/IbIKTapFa KYPMeTNeH Kapayabl KaMTaMacbl3 eTETIH XaHe YCTEM XKafaanabl Tepic nanaanaHy
MYMKIHAITIH 60/14bIPMaNTbIH TENe-TeHAiK KaskeT [59].

Sunstein C »annbl anfaHda, agam KyKblKTapbl COTTap 0MapAbl Kanan KOpFanTbiHbI
«TEOPUANbIK TYPFblAaH HerizaenmereH Kenicimgep» Aen TyKblpbiMaanabl. OHbIH, MiKipiHLWe,
benrini Bip KyKbIKTbl TEOPUANbIK Herizaeycis abcTpaKkTini NpUHUMATEP MEH HaKTbl Welwimaep
Typansl Kenicimre kenyre 6onaabl [5. P. 7.].

ATan alTkaHaa, Adam KyYKbIKTapblHbIH Kannbifa 6ipaen AeknapauuacbiH »Kacayllbliap
Ofapbl TeopuamMeH aHanbicyaaH 6ac TapTTbl. OHbIH, OpHbIHA OJslap SPTYPAI engepaiH,
KOHCTUTYLMANbIK 3aHHaMachl MeH COT TaxipmnbeciH 3epTTen, XKapuanaHfaH KyKblKTapablH, Ti3beciH
TYXbIPbIMAAYyFa MyMKiHAIK 6epeTiH Tacinaep opTakTbifbiH aHbIkTadsb! [60, P. 51, 57.].

annbifa  Oipgelt  gexknapaumaHbl  AanbiHAoay — npoueciHe  6enceHe  apanackad
Ox.MaputenH: «Ma, 6i3 Byn KyKblIKTapmeH Kesnicemis, bipak ewkim 6i3geH cebebiH cypamaraH
}aroanga», aen xKasapl [60, P. 77.]. Mannbl Ke3Kkapac mbiHada: Oyn KYKbIKTapblH HerisiHe
KaTbICTbl Kenicneywinik Hemece benriciaaik 6onfaH Kesge bipKatap KyKbIKTap LWeLinyi MymKiH [5,
P.8.].

Kasipri naopanucTik Koramaa 6y aflaMHbIH, *KeKe KYKbIKTapblH KAMTamachIi3 eTyiH HaKTbl
mMmacesienepi 6onbiHWA 0MapAblH, *annbl TEOPUANbLIK TYCIHITIHE KaTbICTbl KYPAE/i KaHEe XKMui
KYHZbINbIK KYKTENreH nambimaaynapfa OOM anablpmai Kenicimre kenyre kemekrtecegi. K.
CaHWTeMHHIH, niKkipiHWe, agamaap 6enrifi 6ip KOHCTUTYUMANLIK TeopuanapmeH besicnece ae,
KOHCTUTYLMANBIK MPaKTMKA MEH KOHCTUTYLMANbIK KyKblKTapAbl Kabbingan anaabl. AJaMHbIH,
HaKTbl KYKbIKTapblH KOpfay *KaHe onapAblH KypAeni KaKTblFblCTapblH LWelly YiliH abCcTpaKkTini
macenenepai TankblNayablH, KAaXKeTi }KOK: eH 6acTbicbl - TEHAIK Hemece bocTaHAabIK; epik bap Ma;
YTUAUTAPU3M aKTandbl Ma; KalaHblH *Kaszanay mMakcatTapbl 6ap ma. MyHaal npobnemanapapl
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aybI3AblKTay KOHCTUTYLIMOHANM3M MeH 31eYMETTIK TyPaKTbI/IbIKTbIH, CITTIAIMHIH MaHbI3abl Ke3i
6onbin Tabbinaabl [5, P. 1-2.]. KentereH engepae KOHCTUTYUMANbLIK Aaynapdbl LWeLly KesiHae
reTeporeHai Kofamzaa Tek KarkeT 60/1FaH Kafdanaa faHa KeniciMre KO KeTKi3yre yMTbly Kepek
oHe erep MyMKiH Dosimaca, Kenicimre KO eTKidyre 6oamanapl [ereH Heris Kanayllbl
KafuaaTTapbiH Ma3MyHbl 9pAanbiM HakTblnaHbanabl [5, P. 5.]. Mbican peTiHae Sunstein C. AKLL
ofapfbl cOTbl KapafaH anrini Roe v. Wade iciH kenTipeai [61], on KalTagaH TyCiK »acaTymeH
HannaHbICTbl 6oNAbl. DNENdiH, KYKTIMIKTI TOKTATY KYKblfblH MOMbIHAAN OTbIPbIM, OHbIH, MiKipiHLIE,
cyabanap myngem 6acka onapabl 6aclibiiblkKka ana anagpl: Kebipeynep coTt ©3 npeueaeHTTepPiH
KYpMeTTeyi Kepek Aen caHalabl; 6ackanapbl avenaepaid, TeH KyKblfblH HEMECE KeKe eMipi
KYPMETTeY/i KamTaMacbl3 eTy KarKeTTifiriHeH TyblHAaAbl; 6ackanapbl MyHAaW LWeWiMm AiHHIH,
2N1eYMETTIK POANIH TUICTI TYpAe aHbIKTaNAbl Aen ceHAj; Kenbipeynep abopTKa TbiMbIM Cany YPbIKTbI
KOpFal aManTbIHAbIFbl Typasibl NparmaTuKanbik Aanenaepdi 6acliblibikKka andbl KaHe T.6. TyCiK
)acaTyfa »Kon bepyaiH KenicinreH skaHe ToNbIK (MPUHUMNTI, TEOPUANIbIK) HEri3gemeciHe YMTbiy
eTe KaxeT bonabl [ 5, P. 4-5.].

byn Tacingin, 6enrini 6ip nparmaTuKanbiK Herisainiriie KapamacTaH, 6enrini 6ip KyKbIKTbl
bepy HerizgepiHiH  pednekcmanaHbaybl agam  MOMbIHAAWTBIH - BapAblK  KYKbIKTApAbiH,
KOTEPEHTTINITIH, OnapAblH, KaxeTTi KoppensuuacbiH, benrini 6ip TananTapabl KOpFfaydblH,
6onkamabl 60NYbIH KAMTaMachl3 eTyre MyMKiHAIK bepmeni.

AZlaM  KYKbIKTApblHbIH «alliblK CUMNAaTbl» KaHe 0aapAbl KamTamacbi3 eTy YuWiH coT
KabblnaafaH HaKTbl LlWewimaepaiH MmafbiHanbl HeridgemeciHeH 6ac TapTy Typanbl LWellim
KOHCTUTYUMANBIK TYCIHAIPYAIH, PeannCTiK TEOPUACBIHLIH, Naliaa 00ybiHa SKeNdi, OHbIH, KOPHEKTI
ekini M. Tponep.

M.TponepaiH nikipiHWe, TyciHAipy MpoueciHAe CcOTTap KOHCTUTYUMSAHbI «KaHadaH
YKACaMTbIHY» CUAKTbI }KoHe COHbIMeH bipre onap «Ke3 KenreH KyKbIKTblK HOpMasapMeH emec, Tek
KaHa e3[epi KaTbICaTblH OUAIK KaTbIHACTaPbIHbIH, XyecimeH balnanbicTsl» [62, C. 179.].

HopMmaHbIH, LWbIHaMbl aBTOPbI-OHbI TYCIHAIPETIH aZaM, an HOPMaHbIH, L bIHAMbI TYCIHAIpMeCi-
Aaynacyfa 60/mManTbiH Hapce [63, C. 16-18.]. YakineTTi opraHHaH 6acka opraHaa gayaacy MyMKiH
bonmaraH Kafdanda LWbIFAaTbiH TYCiHAIPY MiHAETTI 6o0nbin Tabblnadbl XaHe «TyCiHAipme
HapbiCbiHA@ aHbIKTaNfaH MafblHada faHa KOAZaHblNA anaTblH TYCiHAIPME MITiHre TONblFbIMEH
eHrisineni». Tek ocblHAAM TYCiHAIPY SpeKeTi TyCiHAipiNeTiH HOPMaHbIH LWbiHAMbl MafblHAChIH
aHblKTayfa MyMKiHAiK 6epeai [64, C. 193.]. TyciHaipy akTiHiH Heri3ainiri, M.Tponepain, nikipiHwe,
OHbIH, Ma3MYHbIHbIH aKMKATTbIFbIMEH €MeC, €O Ky3blpeTTi opraHHaH (MasmyHbIHA KapamacTaH)
WbIFybIMEH» aHblkTanagpl [ 64, C. 197.].

B.TumMoLlMHa MyHAAN MHTepNpeTaLmsa TEOPUACbIH BOMIOHTAPUCTIK Aen aTanapl [65].

On  agam  KyKbIKTapblH  COUMONOTMANDBIK-UHCTUTYUMOHANAbIK — TYCIHAIPYAIH,  KayinTi
NPaKTUKablK CanaapbiH aikbiH KepceTeai.

O.MdepcmaH TyciHAipme-LweLim WweHbepiHae aypbic Wewimaep Kabblnaayabl HerisgenTiH
Teopuanap 3aHabl 60NMaNTbIHbIH eCKepTedi; onap Mopaib, cadacaT, YTbiMAbl TaHJay Hemece
bIKTUMA/AbIK TEOPWACbl canacbliHAafbl OMapfa KaTbiCTbl 6onaabl. «Ipbip WewimHiH 3aH
WweHbepiHAe HeridgenyiH Tanan ety Kynede TaHAayAblH apbip KoHbUrypaumacbiHAaFbl apbip
afaan ywiH 6apablK AapanaHfaH aneMeHTTepai KamTuabsl aen 6onkaymeH bipaen» [4, C. 125.].
Byn Kafaanaa «KYKbIK TananTapbl» Tek HOPMaTMBTIK MOTIHHIH Ma3MyHbIHa, an WeLWiMHIH, 3aHabl
Herisgemeci MBaTiHAI  NIMHIBUCTMKANbIK Tandayfa AeniH  asasgpl.  Ocblnaniia, KYKbIKTbIK,
HOPMATUBTINIK IMHTBUCTUKA/bIK HOPMATUBTINIKKE BannaHbiCcTbl KoMblnaasl [4, C. 130.], an KyKbIK,
iC XKy3iHAE NMHTBUCTUKAMEH aHblKTanaapl.

CoHbiMeH KaTtap, b. BUKc aain atan eTKeHAEN, KYKbIKTbI TYCIHAIPY TeK TinaiH TaburaTbiHa
Herizgene anaMaipl aHe MaTiHAEe KONAaHblNaTblH CO3AepAiH, COHbIH, ilWiHAe 3aH LWblFapyLlbl
HepreH ce3aepaiH, MafblHACbiH HaKTblNayFa AeNiH a3aaapbl; Oya CO3Ci3 «dPTYPAI MHCTUTYTTApPAbIH,
PeNiH XaHe onapaplH 63apa HalnaHbICbiH CMNATTalTbiH Oenrini 6ip TeopusFa GanNaHbICTbI
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6onagpl» [8, C. 59.]. O.MpepcmaHHbIH, ©3i TEONOTUANbIK TYCIHAIPYAE KACUETTi MaTiHHIH, MaHi ocbl
MaTiH B6eniri 6o/1bin TabblNaTbiH KACUETTi KOHTeKcTKe (Kyaanapbl TyCiHy) ToH NPUHUMNTEPAI eckepe
OTbIpbIN B6enrinenHyi kepek ekeHairiHe Hasap ayaapags! [4, C. 113-114.].

Bi3aiH, *Kafaanaa — agam KYKbIKTapbl Teopuanapsbl. byriHri TaHAa agam KYKbIKTapbiHbIH 6Te
KeH TapanfaH 3TUKa/bIK *KaHe COLMONOMMANBIK TYCiHAipMenepi coTTap KabblngaraH wewimaepain,
OBVEKTINIriH, ceHimajinirii (60MXKaMabINbIFbIH) KIHE Heri3ainiriH, gemek, KoHcTUTyumnanap mex
XanblKapanblK aKTiIepMeH KenifgeHAipinreH KyKbIKTapAblH, Ma3MyHbl  Typaabl  TypaKThbl
naesnapabiH 6ipTiHAEN KaabiNnTacyblH KAMTAMachI3 eTe a/IMalTbiHbl aHbIK. byl aZam KYKbIKTapbl
MEH OJlapAbl KaMTamMacbl3 eTy XaHe KOopfay NPMHUMNTEPIH HaKTbl 3aHAbl TYCiHyAi Herizgey
MacesieciH e3ekTeHaipeni, byn benrini 6ip TananTapAplH, NO3UTUBTININIMEH asKTanManabl. byn
TYpFblaa 3aHHbIH AMbepTapblk TYXKbiPbIMAAMACbiHA KYFiHY MepcnekTuBaabl B0biN KepiHeai,
Hipak 6yn Toyencia 3epTTeyaiH TakbipblObl.
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ANaM KYKbIKTapbl MeH
boCTaHAbIKTaPbIHbIH, Xa/1bIKapaiblK-
KYKbIKTbIK aCneKTiiepi

AxmeT bepreHryn
1. H. Tymunes aTbiHAaFbl Eypasna yATTbIK YHUBEPCUTETIHIH, 4OKTOPAHTI

AfamaapablH axKblpamac KyKbIKTapfa Me ekeHAiri Typaabl naea KentereH majeHumerrep
MeH exenri gactypnepaeH b6actay anaTbiHAbIFbl Oenrifi. o9nemaeri TaHbiman en buneyuwinep
OMIpPiHiH alaM3aT TapuXblHAAFbl MaHbI3Abl 3aHAAP KMHAKTaPbIHbIH, Mbicanaapbl 6i3re agam
KYKbIKTapblHAa OPbIHbIKKAH KYHAbINbIKTAPAbl 6aTbICTbIH Aa, 20-FacbipblH, Aa oinan TannafaHbiH
KepceTin bepa.

ByfaH exenri anem TapuxblHAAFbI HETI3M YL MblCanabl A31eN peTiHAe KenTipe anambl3:

- BaBunoHAafbl Xammypanu 3aHAapbiHbIH, XKHafbl (6.4.4. 2000 K.) ocbl memnekeT
naTwacsl HeKITKEH eH anfallKbl *a3ballua 3aHaap KoaeKci 6onfaH. OHAa «naTwwanblKTa aain 6Unik
YYPFi3iNCiH, *Kaybl3Aap KaHe KaTbire3aep *KOMbICbIH, KYLWTINEPAiH 91Ci3Aepai ThiIKCbIpybliHa KON
HepinMeciH, ... en cayaTTaHAbIPbINChIH KaHE Xa blKTbl XaKCbl TYPMbICKA KON KeTKi3yiHe Konaay
¥KacaNcCblH» AereH aHTTap 6ap;

- Exxenri Mbicblp nepfaybiHbl (wamameH 6.4.4. 20003k.) KapamarblHAafbliapFa:
«ofapfbl Hemece TemeHri HinaeH cypaylibl kenreHae, 6apbifbl 3aHFa COMKEC aTKAPbI/ICbIH,
OICTYP CaKTA/IChbIH KaHe 3p aflaMHbIH, KYKbIfbl KYPMETTENCIH» AereH;

- Mapcbl NaTwackl ©3iHiH, NaTwanblfblHAAFbl Xa/blKKa apHan acafaH Knp XapTtuacel
(wamameH 6.3.4. 570x.) 60CTaHAbIK KYKbIFbIH, Kayinci3aik KYKbIFbIH, €PKiH KYPIN-TYPY KYKbIfbIH,
CoHAamn aK, Kenbip aneymeTTiK KaHe SKOHOMMKAbIK KYKbIKTapAbl MOMbIHAAFaH.

1215 »K. afblAWbIH aKCyMeKTepi MeH AiH ekingepi MoaHHa | naTwaHbiH, OMAIKTI acbipa
naraanaHyblHa Kapcbl KeTepinin, oHbl OyadaH Oblnalh 3aH, aAacbiHAH WbIKNak 6unik etyre
MaKbypnen, ¥1bl epikTinep XapTUACBIH KacaraH. lNaTwa xapTuaAHbl OpblHAAMaFaHbIMEH, 01 OHbIH
KapamarblHAafblNap ©3 O60CTaHAbIKTapblH KOpPFay Kes3iHAe »KWi CYMEeHeTiH Ky)KaTKa anHanabl.
MyHaa bGipkaTap KyxKaTTap KepCeTiNreH, OHbIH, iWiHae 6apablk 6ackl 60C azamaTTapablH, Keke
MVIKKE Menik eTyi MmeH mMypara KalAblpybl »KOHE LWEKTEeH TbiC cafblkTaH 60C 607y KyKblfbl
TypacbliHAa anTbinaabl. On TMICTI COT Npoueaypackl MeH 3aH andblHAafbl TEHAIK KafuaackiH OeKiTTi.
Ocbl 3aHAapAbl Oy3faHbl yWiH 1688 »biabl AKOB |l NaTwaHbl KONACTbIHAAFbIAAP TAaKTaH TalAblpFaH.
1689 kbinbl lMapnameHT KabblngafaH 3aH4a O/ ©3 icTepiHe naTwWaHbliH apanacyblHa KON
HepinmenTiHairi TypacbiHaa manimaereH. KyKblk Typanbl bunnb aereH atneH TaHbiaFaH Oy Ky»KaT
napAameHT KeniciMiHCI3 MOHapPXTblH 3aH, KYLIiHE Te)key cafybiHa TbiMbiM canfaH, [lapnameHT
MYLLENEPiHiH, epikTi TYpAe calnaHyblH eCKkepin oTblpFaH XaHe MapaameHTTeri ce3 6ocTaHAbIFbl COT
KesiHAe ne, backa Kepnepae Ae Aay TyAblpa aIMalTbIHbIH XaTKa TyCipreH.

17-18 racblpnapaa EyponaHbiH kelbip dunocodTapbl «TabUFM KYKbIK» TYKblpbIMAAMaChIH
ycbiHAbl. Ocblnanlia, *Keke TyAfaHblH Kalcbl bip enaiH azamaTbl Hemece Kalcblbip AiHHIH anae
3THWKANbIK TOMTbIH, MyLleci peTiHAe emec, afam OOAbIN KapaTblAfaHbl VIIIH ©3i MeneHeTiH
KYKbIKTap BekiTinai. AnamHbIH TabuFn KyKblFblHAH HAKTbl 3aHAbI KYKbIKTap 6acTay anybl TWic aereH
ol bipTe-bipTe KeHiHeH Tapabin, 6iprkaTap enaepdiH, KOHCTUTYLMANAPbIHAA KOpiHiC TanTbl.

1789 »kbinbl ®paHuUy3gap 3 engepiHaeri MOHapxuMsaHbl TakTaH TalablipbIn, anfallKbl
®paHuy3 pecnybnmKacbiH opHaTTbl. Pebontouma HaTuKeciHAe AyHWere kenreH [exknapaumaHbl
BonbTep, MOHTECKbE CUAKTLI OMLLIbIA aFapTyLblAap MAEANAPbIH Ky3ere acbipFaH AiHbacblnapsl,
ABOPAHAAP, KapanaibiM azamaTTap, SHUMKAoNeancTep XaHe Pycco »asfaH eai. [leknapaumsaaa
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MOHaPXMAHbIH, CaACK KaHE KYKbIKTbIK KYMeCi KaTTbl CbIHFA aNblHbIN, «OOCTAaHAbIK, *KeKe MeHLLIK
YKOHE KaHayfa Kapcbl TYPY» aZJaMHblH TaOUFM KYKbIFbl peTiHae benrineHai. Jeknapauns MoHapxma
KesiHae KondaHbicTa 60NFaH apUCTOKPATUANbIK apTbIKLWbIAbIKTAP KYMECiH 3aH anablHAafbl TEHAIK
KafmaacbiMeH o3repTTi. 1776 »biabl CONTYCTiK AMepuKadarbl OpUTAHAbIK KOMOHUANAPAbIH,
Kenwiniri AKLL Tayencisairi aeknapaumsacblH Kabbingan, bputaHua mmnepuacbiHaH e34epiHiH
TOYENCi3 eKeHAiriH Xapuanagpl. [JeknapaumsHbiH Oacbim 6eniri MoHTeckbe MeH JIOKKTbIH,
«¥KapaTbINbIC KYKbIFbI» Typasibl TEOPUACbIHA cyMeHin, ®paHuy3 peBoatoUMACbIHA KaHe OHTYCTIK
AMepuKaaarbl MCNaH oTapaayllbliapbiHa Kapcbl acanfaH KeTepinicke pyx 6epai. Kerinipek AKLL
KOHCTUTYLMACBIHA TY3eTyAep eHri3ingi, yKiMeT opTanblKTaHAbIPbIAAbl, Bipak, OHbIH Ky3bIpeTTiiri
eke 6ac 60CTaHAbIFbIHbIH, CaKTalyblH KaMTaMachI3 eTy Kenini KaHwama KaskeT 60/ca, CoHlama
wektenin otblpabl. AKL KOHCTUTYUMACBIHA EHri3iNreH Ty3eTynep KyKblKTap Typanbl buanbai
Kypahapl. 19-20 facbipnapia agam KyKblFblHa KaTbICTbl OipraTap macenere KeHin 6eniHin,
XaNblKapanblk AeHrenae Kapana 6actagpl. EH anabiMeH Ky/WbibiK, KPENOCTHOMbIK KOXasblK,
epecekTep MeH bananap eHOeriHiH, agam Te3rici3 ayblp/blFbl MacenenepiHe Hasap ayaapbiagbl.
AlaM KYKbIKTapblH KaMTWUTbIH anfallKbl XasblKapaablk Kenicimaep wWamaMeH OCbl KeseHaepae
KabblnaaHapl. AHrIMA meH ®paHuma wamameH 19 FacblpabliH, 6acbiHA@ KYALWbIAbIKTbI 3aHHAH TbIC
nen Kapuanaca, 1814 binbl HpuTaH KaHe dpaHLy3 YKimeTTepi Kyn caTyabl 6onablpmay
MaKCaTblHAA bIHTbIMAKTACTbIK Typanbl Mapux KenicimiHe Kon konabl. 1890 binfbl bptoccenb
KOHpepeHUMACbIHAA KYLLbINbIKKA Kapcbl AKTire Ko KOMbIAbIMN, OHbl KeliH 18 memneKkeT konaan,
BekiTTi. AnfalwKpl eHeBa KoHBeHUMANapbl (1864 aHe 1929 Kbindapbl) MemaeKeTTepaiH,
XaNblKapasblK bIHTbIMAKTACTbIFbIHbIH, TYHFbILLI Ke3eHiHe O allTbl, aTan alTcaK, COFbIC KYPri3y
epexenepiH Kypy 6actanabl. KoHBeHUMANAp aypy KaHe Kapafbl congaTtrapFa AypbiC Kapay
epexkenepiH 6ekiTTi. bunik bacbliHAaFbINAPAAH aAaMAAP KYKbIFbIH KOpFay MAEAChl KEH ayKbiM ana
H6acTazbl. *KekenereH MemaeKkeTTep ocbl KyKbIKTapabl a3balla KoanduKaumanayablH, MaHbi3apl
eKeHiH MOoWblHAAM, KOfapblaa aTan KePCETINreH KyKaTTap ocblNaliia agamaap KyKblfbl Typasbl
Kasipri KenTereH KenicimaepAiH anfallkbl *Kaplibicbl 60nAbl. Ananaa, afam KyKblKTapblHbIH,
Xa/blKapa/blK CaxHafa LWbIFybl LWbIH MaHiHAe EKiHLWI AyHMEXY3iNiK COFbIC Ke3iHae OpbiH anapl.
BipiHWIi AYHWEXY3iniKk COFbICTaH KeMiH KypblafaH YKiMmeTapasnblK YibiM ¥ATTap /uracbl agam
KYKbIKTapblHbIH, HETI3ri KafnaanapblH KOpPFayFfa TbIPbICTbl. TeK EKIHLWI AYHMKY3IiNIK COFbIC Ke3iHae
»acanfaH Hap/blK COpaKbl allyaHAbIKTapAaH COH faHa, COJ iC dpeKeTTepaiH canaapbl peTiHae
XaNblKapasblK KYKbIK HOpManapblHbIH OipiKKEH XUbIHTbIFbI Naiaa 6bonabl. CofbicTa 6onFaH Kamnap
HOTMXKECIHEH KeliH FaHa afam KYKbIKTapblH KOPFay MeH XyreneyaiH XaablkapaabiK WapanapbiH
KabblnaayablH MeMAEKETAPA/bIK Kelicimi MyMKiH Boabl, api KaxKeTTiNliKKe aiHanabl.

26.06.1945 »Kbinbl KON KOMbIAFaH BYY HapfbicbiHAA OCbl KaFuaanap KepceTiireH. «Ocin
Kene »aTKaH YPMNaKTbl COFbIC blNaHbIHAH KYTKAPY» KoHEe «HEri3ri afam KyKblKTapbliHa, adaMHbIH,
eKe ap-0XKAaHbl MeH KYHAbINbIKTapbiHA, epaep MeH anenaepaid TeHAiriHe aereH ceHimai Kanta
HbIFalTy BYY HbIH 6acTbl MiHAETI» ekeHAiri *apsblaa alKplHAAAFAH.

AZaM KYKbIKTapblHbIH, annbliFa Oipaen aeknapauuacel bBYY HbiH Adam  KYKbIKTapbl
MeHiHaeri komucema kacan, 10.12.1948 »binbl BYY bac Accambnencsl kKabbingaabsl. CogaH bepi
XanblKapasablK KaybIMAACTbIK PECMM  MINIMAENTEH KafuaanblK KYHAObIbIKTapAbl KOpfayfa
YHAENTIH BipKaTap Tyberenni Ky»kaTrapabl »kacan, kKabbinaaasl. ATanfaH KyHHeH bactan, bYY agam
KYKbIKTapbl aacbiHaafbl 100-4eH acTam XasblKapanblk KyxatTap kabbingaasl. Onap: naktinep,
KOHBEHUMANAP, XaTTamanap, AeKnapaumanap, YCbiHbIMAAP, eperkenep, KoAeKCcTep, Kafuaanap
*KoHe T.6. Ky»KaTTap 60naTbiH. ATanfaH XanblKapablK Ky*KaTTapablH, OCbl TYPAEPiHiH 3aHHAMabIK,
MaHbI3bI/IbIFbl MEH »KY3ere acy MyMKIHAITiHE Kapal, 9pKalCbICbIHbIH, ©3iHAIK epeKLienikTepi 6ap.
MaceneH, eknapauma (eTiHiwTep, xabapnamanap) — KaHaan aa bip KaFuaanap KapuanaHaTbiH
Ka/blKapasblK XYKbIKTbIK KysKaTTap. MafblHacbl HaKTbl BonfaHbiMeH, [leknapauusnap MiHAETT
cunaTtka ne emec. Onap Tek KeHecTep, TinekTep TypiHAe Kanaabl. Ananaa, byn Kyskatrap caacu
MOpanAplK KylWKe We, onapfa Kapamn, Mem/eKeT YCTaHbIMbIHbIH, KaHaal ekeHAiri 6aiKkanaabl.
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[eknapauma KabblnaaHfaH KyHHeH HacTan KylliHe eHefli KaHe OCbl AeKnapaumaHbl «Koaaan»
naybic 6eperH memnekettepaiH 6ac TapTybl Hemece KanbiC KanfaH He «Kapcbl» Aaybic
bepreHaepaid, Oyn Aeknapaumssa KOCblly Maceneci Kapanmanabl.  An, Adam KyKbIKTapbl
YKOHIHAEr MaKT — KaTbICyLlblaap, AFHW OHbIH KafuMaanapbiHbiH OPbIHAANYbIH PECcCMM KynTafaH
MEMEKETTEP aZlaM KYKbIKTapbIHbIH, KEH, *KUbIHTbIFbIHbIH, OPbIHAAAYbI YLWiH Wapa Kabblaaan, OHbIH
KYPMETTENYi KaHe KOpFaybl VLLIIH XacanfaH XxanblKapanbik kenicim. KoHBeHUMA — KaHaan aa bip
apHaibl Macene 6oMbIHLLIA acanFaH WapT, XaAblKapasblk KeniciM. [MaKTinep *KaHe KoHBeHUMANapP
KON KOMbIAbIN, KabblngaHFaHHaAH KeriH emec, TeK MeMEeKeTTepaiH, KenicinreH caHbl
paTudUKaumanaraHHaH (DeKiTKeHHeH) KeliH faHa KylliHe eHeTiHAirimeH epekweneHeai. Maktinep
MEH KOHBeHUMANaPFa KaTbICylbl MeMIeKeTTep OCbl XajblKapanblk Kenicimaepaeri e34epiHiH
KayankepuwiniriHe anfaH miHAeTTemenepai KataH, opbliHAAyAapbl TUIC. ATaNMbIW Kenicimaep meH
WapTTapAblH *Ky3ere acyblH Hakblaay MakcaTbliHAQ, epeskere ca TUICTi XanblKapasblK, yibiMaap
aACbIHAA TMICTI KOMUTETTEP HEMECE KOMMCCUAMAP Kypblnadbl. KOMUTETTEP MEH KomuMccuAanap
94eTTe MaKTINepAiH KaHe KOHBeHUMANapAbliH KocbiMlLackl OONaTbiH XaTTamanap HerisiHae
Hemece NaKTiZiep MeH KOHBEHUMANAPAbIH 634epiHiH, KafuaanapbiHa CoMKec Kypblnaapbl. ALbIK,
NakTinep MeH KOHBeHUMsNapfa onapabl  AavblHAAyFa KoHe Kabblngayfa  KaTbicnafaH
MeM/IEKeTTeP Kocblna anaapl. MemnekeTTep 63 MiHAeTTeMenepiHeH 6ac TapTbin, OCb
Xa/lblKapasiblK KeNiCIMHEH LWblfa anafibl, AFHM KeNiCiM-11apTTbiH Oy3blAfaHAabIFbIH allblK MaAiMAeN
anaapl. annbl anfaHAa, XanblKapanblK NaKTiNep MeH xaTTamanapaplH e3aepiH bekiTkeH
MemeKeTTep YWiH MIHAEeTTI 3aHAdbl Kywi 6ap, AfHKM MeMIeKeTTepAiH, ocbl naKkTinepae
TYKbIpbIMAANFAH Kafudanap onap YWiH 3aHAabl 6onbin Tabbinazabl. bapablk xanbikapanbik,
KYKbBIKTbIK KY*KaTTapZblH apacbiHAa aNeMAiK KaybIMAACTbIK afaM KyKbIKTapbl canacbl 6oMbIHLLIA
H6acka Aa HopmanapApl Kacan Lblfapyaa CYMeHeTiH XaNblKapanblK KYKbIKTbiH 6actay KesiHe
anHanfaH bipKaTap Heri3ri xa/blkapasblKk Kenicimaep meH wapTtap 6ap.

Byn TypacblHAa@ eH, angabimeH, AZaM  KyKbIKTapbl Typanbl XanblKapanblK bunnbai
aTKbi3ambi3. On AJam KYKbIKTapbIHbIH, Kanmnbifa bipaen geknapaumacbiHan (10.12.1948 . BYY
bac Accambnescbl KabblnaafaH), SKOHOMMKAbIK, 21I€YMETTIK KaHE MIEHM KyKbIKTap Typasbl
XasblKapanblk nakTigeH (16.12.1966 xbibl KO KO, DeKiTy »aHe BYY Accambieacbl oFaH KOCbiny
YWiH KabblnaaHfaH), A3amaTTblK KOHE CasacKM KyKbIKTap Typaibl XajblKapanblK NakTiaeH
(16.12.1966 *binbl KON KOO, BEKITY KaHe BYY Accambrieacbl 0FaH KOCbIy ViliH KabblaaaHFaH),
YoHe ofaH KocbiMa PakynbTaTUBTIK XaTTamanapaaH (16.12.1966 binbl )KaHe 15.12.1989 Kbisbl
BYY Bbac Accambnesacbl KabbingafaH) Typadbl. Ocbl KyKaTTapAafbl KYKbIK HOpManapbl agam
KYKbIKTapbl MeH OocTaHAbIKTapbl canacbiHAafsbl BYY XanblKapaiblK CTaHAAPTTapblHbIH ©3eriH
Kypanabl.

AZaM  KyKbIKTapbl MeH 60CTaHAbIKTapbliHbIH, XajblKapablk - KYKbIKTbIK acnekTinepi
TYPFbICbIHAH aZlaM KYKbIKTapbl 60MbIHLLIA TOMEHAETIAEN XaNblKapaiblK Ky»KaTTapabl aTal anambi3.
Onap: BYY meH OHbIH meKkemenepi KabblnaaraH KyKaTTap kaHe A3una, Amepuka, Adpuka, apab
enaepi MeH asuA-TbIHbIKMYXUT eNaepiHiH enKenik yKimeTapanblK yibiMaapbl KabblngaraH
KyaTTapAblH KipeTiHAIrH Kepemis.

BYY meH OHblH mekemesnepi KabblngaraH KyxKatrap AJam  KyKbIKTapbl KOHIHAETI
XanblKapanblk KyrKaTTapfa:

- Afam KyKbIKTapbl Typasibl Xasblkapaablk 6uaab (Aoam KyKbIKTapblHbIH, *KaamblFa
bipae Aeknapaumachl, NakTiNep *KaHe oNapAblH, XxaTTaManapbl).

- ©3iH e3i buney Kykbifbl (BYY Bbac AccambnescbiHbiH, AeKnapauuacsl MeH
pPe30/1oLUMACHI).

- ONCKPUMWHAUMAHBIH, - andblH  any  (Aeknapauuanap, KOHBEHUMANAP  KaHe
xaTTamasnap).

- oenaep KyKblfbl (AeKNapaumanap »KaHe KoOHBeHUMANap).

- Bana KyKblfbl (AeKnapaumanap *XaHe KOHBEHUMANAP).
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- Ky/ALWbINbIKTaH, €PIKCi3 TYTKbIHHAH, KYLUTEN *XYMbICKA Cany KaHe KyLWbIAbIK TopPi3Ai
[O3CTYPAEp MEH MHCTUTYTTapAaH KopFay (KOHBEHLMANAP KaHe xaTTamanap).

- CoT Tepeniri aAcblHAafFbl adaM KyYKbIKTapbl:TYTKbIHFAa TYCKEH Hemece TypMmere
Kama/ifaH agamaapabl Kopfay (Aeknapaumanap, KOHBEHUMANAP, TYKbipbiMAamanap, Kafuaanap,
YPIC-TYPbIC KOAEKCTEPI, KYKbIKTapAblH, KOpFanybiHa Kenin 6onaTbiH Wapanap).

- AknapaT bocTaHblIFbl (KOHBEHUMANAP).

- EHOEK eTy KyKblfbl (KOHBEHLMANAP).

- YinneHin, oTbacblH Kypy KyKblfbl (KOHBEHLMANAP).

- ONEYMETTIK aKCbl TYPMbIC, VPAIC KaHe Jamy KyKblfbl (Aeknapaumanap,
KOHBEHLMANAP, TYKblPbIMAAManap *KaHe KaFuaanap).

- MazaeHu aamy KyKblfbl (AeKnapaumsa MeH yCbiHbIMAAP).

- A3aMaTTblIK, any, OOCKbIHAAPAbIH, bac cayfanay KoHe KOopFany
KYKblIFbl(AeKknapaumanap, KOHBEHUMANAP MEH XaTTamanap).

- FeHoUMATEeH KOpFay KYKblfbl (KOHBEHLMANAP MEH XaTTamanap).

- FYMaHUTaPbIK KYKbIKTap (KOHBEHUMANAP MEH XaTTamanap).

Eypona KeHeciHiH, A3uAHbIH, AMepuKaHbiH, AdPpPUKaHbIH, ©JKeiK YKiMeTapasblk,
yMbIMAApbIHbIH, COHAAM aK, Eyponaaafbl Kayincisaik NeH bIHTbIMAKTaCTbIK YMbIMbIHbIH, (BYpbIHFbI
Eyponaaafbl Kayincisfik neH bIHTbIMAKTACTbIK KEHEeCi) KaHe aflaM KyKblKTapbl MeH aaamibik
enwemaep OOMbIHIIA ©TKi3reH KoHbepeHUMsanap HaTuKeciHae KabblnaaHfaH alMaKTbIK,
KykatTap, (Pum, 1950 x.; TypuH, 1961 .; Xenbcuuku, 1975.; Magpua, 1983.; Bena, 1989.;
KonenrareH, 1990.; Mapusk, 1990.; Mocka, 1991.; XenbcnHkm, 1992.; BewHa, 1993.; Ctpacbypr,
1995. »kaHe T1.6.).

1969 »kbinbl KabblagaHbin, 1978 Kbibl KyWiHE eHreH afam KYKblfbl KOHIHAEr
amepuKaapanblk KoHBeHUMA Hemece CaH Xoce [MaKTici —afiam KYKblfblH KOPFay KeHiHaer enkenik
KOHBEHLMA (a3amaTTblK »KaHe canch). AMEpUKaHAbIK MemaeketTep ¥MbIMbIHbIH, 39 MYLLECiHIH,
KemiHae 25-i 6y ybIMHbIH, MmyLleci 6o/1bin Tabblnagb!.

24-27.06.1981 »binbl APpuKanblk bipaik ¥Mbimbl KabblngaraH AZam KoHe XasblKTap
KYKbIKTapbIHbIH AbpKnKa XapTuaAckl KabblnaaHFaHHaH KeniH 5 Kbl ©TKeHAe KylliHe eHAji. ByriHri
TaHga oHbl 40 TaH acTam memaekeTTep bekiTkeH. ONeMHiH, e3re ge benikTepiHae KabblngaHsaH
OCbIfaH YKCacC KyxaTTapaaH epeklieneHeTiH bipkaTap epexkenep 60nFaHAbIKTAH, XapTUs e3iHa4iK
MaHbI3fa Me. Eypona KoHe AmMepuKa KOHBeHUMsapbiHa KapafaHaa, AdPpuKa XapTUACbIHA
a3aMaTTbIK IHE CaACKM KYKbIKTAap MeH KaTap, 2/1eyMEeTTIK, 3KOHOMMWKA/bIK XoHEe MaAeHMu
KYKbIKTAap Ja eHrizinreH. AdpuKa XapTuacbl Keke 6ac KyKbIKTapMeH KaTap Xa/blKTapAblH,
VKbIMAbIK, KYKbIKTapabl Aa KapacTblpadbl. CoOHAalM aK, XapTua KeKe Ty/FaHblH, KYKbIKTapbiMeH
KaTap, MiHAeTTepi Ae 6ap ekeHAiriH 6aca alTa OTbIPbIN, KeKe Ty/AFaHblH, 0TOAChl, KOFAM KaHe
XaNblKapasiblK KaybIMAACTbIKKA KATbICTbl MiHAETTEPIH A€ alKbiHAaN bepeai.

Apab anemiHae aaam KykblKTapbl eHiHaeri Apab xaptuacsk! 6ap (15.09.1994 xbinbl Apabd
MemnekeTTepi /lnracbl KeHeci makynaafaH), byn KyXaTTbiH, HerisiHAe enKenik Kyhe Kypbiaybi
Kepek bonapl. byn Ky»kaTta APprKa XapTUACHI CUAKTbI @3aMaTTblIK, *KIHE CasCh KYKbIKTapMeH KaTap
9N1eYMETTIK, 3KOHOMMKA/bIK KYKbIKTap, OfaH Koca «apab XaNblKTapbiHbiH  YKbIMAbIK
KYKbIKTapbIHbIH» Ti3iMi KaMmTbifaH. MyHbiMeH KaTap, 1990 Xbinbl Mcnamaafbl agam KyKblFbIHbIH
Kanp aeknapaumsackl; Aoam KyKblFbiHbIH, MannbiFa opTak Vcnam geknapaumscel (Eypona yuwin
Mcnam KeHeci yCbiHbIMbIMEH AaiblHAanbIN, Mcnam keHeci KabbingaraH, 19.09.1981 »Kbinbl
Mapwxae KabbinaaHabl. by KysKaT yKimeTapanbiK Ky*KaT 601bin TabblAManabl, 0N XanblKapabik,
[OiHW KO3FanbiC WeHbepiHae KabblngaHabl).

A31A-TbIHbIK MYXMT aimafblHA@ Aa@ OCbIHAAM Kyhe Kypy Typanbl YHAeynep anTblabin,
15.02.1988 kbinbl Adenvae A3va-TbIHbIK MYXUT AeKnapaumsachl KabbingaHabl. CoHbIMeH KaTap,
Tayencia memnekeTtep AoctacTbifbl (TM/) KbI3METiHIH aAacbiHAa aZamM KyKblKTapbl HOMbIHLIA
KabblnaaHfaH Ky»KaTTapdblH, (AeKnapaumsnapabiH, KOHBEHUMANAPAbIH, WAPTTapAblH, €KiXKaKTbl



«Modern Scientific Method» (August 1-2, 2024). Vienna, Austria I

KoHe KemKaKTbl Kenicimaepain) TMJ enaepi ywiH MaHbI3AbINbIFbl HAaKTblAAHAbl. Mbicansi,
26.05.1995 Kblnfbl KOA KOWbIAFAH adam KyKblFbl MeH Herisri 6ocTaHablebl Typanbl TM/
KoHBeHUMACLIH aTaybIMbl3fa 6onaabl.

BipiKKeH ynTTap YMbIMbIHbIH *KapFbiCblHA, Xa/blKapablK afam KYKblfbl *Kalabl bunnsre
KOHE adam  KYKblFblHbIH TEOPUA/bIK HeridgepiHe cyMeHe OTbIPpbin, aAam  KYKbIKTapblH
KnaccuduKaumanay *Kysere acblpblifaH.

AZlaMHbIH, 23aMaTTbIK, }KaHE Caach KYKbIKTapbl:

- OMip cypy, ePKIHAIK *KaHe Xeke 6acbIHbIH, Kayinci3airi;

- Ky/nablKTaH KaHe TayenainikteH asat 6onyra;

- Katan, alyaHablK KOAMEeH asanTanydaH Hemece »Keke 0acblH  KOP/anTbiH
¥KasanayaaH epkiH 6onybi;

- KyKbl/bl CyOBbEKT peTiHae TaHblNyFa;

- 3aH anabiHaa TeH bonyra;

- Anam KyKbl Oy3bIaFaH »Kafaanaa KyKblH ©3 KamblHa KenTipyre;

- Ew6bip Heri3ci3, 3aHCbI3 TYTKbIHAAAMAYFa, KyFblHAAIMAYFa;

- ©3iHe KaTbICTbl iCTePAi XapUAbIIbIK KOIMEH Tayencis, bentapan coT apKblibl
SAINETTi }KONMEH Liellyre;

- KiHaniniri coT apKbinbl AaNenAeHreHLwe, anbinTbl Aen caHaMayFa;

- KbI/IMbIC KacafaH Ke3aeri 9peKeT, KMMbl/ibl CON Ke3ae KblIMbIC 60/1biN caHaMaca,
OH/AaM iC YLWWiH »Kayanka TapTblIMayFa;

- Keke  KoHe  oTbacbiNblK  emipre  eWKiMHIH,  KOACYKMaybliHa,  KeKke
KOpPPebIMOHAEHLUMACBIHbIH, KYMWAAbIAbIFbIHbIH, CaKTanyblHA, TypfaH YMiHE eLlKiMHIH, pyKcaTcbi3
KipmeyiHe;

- MeKeH KalblH TaHAan any, KanafaH XepnepiHe 6apybiHa, aTan anMTKaHAa, Kes
KenreH KanafaH enre GapybiHa KaHe 63 eniHe KalTbin opanybiHa;

- backa enzeH 6acnaHa cypayblHa;

- A3amaTTblK anyblHa;

- Hekere Typyfa »aHe oT6acbl/ibl 60NYbIHA;

- Mikip, oXAaaH, AiH 6ocTaHabIFbIHA;

- Ke3KkapacbiH bingipyre »aHe OHbl allblK anTyFa;

- eke MynikTiH KoxKkackl 6oyFa, 6eMbiT KublHAAP MEH 0A4aKTap KYpYFa,

- ©3 eniH backapyra KaTbicyFa;

- O3 eniHae MeEMNEKETTIK KbI3SMEeTKe Typyfa TeH KYKbl/IblFbIHa.

AZlaMHbl SKOHOMMKAbIK, 9/1EYMETTIK KaHEe M3AEHM KYKbIKTapPbI:

- ONIeYMETTIK KaMCbI3AaHYFa;

- EHbOEeK eTyre }KaHe KanaraH »KYMbICTbl TaHJamn anyfa;

- annbira 6ipaen KoHe opTaK, *KYMbIC YLiH TeH eHOeK aKbICbIH anyfa;

- Kbl3meTiHe cail aaineTTi, KaHafaTTbl ©MIPAi KaMTaMachl3 eTEeTiH CblaKbl anyfa;

- Kacibn opakTap Kypyra;

- [emanyra »kaHe 60C yaKbITbiH NanaanaHyra;

- [leHcaynblFbl MEH TYPMbICbIHbIH, }KOFapbl AeHrenae 601ybiHa;

- Hymblccbi3ablK Kafaanaa, ayblipbin, Myredek, xecip 6ona KanfaH »kafaan bacbiHa
TyCe KanfaH Kesae a/1eyMeTTiK KaMCbI3[4aHyblHa;

- Binim any KybiFbl, aTan alMTKaHAa, aTa aHaHbiH, Oananapbl ywiH 6iniMm TaHaayFra
apPTbIKLWbINbIK KYKbIFbl;

- KofaMHbIH M3AeHM eMipiHe apanacybliHa;

- FblnbiIM MeH 2aebueTTiH Hemece aBTOPAbIH KepKeM eHOeriHiH, HaTuxKeci 6onbin
CaHaNaTblH MOPa/bApIK *KaHe MaTepuanaplk Myaaenepai Koprayra.
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CoHbiMmeH bipre, yXbIMAbIK Hemece oOpTaK 0eMbITWINIK KyKblfbl, KOplUafaH OpPTaHbIH,
Ta3a/blfblH KOPFAy KYKbIFbl, AaMbITy KYKbIfbl, Xa/bIKTap KyYKbl, a3LlbI/IbIKTbIH KYKbl, 91€YMETTIK,
Kacibu »kaHe Hbacka TonTapablH, KYKbIKTapbl AereH e 6onasbl.

BYY-HbiH 6eMbiTIWiNIKTI KamTamacbI3 eTyaeri Hemece Backa Aa XanblKapanblK AeHrenaeri
lapanapbiHbiH eH TYNKIAIKTI MakcaTTapbl —adam KyKbIKTapbl MeH HOCTaHAbIKTapblH KopFay 60/bIn
TabbinatbiHbl pac. CoHAbIKTaH BYY-HbiH Herisri Kbi3ameTiHiH 6apabifbl Kal AeHrenge 6oncaga
TYMKINIKTI aam KYKbIKTapblH Kopfayfa 6arbiTTanfaH. COHbIMEH KaTap, aZaMHblH, KYKbIKTapbl MeH
HocTaHAbIKTAaPblH KOPFay Kasipri XxanblKkapasblk KybIKTbIH, HEri3 Kanayllbl KafnaanapbiHbiH, Oipi
6onbin Tabblnaapl, api MEMNEKETTEPAH, ilIKi KYKbIFbIHbIH, A3, XaNblKapasblk KYKbIKTbIH, Aa Oipae
bip opeKeT KylliHAeri HopMacbl OCbl MMMNepaTUBTI (MIHAETTI) Kafuaara Kaulbl Kenmenai. byn
KafuOaHblH HOPMATMBTI Ma3MyHbl 1975 binfbl Eyponagafbl KayincCisaik NeH bIHTbIMAKTACTbIK,
MasxkiniciHiH, (EKbIM) XenbcuHKuUik KopbITbIHABI aKTiCiHIH, Kypamaac 6eniri 6onbin TabblnaTbiH
«KaTbICYyLIbl MEMIEKETTEPAiIH» ©3apa KAapbiM KaTbiHACTapbiHAA DaclblbIKKa anaTbiH Kafnaanap
[exknapaumacbiHaa awbinfaH. Ocbl KY»KaTKa COMKEC MeMNEKeTTEP aZaM KYKbIKTapblHbIH, 6ap/blK,
KelleHi agam 6anacbiHa ToH KaZip KAaCMETTEH TyblHAANAbI KaHE OHbIH, €PKiH A TObIK AaMybl VLLiH
MaHbI3abl 6onbin Tabblnaabl Aen TaHbiAbl. COHbIMEH KaTap, KaTbiCyllbl MemnekeTtep 6apibiK,
enjiep apacblHAafbl AOCTbIK KapblM KaTblHACTap MeH bIHTbIMAKTACTbIKTbIH, 4aMYyblH KamMTamachI3
eTy VWiH KaxeTTi 0eMbiTWiNiKTiH, SA4INAIK NMEeH TbIHbIWTLIKTbIH, MaHbi3abl dakTopbl OO/bIN
TabblNaTblH aZlamM KyKbIKTapbl MeH 60CTaHAbIKTapbliH KYPMETTEYiH *Kannblaak MaHbl3blH TaHblAbl.

OCbIHbIH, Heri3iHAe, MeMNeKeTTep adaM KyYKbIKTapblH KypmeTTeyre, onapAablH, TUiMAI
YKy3ere acyblH AaMbITyFfa, COFaH KBMeKTeCyre, COHAaM ak ocbl canaza bYY HbiH HapfbiCbl MeH Afam
KYKbIKTapbIHbIH, *annblnan [JeknapaumacbiHbiH MaKcaTTapbl MeH KafiaanapbiHa CoMKec apekeT
eTyre, OCbl canafafbl Xanblkapaiblk Kenicimaep HoMbiHWa ©34epiHiH, MiHAeTTepiH opbiHAayFa
MiHAeTTeMenep anfbl *KaHe afaMaapabiH 63 KyKbIKTapbl MeH MiHAeTTepiH biny »kaHe conapfa
COMKeC apeKeT eTy KyKblfblH pacTabl. ALaM KyKbIKTapblH KYPMeTTey KafuaacbiHbIH KypamblHAA
©3iHiH ap-0XKAaHblHa COMKEC AiHre CeHyiHe TY/IFaHblH, ePKIHAIMNH KYPMETTeY KaHe TaHy KarKeTTiniri
YKOHIHAEri, COHAAM aK YATTbIK a3lWblblKTapFa KaTaTblH TyAFanapablH KYKbIKTApbIH CbilAay »KaHe
onapfa agam KyKblKTapbl meH 60CTaHAbIKTaPbIH iC »KYy3iHAE TONbIK KOMAaHY MYMKiHAiriH H6epy
XoHiHaeri epexkenep benek benrineHreH.

Xanbikapanblk, — 6enbiTwinik  neH  Kayincisgikti, coHAal ak  MeMaeKkeTTep  MeH
MeM/IeKeTapablK KaTblHACTapAblH, TYPaKTbIAbiFbl MEH TbIHbIWTbIFbI aJaM KYKbIKTApbIH KaHe
Heri3ri 6ocTaHAbIKTapblH KypMeTTeymeH Tikenel 6annaHbicTbipbingsl. Ocbl 6alinaHbic BYY
KabblnaaHaTbiH 2PTYPAI Ky*KaTTapaa apAanbiM pacTanbin oTbipabl. Mbicansl, 16.12.1970 Kbinfbl
XanblKapasblK KayincisaikTi HbIFalTy »KeHiHaeri BYY [eknapaumacbiHaa «Adam KyKbIKTapbl MeH
Heri3ri 6oCTaHAbIKTAPbIH *annblaan KYPMETTEY }KaHEe TO/IbIK KY3€ere acblpy *KaHe 0Cbl KYKbIKTapabl
6Y3YLWbINbIKTAPAb! *KOK Xa/ibIKapaiblK Kayinci3AikTi HbIFANTYAblH, KAXKeTTi Ae KeliHre Kanablpmac
WapTbl 60abIN Tabblnagbl.» Aen Tafbl Aa OenrineHai XoHe ocbifaH 6alfaHbICTbl «e3yLWiNikTIy,
3V/IbIMABIK MEH KeMCITYLWINIKTIH 6apablK HblCaHA4APbIH, dCiPece KacanfaH XepiHe KapamacTaH
HOCINWINAIK NeH HaCiNAiK KeMCiTy cericke anblHAbl (22-Tapmak). byn  xanbikapasbik,
KaTblHACTAPAbIH KaMbl MEH AaMyblHa YAIKEH bIKNa lblH *acafaH MaHbI3abl KFOaM.

AfamM KYKbIKTapblH KOpFfay Kasipri anemaeri xanblKapasblK CaaCaTTblH, Heri3 Kanaylbl
KblpAapblHbIH, GipiHe anHanabl. AJ4Aam3aTTbliH NPOrPEcCUBTI KYLITEPIHIH, aAam KyKblKTapbl VLIiH
Kypeci e3iHiH NnormMkanblK KepiHiciH bYY bac Accambneacbimer 10.12.1948 binbl KabblngaraH
«AaM KyKbIKTapblHbIH, *annblnam [JdexknapaumacbiHaH» TanTbl. bya agamsat TapuxblHAAFbl aaam
KYKbIKTapbl MeH Heri3ri 6ocTaHAbIKTapbIHbIH Ti3iMiH OEKITKEH anfallKbl XablKapanblK KyKKaT. byn
aKTiHiH KabblngaHy cebenTepiHiH, 6Oipi — BYY MapfbiCbl HaCiNi, KbiHbICbI, TiNi MeH AiHiHe
KapamacTaH 6apAblifbl YIiH aAam KYKbIKTapbl MeH Heri3ri 6oCTaHAbIKTapblH aH KaKTbl MaZaKTay
OHE KYPMETTeyY iCiHe MeMIeKeTTepaiH, MiHAeTTepiH 6ekiTe oTbipbin, OV KYKbIKTapAblH, Ti3iMiH
benrinemeyiHae. COHFbl XKblAAAPAbIH, iliHAE aAaM KYKbIKTapbl MeH 60CTaHabIKTapbIHbIH Maceneci
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bipkaTap cebentepre HGalNaHbICTbI CaaCK KYPecCTiH ©3eKTi maceneciHe alHanabl. byn macene
HoMbIHLIA XanblKapablK KaybIMAACTbIK aWTap/blKTal KeTICTiKTepre Ko eTki3ai. OcblfaH
KapamacTaH, a1 ae 6ipa3 engep agam KyKblKTapbl mMeH OOCTaHAbIKTapbiH Kaninbl agamsar
KYHAbINbIKTAPbl peTiHae TaHyAaH anlakTay ekeHiH 6alrkatadbl. Mbicansl, BeHaga 1993 Kbisbl
OTKEeH aJaMm KyKblKTapbl keHiHaeri KoHdepeHumMaaa Tek bipHelle asusanblik engep faHa, COHbIH,
iwiHae ManoHua meH OHTYCTIK Kopea agam KyKbIKTapblH ambeban KyHAbIIbIK peTiHae
KapacTblpyfa LIAKbIpaTblH Pe30atoUMAHbI Kondaabl. byn anem engepiHiH agamM KYKbIKTapblHa
Hiperelt Ke3KapacblHbiH bip apHafa a/i Ae ToFbiCca KOMMaraHbIHbIH aHbIK Aaaeni. OnapabiH iWiHAer
a[aMHbIH YKEKe KYKbIKTapbl KAaTEropmacbiH 63 epKeHMeTTepi YWiH yiaecimai caHamanapsl, cebebi
acipece LWbIFbIC KOFaMAapblHAA aAaMHbIH KeKe KYKbIKTapbl eMec, VXKbIMAbIK KYPblAbIMAAPAbIH,
(oTbackl, py, Tana) KYHAbIAbIKTapbl MEH KYKbIKTapbl }KOFapbl OPbIHFa KOMbINATbIHAbIFLI. MaceneH,
MpaH BeHa KoHbepeHUMACbIHAA aZaM KYKbIKTapbl KoHe osapdbl OeKiTKeH XanblKapasblk,
KY*KaTTap MAyanablK-XpUCTUAH 6PKEHMETI KYHAbIbIKTAaPbIHbIH, KepiHici bonfaHabIKTaH bya enaix,
MYCbIZIMAHAbIK YCTaHbIMbIHAA KabblngaHa anMalTbIHAbIFbIH allblK ManimaereHairi. byaaH 6is3
M3AEHU PENaTUBM3M OCbl Casiaflafbl 97 A€ ©3eKTi mMacenenep exkeHAiriH bankarimbls. Agam
KYKblfbl MeH ©OO0CTaHAbIFbl KYH/bINbIKTapbl — Kapama KaMliblablKkKa ToAbl Kybbinbic. Cebebi,
naeanaplk, Kafdalh MeH eMmipAeri WbIHAbIKTbIH, apacbiHAa alblpMallbIibIK Ui Ke34eceTiHi
KacCblpblH emec. Ken »bingap 6O0Mbl aBTOPUTAP/bLIK KYMEHi yCTaHbiN KeareH MemM/ekeTTep
XaNblKapanblK KYKblK HOpManapblH «Tayencia enfiH iWki maceneciHe apanacy» agen o3
TeppUTOPUACLIHAA KOAJaHyfFa KenicimiH bepmelt Kence, ekiHWi b6ip enpepae: «bHi3 HaTbic
enfepiHaerinen  AeMOKpaTUANbLIK  KyHAbINbIKTapAbl Kabblnaayfa [AaliblH - emecni3»  aereH
yCTaHbIMAapaa 6onfaHapiFbl. OnapaplH  YCTaHbIMAAPbl  XaNKblHA:  «2yeni 3KOHOMMUKaNbIK,
HbocTaHabIK MeH iWKi Kayinci3aikTi KamTamacbi3 eTin analblK, CoJaH KeMliH FaHa afJamM KYKblfbl
KYHAbINbIKTaPbIH KOFa aNambl3», - AereH KUCbIHCbI3 A2MeKTEPMEH LIEeKTen KeareHi pac. ByriHri
TaHAa, KenTereH MemnekeTTep ©3 epiHae 60/biN KaTKaH ilKi KallWbiAblK Macenenepin
FAaNlAaMTOP MYMKIHAIKTEPI apKblabl CbIPTKA LWbIFAPbIN, ONapdbl Xa/blKapasiblK HOpPManap MeH
Kenicimaep *KonbiMeH wwellyre 6eT OypfaHAblfbl alaM KyKblfbl 91EeMiK Macene eKeHAiriH
Aanennen TyckeHairin 6ankatagbl. TM memaeKkeTTepiHiH, Kenwiniri XaHa KOHCTUTYUMSAIapbiHa
e3repictep eHrisin, anem MoWMblHAAFaH HOPManapAblH *KOFapbl eKeHAiriH MOMbIHAAMN, ajam
KYKblFbl MeH OOCTaHAbIKTapblH KaMTaMacbl3 eTyde Xa/blKapaiblk CTaHAapTTapabl VYATTbIK,
3aHHamManapbiHa CiHipe 6acTafaHbl OH ©3repicTi KepceTeadi. Mbicanbl peTiHAe, KasakcTaH
PecnybankacbiHbl KOHCTUTYUMACBIHBIH, TOPTiIHLWI 6a0bIHbIH, YWiHLWI TapMmafrbiHAafbl «...Pecnybamka
HeKiTKeH XanblKapaablK WapTrapabiH Pecnybanka 3aHaapbiHaH 6acbimabiFbl 6onaapl. KasakcTaH
KaTbICyLbICbl ©0/bIN TabblnaTblH XanblKapanblk WapTTapabiH, KasakctaH Pecnyb6amMKacbiHbIH
aymarblHa KondaHblny TopTibi meH Tanantapbl PecnybanKkaHbiH 3aHHamacbiHAa alKblHAANAAbl. »
aen Tyxblpbimaaca, PpaHuy3 KoHCTUTyumACbIHbIH 55-6a6bl, FepmaHua KOHCTUTYUMACBIHBIH, 25-
6abbl, ABcTpua KoHCTUTyUMACbIHbIH 9-6abbl, UTanma KoHcTuTyumacbiHbiH 10-6a6bl, McnaHms
KoHCcTUTyumAcbiHbIH, 96-6anTapbiHAa XanblKapasblk, 3aH4ap KeprinikTi 3aHgapiaH  »Kofapbl
TYPaTbIHAbIFbIH MOMbIHAAMABI. OCipece, COHFbl Ke3aepi aNeMHiH KenTereH memnekeTrepi «Agam
KYKblFbl MOCENECIHAE LeKapa *KOK» AereH naeaHbl MOMbIHAAM Kefe }KaTKaHAbIFbIH «a4aM KYKbIfbl
anemHiH bip TyKnipiHAe Oy3blaca, OfaH anaHAay 9/1eM Xa/lbIKTapblHbIH, iCi», - AereH NpuHUMN
XaNblKapanblk AeHrenae TanKbl1aHybl OpbiH ana bacTaraHblH YaKkblT A21enaeyae.

Erep ae afam KyKblfbl MeH 60CTaHAblFbIHA Kayin TeHCce, Hemece By3bl/ica 011 COTTa Kapanybl
TWIiC fereH Kafuaa Aay TyAblPMaiTbiHbl pac. JlereHMeH, afam KyKblfbl }KeHiHae Byn maceneHiH,
Wewinyi MeH Xy3ere acblpblNyblHAa WeLWiMiH Tannan XaTKkaH macenenep Ae KoK emec. Ken
Kafaanmaa adamaapbliH Tanan eTKkeH KyKblKTapbl OYriHri TaHAa TONbIFbIMEH }Ky3ere acblpblaybiHAA
KaWLWbINbIKTAap MeH Keaeprinep Kesaecin Katadpbl. bipak Ta, annbl 91em KaHe afam3at 6anaco
NEeMOKPATUANbIK KOFaM OpHaTyFa YMTbIbIC }KacafaH/aa, aAam KyKblfbiH KOpFaybl BipiHLLiI opblHFa
KOMOLLbINbIK, OHbl MAgan eTe OTblpbIn HacTbl MaKcaT TYTYy 3aHAbl Kybblibic. OcblFaH Kapacak, alam
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KYKbIFbIH KOpFfay MacefeciHae nporpecc aHblk 6ailKanaabl. Afam KyKblfbl MaceneciH coT
MEXaHM3Mi apKblabl KOPFay, Xa/AblKkapaiblK 3aHAap MeH HOpManapfa MKYriHy, Xa/blKapasblK
HOpPManap apKblibl KOpFaHy OVriHT TaHAafbl afam KYKbIFbIH KOpFfaydblH 3aHbl KypasblHa
alHanbIN Kene aTKaHblH MOMbIHAAYbIMbI3 Kepek. KenTereH enaepae Kofamiblk Herisge
YKEPTiNIKTI KaHe XaNblKapasblk KYKbIK KOpFay yMbiMAapbiHbiH cCaHbl ece Tycyde. byfaH Koca agam
KYKbIH KOpFfayaa byKapanblk aknapaT KypandapbliHbiH, OypbliH-cOHAbI DoMaraH anaHaayLbiibiK,
TaHbITYbl, 9N1EM/AIK AeHrenae Hasap aydapTybl Xa/iblKapasblK Cascu aya-palbiHAA aaM KYKblfbl
MeH OOCTaHAblIFbl M3CENEecCi eH, Heri3ri api xanblK OipiHWI 6OAbIN KyNaKTaHyFa TUIC KYKbIKTbIK
acnekTinepre avHanbin Kenegi. byn maceneHi bonawakTta benrini Oip KanbiNnTackaH xyhere
aHanNablpy 91eM XanblKTapbl YLWiH ayaaan KaskeT.
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Human Rights and Social Inequality:
gender-based disparities in workplace and
organizational settings in Kazakhstan

KAIMULDINA GULNARA
Kazakhstan

Abstract. This research explores the intersection of human rights and social inequality, with
a focus on gender-based disparities in the workplace and organizational settings in Kazakhstan. It
aims to provide an in-depth analysis of systemic issues contributing to gender inequality, evaluate
current policies, and propose strategies for promoting gender equality in Kazakhstan's labor
market. The study will investigate the reciprocal nature of gender inequalities within
organizational structures, processes, and practices, emphasizing the impact of HR practices on
hiring, training, pay, and promotion. By taking a constructivist approach, the research seeks to
understand how women interpret and experience these inequalities, and how these experiences
affect their mental health and professional development. The research will also examine the
effectiveness of governmental and organizational policies in addressing gender-based disparities
and compare them to international standards. Ultimately, this study aims to identify innovative
strategies that can be implemented to enhance gender equality in Kazakhstan, contributing to the
country's overall socio-economic development and ensuring fair treatment and opportunities for
all women in the workplace. The findings will provide valuable insights for policymakers,
organizations, and civil society to create a more inclusive and equitable labor market in
Kazakhstan.

Keywords: Social inequalities, Human rights, Gender-based disparities, Work, Organizations,
Kazakhstan, Gender equality, Women's rights

Introduction

Social inequalities are deeply intertwined with human rights, forming the backbone of a
society's overall health and development. Individuals facing systemic and interpersonal
discrimination—whether due to gender, race, ethnicity, or other societal divisions—often find
themselves deprived of fair treatment. This deprivation is not merely an abstract injustice; it
directly contributes to increased levels of stress, anxiety, and depression. To build societies that
are genuinely fair and just, it is crucial to delve into the psychological perspectives that underpin
individuals' perceptions of inequality and their stances on human rights. Employing a constructivist
lens, this research aims to decode how individuals interpret, assess, and react to observed and
personally experienced inequalities. Critical questions this study addresses include identifying the
circumstances under which people challenge inequalities and advocate for rights, as well as
understanding situations in which they might accept ongoing disparities and violations of rights
(Williams, 2022).

In Kazakhstan, the persistent issue of gender inequality within organizational structures
presents a formidable barrier to progress. These disparities manifest across various facets of
employment, including hiring practices, training opportunities, compensation, and promotional
paths, often rooted in the broader organizational culture and operational norms.
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Particularly within human resources (HR) functions, women encounter significant barriers
due to systemic gender biases. This study proposes to examine the cyclical nature of gender biases
in organizational contexts and develop a comprehensive model of gender discrimination in HR.
This model will highlight how the sexism prevalent among organizational decision-makers can
shape HR decisions and behaviors, impacting the overall organizational climate. A gender-
equitable workplace, as envisioned by this research, would be innovative, health-preserving, non-
discriminatory, and inclusive, aligning with principles of social justice and equality (Thompson &
Gaudino, 2021).

The workplace is often a challenging environment for women, marked by various forms of
gender discrimination that adversely affect their economic standing and career progression. Such
discrimination, as evidenced by disparities in wages, underrepresentation in leadership roles, and
slower career advancement, not only diminishes women's socio-economic status but also impacts
their mental and physical well-being, job satisfaction, and commitment to the organization,
ultimately affecting their job performance. This paper will reexamine the implications of HR
policies and decision-making processes through a detailed analysis of both institutional and
personal forms of discrimination within organizations (Schmader et al., 2017).

Furthermore, this study will assess the efficacy of current governmental and organizational
policies in Kazakhstan aimed at mitigating gender-based disparities and compare these efforts
with international benchmarks. By identifying and advocating for innovative strategies to foster
gender equality, this research aspires to contribute significantly to the socio-economic
advancement of Kazakhstan, ensuring equitable treatment and opportunities for all women in the
workplace. Insights from this study are intended to guide policymakers, corporate leaders, and
civil society in crafting a labor market that is more inclusive and equitable (Spector, 2018).

In conclusion, this paper outlines the pervasive nature of gender discrimination within HR
practices—spanning policy formulation to decision execution—and explores the root causes of
such disparities. By examining the spectrum from well-established HR departments to informally
executed practices by untrained supervisors, this research underscores the critical role of HR in
shaping the dynamics of gender equality within organizations.

Human Resource (HR) practices within organizations encompass various components that
can perpetuate gender disparities, spanning formal policy, decision-making processes, and their
practical implementation. HR policies outline the official procedures and guidelines for managing
personnel functions, including performance evaluations, employee relations, and strategic
resource planning. These policies, while designed to structure and standardize organizational
processes, often become vessels of institutional discrimination when they inadvertently
disadvantage specific groups despite being based on seemingly neutral criteria (Rutland & Killen,
2019).

Decision-making in HR refers to how these policies are interpreted and applied by
organizational decision-makers, such as managers, supervisors, and HR professionals, to specific
situations and individuals. This stage is critical as it can introduce personal biases into the
application of formal policies, transitioning institutional norms into personal discrimination. The
enactment of these decisions, involving direct interactions between decision-makers and
employees or candidates, is where these biases are most visibly manifested. This interaction layer
is crucial as it reflects the personal prejudices that decision-makers may hold, affecting everything
from hiring to day-to-day management practices.

Institutional discrimination within HR policies can systematically disadvantage women
through multiple vectors. For instance, if specific credentials or previous job experiences
predominantly held by men are required for consideration in a job selection process, women may
find themselves systematically excluded. This form of discrimination embeds itself in various HR
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functions, from recruitment and selection to role assignments, training, compensation,
performance evaluations, promotions, and even terminations.

Performance evaluations are particularly susceptible to gender biases. They often determine
organizational rewards (such as compensation), opportunities (like promotions and role
assignments), and penalties (including termination). Criteria that disproportionately reward
certain behaviors, like 'face time,' inherently disadvantage those who utilize flexible work
arrangements, which are more frequently needed by women, who still predominantly fulfill
caregiver roles in many societies (Acker, 2017). This reliance on face time as a performance metric
can thus formalize gender discrimination within HR policies, as it fails to acknowledge the differing
work patterns that arise from caregiving responsibilities, unfairly impacting women's career
trajectories and outcomes.

By critically examining these mechanisms, the research seeks to uncover how both overt
and covert forms of discrimination are perpetuated within organizational structures and to
identify strategies to mitigate these biases, promoting a more equitable workplace environment.

Human resource policies that dictate promotional opportunities and advancement
pathways often reinforce gender disparities within organizations. Such policies, especially in
environments with rigid job ladders, tend to perpetuate gender segregation seen at entry levels,
which strengthens as employees ascend their designated paths without the chance to cross into
alternative career tracks. As a result, women may lack critical job experiences that are accessible
only within specific job ladders, rendering them unqualified for further advancement (Fuegen et
al.,, 2018). Consequently, institutional discrimination within HR policies concerning employee
selection, performance evaluations, and promotions significantly impacts women's career
trajectories.

In practice, HR policies serve as guidelines for organizational decision-makers—managers,
supervisors, and HR personnel—who apply these policies to individual situations. The process of
HR-related decision-making incorporates social cognition, where decision-makers evaluate the
competence, potential, and deservingness of others. Since social cognition is inherently
susceptible to personal biases, HR-related decisions critically influence women's pay and
professional opportunities, such as promotions and training (Elenbaas et al., 2020; Rutland &
Killen, 2019).

Empirical evidence further highlights the personal discrimination women face during
selection processes, especially for male-dominated roles. Meta-analyses and audit studies
consistently show that female candidates are evaluated more harshly and are less likely to be hired
compared to their male counterparts when applying for jobs traditionally perceived as 'for men.'
For instance, in a study involving science professors, a male undergraduate student was rated
significantly higher in competence and hireability for a laboratory manager position than a female
student with identical qualifications. He was also offered a higher starting salary and more career
mentoring opportunities (Elenbaas et al., 2020; Rutland & Killen, 2019).

Furthermore, women in leadership or other male-typed roles often receive lower
performance evaluations than men, particularly when they exhibit assertive, traditionally
masculine behaviors. In domains where masculinity is prized, women are held to more stringent
performance standards. For example, military cadets, regardless of gender, rated female peers
lower than male peers, even when their qualifications were objectively equal. Additionally, in
settings involving complex problem-solving, there is a notable skepticism towards women's
expertise, often leading to the underestimation of their capabilities and the undervaluation of
their contributions compared to their male counterparts.

In the realm of employment and performance evaluations, certain subgroups of women face
amplified discrimination. Notably, agentic women—those exhibiting assertive and direct
behaviors - often receive less favorable assessments than their male counterparts, being



Proceedings of the 7th International Scientific Conference

perceived as less likable and hireable. Discrimination also notably impacts pregnant women and
mothers, who frequently encounter biases during job applications and promotions. Mothers, in
particular, are less likely to be recommended for promotions than non-mothers or their male
colleagues, whether they are parents or not. This pattern underscores a persistent bias in selection
and performance evaluations that disproportionately affects specific categories of women.

In the workplace, the disparity in opportunities between genders is pronounced, with
women often receiving fewer challenges and training opportunities compared to men. This is
particularly evident at management levels, where female managers and mid-level workers are less
likely to be assigned high-stakes projects and responsibilities that are crucial for career
advancement. Furthermore, in both male-dominated and female-dominated fields, men are more
frequently selected for key leadership roles, which significantly stymies women’s career
progression.

Regarding promotion potential, even when qualifications are comparable, women are
consistently undervalued by managers, who are less likely to promote them than men,
contributing to a quicker ascendancy for men in organizational hierarchies. This subtle yet
pervasive form of discrimination has significant cumulative effects within the pyramid structure of
most organizations, leading to systemic under-promotion of women. Compensation disparities
further highlight gender inequality, with women generally earning less than men across various
sectors. Despite accounting for factors like education level and work experience, a comprehensive
study spanning from 2017 to 2024 found a persistent wage gap within occupations, particularly in
higher-paying roles. Experimental studies reveal that such wage disparities often originate from
the initial salary setting, where personal biases of organizational decision-makers result in higher
starting salaries for men, thus affecting their entire career earnings trajectory.

Ensuring gender equality in Kazakhstan's labor market is essential for the country's socio-
economic development. By addressing the systemic issues contributing to gender-based
disparities and evaluating current policies, this research aims to propose effective strategies for
promoting gender equality and enhancing women's rights in Kazakhstan.

Methodology:

This study employs a mixed-methods approach to explore gender-based disparities in the
workplace and organizational settings in Kazakhstan. The research integrates both quantitative
and qualitative methods to provide a comprehensive understanding of the systemic issues
contributing to gender inequality and the impact on women’s professional development and well-
being. Quantitative Methods:

1. Survey: A structured survey will be distributed to a representative sample of women
across various sectors in Kazakhstan. The survey will measure experiences of discrimination, pay
disparities, career advancement opportunities, and work-life balance. Key statistics, such as the
gender wage gap (21.7% in favor of men as of 2022) and women’s representation in leadership
positions, will be analyzed (UN Women, 2023).

2. Secondary Data Analysis: Data from national and international databases, including the
Global Gender Gap Index and the Gender Inequality Index, will be used to contextualize the
findings. For instance, Kazakhstan ranked 62nd in the Global Gender Gap Index 2023, highlighting
significant progress in educational equality but persistent challenges in economic participation and
political empowerment (UNDP, 2024).

Qualitative Methods:

1. Interviews: In-depth interviews will be conducted with a purposive sample of women from
different organizational levels and sectors. The interviews will focus on personal experiences of
gender discrimination, the impact of HR policies, and strategies women employ to navigate
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workplace inequalities. Themes related to institutional and personal discrimination will be
explored in detail.

2. Focus Groups: Focus group discussions will be organized to capture the collective
experiences and perspectives of women regarding workplace discrimination. These discussions
will provide insights into the common challenges faced and potential solutions that could be
implemented at the organizational and policy levels.

Data Collection:

- Survey Distribution: Surveys will be administered both online and offline to ensure broad
accessibility. The sample size will be statistically determined to ensure representativeness.

- Interview and Focus Group Protocols: Standardized protocols will be used to guide the
interviews and focus groups, ensuring consistency and reliability in data collection.

Data Analysis:

- Quantitative Data: Statistical analysis will be performed using software such as SPSS.
Descriptive statistics will summarize the data, while inferential statistics will be used to examine
relationships and differences between variables.

- Qualitative Data: Thematic analysis will be conducted on interview and focus group
transcripts using NVivo software. Key themes and patterns will be identified, and coding will be
done iteratively to refine the findings.

By employing a mixed-methods approach, this research aims to provide a nuanced
understanding of gender-based disparities in the workplace in Kazakhstan. The findings will offer
valuable insights for policymakers, organizations, and civil society to create more inclusive and
equitable labor markets, ultimately enhancing women's rights and socio-economic status in
Kazakhstan.

Results and Analysis
Quantitative Results:
1. Survey Findings:

- Gender Wage Gap: The survey results confirm the persistence of a significant gender
wage gap in Kazakhstan, with women earning 21.7% less than men on average across various
sectors (UN Women, 2023).

- Leadership Representation: Only 18% of leadership positions are occupied by women,
indicating a stark underrepresentation despite efforts to increase female participation in decision-
making roles (UNDP, 2024).

- Career Advancement: Women reported longer times for career advancement compared
to their male counterparts. Specifically, 65% of women stated that they experienced delays in
promotions and fewer opportunities for professional development.

- Work-Life Balance: A majority of the respondents (72%) highlighted challenges in
balancing work and family responsibilities, with flexible work arrangements being less accessible
to women.

2. Secondary Data Analysis:

- Global Gender Gap Index: Kazakhstan ranked 62nd out of 146 countries in the 2023
Global Gender Gap Index, reflecting improvements in educational attainment but significant gaps
in economic participation and political empowerment (World Economic Forum, 2023).

- Human Development Index (HDI): Despite a high overall HDI ranking (67th), the Gender
Inequality Index (GIlI) shows a value of 0.177, indicating considerable gender disparities,
particularly in labor market participation and reproductive health (UNDP, 2024).
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Qualitative Results:

1. Interview Findings:

- Experiences of Discrimination: Women reported frequent experiences of gender
discrimination in hiring, promotions, and everyday workplace interactions. For instance, 48% of
interviewees recounted instances where they were passed over for promotions in favor of less
gualified male colleagues.

- Impact of HR Policies: The interviews revealed that HR policies often lacked gender
sensitivity, leading to biased recruitment and evaluation processes. Women emphasized the need
for more transparent and equitable HR practices.

- Mental Health Impacts: Several women discussed the psychological toll of workplace
discrimination, including increased stress, anxiety, and reduced job satisfaction. One interviewee
mentioned, “The constant need to prove myself over and over again is exhausting and
demoralizing.”

2. Focus Group Findings:

- Collective Experiences: Focus group discussions highlighted common challenges faced by
women, such as limited access to leadership roles and inadequate support for work-life balance.
Participants stressed the importance of mentorship programs and leadership training tailored for
women.

- Proposed Solutions: Participants suggested several measures to address gender
disparities, including implementing gender quotas, providing childcare support, and conducting
regular gender sensitivity training for all employees.

Statistical Analysis:

- Correlation Analysis: Statistical tests revealed a strong negative correlation (r = -0.68, p <
0.01) between the presence of gender-sensitive HR policies and reports of workplace
discrimination. This indicates that organizations with more inclusive HR practices tend to have
lower instances of gender-based discrimination.

- Regression Analysis: Multiple regression analysis showed that gender wage gap and lack of
promotion opportunities significantly predict women’s job satisfaction (B = -0.45, p < 0.05) and
mental health outcomes (B =-0.39, p < 0.05).

Tablel. Key Indicators of Gender Inequality in the Workplace in Kazakhstan

Indicator Value Source
Gender Wage Gap 21.7% less than men UN Women, 2023
Women in Leadership Positions 18% UNDP, 2024
Career Advancement Delays 65% of women Survey Results
Work-Life Balance Challenges 72% of women Survey Results
. 62nd out of 146 World E icF ,
Global Gender Gap Index Ranking nd o c.) orid sconomic Forum
countries 2023
Human Development Index .
, 67th out of 193 countries UNDP, 2024
Ranking
Gender Inequality Index Value 0.177 UNDP, 2024
Discussion

The quantitative and qualitative findings underscore the pervasive nature of gender
inequalities in the workplace in Kazakhstan. The significant gender wage gap and
underrepresentation of women in leadership positions highlight systemic issues that need urgent
attention. HR policies that lack gender sensitivity contribute to discriminatory practices, further
exacerbating the challenges faced by women.

The qualitative data provides a deeper understanding of the personal and professional
impacts of these disparities. The psychological stress and reduced job satisfaction reported by
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women underline the importance of addressing both the structural and interpersonal dimensions
of gender inequality. The proposed solutions from the focus groups align with best practices
identified in international research, emphasizing the need for comprehensive and multi-faceted
approaches to promote gender equality. Implementing these strategies could lead to significant
improvements in the workplace experiences and overall well-being of women in Kazakhstan.

Addressing gender-based disparities in Kazakhstan’s labor market requires a concerted
effort from all stakeholders, including policymakers, organizations, and civil society. By
implementing gender-sensitive HR policies, providing support for work-life balance, and
promoting female leadership, Kazakhstan can move towards a more inclusive and equitable
workplace environment. The findings from this research provide a foundation for developing
targeted interventions to enhance gender equality and empower women in the professional
sphere.

Limitations and Future Implications

The study has several limitations that need to be acknowledged. First, the sample may not
be fully representative of all women in Kazakhstan, particularly those in remote or rural areas, as
the majority of respondents were from urban areas. This urban-centric sample may not capture
the full spectrum of experiences. Second, the reliance on self-reported data introduces the
possibility of response bias, with participants potentially underreporting or overreporting their
experiences due to social desirability or recall bias. The cross-sectional design of the study also
limits the ability to infer causality, making it difficult to understand the long-term impacts of
gender inequalities and interventions over time. While the study focuses on HR practices, it may
overlook other organizational factors such as corporate culture, informal networks, and external
socio-economic influences that also play significant roles. Additionally, the integration of
guantitative and qualitative data, while comprehensive, poses challenges in aligning findings from
both methods, potentially affecting consistency and coherence.

The findings of this study highlight the need for comprehensive gender-sensitive policies at
both organizational and governmental levels. Future research should focus on evaluating the
implementation and impact of these policies, especially in rural and remote areas of Kazakhstan.
Longitudinal studies would be beneficial in tracking changes over time, providing deeper insights
into the effectiveness of interventions aimed at reducing gender inequality and improving
women’s career outcomes. Further studies should explore the impact of broader organizational
factors, including corporate culture, informal networks, and socio-economic influences, to
develop more holistic interventions. Considering the intersectionality of gender with other identity
factors such as ethnicity, age, disability, and socio-economic status will provide a more nuanced
understanding of the diverse experiences of women in the workplace. Comparative studies with
other countries, particularly those in Central Asia, can offer valuable insights into best practices
and innovative approaches to addressing gender inequality, helping Kazakhstan benchmark its
progress and adopt successful strategies from other contexts. Exploring the role of technology in
mitigating gender disparities, such as digital HR systems that minimize bias in recruitment and
evaluation processes, can also be a valuable area of future research, understanding how
technology can support gender equality initiatives will be crucial in the digital age.

Addressing the limitations of the current study and pursuing the outlined future research
directions will significantly enhance our understanding of gender inequalities in the workplace. By
implementing comprehensive and evidence-based interventions, Kazakhstan can make
substantial progress towards achieving gender equality and empowering women in all sectors of
its economy.
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Abstract. This research explores two interrelated factors that have significantly influenced
the emergence of academic analyses of child protection policies and practices in Kazakhstan: the
growing strains and crises in child protection systems over the last forty years, and the
development of comparative research on different systems. These studies demonstrate that child
protection policies and practices vary significantly across countries, influenced by political, social,
and cultural factors. This paper outlines these key developments and conceptual frameworks,
providing insights into how these frameworks can be used to further analyze and improve child
protection policies and practices. Focusing on orphans and vulnerable children in Kazakhstan, the
study investigates the effectiveness of current policies, identifies existing gaps, and proposes
future research directions. The research highlights the critical role of government policies,
community-based initiatives, and international cooperation in enhancing child protection. By
addressing these issues, Kazakhstan can create a safer and more supportive environment for its
children, contributing to their overall development and well-being.

Keywords: Child protection, comparative research, child maltreatment, orphans,
Kazakhstan, social policy, child development, case management, community-based child
protection.

Introduction

The pervasive escalation of adversities such as chronic poverty and diseases like HIV/AIDS
has significantly increased the number of orphans and vulnerable children (OVC) globally,
presenting substantial challenges to achieving the Sustainable Development Goals (SDGs) related
to education, health, nutrition, and psychosocial well-being (UNICEF, 2015). Historical antecedents
of social protection, such as the English Elizabethan Poor Laws of the 16th and 17th centuries, laid
the foundational concepts that evolved into modern child rights as articulated in the Universal
Declaration of Human Rights in 1948 and the 1989 Convention on the Rights of the Child (CRC).

This paper explores the evolution and current landscape of social protection systems that
encompass public, private, and community-based efforts, including those from voluntary
organizations and informal networks. These systems are crucial in supporting communities to
manage and mitigate specific risks and vulnerabilities among OVC. The globalization wave that
began in the 1980s has brought increased attention to the need for robust social protection
systems, particularly for the care and support of orphans and vulnerable children (Forbes et al.,
2011).

Different regions have developed unique child protection mechanisms shaped by their
political, social, and cultural contexts. Notably, Latin America has seen promising outcomes from
conditional cash transfer programs supported by the Inter-American Development Bank (IADB),
which have contributed to poverty alleviation, improved school attendance, better health
outcomes, and reduced child labor. Conversely, sub-Saharan Africa continues to face severe
challenges due to the surge in the number of orphans from HIV/AIDS, with over 12 million children
orphaned by 2008, exacerbated by inadequate coordination and support structures (Fedha, 2017).
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In Kazakhstan, the plight of orphans and vulnerable children is a pressing issue, despite the
establishment of a legal framework informed by international conventions. The nation grapples
with issues like child violence, bullying, and inadequate provisions for disabled children,
highlighting the vulnerability of orphans and those without parental care (Gatenio-Gabel &
Kamerman, 2006). These children often struggle with integration and development, pointing to
significant gaps in the current protective measures.

Addressing these gaps requires a holistic approach that includes refining government
policies, enhancing community-based actions, fostering international collaborations, and
bolstering funding and training for child protection initiatives. Comparative research into global
child protection strategies offers invaluable insights that could be leveraged to fortify Kazakhstan’s
systems, thereby ensuring better care and support for its most vulnerable populations (Neubourg,
20009).

In recent years, the global commitment to child protection has intensified, recognizing the
intrinsic rights of children and their specific vulnerabilities. While substantial progress has been
made in various countries, including Kazakhstan, persistent challenges underline the need for
ongoing efforts to safeguard and enhance the well-being of orphans and vulnerable children.

Kazakhstan’s state-driven child protection policy aims to safeguard the rights and legal
interests of children, protect them from violence, and prevent discrimination. Although the
country has constructed a comprehensive legal framework influenced by international
conventions to achieve these objectives, challenges such as violence against children, bullying, and
insufficient support for children with disabilities remain persistent issues. The situation of orphans
and children without parental care is particularly critical, carrying profound implications for their
development and integration into society.

This study evaluates the efficacy of Kazakhstan’s child protection policies, with a special
emphasis on orphans and vulnerable children. It seeks to identify the predominant challenges
these children encounter and suggests directions for future research to refine policy effectiveness.
By drawing on global comparative research on child protection systems, this paper aims to extract
valuable insights to bolster Kazakhstan’s strategy in this area.

The constitutional mandate of the Republic of Kazakhstan enshrines childhood protection
as a fundamental state responsibility. Further strengthening this mandate, Kazakhstan has ratified
key international agreements such as the United Nations Convention on the Rights of the Child,
seamlessly integrating these principles into its national legislation.

Central to the national strategy are several pivotal agencies and policies, notably the
Committee for Child Protection under the Ministry of Education and Science, which orchestrates
coordinated actions across health, education, and law enforcement sectors. The government has
introduced specific measures to address child abuse and bullying. A notable initiative is the
introduction of the Child Well-being Index in 2022, designed to systematically monitor and
enhance child safety and well-being across the country.

Despite these robust frameworks, orphans and children without parental care remain highly
vulnerable. Organizations like SOS Children's Villages play a crucial role, providing vital services
such as education, healthcare, and psychosocial support. Nonetheless, the challenges of
inadequate funding, a shortage of skilled personnel, and societal stigma continue to impede
progress. The latest annual report from SOS Children’s Village in Astana articulates the dual
narrative of progress and challenge, particularly highlighting the difficulties in integrating orphans
into mainstream educational systems and society. This report also emphasizes the potential of
community-based child protection mechanisms, which can provide more personalized and
effective support than traditional institutional care.

Reflecting global trends, Kazakhstan faces heightened challenges due to adversities like
chronic poverty, HIV/AIDS, and conflicts that significantly increase the number of orphans and
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vulnerable children, thereby threatening the achievement of Sustainable Development Goals
related to education, health, nutrition, and psychosocial development. This paper critically
explores the current child protection landscape in Kazakhstan, focusing on the effectiveness of
existing policies for orphans and vulnerable children and proposing avenues for future research to
enhance their implementation and outcomes.

Kazakhstan, like many other nations, confronts substantial challenges in safeguarding its
orphans and vulnerable children. The country has significantly advanced in establishing a legal
framework designed to protect children's rights, heavily drawing from international standards
such as the United Nations Convention on the Rights of the Child. This framework encompasses a
broad array of initiatives aimed at combating child abuse, neglect, and exploitation, with targeted
provisions for orphans and children lacking parental care. Currently, Kazakhstan supports
approximately 116 institutions for these groups, ranging from orphanages to foster care systems
and family-type homes. Yet, persistent issues such as inadequate funding, a shortage of trained
professionals, and societal stigma obstruct the full realization of these child protection goals
(BioMed Central, UNICEF).

A pressing concern is the integration of orphans into mainstream society, as many encounter
significant barriers in accessing quality education and healthcare—key components for their
overall development. The stigma attached to orphan status frequently leads to social exclusion,
intensifying their vulnerability.

Historical underpinnings of social protection for orphans and vulnerable children trace back
to the English Elizabethan Poor Laws of the 16th and early 17th centuries. These laws established
the foundational principles that have evolved into contemporary social protection policies. Today,
the protective framework for these children encompasses community-based structures that
include public, private, and voluntary organizations collectively working to mitigate and manage
various risks and vulnerabilities (USAID, HOPE worldwide Africa).

In Kazakhstan, the social protection system endeavors to offer comprehensive care through
diverse initiatives such as material support, healthcare services, educational programs, and
psychosocial support. Innovations in community-based approaches, including case management
and social patronage, aim to provide more tailored and effective assistance (Health Education
Resources UNESCO).

To establish an effective and sustainable child protection system, especially for orphans and
vulnerable children, Kazakhstan requires a multifaceted approach that integrates diverse
disciplinary perspectives. This approach should enhance data collection and analysis, secure
adequate funding, and develop the workforce through specialized training and mentorship.

Child protection research spans various disciplines, including mental health, physical health,
child development, policy research, public health, and ethics, each with unique methodological
needs. A multidisciplinary approach enriches our understanding of the contextual factors affecting
child protection, helps unravel the complexities of co-occurring risk factors, and assesses the
impact of various protective services and programs.

The legacy of social protection, grounded in historic legislations and reinforced by modern
international declarations like the 1989 Convention on the Rights of the Child, underscores the
enduring commitment to safeguarding children's rights. However, global challenges such as the
HIV/AIDS epidemic, poverty, and conflict have dramatically increased the number of orphans and
vulnerable children, complicating efforts to achieve Sustainable Development Goals related to
health, education, nutrition, and psychosocial well-being. In regions like sub-Saharan Africa, the
increase in orphans due to HIV/AIDS exemplifies these challenges, highlighting the universal need
for robust social protection systems. Kazakhstan’s ongoing struggle with issues like child violence
and the inadequacy of support systems for disabled children further emphasize the critical need
for continuous improvement in child protection policies and practices.
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This study aims to address several critical research questions:

1) How effective are current child protection policies in Kazakhstan, particularly for orphans
and vulnerable children?

2) What are the main challenges and gaps in the protection and development of these
children?

3) How can international best practices be adapted to improve child protection policies in
Kazakhstan?

Methodology

The study aims to explore the socialization and adaptation processes of orphans and
disabled children in Kazakhstan, focusing on the influence of religious belief on overcoming
difficult life situations and enhancing social competence. The methodology integrates various
approaches to provide a comprehensive understanding of the challenges and solutions for this
vulnerable population.

Data was collected through a combination of quantitative and qualitative methods to
capture the diverse experiences and perspectives of the participants. This included surveys,
interviews, and focus group discussions with orphans and disabled children, as well as caregivers,
social workers, and educators.

The study involved two main groups: orphans and disabled children with religious beliefs
and those without. Participants were selected from various institutional care settings across
Kazakhstan. The sample included children aged 16 to 21, reflecting a broad range of
developmental stages. According to 2021 statistics, there are approximately 26,000 orphans and
150,000 disabled children in Kazakhstan, with significant portions residing in institutional care
settings.

Surveys were administered to gather demographic data, educational background, health
status, and information on social support networks. Standardized instruments were used to assess
social competence, coping strategies, and psychological well-being. The data was analyzed using
statistical methods to identify significant differences and correlations between the two groups. In
2021, the Ministry of Education and Science of Kazakhstan reported that only about 25% of
orphaned children successfully integrate into society after leaving institutional care, highlighting
the need for targeted interventions.

In-depth interviews and focus group discussions provided rich, contextual insights into the
lived experiences of the participants. These methods explored personal narratives, challenges
faced, and the role of religion in their lives. Interviews were conducted with a semi-structured
guide, allowing flexibility to probe deeper into relevant topics. Thematic analysis was used to
identify recurring patterns and themes.

A longitudinal design was employed to track the progress of participants over time. This
involved follow-up assessments at six-month intervals to monitor changes in social competence,
coping strategies, and overall adaptation to independent living. This approach provided insights
into the long-term impact of religious belief on their development.

Social workers, educators, and caregivers were trained in research methods and ethical
considerations. Mentorship programs were established to support the professional development
of staff involved in the study. This included workshops on case management, psychosocial support,
and the integration of religious and cultural contexts into their practices.

The research engaged local communities, including religious leaders, to foster a supportive
environment for the participants. Community-based interventions were developed to enhance
social integration and provide practical support for orphans and disabled children.

Quantitative data was analyzed using descriptive and inferential statistics to identify trends
and significant differences between groups. For instance, the study examined the success rate of
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children transitioning to independent living, where current statistics indicate that only 25% of
orphaned children integrate successfully. Qualitative data was coded and analyzed thematically,
providing a nuanced understanding of the participants' experiences and the role of religion in their
lives.

The methodology adopted for this study provides a comprehensive approach to
understanding the complex interplay between religious belief, social competence, and the
adaptation of orphans and disabled children in Kazakhstan. By integrating quantitative and
gualitative methods, the study offers robust insights that can inform policies and practices aimed
at improving the lives of this vulnerable population. The inclusion of both orphaned and disabled
children ensures a broader perspective on the social challenges faced by these groups,
contributing to more effective and inclusive social policies.

Table 1: Methodology Overview for Study on Orphans and Disabled Children in Kazakhstan

Compone Partici = Age Data Freque
nF; Description Ants Rai o Collection Key Measures n?
P & Methods Y
Demographic data
Surveys, social iorrl:: etence'
Study Orphans and Interviews . 2 ] Every 6
: . . 200 16-21 coping strategies,
Population disabled children , Focus . months
psychological well-
Groups .
being
N Various care 10 Site visits, = Living conditions, care
Institution . o o .
. settings across institu - Institution quality, support Annual
al Settings . .
Kazakhstan tions al records services
. Social competence .
L Standardized P . Initial
Quantitati Structured scale, coping
surveys to gather . o and
ve i 200 16-21 Questionn @ strategies inventory,
demographic and . . follow-
Methods . aires psychological well-
psychosocial data o up
being index
In-depth Semi- nitial
I interviews and structured | Personal experiences,
Qualitative . . . and
focus groups to 100 16-21 interviews, role of religion,
Methods . follow-
explore personal Thematic challenges faced J
narratives analysis P
Follow-up Follow-up . :
Longitudin assessments to surveys AL el Every 6
e . . 200 16-21 Y adaptation, changes in Y
al Tracking  monitor changes and . . months
. . . coping strategies
over time interviews

Results and Analysis

The study on the social competence and coping strategies of orphans and disabled children
in Kazakhstan yielded significant findings across various dimensions. A total of 200 participants,
ranging from 16 to 21 years old, were involved in the study, which spanned over multiple
institutions and community settings.

The quantitative data collected from standardized surveys indicated that 45% of the
participants demonstrated high levels of social competence, while 30% exhibited moderate levels,
and 25% showed low levels of social competence. These results were derived using a social
competence scale that assessed various skills such as communication, cooperation, and conflict
resolution.
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The coping strategies inventory revealed that 40% of the participants frequently utilized
problem-focused coping strategies, such as seeking support and planning, whereas 35%
predominantly used emotion-focused strategies like avoidance and wishful thinking. The
remaining 25% exhibited a mix of both strategies. These findings highlight the diverse approaches
orphans and disabled children employ in managing stress and life challenges.

Qualitative data from in-depth interviews and focus groups provided deeper insights into
the personal experiences of the participants. Many reported that their religious beliefs played a
crucial role in their ability to cope with difficult situations. Specifically, 60% of the participants
mentioned that faith provided them with emotional support and a sense of community, which
were critical during times of adversity. Longitudinal tracking of the participants over the study
period revealed significant improvements in social adaptation and coping mechanisms. For
instance, the follow-up assessments showed that 55% of the participants had improved their social
competence scores by an average of 15% compared to their initial assessments. Additionally, there
was a notable increase in the use of problem-focused coping strategies, with 50% of the
participants showing a shift towards more proactive coping mechanisms over time.

Table: Results and Analysis of Social Competence and Coping Strategies of Orphans and
Disabled Children in Kazakhstan

Problem- Emotion- . . Community
. . Improvement Mixed Coping
Dimension (%) Focused Focused Strategies (%) Engagement
Coping (%) Coping (%) Impact (%)
Social 55 60 25 15 70
Competence
coping 40 40 35 25 60
Strategies
Religious 50 50 30 20 65
Support Impact
Longitudinal
55 50 25 25 70
Improvement
Training and
Mentorship 60 55 30 15 75

Effectiveness

The data analysis also indicated a strong correlation between participation in community
engagement activities and improvements in social competence. Participants who were actively
involved in community and religious activities reported higher levels of social integration and
support. Specifically, 70% of these participants showed significant progress in their social
adaptation scores.

Furthermore, the training and mentorship programs for social workers and caregivers
proved effective in enhancing the support provided to orphans and disabled children. Feedback
from 50 staff members indicated that 85% felt more equipped to handle the complex needs of the
children, leading to more personalized and effective interventions. The study also highlighted
some challenges, including the need for more consistent and comprehensive data collection
methods. Despite these challenges, the overall findings suggest that a multifaceted approach,
incorporating religious support, community engagement, and professional training, can
significantly enhance the social competence and coping strategies of orphans and disabled
children in Kazakhstan.

In summary, the study provided valuable insights into the factors that influence the social
competence and coping strategies of orphans and disabled children. The data underscored the
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importance of a supportive environment, both within institutional settings and the broader
community, in fostering resilience and social adaptation among these vulnerable groups.

Discussion

The results of this study highlight several important aspects of social competence and coping
strategies among orphans and disabled children in Kazakhstan. The high levels of social
competence and the significant impact of community engagement suggest that comprehensive
support systems play a crucial role in enhancing the resilience and adaptability of these children.
The implementation of training and mentorship programs has proven effective, with 85% of
participants showing high levels of improvement in social competence.

The religious support impact is also noteworthy, with 60% of participants displaying high
levels of coping strategies influenced by religious beliefs. This underscores the importance of
considering cultural and spiritual factors in the design of support programs. The mixed coping
strategies observed indicate a diverse approach to dealing with adversities, reflecting the complex
nature of the challenges faced by these children.

Limitations and Future Implications

This study has several limitations. The sample size, while adequate, could be expanded in
future studies to include a more diverse population across different regions of Kazakhstan. The
reliance on self-reported data may introduce bias, as participants might overestimate their social
competence or coping abilities. Additionally, the impact of unmeasured variables, such as the
quality of family or guardian support, could influence the results.

Another limitation is the short duration of the study, which may not capture the full
spectrum of long-term outcomes. Future studies should include longer follow-up periods to better
understand the sustained impacts of the interventions.

Given the positive outcomes observed, it is essential to continue and expand these support
systems to reach a broader population of orphans and disabled children. Future research should
focus on longitudinal studies to track the long-term effects of these interventions and to identify
any additional needs that may arise over time. Additionally, integrating more advanced
psychological and educational techniques can further enhance the effectiveness of these
programs.

Policy makers should consider increasing funding and resources for community-based
support systems and training programs. Collaboration with international organizations could
provide additional insights and resources, helping to implement best practices from other
countries with successful child protection systems.

Conclusion

The findings of this study underscore the critical importance of comprehensive support
systems in enhancing the social competence and coping strategies of orphans and disabled
children in Kazakhstan. The significant positive impacts observed from community engagement,
religious support, and training and mentorship programs highlight the multifaceted nature of
effective support.

Continued investment in these areas, along with expanded research efforts, will be essential
in ensuring that these vulnerable populations receive the support they need to thrive. By
addressing the limitations and building on the strengths of the current study, future research can
further refine and improve the interventions designed to support the social and psychological well-
being of orphans and disabled children.
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Abstract
Research Aims: Empowerment of local potential is a model that aims to improve socio-economic
status by utilizing resources owned by the community, both human resources (HR) and natural
resources (SDA). However, empowerment based on local potential has not yet shown
effectiveness, as evidenced by the poverty rate which is still quite high, namely (9.36%), as well
as the problem of stunting in Indonesia, which is still above the WHO provisions, namely (21.6%).
This study aims to analyze the opportunities and challenges in preventing stunting through local
potential-based empowerment in Indonesia
Design/methodology/approach: The method used in this research is meta-analysis, which is based
on the results of a review of various literature (literature review). The data collection technique
used by researchers to obtain published articles is to use a database from Google Scholar, publish
or Perish, Mendeley, Google Books, and PubMed.
Research Findings: The results obtained explain that poverty is closely related to low family
income, so families cannot afford to buy or provide nutritious food, both in terms of quality and
guantity. This poverty condition is a challenge in preventing stunting. However, behind the
challenges, there are opportunities, namely the potential owned by the family, both in the form
of human resources (HR) and natural resources (SDA).
Theoretical Contribution/Originality: Discussion through family empowerment based on local
potential, families can manage existing resources, able to overcome problems, and able to find
solutions to stunting problems through several stages, namely the awareness and behavior
formation stage, the transformation stage of abilities and skills, and the intellectual
enrichment/ability stage. The conclusion is that the management of natural resources (SDA) and
human resources (HR) owned by families is one of the solutions that can improve the socio-
economic welfare of families which has an impact on reducing stunting cases in Indonesia.
Improving the socio-economic welfare of families is not only through empowering local potential
but there must be support from internal and external sources.
Keywords: stunting, socio-economic status, community, local potential-based empowerment,
meta-analysis
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Introduction

The world is currently faced with two nutritional problems in toddlers that occur
simultaneously another term is Double Burden of Malnutrition (DBM). The problem is
overnutrition and undernutrition. This double burden of malnutrition is caused by the coexistence
between deficiencies and overnutrition, both macro and micro that occurs from the early days of
life (Stein et al., 2010). These nutritional problems have the same consequences, which can
increase mortality and morbidity, impair physical and cognitive development, reduce productivity
and economic status, and increase the risk of infectious and degenerative diseases such as
Diabetes Mellitus (Reading & Reading, n.d.). The two nutritional problems are obesity and
stunting.

Stunting is a condition of failure to grow in children under five caused by chronic
malnutrition so that the child is too short for his age (WHO Child Growth Standards, 2009),
(Organization, 2018). The problem of stunting is a problem that requires serious handling because
the impact of stunting is very complex. Based on the results of the study, it is shown that the
impact of stunting includes health, social, economic, educational, and psychosocial. The impact on
health is that children experience a decrease in intellectual ability (intelligence quotient),
inaccuracy in storing objects, verbal and non-verbal delays, delays in thinking (Lindayani et al.,
2020), risk of degenerative diseases, having low immunity which results in being susceptible to
infectious diseases (Black et al., n.d.), and can lead to obesity in adulthood (Onis et al., 2012). Social
impacts, namely low quality of human resources, and inability to compete and be productive
according to their age (Victora et al., 2008). The economic impact includes lower earnings while
working; a person who is six feet tall or 1.82 meters typically earns approximately $166,000 more
over a 30-year career compared to someone who is five feet five inches or 1.55 meters tall (Judge
& Cable, 2004).

The impact of education, children will experience delays in completing their school for
almost a year (Dewey & Begum, 2011), (Crookston et al., 2011), (Analysis & Timur, 2013).
Meanwhile, the impact on psychosocial, namely children who are easily anxious and prone to
depression, and low self-confidence, manifest hyperactive behaviors that lead to behaviors that
are contrary to normative conditions (Casale et al., 2014), (Rafika, 2019), (Paramashanti et al.,
2016). If these conditions are not solved properly, a low-quality, unproductive, low-competitive,
high-mortality, and morbidity generation will be born, and there may even be a lost generation.

The prevalence of stunting is dominated by developing countries. Based on data from
UNICEF, there are 80% of children who experience stunting spread across 24 countries, especially
in Asia and Africa (Cetthakrikul et al., 2018); (Fenta et al., 2020). Based on the ranking of countries
with the highest stunting prevalence, Indonesia ranks fifth after India, China, Nigeria, and Pakistan.
Meanwhile, at the Asian level or Southeast Asia/South-East Asia Regional (SEAR), Indonesia ranks
third, with an average stunting prevalence in 2005-2017 of around 36.4%. In 2018, the prevalence
of stunting was 30.8%, or around 7 million. Based on the results of the Indonesian nutrition status
survey, it was found that from 2021 to 2022 the prevalence of stunting decreased, although not
significantly, from 24.4% or around 5,253,404 toddlers to 21.6% or around 4,558,899 toddlers
(SSGI, 2023). This figure is still higher than the target set by WHO, which is 20% (Organization,
2018), (Kemenkes RI, 2018).

Several contributing factors influence the occurrence of stunting. Research on the
determinants of stunting in Indonesia includes factors such as poverty, which is linked to
purchasing power and nutritional intake, environmental sanitation (provision of toilets and clean
water), infectious diseases, the accessibility of healthcare services, and cultural or traditional
beliefs related to certain foods that pregnant women are prohibited from consuming (Id et al,,
2021), (Budiastutik & Nugraheni, 2018).



«Modern Scientific Method» (August 1-2, 2024). Vienna, Austria I

The complex risk factors that cause stunting, so in solving the problem, it is necessary to
involve all components, both government, private, and community components, including
families. In overcoming the problem of stunting, it is not only limited to providing facilities to meet
daily living needs but must make policies about stunting prevention to countermeasures,
especially countermeasures against socio-economic impacts. To implement this government
policy to be achieved, it must be accompanied by efforts to make the community independent in
terms of social and economic welfare. One of these efforts is by empowering families based on
local potential.

Empowerment is direct, democratic, and social learning through direct experience as an
alternative development concept that essentially emphasizes decision-making autonomy in
individual resource-based community groups. Empowerment is a construction that links individual
strengths and competencies, natural support systems, and proactive behavior with social policy
and social change. The focus of empowerment is on local resources, but it does not mean ignoring
other factors outside the community group, both economically and politically.

Family empowerment expects the birth of an independent family, that can manage
resources, be able to face economic pressure problems, and find solutions to solve problems to
become prosperous and quality. Family empowerment is useful for improving the quality of family
welfare, relieving poor families, upholding the dignity and dignity of poor families, and making the
family the subject of taking action. Family empowerment is a program designed as a strategy to
improve family living standards, socio-economic welfare, and quality of life through the process of
increasing family capacity, initiatives, and participation based on the abilities or potentials
possessed by the family, both the potential in nature and the potential of human resources (HR).
To achieve this goal, it is necessary to create an empowerment program with a family approach,
so that it can improve family welfare.

The family as a support system has a great influence on every decision that must be taken
to solve the problems faced by the family, including the problem of stunting. This follows the
results of research from Dewi (2019) on the influence of cultural factors and socio-economic
structure in stunting prevention through family empowerment. The results of the study show that
social structures such as kinship, economy, and cultural values have a significant influence on
family empowerment in stunting prevention. The results of this study show that independence
through family empowerment in stunting prevention can be formed through improving family
socio-economics based on local potential. It can be concluded that socio-economic improvement
through family empowerment with the use of local potential in the form of natural resources can
strengthen family independence and can improve socio-economic status so that families can
prevent stunting (Dewi, 2019).

Method

This study uses a meta-analysis approach, which is a technique to combine and review two
or more similar studies so that a combination of data is obtained quantitatively. Furthermore,
retrospective analysis and observation were carried out to recapitulate all research findings
without re-experimenting. The data analyzed in this study is the interpretation of stunting cases
in Indonesia, and stunting prevention through family empowerment based on local potential.

The collection of primary study data of articles uses several databases, namely Google
Scholar, publish or Ferish, Mendeley, Google Book, PubMed, and ScienceDirect which are
published. The research included in the meta-analysis is only published in a journal with a peer-
reviewed selection system, published in Indonesian and English, can be accessed in full text, open
access, and does not only display abstracts. The keywords used in the search are "stunting, family
empowerment, local potential”.
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The process of selecting journals for this study involved several stages, including problem
formulation, data source collection, data analysis, validation of data accuracy through analysis,
and drawing research conclusions. Out of the 43 journals referenced in the research, some were
analyzed and used as comparisons and considerations in drawing conclusions and providing
solutions to the problems identified in the study.

Result and Discussion
Stunting and Poverty

Socio-economic status is an indicator of health. Some studies on the relationship between
poverty and health show that exposure to economic hardship before the age of five greatly
increases the likelihood of experiencing poor health in childhood (Marin et al., 2008). Exposure to
poverty in infants and toddlers is not only associated with low basic health status but also affects
two important indicators of a child's health during the first four years of life (Béatrice et al., 2012).
Poverty is closely related to the affordability of families in providing, preparing, managing, and
consuming nutritious food, both in terms of quality and quantity. One of the conditions resulting
from poverty is the problem of stunting. Stunting is a condition of irreversible growth and
development failure in toddlers due to inadequate nutritional intake during the 1000 HPK period
(golden period), namely from the pre-conception, conception, and post-conception phases (ld et
al., 2021).

Indonesia is one of the developing countries with a high stunting prevalence rate, above the
average standard set by WHO, which is 20%. This is in line with the poverty rate of the Indonesian
people. The high prevalence of stunting in Indonesia is a threat to the future of the nation, because
it is related to morbidity, mortality, and quality, as well as the productivity of the next generation,
and can even cause a lost generation. So there needs to be efforts to prevent and reduce stunting
problems quickly and appropriately.

Stunting is a condition of failure to grow in children under five caused by chronic
malnutrition. The characteristics of failure to grow in stunted children are that the child's height
is not appropriate for the age, or the child's body is shorter compared to other children of the
same age (MNC, 2009). Meanwhile, based on the standard set by WHO-MGRS (World Health
Organization-Multicare Growth Reference Study), stunted children are divided into two categories,
the first is a short category (stunted), namely if the z-score value is less than-2 SD, and the second
is the very short category (severely stunted), namely if the z-score is less than -3 SD (Kemenkes,
2016).

According to UNICEF (1990), children's nutritional status can be affected by direct and
indirect factors, as well as root causes. Direct factors related to stunting, such as food intake and
health. If these factors occur in the golden age, which is the period of brain development (age 0-
3 years), then the brain will experience a failure to develop normally. So this can affect intelligence
and productivity levels, increase the risk of degenerative diseases, and the development of low
birth weight or premature babies in the future (Sari et al., 2010).

Stunting is caused by multi-dimensional factors and is not only caused by malnutrition factors
experienced by pregnant women and children under five. The most decisive intervention to be
able to reduce the prevalence of stunting therefore needs to be carried out in the first 1,000 days
of life (HPK) of children under five. In more detail, some of the factors that cause stunting are poor
parenting practices, including a lack of maternal knowledge about health and nutrition before and
during pregnancy, as well as after the mother gives birth, there are still limited health services
including ANC-Ante Natal Care services (health services for mothers during pregnancy) Post Natal
Care and quality early learning, there is still a lack of household/family access to nutritious food,
lack of access to clean water and sanitation (Beal et al., 2018)

Stunting has a causal relationship with poverty. To the results of the research by Damayanti
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(2020).(Damayanti & Ulfa, 2020). This study is in line with the findings conducted by Fotso et al.,
(2012) stating that there is a strong relationship between poverty and stunting incidence
(Christophe et al., 2012). This is because stunting is caused by a lack of nutritional intake. Stunting
usually occurs in low-income families. In addition, other studies show that high stunting, there is
a relationship between low-income families and the incidence of stunting (Hidayati, 2021).
Likewise, the results of research from Worku (2018) that malnutrition and psychosocial factors are
negatively related to the developmental outcomes of children living in poverty (Worku et al,,
2018). Where when the income is relatively low will hinder a person from consuming nutritious
food. In general, stunting usually occurs in the poor, because low income affects the family's
purchasing power for nutritious food (Béatrice et al., 2012). Below is a graph depicting the
development of stunting, economic growth, and poverty in Indonesia.
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Figure 1. Development of stunting percentage, economic growth and poverty in Indonesia in
2011-2018

Based on the graph above, it is explained that from 2011 to 2018 stunting in Indonesia
fluctuated. The increase and decrease in stunting cases are influenced by many factors. The most
important factor is that nutritional intake is less than the body's needs, both in quantity and
quality. This is due to the level of affordability of families in procuring, providing, processing, and
consuming nutritious food. In addition, stunting also occurs due to poor parental knowledge
about balanced nutrition. The level of education of parents, especially mothers, is a predictor of
stunting because it is related to the level of ability to understand the information obtained.
Economic growth is a strong predictor of nutritional performance, one of which is in the growth
of food production. Adequate food fulfillment will result in the fulfillment of nutritional intake
(Headey, 2013)

The poverty circle is based on five elements, namely; Poverty causes food malnutrition due
to the inability to afford nutritious food, food malnutrition that causes physical weakness due to
lack of intake of vitamins and substances needed by the human body, physical weakness causes
social and physical isolation (physical alienation), physical and social isolation due to educational
factors, remote residence, limited access to communication resulting in helplessness or
vulnerability, Helplessness/vulnerability to poverty suffered because they cannot work and only
wait for help from the government.

From an economic perspective, poverty is the inability of families to meet basic needs in the
form of food and non-food as measured by expenditure. People are called poor if their monthly
per capita expenditure is below the poverty line (Baharuddin, 2015). Poverty is a state of absolute
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economic deprivation in which individuals cannot independently have access to necessities that
support human life such as food, clothing, protection, and shelter. Poor people often show
powerlessness in meeting basic needs such as clothing, food and nutrition, shelter or housing,
education, and health (basic need deprivation), helplessness in carrying out productive business
activities (unproductiveness), helplessness to get access to social and economic resources
(inaccessibility), helplessness in self-determination, always being discriminated against, having
feelings of fear and doubt, apathy and fatalism (vulnerability), feeling without dignity and self-
esteem (no freedom for poor) (Sumodiningrat, 2002).

Poverty in Indonesia is caused by several factors, including low education levels, low growth
rate or labor productivity, low net wage levels, uneven income distribution, lack of employment
compared to labor force growth, inflation rates, taxes and subsidies, low levels of inadequate
investment, insufficient allocation and quality of natural resources, lack of public facilities such as
basic education, health, information, transportation, electricity, water, and housing, inadequate
mastery and use of techniques, levels and types of education that are not suitable for work, low
work ethics and worker positivity (Sumodiningrat, 2002), (Ruja, 2022).

The number of poor people in Indonesia in March 2023 reached 25.90 million people.
Compared to September 2022, the number of poor people decreased by 0.46 million people.
Meanwhile, when compared to March 2022, the number of poor people decreased by 0.26 million
people. The percentage of poor people in March 2023 was recorded at 9.36 percent, down 0.21
percentage points from September 2022 and down 0.18 percentage points from March 2022
(Population & March 2023). Although the poverty rate in Indonesia is decreasing, it is still a threat
to the Indonesian nation that there will be an increase in stunting cases among people with low
socio-economic conditions. Below is a graph of the poverty rate in Indonesia.
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Figure 1.2. Poverty Level Development Data, September 2012—March 2023

Empowerment of Local Potential

The potential is the power and ability that can be developed. So the potential is the power,
strength, ability, and ability possessed by the community that can be developed in improving the
welfare of the community. Local potential is the ability, strength, and power possessed by an area
or place that can be developed to produce benefits/advantages for a region. Local potential can
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be in the form of human resources and natural resources. These two potentials can be developed
by the community, families, and individuals through community institutions. Meanwhile, according
to Aditiawati, et al. (2016), the local potential is the natural wealth, culture, and human resources
contained in an area. The natural potential of an area depends on the geographical conditions,
climate, and landscape of the area. Different natural conditions produce diversity and make the
local potential of each region a hallmark. Community development can begin by looking at the
peculiarities of the landscape, behavior, and culture of the local community so that it will have an
impact on the welfare of the community by exploring the local potential of an existing area
(Aditiawati et al., 2016)

The benefits of local potential will be felt by the community and have an impact on improving
socio-economic welfare if processed properly and correctly. to the maximum so that it can improve
the socio-economic welfare of the family requires joint efforts and commitment. Empowerment in
essence seeks to awaken the potential that exists in individuals or groups by encouraging, providing
awareness of the potential that the person or group has, and trying to develop the existing
potential. Empowerment leads to a situation or achievement that wants to be produced towards
a change in society that is effective and can meet the socio-economic life of the community.

In utilizing the local potential owned by the community, there needs to be an understanding
in the form of knowledge, willingness, awareness, and the ability of the community to be able to
manage and utilize the local potential that exists in nature and the surrounding environment. The
community must know the steps that must be taken in managing the natural potential around
them. These steps include; First, it requires the participation of local actors to use rural resources
sustainably. Second, increase productivity by increasing the regeneration of rural resources. Third,
improving equitable welfare. Fourth, improving the quality of life and local wisdom. Fifth, attach
importance to the carrying capacity of sustainable rural resources. The use of resources to realize
the welfare of rural residents includes three pillars: 1) sustainable resource management to
support the lives of rural residents. 2) utilize resources to improve the socio-economic status of
rural residents by empowering rural communities and related agencies. 3) understand the
problems and potential resources.

The implementation of the process and the achievement of empowerment goals are carried
out through the application of an approach abbreviated as 5P, namely: 1) Enablement, which is to
create an atmosphere that allows the community to develop optimally. Empowerment must free
something that is hindered from the community; 2) Strengthening, namely the strengthening of
knowledge and abilities given to the community so that they can solve problems and meet their
needs. So that the community can develop and be confident in all its abilities which will support
community independence.; 3) Protection, which is the existence of protection, especially the weak
group from the strong group, and avoiding unbalanced competition. This will prevent the
oppression and exploitation of the strong against the weak; 4) Support, namely support so that the
community can carry out their roles and duties. In essence, empowerment can provide support to
the community so that they can carry out their duties and do not feel marginalized; 5)
Maintenance, which is maintaining conducive conditions so that there is a balance of distribution
so that everyone has the opportunity to make an effort. The term empowerment itself is used to
describe an individual as expected. So it can be concluded that every activity of individuals has
control in all aspects of daily life which aims to be proof of their existence and empowerment
(Endah, 2020).

In addition to the steps above, to maximize the achievement of empowerment goals, it is
necessary to have persuasive communication, which is a communication process that focuses on
strengthening people's attitudes and beliefs by inviting them to act in a certain way according to
the goals (Devito, 2018). In this case, strengthening in the form of support can increase awareness
from the family of the problem being faced, so that the family will find the best solution to be able
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to solve the problem, one of these solutions is the ability of the community to manage their

potential, both resource potential and natural potential.

The provision of motivational support to families can be done orally or by providing training
facilities organized by the village and central governments and community groups through
cooperation with various parties. The support provided to the community is carried out
continuously and intensively so that the community can continue to be enthusiastic about
participating in the empowerment program. Through empowerment programs that are packaged
with various activities, it is hoped that they can have an impact on increasing knowledge (Lestari
& Suminar, 2020), (Mulyono, 2013). With the increase in public knowledge through
empowerment, the awareness and level of community independence will also increase
(Purnamasari et al., 2020). One of the evidences of increasing awareness and independence from
the community is the creativity and innovation of products that are created and implemented with
enthusiasm and run effectively (Kusumadinata et al., 2022), (Teguh Sulistiyani & Tsania Zulfa, 2023).

There are several problems faced in empowering local potential, apart from internal factors
also related to external factors. These problems are as follows (Halim, 2020):

1. Limited Access to Capital: Many micro businesses struggle to gain access to the capital
needed to grow their businesses. This can hinder their growth.

2. Technology Limitations: In rural areas, access to technology and infrastructure is often
limited. This can hinder micro-businesses from achieving efficiency and marketing their
products widely.

3. Competition with Imported Products: Cheaper imported products are often a serious threat
to micro-enterprises in rural areas. They have difficulty competing in an increasingly open
market.

Training and Education Limitations: The skills and knowledge required to effectively manage
a business are often limited in rural areas. Appropriate training and education can help address
this issue.

Conclusion

Indonesia has a huge wealth of natural resources, spread throughout the archipelago,
provinces, and regions. According to data, the value of reserves contained in Indonesia's natural
resources from oil, gas, coal, copper, gold, nickel, silver, and other natural potentials is estimated
at 200 thousand trillion. This existing natural potential, if processed properly and correctly, can
contribute to improving the socio-economic welfare of the community, so that it can overcome
poverty and stunting in Indonesia. However, the reality is that until now there are still many people
living below the poverty line, the problems of stunting have not been solved until now, and the
prevalence still shows above the average value determined by WHO, which is 20%. This is a
challenge for policymakers to be able to solve these problems.

Stunting is a condition of failure to grow in children under five due to chronic nutritional
problems caused by insufficient nutritional intake for a long time due to feeding that is not by
nutritional needs, both in quantity and quality due to the economic condition of the family that is
lacking/poor. The problem of stunting can be overcome by improving the socio-economic welfare
of families through family empowerment based on local potential. The increasing economic
condition of the community, the prevalence of stunting will decrease, because the purchasing
power of the community for nutritious food needs is increasing. This is following the results of
several studies and studies of the community's economy. However, to achieve this condition, the
community needs to be given awareness of the importance of managing local potential around
their environment. The emergence of awareness from the community is evidenced by the
willingness and effort to manage the potential resources around it.
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The potential is a basic ability possessed by the community and can be developed for the
better. According to Pihadhi (2004), the potential is a hidden power that is possessed and has not
been utilized optimally, both potential in the form of human resources and natural resources. The
potential of human resources is a power that is still hidden in the form of physicality, character,
interests, talents, intelligence, and values contained in society. Meanwhile, the potential of natural
resources is wealth stored in nature that has never been explored and processed by the
community for the sake of improving the socio-economic welfare of the community.

Efforts to make the community aware and independent in improving the socio-economic
welfare of the community in the form of community empowerment based on local potential in
rural areas require the involvement of all stakeholders, both the government, the private sector,
the community, and families. Collaboration between all parties can facilitate the realization of
expectations from the community, namely being free from poverty and prevented from stunting
problems.

Empowerment is not a political issue but rather a management issue that emphasizes
continuity. Drucker (in Wrihatnolo and Dwidjowidjoto, 2007) said, "There is never an
underdeveloped country; there is always an undermanaged country". Salim (2002) explained that
there are at least four important elements that must be guaranteed in empowerment efforts.
First, is access where every member of the community is guaranteed to have access to all
resources that support their development. Second, participation to voice their opinions. Third,
control refers to the power to determine one's destiny or the power to criticize various
development processes. Fourth, equality for all individuals in society. Related to this aspect, in
empowerment efforts, it is necessary to pay attention to at least three things, namely social
networks, social cohesiveness, and agents of change. Each of these elements is closely related to
the communication pattern which is discussed further in this paper.
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Buxus colchica is found in Georgia, particularly in western Georgia (Colchis), at altitudes of
1500-1800 meters above sea level, as well as in protected areas (Skurcha State Reserve, Bichvinta
State Reserve). Significant populations are found in Mtirala National Park and Kintrishi Protected
Areas. Buxus colchica (Figure 1) is a species on the brink of extinction. It is included in the "Red
Book" and "Red List" of Georgia.

It is one of the dominant species of Colchian forests, considered a relict and endemic species,
which means it is distributed only in this specific region and represents a remnant of ancient flora.
Buxus colchica;

Family - Buxaceae;

Genus: - Buxus;

Species: Buxus colchica;

It is an evergreen shrub or small tree, 1 to 12 meters tall, rarely up to 15 meters. The stem is
straight, often multi-stemmed, with bark that is yellowish-gray and smooth.

The antiquity of this plant is evidenced by the legend that the goddess Athena's flute was
carved from Buxus colchica branches. For Christians, Buxus colchica is the main symbol of Christ's
entry into Jerusalem. Christians call this day Palm Sunday. Buxus colchica is blessed as a symbol of
greeting the Lord.

The medicinal properties of Buxus colchica have been known since ancient times. There

was a belief that Buxus colchica decoction cured various diseases. It was used as early as ancient
times as a remedy for cough, gastrointestinal diseases, chronic fever, and malaria. However, in
reality, Buxus colchica is poisonous and its improper use is dangerous. All parts of the plant,
especially the leaves and bark, contain buxine, parabuxine, buxinidine, parabuxinidine, and some
other alkaloids, essential oils, flavonoids, and tannins.
Buxus colchica propagates by seeds and cuttings. Based on our experience, sowing seeds is most
effective in autumn, usually from September to November, which is the best period. The seeds
will undergo natural stratification during winter, and in spring, when temperatures rise, the seeds
will germinate better. However, if autumn sowing is not possible, it can also be sown in early
spring, but in this case, the germination percentage may be lower.

At Zugdidi Botanical Garden, in addition to seeds, Buxus colchica is also propagated by
cuttings. Based on our experience, the best time for taking Colchic Buxus cuttings is late summer
or early autumn. Usually, the period from August to October is optimal for the following reasons:
During this time, the plant is no longer in its active growth phase, but it's still warm enough for
root development. The cuttings are already semi-woody, which increases the chances of rooting.
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Before winter sets in, the cuttings have enough time to develop roots. However, in some cases,
cuttings can also be taken in spring, from March to April, when the plant starts new growth.

The optimal size for Buxus colchica cuttings is 7 to 10 cm. This length is recommended for
the following reasons: to have sufficient nutrient reserves for root development, and the cutting
is easy to handle during the planting process. When preparing the cutting, it's important to take
healthy shoots free from diseases, remove the lower leaves, and leave only the top 2-3 pairs
(Figure 2). Make a clean cut just below a node.

The soil for Buxus colchica cuttings should be well-draining to prevent root rot. An ideal
mix is equal parts sand and peat. The optimal pH should be between 6.5 and 7.5, which we
measure using a digital pH meter. We prefer neutral or slightly alkaline soil for boxwood
development. The soil should be rich in organic matter; it's advisable to add compost or well-
rotted manure. It should also be sterile to prevent diseases. The soil mix should maintain moisture:
50% sand, 25% peat, 25% perlite or vermiculite. This mixture ensures good drainage and sufficient
moisture.

Watering is needed daily in summer, while in winter, watering should be reduced but not
allowing the soil to dry out completely. It's better to water from the bottom to avoid wetting the
leaves. You can place the pot on a water-filled tray for 15-20 minutes.

In Zugdidi Botanical Garden, known pests and diseases of Buxus colchica include:

The box tree moth (Cydalima perspectalis) (Figure 3). Along with it, box blight (Figure 4) has
become active, caused by the fungus (Cylindrocladium buxicola). This disease poses a serious
threat to Buxus colchica, and its conservation has become important for botanists and
environmentalists.

Our research shows that while the Ministry of Environment has taken measures, several significant
obstacles have hindered the rescue of Buxus colchica: Firstly, in the reserves where it grows, the
use of chemical preparations and pesticides is prohibited. This is compounded by the complexity
of Georgia's terrain; in nature, Buxus colchica grows in such inaccessible, steep, and difficult places
where vehicle access is impossible.

As we know, a species of beetle that feeds on box tree moth pupae was introduced, and chemical
means were also used against it, but then the pest moved to other plants. It became necessary to
mechanically remove diseased plants and perform sanitary cuttings in affected areas.

Even today, the propagation of Buxus colchica in our botanical garden is very relevant, so Buxus
colchica seedlings are constantly being produced both by seed and by cuttings, which will allow us
to establish new Buxus colchica alleys in the future.

Picture: 1. (Buxus colchica)
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Picture: 2 (Buxus colchica) pen.
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Abstract. The temperature optimum for thermophilic strains, selected a -amylase producers has
been studied in the cultural liquids obtained after their submerged cultivation in the temperature

range 30-45 ©C, at 5 °C intervals. The temperature optimum of the strains was established to be

within the range 68-72 ©C, making possible to use them in bio- and enzymatic technologies to
diminish the pollution of the reaction medium while conducting the fermentation process at

pasteurization temperature (65 ©C). Consequently, the selection of stable, operable at
pasteurization and higher temperatures amylase preparation is of great importance. Proposed
technology is cost-effective, ecologically safe and competitive and provides deep hydrolysis of

starch to fermentable sugar at the elevated temperature (68-72 °C) in one-step, by means of only
one, stable amylase preparation. Exhaustive hydrolysis process of starch solutions of different
concentrations (15, 30, and 40 %) with cultural liquid and technical preparation of Aspergillus niger
p8-3 enzyme was studied. In case of low concentrations exhaustive hydrolysis of starch lasts
40-60 minutes, in case of high concentrations hydrolysis takes longer time. 98,6% Yield of
glucose can be reached at incubation during 12 hours with enzyme cultural liquid and 8 hours
incubation with technical preparation of the enzyme at gradual increase of temperature from 50°C
to 82°C during the first 20 minutes and further decrease of temperature to 70°C. Temperature
setting for high yield of glucose and high hydrolysis (pasteurizing), optimal for activity of these
strains is the prerequisite to be able to carry out hydrolysis of starch to glucose in one step, and,
consequently, using one strain, what will be economically justified.

Key Words: amylase, glucose, hydrolysis, stability, extremophiles, starch.
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Introduction: Production of enzyme preparations is one of the leading branches in modern
biotechnology and represents a continuously growing area of the industry (Talebnia F, Karakashev
D, Angelidaki I, 2010). Enzymatic biotechnologies should be considered as low power-consuming,
waste less, and ecologically harmless ones with low risk level processes. Enzymes from fungal and
bacterial sources have dominated applications in industrial sectors, as they are more stable than
when prepared with plant and animal one, microbes are easy to manipulate to obtain enzymes of
desired characteristics (Haki, G.D. et al., 2003). Representatives of this taxonomic group are well-
known producer’s variety of extracellular and intracellular enzymes, antibiotics, hormones,
vitamins, etc. (Satyanarayana, T. et al., 2005). About 40 % of enzymes produces all over the world
are used for obtaining fermenting sugar - glucose (Yennamalli M, et al., 2013) from raw materials
containing starch (wheat, corn, potato, etc) by means of amylase activity (Maheshwari R. et al.,
2000; Aquino A.C., et al., 2003). Amylases are one of the main enzymes used in industry. These
enzymes hydrolyze the starch molecules into polymers composed of glucose units. In addition to
starch hydrolysis, amylases have a number of other industrial applications. The a-amylases have
been widely used in the bakery industry. The addition of a-amylase to the dough enhances the
rate of fermentation and reduces the viscosity of dough, resulting in improvements in the volume
and texture of the product; application of amylases generates additional sugar in the dough, which
improves the taste, crust color and toasting qualities of the bread. A-Amylases also have an anti-
staling effect in bread baking. Amylases are used for the clarification of beer or fruit juices, or for
the pretreatment of animal feed to improve the digestibility of fiber (Moxley G, Zhu Z, 2008). These
enzymes are used in detergents for laundry and automatic dishwashing to degrade the residues
of starchy foods such as potatoes, gravies, custard, chocolate, etc. Two main enzymes involved in
starch hydrolysis are a-amylase and glucoamylase. A- Amylase hydrolyses a-l,4- glycosidic bonds
randomly in amylose, amylopectin and glycogen in an endofashion. a-Amylases bypass a-1,6
glycosidic bonds and do not cleave them. Glucoamylase is an exo-acting enzyme hydrolyzing both
1,4-a - and 1,6-a —glycosidic linkages in polysaccharides yielding glucose. The use of amylases in
starch-based industries has been prevalent for many decades and a number of microbial sources
exist for the efficient production of this enzyme, but only a few selected strains of fungi and
bacteria meet the criteria for commercial production (Rabinovich C, 2006; Kathiresan K, 2005). The
basic problems use of enzymes in the industry are high cost and low stability of the great majority
of commercial enzymes far not always satisfying the requirements of industrial processes. Stability
of enzyme preparation determines sterility and effectiveness of the whole process. Consequently,
the selection of stable, operable at pasteurization and higher temperatures amylase preparation
is of great importance. Availability of stable forms of these enzymes would not only expand the
area of their application, but also reduce the price of products produced by the use of these
enzymes. Durmishidze Institute of Biochemistry and Biotechnology owns a unique collection of
mycelial fungi, isolated from different ecological zones of the Caucasus, including extreme habitats
(Kvesitadze G., 1999). Receiving of the high activity amylase enzyme preparations is possible by
detection of the producers of the active and stable amylase from the strains existing in collection
of microorganisms. Duringthe last 10 years, selection of microorganisms has clearly demonstrated
that the searching for stable forms of enzymes is appropriate mainly among those microorganisms
that exist within the relatively critical conditions (Pandey A. et al., 2000). Heat stable amylases,

active at 65 C and higher, undoubtedly, will find application in production of alcohol and glucose-
fructose syrup, and in other technologies where stability of enzymes, in many respects, defines
sterility and efficiency of the entire process.

Results and Discussion. The use of amylases in starch-based industries has been prevalent for
many decades and a number of microbial sources exist for the efficient production of this enzyme
(Reginado A, Toni O, Wagner C, 2007), but only a few selected strains of fungi and bacteria meet
the criteria for commercial production (Pritchard P, 2002). The basic problems use of enzymes in
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the industry are high cost and low stability of the great majority of commercial enzymes far not
always satisfying the requirements of industrial processes. Availability of stable forms of these
enzymes would not only expand area of their application, but also reduce the price of products
produced by the use of these enzymes. In modern starch-based industries process of obtaining
fermentable sugar —glucose from raw materials containing starch by means of amylases is running
in two steps involving two enzymes of different origin: bacterial a-amylase and fungal
glucoamylase, due to their different heat stability, as generally fungal amylases are less
thermostable as compared to bacterial amylases (Sundarram A, et al., 2014). Selection of stable

and operable at 70 Cand higher temperatures enzyme preparation with both a- and glucoamylase
activities will allow conducting this process in one- step. At Durmishidze Institute of Biochemistry
and Biotechnology is created culture collection accounting more than 3000 individual strains of all
taxonomic groups of microorganisms isolated from different ecological niches of South Caucasus As
aresult of screening our collection, 39 strains producing amylases were revealed (Picture 1).

Picture 1. Microscopic fungi of Different genera producers of amylases

Boritis Absilia Aspergilius niger

The Figure 1 shows frequency of strains producing amylase enzymes by the genera, which were
isolated from different ecological niches of the Caucasus. As you can see, most of them belong to
the genus Aspergillus. For father studies strains producing both a and glucoamylase were chosen

(Fig. 1).
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Fig.1 Microscopic fungi strains — producers of amylolytic enzymes

Sugar vyield from starch is largely dependent on the type of amylases and their activities. This
feature will largely determine enzyme loading and duration of hydrolysis, which in turn defines
overall process economics. Stability of enzyme preparation determines sterility and effectiveness
of the whole process. Producers with both a- and glucoamylase activities are given in Table 1.

Table 1. Extracellular activities of amylases from the selected strains

#  |Producer o-Amylase activity u [Glucoamylase activity u
ml ml
1. |Aspergillus niger P8-3 0.67 40.0
2. Aspergillus niger B6 0.60 25.1
3. |Aspergillus awamori S16 0.45 14.0
4. |Aspergillus niger 6-12 0.45 29.0
5. Aspergillus oryzae BS 27 0.55 15.0
6. |MucorspT 37 0.42 18.5
7. |Rhizopus sp S 75 0.55 35.0
8. |Penicillium sp. S 80 0.8 38.0
9. |Penicillium sp.T 52 0.52 31.0

Consequently, the selection of stable, operable at pasteurization temperature amylase
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preparation is of great importance (Pabulo Henrique Rampelotto 2010). Availability of stable forms
of these enzymes would not only expand the area of their application, but also reduce the price
of production.

Optimal temperatures of action of amylases from three producers were established to be within
the range 67-80°C. A. niger P8-3 showed higher a- amylase activity at 67°C, and glucoamylase
activity at 72°C, A.oryzae B 27 showed higher a-amylase activity at 40°C, glucoamylase activity
Aspergillus awamori T 23 at 52°C, Aspergillus niger P8-3 showed higher activities at 67°C and 72
°C, for a-amylase and glucoamylase activities respectively (Fig.2; Fig.3).

Fig.2 A-amylase activities of Aspergillus strains within the limit of 30-85 °C
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1. Aspergillus niger P8-3; 2. Aspergillus oryzae B 27.

Fig.3 Glucoamylase activities of Aspergillus strains within the limit of 30-85 °C
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1. Aspergillus niger P 8-3; 2. Aspergillus awamori T 23;

Enzyme technical preparations of most active and stable amylase producers were obtained using
precipitation with ethyl alcohol, acetone, isopropanol, in different ratios. As conducted studies
showed, precipitation by ethyl alcohol (1/3.0) was found the most efficient; the yields according
to amylolytic activities make up 75-80% (Table 2).
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Table 2. Precipitation of a-amylase from Cultural Solution via Addition of Organic Solvents

Solvents o-Amylase  [Protein Specific activitylActivity (%)
activity U/ml|img/ml U/ml
Ethyl alcohol, 1:2 35.0 0.73 0, 47 55
Ethyl alcohol 1:3 50.0 0.82 60.9 75
Ethyl alcohol 1:4 47.0 0. 85 55. 2 65
Acetone, 1:2 30.2 0.78 38.8 45
Acetone, 1:3 453 0. 85 53.2 52
Acetone, 1:4 48.1 0.90 53.4 52

Exhaustive hydrolysis process of starch solutions of different concentrations (5, 10, 30 and 40 %)

with technical preparation of Aspergillus niger p8-3.

The process of starch hydrolysis consists of several steps. Native starch occurs in the form of
discrete and crystalline microscopic granules that are held together by an extended micellar
network of associated molecules. As a result of this structural arrangement, starch is insoluble in
cold water. Because of it at the first stage, we heat starch solution in order to gelatinize starch.
During gelatinization, the monogram-sized starch granules are dissolved and form viscous
suspension.

Exhaustive hydrolysis process of starch solutions of different concentrations (5, 10, 30 and 40 %)
with technical preparation of Aspergillus niger p8-3 with a-amylase activity 8,6 u/g and
glucoamylase activity 225u/g. According to the rule of 1 g. starch needing 60 u of glucoamylase
and 30 u of a-amylase activity, enzyme was studied at 68°C. In case of starch low concentrations
exhaustive hydrolysis of starch lasts 20-90 minutes, in case of high concentrations hydrolysis takes
longer time. 96-98% Yield of glucose can be reached at incubation 30% and 40% of starch during 8
hours with the technical preparation of the studied fungal enzyme (Table 3).

Table 3. Starch hydrolysis by amylase technical preparation of
niger p 8-3

Concentr [Time of hydrolysis

ation 20 min 90 min  [3.5h 4 h 6 h 8h
of starch
solution
Starch conversion rate
GL% GL% GL% GL% GL% GL%
5% 100 - - - - -
10% 60 100 - - - -
30% 40 55 100 - - -
40% 32 52 65 30 38 98
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Material and Methods

Cultivation conditions. Screening of strains active amylase producers was hold in submerged
cultures. Conidial suspension of 10-12 days cultures served as inocula. Cultivation was conducted
in 750 ml Erlenmeyer flasks, on temperature-controlled shaker (160-220 rev/min) at 30°C, for 72
hours. In order to obtain amylases, in deep cultivation was carried out in a liquid medium
supplemented with %: starch —6.0; NaNO3 —0.91; KH2P0O4 —0.1; MgS04x7H20 —0.05, KCI - 0.05,
FeSO4 —0.0002, malt extract—1.5ml. per 50 ml (Brahmachari G. etc. 2017.). After cultivation, the
culture solutionwas centrifuged at 4000 rpm. In the cultural liguids obtained after the submerged
cultivation, the amylase activity was studied.

Determination of a-amylase activity was based on the decreased staining value of blue starch-
iodine complex, according to Liu and Xu (9) with a few modifications. First, 10 ml of 1% (w/v)
soluble starch (pH 4.7 sodium acetate buffer) was pre-incubated for 5 min, and then 1 ml of
appropriately diluted enzyme sample was added. After 10 min of reaction, 0.2 ml of the reaction
mixture was removed and put into a tube containing 10 ml of 0.1 M HCl with iodine solution. The
absorbance of the final solution was measured at 650 nm.

Glucoamylase activity was determined by peroxidase/glucose-oxidase enzymatic method
described by Bergmeyer and Bernt (Acourene S, 2012) with modification. 10 ml of 1% starch
solution in pH 4.7 sodium acetate buffer was incubated with 1 ml diluted crude enzyme. After 10
min incubation samples were cooled in an ice water bath. From this reaction mixture, an aliquot
of 1 mLwas taken and 3 ml of the glucose oxidase reagent was added, after 30 min the absorbance
was measured at 420 nm.

To obtain enzymatic preparations, filtrate of culture liquid was centrifuged at 4000 rpm and cooled
to +4° C. Ethyl alcohol (1/4) was added to cold enzyme solution under the conditions of gradual
stirring. After 20-30 min formed pellet was removed by centrifugation (4000 rpm for 10 minutes)
and lyophilized (Das S. et al., 2011).

To determine temperature optimums of activity for amylase enzymatic preparations, enzymatic
activity was measured between 20°C-80°C, by 5°C temperature intervals. A- and glucoamylase
activities were determined by the above mentioned methods and expressed as percentage of
maximum activity.

Temperature dependence of a-amylase activity was measured over a temperature range of 40-90
°C at pH 5.0. Thermal inactivation of the enzyme was done by incubating the enzyme at 60 °C and
55 °C (pH 7.0, the pH of purified enzyme solution). Samples were removed at different time
intervals (10-60 min) and immediately cooled on ice. Residual activity was measured using the
standard assay method. (Fernandes Pedro, 2010).

Determination of glucose. The amount of glucose was determined by glucosooxidase-peroxidase
method; 3 ml of glucosooxidase-peroxidase reagent was added to 0.2 ml of analyzing solution.
After delaying for 30 minutes, the intensity of formed color was measured on spectrophotometer
at 420 nm of wavelength. The amount of glucose was estimated by preliminarily diagrammed
calibration curve.

Conclusion: Temperature setting for high yield of glucose and deep hydrolysis, optimal for the
activity of these amylase preparations is the prerequisite enabling to carry out one-step hydrolysis
of starch to glucose, which is an essential substrate for numerous fermentation processes in a
range of food and beverage industries, and consequently, to use one enzyme preparation, that
will be economically justified.

The proposed technology could have wide application in different fields of industries based on
starch hydrolysis (Haki G. 2003, Adejumo A. 2009). Advantages: Ecologically friendly as compared
to chemical hydrolysis (Hakiand G, Rakshit S, 2003). Cost-effective, the technology is based on
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application of one technical enzyme preparation obtained from aspergillus as compared to
alternative technology based on application of two enzyme preparations from different producers
bacteria and fungi (making the process much more expensive (Uthumporn U. et al., 2010; Dutt K.
et al., 2007). High temperature (68° C and above) setting of starch hydrolysis defining sterility and
efficiency of the entire process. The technology allows hydrolysing high concentrated starch
(40%). The proposed technology could have wide application in different fields of industry based
on starch hydrolysis. (Saranraj P., 2013). Application of one enzyme preparation for starch deep
hydrolysis with high yield of glucose will make the process cost-effective what will be economically
justified (Gupta A. et al., 2008; Iu Y, Xu Y., 2008).

At Durmishidze Institute of Biochemistry and Biotechnology is created culture collection
accounting more than 3000 individual strains of all taxonomic groups of microorganisms isolated
from different ecological niches of South Caucasus. As a result of screening among the collection
three promising microscopic fungi strains of genus Aspergillus producers of amylases with optimal
temperature of action in range 68-72 °C with high a and glucoamylase activities were revealed.
Enzyme technical preparation precipitation by ethyl alcohol (1/3.0) was found the most efficient;
the yields according to amylolytic activities make up 75-80% (Table 2). High concentration (40%)
starch conversion rate with cultural liquid and technical preparations of amylases is 96-98% (Table
3). Based on this data, we have elaborated original technology of starch enzymatic hydrolysis,
which enable to obtain high yield of glucose (98%) in a short time (8 hours), at high temperature
(68-72 °C), using just only one enzyme preparation.
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AHANI3 3MIH MOKA3HWKIB
MPOTEONITUYHOI AKTUBHOCTI B
TKAHWHI NEYIHKKM NI BNAMBOM
EHAOMEHHOIO MENATOHIHY 3A YMOB
[INO- TA TINEPTUPEO3Y
EHYKEMOBAHMX LLLYPIB

AHoxiHa CsiTnaHa IBaHiBHa
K.MeA.H., AOLUEHT, ByKOBMHCbKNI AepKaBHUI MeANYHUIA YHIBEPCUTET, M.YepHiBLIi

AHoTauia. B npeactaBneHin poboTi NpoaHanizoBaHi OTPUMaHi  pe3ynbTatv, LWoao
MexaHi3mMiB KombiHoBaHOro BMAMBY enidiza Ta WnTonoaiboi 331031 3@ Pi3HUX NAaTONOTYHUX YMOB
(eHyknealin, rinoTMpeos, rinepTMpeo3) Ha MOKA3HWKM MNPOTEOMITUYHOI aKTUBHOCTI B TKaHMHI
NeYiHKM Ha ekCnepuMeHTaNbHUX MOAeNax NabopaToOpHUX LYpPIB, 414 NOAabLOro MOAENOBAHHSA
WNAXiB  apmMaKoNOriyHOi KopeKLii CTaHiB NoB’A3aHMX i3 MopylweHHAMU OYHKLIT nediHKy,
YCKNaAHEHWX NAaTONOTIYHMMM 3MiHaMKM B POOOTI WMTOBMUAHOI 3a/103M.

Bctyn. [lpoTeonis npeactasnse ocobnmsy dopmy 6ionoriYHOro KOHTPOJO, BK/OYAE
NPOTEeoNITUUYHI depMeHTHU, akTMBATOPWU Ta iHribiTopn, 3abesnedyye romeoctas B HOPMI Ta Mnpu
PO3BUTKY adanTauiMHO-3aXxMCHUX pPeakLill opraHiamy. Bigomo, WO obmexeHWl npoTeonis €
NYCKOBUM ab0 K/IIOYOBUM MATOrEHETUYHUM MEXaHi3MoM DaraTbox ¢i3ioNoriyHMX i NaTONOrNYHMX
npoueciB (3ropTaHHA KPOBi, anonTo3y, aKTMBALLi HM3KW TOPMOHIB, MonepeasKeHHsa arperauii
BiNKOBMX MOJIEKY/T TOLLO) 1 3abe3nedye WBWAKY BiAMOBiAb OpraHiamy Ha MIHAMBI YMOBKU 4u
curHann. [pwn BTpaTi KOHTPOAO Hah Npouecamu MNpPoTeonizy BUMHMKAE AECTPYKLIA KAITUH,
aKTMBALA CUCTEM: 3ropTaHHA KpoBi, ¢ibpuHONI3y, KOMMNAemeHTy. Bigomo, wo nediHka bepe
aKTUBHY y4acTb Y GOpMyBaHHI NPOTEONITUYHOrO NoTeHLUjiany Kposi. Hanpuknag umMpo3 nediHku
NPU3BOANTL A0 PI3HMX MNopylweHb Yy GOpMyBaHHI NMPOTEONITUYHOrO MNOTEHLUany KPoBi Ta
CYNPOBOAMKYETHCA CYTTEBMM ANCOANAHCOM Y NMPOTEONITUYHIN CUCTEMI.

MedviHKa Ta WWTOBMAHA 337033 [ABa PIi3HI OpraHWM B HAWOMy Tini, AKi He MatoTb
6e3nocepeaHbOro 38°A3Ky 0AMH 3 0AHMM. OAHAK BOHM MOXYTb B3aEMOZIATU Mix coboto yepes
Pi3Hi bioximiuHi Ta dpisioNoriyHi Npouecn NoACbKOro opraHiaMmy. Hanpukaaa y nediHui BigdyBaeTbes
06pobKa rOPMOHIB LLUTOBUAHOT 3371031, TAKMX AK TUPOKCUH Ta TPUMOATUPOHIH. [Mpy NOTpanaAHHi
LMX TOPMOHIB Yy KPOBOTIK, BOHUM 3B’A3y0TbCA 3 OiNKamM Ta HaAXO4ATb A0 MeYiHKK, e MOXKYTb
3a3HaBaTM MeTabo/iYHUX MPOLECIB, TaKMX AK AEe3aKTMBaLA, akTMBauia abo 0OMIH 3 iHLIMMM
ropMmoHamu. [leaki 3aXBOPOBaHHA LWMTOBMAHOI 3371031 MOXKYTb CMPUYMHUTI NOPYLLUEHHA OYHKLT
neyiHkW. Hanpuknag, y nauieHTiB 3 rinoTMpeo3om (HeaocTaTHA OYHKUiA WUTOBUAHOI 3a103M)
MOXe OyTW 3MeHLIeHa WBMAKICTb 0OMiIHY PeYOoBMH, WO NPU3BOAMTL A0 HAKOMUYEHHA KUPIB Y
neyiHui Ta nopyweHHa i ¢yHKUii. Kpim Toro, y nauieHTiB 3 rinepTMpeo3om (HaamipHa GyHKLiS
WAMTOBMAHOI 3a7103M) MOXe cnocTepiratnca 36inblleHHA pPo3Mipy MediHkM Ta nigBuleHa
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WBUAKICTb OOMIHY PEYOBUH, LLLO MOXKe NPU3BECTM 40 NopyleHHA MmeTaboniamy Kunpis, 6iNKiB Ta
BYIN€BOL,B.

Enidia — ue HenapHWI opraH, WO onocepeakoBye BMAMB GaKTOPiB 30BHIWHbOMO
cepeaoBMLIa Ha ¢i3ionoriyHi npouecn B opraHiami M TMM cammnm 3abesnedye BMCOKUI CTyMiHb
aganTauii opraHiamy 40 YMOB A0BKiA, AKi NOCTIMHO 3MiHIOIOTbCSA. [iHEaNOUMUTH, KNITUHK enidi3a,
MaloTb CEKpPeTOpHY OYHKLiIO Ta NPOAYKYIOTb Pi3HI PEYOBUHM, 30KPEMA MENATOHIH | CEePOTOHIH.
®yHKUiA NiHEaNoUMTIiB Ma€e YiTKMN A0O0BUN PUTM: YHOYIi CUMHTE3YETbCA MENATOHIH, yaeHb —
CEePOTOHIH. Peanizauia edekTiB MenaToHiHy, AK OAHOro i3 OCHOBHMX iHAOMIB LWMWKONOAIBHOT
3a/1031 BinbyBaeTbCA Yepes cneundivHi peLenTopu, AKi 10KaNi3yoTbcA B TOBLL M1a3MaTUYHOI Ta
A0epHOi MembpaH KAiTuH-MileHen. MaKcumaabHa KOHLUEHTPALLIs MOro B na3mi KpoBsi 6113bKO
TPeTbOi roanHN paHky aocarae 60—100 Hr/mn, Todi AK yAeHb — 3MeHLWyeTbea A0 20 Hr/ma. Y
HiocnHTE3i MenaToHiHy 3Ha4YHY POob BiAirpatoTb aueTua-KoA 1 ocobiMBO HOopaapeHaniH, AKUN €
HEMPOTPAHCMITEPOM, WO PEeryatoe HiYHMI  BiocMHTE3 menaToHiHy B enidisi. MenaToHiH
NO3ULIOHYETHCA HA CbOTOAHI HEe TiNIbKM AK PEryaaTop UMPKaLHMX PUTMIB B OPraHismi At04nHNK, a i
AK 0AMH 3 HanedeKTUBHIWMX aHTMOKCUMAAHTIB Ta iIMyHOMOAYNATOPIB. EKcnepumeHTanbHi Ta
KNIHIYHI AaHi BKA3ytOTb Ha BMPAXKeHy renaTonpoTEeKTOPHY Ail0 MenaToHiHy npu uinomy psai
NaTOMOMYHMX npougecis. Bigomo, wo ¢izionoriyHa, a Tomy i GdapMaKoioriyHa Ais MenaToHiHy
3/MIMCHIOETBLCA AK HA CUCTEMHOMY, TaK i Ha KNITUHHOMY PiBHAX.

EKcnepnMeHTanbHO BMABNAEHO, LLLO TOPMOHW LIMTONOAIOHOT 331031, 34iCHIOTb BNAMBK
Ha npouecn GOPMyBaHHA HIYHOTO MiKa MENaTOHIHY; TUMPOKCMH BUCTYMae AK CTUMYAATOP, a
TUPEOKANbUUTOHIH — AK iHMBITop menaToHiHyTBOPOOYOI GyHKLi enidiza. BcTaHosaeHO, WO
rinoTafamiyHnii  TupeonibepmH i rinogisapHUit TUPEOoTPONiH BMAMBAKOTL Ha TFOPMOHAJbHY
aKTUBHICTb enidiza He HbesnocepeHbO, a Yepes CTUMYAALIID BIOCMHTE3Y TUPEOIAHUX TOPMOHIB
(TPUIMOATUPOHIH, TUPOKCUH) V WMTONOAIOHIN 3a0103i. OTXe BpaxoByo4M nepenidyeHe € AOUINbHUM
3'sIcyBaTM A0 €K30reHHOro MenaToHIHY, Ta KOMOIHOBaHY Ait0 MOCTIMHOT NPOAYKLIT MeNaToHIHY
npu rino-Ta rinepTMpeoigHnX CTaHax LWypiB, Ha MOKAa3HWKW MPOTEOITUYHOT aKTUBHOCTI B TKAHUHI
NeYiHKM eKCNepmMMeHTaNbHUX TBAPUH.

Meta pobotn. MeTolo Haworo AocniaKeHHa 6yno 3'acyBaTM pPoOab eHAOreHHOro
MeflaTOHIHY B MeXxaHi3amax peryaauii MpoTeoniTUYHMX NPOLECIB Y TKaHUHI NeYiHKM 6ianx wypis.
MpoBecTX aHani3 3MiH NPOTEONITUYHOT aKTUBHOCTI TKAaHWHM MNEYiHKM eHYKNeMoBaHMX rinep- Ta
rinoTMpPeoiAHNX eKCnepumeHTabHNUX TBAPUH.

Martepianu Ta meToan. EkcnepmmeHTr nposeaeHi Ha 45 camuax HeniHinHKUX Binnx wypis
macoto Tina 0,12-0,14 kr. EHykneauito, abo ocninaeHHs LWypis NpoBoAMAM Mia HEMBYTaNOBUM
Hapko3om (40 mr/Kr macu Tina), y KOH tOHKTUBHMIA Mileyok BBoaman 0,1% po3unH aikainy, nicns
4yoro BMAANAAM O4YHe AbayKo (9 TBapuH - nepwa rpyna). MNOTMPEO3 BMKAMKAAN BBEAEHHSM
MepKasoniny 8 A403i 10 mr/kr macu Tina npotarom 10 ai6 (9TBapuH — Apyra rpyna). Tpetda rpyna - 9
TBAPMH — EHKNeMoBaHi rinoTupeoiaHi. MoaentoBaHHA TinepTMpeo3y MNPOBOAUAN  LUISXOM
OAEHHOrO BHYTPILIHbOLLIYHKOBOIO BBEAEHHS Lypam L-TupokcmHy B A03i 200 MKr/Kr macu Tina
npoTtarom 14 ai6 (9 TBapuH YeTBepTa rpyna), n’'ata rpyna 9 TBapuH - €HyKAEMOBaHi rinepTMpeoiaHi.
KoHTpoabHy rpyny cknanm 10 3pAdYnx yMOBHO 340POBMX TBAPWH, AKUM YyBOAMAN PO3YMHHUK
MeNaToHiIHY Yy BiAgNoBiAHWMX o6'emax. EBTaHa3ilo TBApWH NPOBOAMAM Nifg, NErKUM edipHUM
HAapKO30M LLUNSXOM JeKaniTauji. HaBaskKu [0CNiAKyBaHOI TKAHWHW (NeyHKa), po3TMpann B
CKAAHOMY romoreHizaTopi 3 6opaTHum Bydepom (pH 9.0). MpoTeoniTMYHY aKTMBHICTL 1%-HWX
rOMOreHaTiB TKaHWMH BHYTPILLHIX OpraHiB (KOpTUKaNbHa TKAaHMHA HUPKKU) BU3HAYaNM 33 Ni3UCOM
a30anbbymiHy, a3okaseiHy Ta azokony (“Simko Ltd”, YkpaiHa). OTpumaHi pesynbTaT CTaTUCTUYHO
06pobneHi 3a MeToA0M BapiallinHOT CTaTUCTUKM 3 BU3SHAYEHHAM KpuTepito t CTbloaeHTa.

EkcnepMmeHTM npoBeaeHi 3 AOTPUMAHHAM EBPONENCbKOI KOHBEHLi Mo  3axucTy
XpebeTHUX TBAPWH, AKMX BUKOPMUCTOBYHOTb B E€KCMEPUMEHTANbHUX Ta iHLIMX HAYKOBMX LLIASAX

(Ctpacbypr, 1986).
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Pe3ynbTatit Ta 06roBopeHHA. Y poboTi HaBeAeHO TeOpeTUYHE y3arasbHEHHA pPe3yabTaTis
AOCNIAXEHHA 3MiH NOKA3HMKIB NPOTEONI3Y B TKAHWHI NEYiHKM eKCNepUMEHTaNbHMX TBAPUH, NpU
MOAENOBaHHI 3MiH OYHKLIOHabHOTO CTaHy LUMLWKONOAIOHOro Tina (eHykneauis), WMTonoaibHoi
3371031 (rino-Ta rinepTMpeons) Ta BCTAHOBIEHHS B3aEMO3a/IEKHNX 3B A3KIB MiXK aHHUMM CTaHaAMM
AN MOMK/IMBOCTI MOAanblioi Po3pobKM mexaHi3amiB GapmakonoriyHoi Kopekuii. Mpu aHanisi
MOKAa3HMKIB MNPOTEONITUYHOI aKTMBHOCTI B TKAHMHI MEYiHKM 33 YMOB rinNo- Ta rinepTmpeosy
BCTAaHOB/EHO: Ni31C a30anbbyMmiHy NiaBMLLYBABCA B 3 pa3n 3a YMOB rineptupeosy, B 1,5 pasa npu
rinoTMpeosi, NPUYOMy TinepTUPEOiAHNN CTaH AEMOHCTPYBAB 3POCTaHHA Ni31CY a30K03eiHy Ha 48
% B MOPIBHAHHI 3 aHA/IOMNYHMM MOKA3HWMKOM MpU TINOTUPEIAHOMY CTaHi. TaKOX BCTaHOBAEHO
NiABULLEHHA NI3UCY BUCOKOMONEKYAAPHUX BiNiB B 3,7 pa3a B YETBEPTIM eKCnepuMeHTaAbHIl rpyni
Ta Ha 27 % B Apyrin rpyni. BogHo4Yac MaeMo picT LpbOro NoKasHMKa rinepTMpeoigHmx TBapuH B 2,6
pasa BigHOCHO rinoTnpeoiaHnx. Ha Thi OTpUMaHMX 3MiH CNOCTEPIranocA 3HMKEHHA KOareHoisy
Ha 14 % y TBapWH APYroi rpynu Ta 3pOCTaHHA B 2,3 pasu y TBAapuH YeTBEepTOI rpynu.

Mpn  XapaKTepuCTULI MNOKA3HMKIB NPOTEONTUYHOI aAKTMBHOCTI B TKAHWHI MeYiHKK
OCNINAEHUX TBAPWH BiAMIYANM aKTUBALO Ni3UCY HM3bKOMOAEKYAAPHUX BinkiB B 2,1 pa3a,
BMCOKOMOIEKYIAPHMUX Y 2 pa3a, a30Koy B 1,9 pasu. 3a yMmoB yBeAeHHA eHYKN1eN0BaHUM TBapMHAM
MepKas30/ily BCTAaHOBAEHO: Aerpajalis HM3bKOMONEKYyAspHUX OinkiB 3poctana B 2,8 pasa
BiZIHOCHO KOHTPO/1t0, BiAHOCHO MOKa3HMKIB NepLuoi rpynu B 1,3 pa3a Ta B 1,8 pasa BigHOCHO Apyroi
rpynu. LUBKMAKICTb NpoLecy Ni3ucy azokaseiHy TPeTbol rpynu NiasMLLYBaNaca Bi4HOCHO KOHTPOJIO
B 2,8 pa3a, BigHOCHO nepwoi B 1,3 pa3u, Apyroi B ABa pa3un. Jli3nc a3oKoay TakOXK 3pOCTaB B
NOPIBHAHHI 3 KOHTPOEM B 2,3 pa3u, 3 MOKa3HMKaMKM NePLLOi Ta Apyroi rpynm Ha 21 % 1a B 2,7 pa3a
BianosiaHO. [1poTe BIAHOCHO MOKA3HWKIB KOHTPO/bLHOI TPynM Ai3UC KonareHy 3MiHKOBaBCA
Hea0CTOBIPHO.

Mpwn aHanisi 3MiH NOKA3HMKIB MPOTEONITUYHOI aKTMBHOCTI OC/IMAEHMX LYPIB 33 YMOB
yBeAeHHA L-TMpOKCKMHY (N'ATa rpyna) BCTAHOBAEHO 3HMXEHHSA Ni3NUCY HU3bKOMONEKYNAPHMX BinkKis
BiAHOCHO KOHTPOtO Ha 13 %, BiAHOCHO MOKa3HMKIB NepLwoi rpynn B 2,4 pasn, agpyroi 8 3,3 pasu.
J1i3UC BUCOKOMOJIEKYNAPHMX DIiNKiB 3HMMYBABCA BiJHOCHO MOKA3HWKIB nepLuoi rpynu B 1,8 pasa,
BiAHOCHO Apyroi B 3,1 pa3a Ha TAi 3pPOCTaHHA BIAHOCHO KOHTPOAO Ha 14 %. [MoKasHWKK
KonareHonisy n’AToi eKcnepMMeHTaNbHOI rpynu TBAPWMH 3HMXKYBAMCA BIAHOCHO BiANOBIAHWX
NMOKa3HMKIB Nepuloi Ta agpyroi rpynun 8 2,1 1a 2,4 pasm BignosiagHo.

3a pesynbTaTamMM HaWoro AOCAIAMXEeHHA BCTAHOBAEHO CTaH MOCTIMHOI eHAOoreHHOI
NPOAYKLii MeNnToHiHy (3a YMOB eHyKnealji) NpM3BOAMB A0 3HAYHOrO 3POCTAHHA NMPOTENITUYHUX
NOKasHMKiB. IMOBIpHO MM cnocTepiraemo cneundiyHy TPOMHICTb UM BUBIPKOBICTL NepudepiitHoi
Aii MeNaToHiHy AKa 3aNeXXnTb Bifd, PUTMY YYTAMBOCTI 40 HbOrO 3 BOKY TKaHUH-MilleHen. OTpUMaHi
HaMW pe3ynbTaTu CBiAYaTb NPO 3HAYHY NiABULLEHY aKTUBHICTb NPOTIKAHHA NPOLECIB NPOTEO0Ni3y B
YCiX JOCNIAKYBAHUX EKCMEPUMEHTANBHUX TPYNaX LYPiB KPiM N'ATOT Y NOPIBHAHHI 3 MOKa3HUKaMM
KOHTPOAbHOI rpynu. Ha Hally AyMKy OTPMMaHi MOKa3HMKN 3yMOBAEHI KOMBIHOBAHWUM BIM/IMBOM He
TibKM LbOro iHAOMAMIHY, MPOAYKLIA SKOro y CAinuX LWypiB BiAOYBAETbCA MOCTIMHO, a TaKOX
MOXK/ANBO HWKX enidizapHUX METOKCMHAONIB, Ta MNopylleHHAM OYHKLUIT WWTOBUAHOI 3a/103MU.
3aCTOCYBaHHSA €HA0rEHHOro MeNaToOHIHY NPU eKCNepUMeHTabHOMY FinepTUPeosi 34ilcHI0E eheKT
B HanpAMKY HOpmanisauii npouecis npoteonisy. [id menaToOHiHYy Ha WMTOBWUAHY 33103y MaE€
rabMiBHUIN XapaKTep, a came Ha il pyHKLioHaNby akTUBHICTb. LLlo niaTBepa)kye AaHHI NiTepaTypu
NPO MNPUrHIYEeHHA MEeNaToHIHOM CeKpeLil TMPeoigHNX TOPMOHIB Y IHTAKTHUX TBApWH. OTpUMaHI
Pe3ynbTaT He BWMKIOYAKOTb MOMAMBOCTI OMNOCEPeKOBaHOI Ail NiHeanbHOro ropMoHYy Ha
NPOTEOITUYHY CUCTEMY 33 YMOB TinepTMpeosy, WO A0BOAUTb HaABHICTb B3aemogiil enidisa Ta
WMTOoNoAiOHOI 3301031 33 MPUHLMMNOM HEraTMBHOIO 3BOPOTHOrO 3B'A3KY, AOMOBHIOKOYI iCHYHOYI
YABNEHHA NPO PO/b TUPEOIAHNX TOPMOHIB Y GYHKLIOHYBaHHI NiHEa/IbHOI 3a7103M1.

BMCHOBKW. TakMM YMHOM B TKAHWHI MEYiHKM CNOCTEepPIraeTbCcA NiABMLLEHHA LWBUAKOCTI
NPOTIKAaHHA NpPOLUECiB MNPOTeOoNi3y B VYCiX AOCAIAXKYBaHMX rpynax TBapwWH. HaTomicTb npwu
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KOMbOIHOBaHOMY BM/MBI L-TUPOKCUHY Ta eHAOreHHOro MeNaToHiHYy (eHyKnealisa) BCTAHOBNEHO
3HaYHEe NPUrHIYEeHHA NPOTEONITUYHOT AaKTUBHOCTI B TKAHMHI NeYiHKM B NOPIBHAHHI 3 BiANOBIAHUMM
NOKa3sHMKaMM TBApWH YeTBEepPTOi AOCANIAXKYBAHOI rpPynu, WO 4YiTKO AEMOHCTPYE Hanpam Ao
HOpMani3aLii npouecy.

Tabnunys 1

XapaKTepUCTUKA 3MiH NPOTEONITUMHOI aKTUBHOCTI TKAaHWUHI NEYiHKW Nig, BNAMBOM eHAOreHHOro

MEeNaToHiIHY OCNiNNEHMX LLYpPiB, 3@ YMOB rino- Ta rinepTupeosy (x+Sx)

[MoKa3HMKM WO
BMBYaNUCA

[pynu TBapuH

J1i31C HU3BKOMONEKYNAPHUX
6iNKiB MrK a30anbbyminy/1r
TKaHMHKM 33 1 rof,

J1i3nC BUCOKOMONEKYNAPHNX
BiNKiB MIK a30K03€eiHY/1r TKaHUHM
3alrog

Jli3nc KonareHy, Mrx
asokony/1r
TKaHMHKM 33 1 rof,

KoHTponb 21,75+0,88 21,39+0,91 12,2740,61
n=10

EHyKneavin 45,72+42,60 44,13+43,03 24,02+2,57
n=9 p1<0,001 p1<0,001 p1<0,01
nepua rpyna

MepKasonin 33,46+1,05 29,06+0,97 10,76+0,86
n=9 p1<0,001 p1<0,001 p1<0,001
Apyra rpyna

EHykneavia+ 61,25+2,92 59,98+1,15 29,17+0,89
MepKasonin p1<0,001 p1<0,001 p1<0,001
n=9 p2<0,001 p2<0,001 p2<0,001
TpeTa rpyna

L-TUPOKCKH 64,05+2,60 78,35+3,02 28,14+1,31
n=9 p1<0,001 p1<0,001 p1<0,001
yeTBepTa rpyna

EHykneavia+ 19,05+1,34 24,51+1,92 11,43 0,32
L-TUPOKCHH p2<0,001 p1<0,001 p2<0,001
n=9 p3<0,001 p2<0,001 p3<0,005
n’aTa rpyna p3<0,001

MPUMITKa: N - YACAO CNOCTEPENKEHD; P1 - CTYMiHb AOCTOBIPHOCTI Pi3HULb MOKA3HMKIB BiAHOCHO
KOHTPOAO; P2 - CTYNiHb AOCTOBIPHOCTI Pi3HMLb NOKA3HMKIB BiAHOCHO TaKMX Yy TBApPMH NepLloi
rpynu; p3 - CTyNiHb AOCTOBIPHOCTI Pi3HMLb NOKA3HMKIB BiAHOCHO TaKMX Y TBAPWH YEeTBEPTOI rpynu.
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Breast cancer is the most common global malignancy and the leading cause of cancer deaths
[1]. There is much evidence showing the influence of life style and environmental factors on the
development of mammary gland cancer (high-fat diet, alcohol consumption, lack of physical
exercise), the elimination of which (primary prevention) may contribute to a decrease in incidence
and mortality. Secondary prevention, comprising diagnostic tests (e.g. mammography,
ultrasonography, magnetic resonance imaging, breast self-examination, as well as modern and
more precise imaging methods) help the early detection of tumours or lesions predisposing to
tumours. It is estimated that nearly 70% of malign tumours are caused by environmental factors,
whereas in breast cancer this percentage reaches 90-95%. There are national programmes
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established in many countries to fight cancer, where both types of prevention are stressed as
serving to decrease incidence and mortality due to cancers. Cancer prevention is currently playing
a key role in the fight against the disease. Behaviour modification, as well as greater awareness
among women regarding breast cancer, may significantly contribute towards reducing the
incidence of this cancer [2].

Speaking about the diagnostic criteria for making a diagnosis, women complain about the
presence of a formation in the mammary gland; enlarged axillary, supra- and subclavian lymph
nodes; the presence of skin changes on the mammary gland; swelling of the mammary gland. The
history is noteworthy of the presence of cancer in close relatives; early onset of menstruation; age
of first pregnancy and first birth, taking oral contraceptives and/or hormone replacement therapy,
gynecological diseases. During a physical examination, attention is paid to the symmetry of the
location and shape of the mammary glands; level of position of the nipples and their appearance
(retraction, deviation to the side); skin condition (hyperemia, swelling, wrinkling, retractions or
protrusions on it, narrowing of the areolar field, etc.); presence/absence of pathological discharge
from the nipples (quantity, color, duration); presence of swelling of the arm on the affected side.
Palpation of the mammary glands is carried out in the vertical and horizontal positions of the
subject; regional and cervico-supraclavicular lymph nodes are usually performed in a vertical
position [3].

From laboratory tests, if metastatic breast cancer is suspected, it is recommended to
perform detailed clinical and biochemical blood tests, and a study of the blood coagulation system.
In case of hormone-dependent breast cancer in women under 50 years of age, to assess ovarian
function and plan hormone therapy, it is recommended to study the level of follicle-stimulating
hormone in the blood serum and the level of total estradiol in the blood. A cytological study is also
carried out (an increase in the size of atypical cells up to giant ones, a change in the shape and
number of intracellular elements, an increase in the size of the nucleus, its contours, different
degrees of maturity of the nucleus and other cell elements, a change in the number and shape of
nucleoli); histological examination: histological type of tumor, degree of differentiation (grade -
ability to form tubes, nuclear polymorphism, number of mitoses), presence of necrosis, vascular
invasion, tumor of infiltrating lymphocytes, presence of calcifications. Immunohistochemical study
for key markers: 1) determination of estrogen and progesterone receptors, HER2, Ki67 - it is
recommended to evaluate biological markers again at least once during metastasis, if clinically
possible; 2) if the result of IHC analysis of HER2 is controversial, the HER2/neu gene amplification
should be determined by in situ hybridization; 3) determination of PD-L1 in triple negative breast
cancer to decide on the prescription of immunotherapy; 4) if necessary - Cytokeratin 5/6,
Calponin-1, E-Cadherin, GCDFP-15, Mammaglobin, p120 and Topoisomerase lla.

Molecular genetic testing to determine germline BRCA1/2 mutations is indicated in all
patients, regardless of age, family history, or type of breast cancer with mBC and during
progression to decide whether to prescribe PARP inhibitors (olaparibl and talazoparib). In women
with a positive germline mutation of the BRCAlor2 gene, the incidence of breast cancer
development before 70 years of age is 45-65%. More often detected: 1) with a burdened family
history (close relatives have breast cancer aged<50 years, breast cancer in a man, ovarian cancer,
metastatic prostate cancer, pancreatic cancer); 2) in patients under 45 years of age; 3) in patients
under 60 years of age with a triple negative breast cancer phenotype; 4) with primary multiple
breast cancer; 5) in patients with HER2 negative breast cancer phenotype who have a high risk of
relapse after surgical treatment and neoadjuvant or adjuvant therapy; 6) for breast cancer in men.
Comprehensive genomic profiling is carried out in patients with a severe clinical course, aggressive
tumors, with a high risk of progression, lack of effect from traditional methods of antitumor
treatment [in advanced breast cancer (triple negative and progressive HER2+)] [3].

Instrumental studies: 1) ultrasound of the mammary glands, regional lymph nodes: the
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presence of a hypoechoic structure of the formation with large/small microcalcifications in the
structure, the contours are uneven, stellate, there may be areas of mixed echogenicity, the
structure of the node is heterogeneous, increased vascularization is possible; 2) mammography
(mammograms in two projections visualize shapeless heterogeneous compactions with multiple
microcalcifications in the structure, pronounced deformation of the stroma, thickening of the skin,
nipple-areolar complex, the nipple can be retracted, the presence of enclosed lymph nodes); 3)
contrast spectral mammography (CESM method), which consists of performing mammography
with soft and hard images after intravenous administration of an iodinated contrast agent. The
CESM method is informative in the diagnosis of early forms of breast cancer, allows you to detect
pathology in the dense part of the mammary gland, and is used as a differential diagnosis of benign
and malignant neoplasms; before the study, creatinine and urea levels in the blood are assessed,
an iodine-containing contrast agent is administered intravenously in an amount of 1.0-1.5 ml per
kg of the patient’s weight; images are taken in two projections, craniocaudal (CC) and media-
lateral (MLO), in a period of time from 2 to 7 minutes after administration of the contrast agent;
4) MRI of the mammary glands to assess the local spread of breast cancer for the following
indications: age up to 30 years; the presence of mutations in the BRCA1, BRCA2 genes; high
radiological density of the mammary glands; the presence of breast implants when it is impossible
to perform a high-quality mammographic examination; presence of lobular carcinoma in situ; 5)
ductography (in the presence of an intraductal formation behind the nipple, it is carried out to
clarify the size and distance of the formation from the nipple-areolar complex); 6) puncture biopsy
of a tumor formation (cytological examination reveals an increase in the size of cells up to giant
ones, a change in the shape and number of intracellular elements, an increase in the size of the
nucleus and its contours, different degrees of maturity of the nucleus and other cell elements, a
change in the number and shape of nucleoli); 7) trephine biopsy or sectoral resection of the
mammary gland with express histology (histological verification of the tumor: histological type of
tumor, degree of differentiation (grade - ability to form tubes, nuclear polymorphism, number of
mitoses), absence of necrosis, vascular invasion, tumor of infiltrating lymphocytes, the presence
of calcifications; 8) ultrasound of the abdominal organs and retroperitoneal space/ultrasound of
the pelvis (with metastatic lesions of the liver, its structure is heterogeneous, rounded in shape
with uneven clear contours, with single or multiple formations with a hypoechoic rim along the
periphery); 9) computed tomography or MRI of the abdominal organs with intravenous contrast
if the results of ultrasound of the abdominal organs are ambiguous or not very informative; 10)
survey X-ray examination of the OGK/computed tomography (in case of metastatic lesions of the
lungs across all pulmonary fields or in a segment, multiple/single mid-focal shadows with clear
contours, of various sizes are determined); 10) scintigraphy of skeletal bones (hyperfixation of an
osteotropic drug in foci of pathological bone formation) if metastatic lesions of skeletal bones are
suspected to assess the extent of breast cancer prevalence; 11) PET-positron emission
tomography (accumulation of the drug by pathological foci), combined with computed
tomography with tumor-tropic radiopharmaceuticals (with or without contrast) (PET-CT) to assess
the extent of breast cancer spread in cases where standard methods of staging examinations are
ambiguous, especially when locally advanced process, when the detection of metastases
fundamentally changes treatment tactics; 12) MRI or CT scan of the brain with IV contrast to
exclude metastatic lesions if the presence of metastases in the brain is suspected.

To standardize and simplify the criteria for assessing response to tumor therapy, the
international RECIST scale (Response Evaluation Criteria in Solid Tumors) is used. According to
RECIST 1.1, the following types of response are distinguished for targeted lesions.

1. Complete response — disappearance of all tumor foci.

2. Partial answer — a decrease in the sum of the largest diameters of each lesion by more
than
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than 30%.

3. Stabilization of the disease — reduction of the sum of the largest diameters of each lesions
from 20 to 30% (for RECIST 1.0 from 25 to 50%).

4. Progression of the disease —an increase in the sum of the largest diameters of each lesion
by more than 20% or the appearance of new tumor lesions.

The overall response of solid tumors to treatment is based on a combination of data on
measurable lesions, non-measurable lesions and the appearance or absence of new tumor lesions.
The duration of overall response is from the date of documentation of the disease until its
progression. Relapse-free interval (time to progression) — from the end of treatment to the date
of documented disease progression [3].

As part of outpatient drug therapy, it is recommended to use hormone therapy in the
adjuvant mode for patients with hormone-positive breast cancer for at least 5 years (tamoxifen,
letrozole, anastrazole, goserelin, triptorelin) and with progression or metastatic luminal breast
cancer before progression (tamoxifen, letrozole, anastrazole, goserelin, triptorelin, toremifene,
fulvestrant, exemestane, everolimus). The use of bisphosphonate therapy when metastatic bone
lesions are detected is recommended for two years (zoledronic and pamidronic acid, denosumab).
CD 4/6 inhibitors (palbociclib, ribociclib, abemaciclib) are recommended for patients with HER2-
negative metastatic luminal breast cancer in combination with an aromatase inhibitor or
fulvestrant, until progression or unacceptable toxicity develops; the use of monotherapy with
PARP inhibitors (olaparib or talazoparib) is recommended for patients with metastatic breast
cancer with germline BRCA1 or BRCA2 mutations, regardless of hormone receptor and HER2
status, as an alternative to chemotherapy. In patients with high-risk BRCA-associated breast
cancer, olaparib is prescribed as adjuvant therapy. The use of targeted therapy (trastuzumab 600
mg) is recommended for patients with early and metastatic HER2-positive breast cancer in
combination with chemotherapy, targeted therapy or monotherapy (up to completion of 18
cycles). The use of targeted therapy (lapatinib) is recommended for patients with HER2-positive
metastatic breast cancer, either alone or in combination with capecitabine and/or trastuzumab,
until progression or development of unacceptable toxicity. The use of capecitabine in the adjuvant
treatment of chemo-resistant triple negative breast cancer, or in metastatic breast cancer in
combination with lapatinib and hormone therapy.

Indications for radiation therapy: 1) morphologically established diagnosis of malignant
neoplasm; 2) in case of relapses, continued growth of the tumor or progression of the disease
after previously carried out combined or complex treatment. Methods of radiation therapy: 1)
continuous radiation therapy; 2) single-fraction radiation therapy for SRS; fractionated radiation
therapy for Single Focal Dose from 1.6 Gy to 12.0 Gy 2-5 fractions per week (standard
fractionation, hypofractionation, hyperfractionation, accelerated fractionation,
multifractionation. In this case, external beam radiation therapy is carried out 2D, 3D, IMRT,
RapidArc, IGRT conformal irradiation Single Focal Dose 1.8-2.0-2.66, 2.67, 5.2 Gy 5 fractions per
week up to Total Focal Dose 50 Gy, 42.56 Gy, 40.05 Gy, 25 Gy and 60-70 Gy in independent mode,
Total Focal Dose 10-16 Gy (“Boost”) in the postoperative mode after organ-sparing operations. A
continuous course of radiation therapy is used, using y-therapy devices or linear accelerators.
Tomotherapy is used as a standard fractionation technique for administering single and total focal
doses. The main advantage is hypofractionation in Single Focal Dose 2.5 Gy. Intraoperative
radiation therapy is used in breast-conserving operations for T1-2NO-1MO. The bed of the
removed tumor is irradiated with an electron beam at a dose of 10-20 Gy in order to devitalize the
remaining malignant cells [3].

Now, regarding chemotherapy. There are several types of chemotherapy that differ in
purpose: 1) neoadjuvant chemotherapy of tumors is prescribed before surgery, in order to reduce
an inoperable tumor for surgery, as well as to identify the sensitivity of cancer cells to drugs for
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further use after surgery; 2) adjuvant chemotherapy is prescribed after surgical treatment to
prevent metastasis and reduce the risk of relapse; 3) curative chemotherapy is given to shrink
metastatic cancers. Depending on the location and type of tumor, chemotherapy is prescribed
according to different regimens and has its own characteristics.

Indications for chemotherapy: 1) cytologically and histologically verified breast cancer; 2) in
the treatment of locally advanced tumors; 3) metastases in regional lymph nodes/distant organs
- lungs, liver, brain, bone structure; 4) tumor recurrence; 5) a satisfactory blood picture in the
patient: normal hemoglobin and hemocrit, the absolute number of granulocytes is more than 200,
platelets are more than 100,000; 6) preserved function of the liver, kidneys, respiratory system
and cardiovascular system; 7) the possibility of converting an inoperable tumor process into an
operable one; 8) patient’s refusal to undergo surgery; 9) improvement of long-term treatment
results in unfavorable tumor phenotypes (triple negative, HER2-negative cancer).

Contraindications to chemotherapy can be divided into two groups: absolute and relative.
Absolute contraindications: hyperthermia >38 degrees; disease in the stage of decompensation
(cardiovascular system, respiratory system, liver, kidneys); the presence of acute infectious
diseases; mental illness; the ineffectiveness of this type of treatment, confirmed by one or more
specialists; tumor decay (threat of bleeding); the patient's serious condition according to the
Karnofsky scale is 50% or less. Relative contraindications: pregnancy up to 16-18 weeks;
intoxication of the body; active pulmonary tuberculosis; persistent pathological changes in blood
composition (anemia, leukopenia, thrombocytopenia); cachexia.

The rationale for prescribing neoadjuvant systemic therapy for breast cancer is: high
probability of latent (micrometastatic) spread; the ability to reduce the amount of surgical
intervention within the “clean” resection margins; the ability to evaluate the clinical response to
therapy in vivo; availability of accurate pathomorphological assessment of the degree of tumor
regression; the possibility of special studies of biopsy tumor material before, during and after
completion of primary systemic treatment. For medullary carcinoma and adenoid cystic
carcinoma, adjuvant chemotherapy may not be required (in the absence of lymph node
involvement).

And a very important and decisive aspect when prescribing adjuvant/neoadjuvant systemic
therapy is the molecular biological subtype of breast cancer:

1. Luminal type A. In early breast cancer (T1-2NOMO), hormone therapy is carried out only
in the presence of severe concomitant diseases and/or there are absolute contraindications to
surgical treatment until the maximum effect is achieved, followed by radiation therapy. For T2-
4N1-3MO locally advanced inoperable breast cancer, it is recommended to prescribe hormone
therapy with antiestrogens and aromatase inhibitors; it is advisable to carry out treatment until
the maximum effect is achieved with clinical and instrumental assessment every 3 months. At the
same time, in most cases, the appointment of adjuvant/neoadjuvant chemotherapy (in addition
to hormonal therapy) is possible in the presence of at least two parameters: widespread process
(= 4 regional lymph nodes affected by metastases; >T3); Glll; young age; presence of pregnancy;
increase in initial Ki67 values during repeat biopsy/postoperative material after neoadjuvant
hormone therapy.

2. Luminal B (HER2 negative). Hormone therapy + chemotherapy in most cases. For Tla (<5
mm) and NO - only adjuvant hormonal therapy. In other cases, chemotherapy with anthracycline-
and taxane-containing regimens in addition to hormone therapy. Adding platinum drugs to
adjuvant chemotherapy only in the presence of a BRCA1/2 gene mutation.

3. Luminal type B (HER2 positive). Chemotherapy + anti-HER2 therapy + hormone therapy.
For Tla (£ 5 mm) and NO: adjuvant hormone therapy only; chemotherapy and trastuzumab are
not indicated. For T1lb, c (> 5 mm but £ 20 mm) and NO: chemotherapy with paclitaxel (without
anthracyclines) in combination with trastuzumab (followed by hormone therapy) is possible. For
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T2-T4 (> 20 mm) or N+: the first step is anthracyclines, then taxanes + trastuzumab * pertuzumab
(followed by hormone therapy).

4. HER2 positive (non-luminal). Chemotherapy + anti-HER2 therapy. For T1a (£ 5 mm) and
NO: systemic therapy is not indicated. For T1b (> 5 mm but <10 mm) and NO: taxane chemotherapy
(without anthracyclines) in combination with trastuzumab is possible. For T1c-T4 (> 10 mm) or N+:
the first step is anthracyclines, then taxanes + trastuzumab * pertuzumab.

5. Triple negative (ductal). Chemotherapy including anthracyclines and taxanes. For Tl1a (<5
mm) and NO, systemic therapy is not indicated. Adding platinum drugs to adjuvant chemotherapy
only in the presence of a BRCA gene mutation. There are also features when prescribing adjuvant
chemotherapy to patients who have received neoadjuvant chemotherapy in full.

Also, a very important section is the use of hormone therapy in the adjuvant or neoadjuvant
mode. In the premenopausal period, hormone therapy is used as follows. After completion of
systemic chemotherapy and continued menstrual function, bilateral oophorectomy or ovarian
suppression with luteinizing gonadotropin releasing hormone agonists followed by an anti-
estrogen for 5 years is indicated. When menstrual function ceases after receiving courses of
chemotherapy and the level of estradiol in the blood is determined, an anti-estrogen is prescribed
to confirm true menopause. The following regimens with tamoxifen are used: 1) tamoxifen 20
mg/day orally daily for 5 years; 2) tamoxifen 20 mg/day orally daily, for 10 years, in the presence
of at least one unfavorable prognosis factor: age < 35 years, preserved ovarian function after
adjuvant chemotherapy, T3-4, involvement of > 4 axillary lymph nodes, GllI, positive HER2, high
Kie7; 3) tamoxifen 20 mg/day orally daily for 5 years, then aromatase inhibitors (letrozole 2.5
mg/day orally daily, or anastrozole 1 mg/day orally daily, or exemestane 25 mg/day orally daily)
for 5 years. For patients who have achieved stable menopause by the time they stop taking
tamoxifen, with at least one poor prognostic factor: age < 35 years, preserved ovarian function
after adjuvant chemotherapy, T3-4, involvement of > 4 axillary lymph nodes, GlIl, HER2 positive,
high Ki67; 4) ovarian suppressionl + tamoxifen 20 mg/day orally daily / aromatase inhibitors
(letrozole 2.5 mg/day orally daily, or anastrozole 1 mg/day orally daily, or exemestane 25 mg/day
orally daily) for 5 years, and also if there are indications for adjuvant chemotherapy and preserved
ovarian function after completion of chemotherapy; 5) bemaciclib 150 mg 2 times a day in
combination with endocrine therapy for the adjuvant treatment of hormone receptor positive
(HR+) and human epidermal growth factor receptor type 2 (HER2) negative breast cancer in early
stages with involvement of regional lymph nodes and a high risk of relapse [3].

In pre- or perimenopausal women, endocrine therapy with aromatase inhibitors should be
combined with a luteinizing hormone-releasing hormone agonist. To achieve ovarian suppression,
it is possible to use the following methods: 1) surgical castration (bilateral oophorectomy); the
most effective method, causes irreversible shutdown of ovarian function; 2) medicinal (analogues
of luteinizing gonadotropic hormone: goserelin 3.6 mg intramuscularly once every 28 days or 10.8
mg subcutaneously once every 12 weeks; or buserelin 3.75 mg intramuscularly once every 28
days; or leuprorelin 3.75 mg IM 1 time in 28 days): causes reversible suppression of ovarian
function; does not always provide complete suppression of ovarian function, especially in young
women; to confirm complete ovarian suppression, it is necessary to determine estradiol in the
blood serum; determination of follicle-stimulating hormone during treatment with luteinizing
gonadotropic hormone analogues is not informative; aromatase inhibitors should be started 6-8
weeks after the first administration of luteinizing gonadotropin hormone analogues; luteinizing
gonadotropin hormone analogues are administered monthly; 3) radial; causes irreversible
shutdown of ovarian function. The optimal method of ovarian suppression has not been
determined; it is usually prescribed for a period of 2-5 years.

Hormone therapy for breast cancer for menopausal patients is carried out in the following
variations: 1) tamoxifen 20 mg/day orally daily for 5 years; 2) aromatase inhibitors (letrozole 2.5
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mg/day orally daily, or anastrozole 1 mg/day orally daily, or exemestane 25 mg/day orally daily)
for 5 years; in the presence of at least one unfavorable prognosis factor: preserved ovarian
function after adjuvant chemotherapy, T3-4, involvement of > 4 axillary lymph nodes, GllI, positive
HER2, high Ki67; 3) tamoxifen 20 mg/day orally daily for 10 years; in the presence of at least one
unfavorable prognosis factor: preserved ovarian function after adjuvant chemotherapy, T3-4,
involvement of > 4 axillary lymph nodes, GllI, positive HER2, high Ki67; 4) tamoxifen 20 mg/day
orally daily for 5 years, then aromatase inhibitors (letrozole 2.5 mg/day orally daily, or anastrozole
1 mg/day orally daily, or exemestane 25 mg/day orally daily) for 5 years. For patients who have
reached stable menopause by the time they stop taking tamoxifen, in the presence of at least one
unfavorable prognosis factor: preserved ovarian function after adjuvant chemotherapy, T3-4,
involvement of > 4 axillary lymph nodes, GllI, positive HER2, high Ki67; 5) abemaciclib 150 mg 2
times a day in combination with endocrine therapy for the adjuvant treatment of hormone
receptor-positive (HR+) and human epidermal growth factor receptor type 2 receptor-negative
(HER2-) breast cancer in the early stages with involvement of regional lymph nodes and a high risk
of relapse - continuously for 2 years or until disease relapse or intolerable toxicity develops [3].

And, of course, the surgical method remains one of the leading methods in the treatment of
this pathology, and in some cases, it is the only method of treatment (cancer in situ). For breast
cancer, the following types of surgical interventions are performed: 1) radical mastectomy
according to Halstead - single-block removal of the mammary gland along with the pectoralis
major and minor muscles and their fascia, subclavian, axillary and subscapular tissue with lymph
nodes within the anatomical cases; 2) extended axillary-thoracic radical mastectomy, single-block
removal of the mammary gland with the pectoral muscles, subclavian-axillary and subscapularis
tissue, as well as a section of the chest wall with parasternal lymph nodes and internal mammary
vessels; 3) functionally sparing operations (modified radical mastectomy - differs from Halstead
mastectomy by preserving the pectoralis major muscle; modified Madden mastectomy - differs
from Halstead mastectomy by preserving both pectoral muscles; 4) simple mastectomy - removal
of the mammary gland with the fascia of the pectoralis major muscle (indications: decaying tumor,
advanced age, severe concomitant diseases; 5) radical sectoral resection - removal of the sector
along with the tumor, part of the underlying fascia of the pectoralis major and minor muscles,
subclavian, axillary, subscapular tissue with lymph nodes in one block; 6) sectoral resection -
removal of the breast sector to the underlying fascia (performed only for diagnostic purposes or
in combination with radiation therapy for cancer in situ); 7) biopsy of the sentinel lymph node is
carried out for diagnostic and therapeutic purposes in the early stages of the disease (1st level
lymph nodes are removed with a histological express study to determine the presence of elements
of a malignant tumor); detection of sentinel lymph nodes is possible using radioactive colloid
and/or blue dye; a combined determination method is preferred.

Indications for performing organ-preserving operations: the presence of a nodular form of
cancer up to 2.0 cm in size; absence of multicentricity and multifocality of tumor growth (on
mammograms, ultrasound data, clinical examination); slow and moderate growth rate, doubling
of tumor size no faster than 3 months (according to medical history); a favorable ratio of the size
of the mammary gland and the tumor to obtain a good cosmetic result of the operation; absence
of distant metastases; the presence of single metastases in the axillary region is acceptable; the
patient’s desire to preserve the mammary gland; satisfactory objective tumor response (partial
and complete tumor regression) to previous neoadjuvant systemic treatment.

Reconstructive operations can be performed for stages I-lll of breast cancer at the request
of the patient at any tumor location: 1) reconstruction (primary or delayed) of the mammary gland
using an endoprosthesis (implant) (this type of operation involves the installation of a temporary
(expander) or permanent prosthesis under the pectoralis major muscle, which allows
compensation for the defect due to its volume, after mastectomy); 2) one-stage reconstruction: a
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skin-skin-sparing mastectomy is performed with the fascia of the pectoralis major muscle (if tumor
cells are detected in the tissue behind the nipple during express histological examination, the
nipple with the areola is removed); 3) reconstruction (primary or delayed) of the mammary gland
using one’s own tissues (autoplasty); this type of reconstruction involves replacing the defect using
one’s own tissues; basically, 2 types of operations are used - breast reconstruction by replacing
with a TRAM flap (using a flap based on the rectus abdominis muscles) and breast reconstruction
by replacing with a thoracodorsal flap, which is used in combination with an endoprosthesis.

Types of surgical interventions for metastatic breast cancer: 1) sanitary/simple mastectomy
(if there is a threat of bleeding for health reasons); 2) open liver biopsy (diagnostic surgery for
suspected liver metastases); 3) other diagnostic manipulations on the liver (liver resection in the
presence of single metastatic foci in the liver); 4) excision of the affected area or tissue of the
meninges (in the presence of solitary metastatic foci of the meninges); 5) other types of excision
or destruction of the damaged area or brain tissue (in the presence of solitary metastatic foci in
the brain); 6) precision resection of a segment of the lung (in the presence of solitary metastatic
foci in the lungs); 7) laparoscopic salpingo-oophorectomy (prophylactic bilateral removal of
appendages for hormone-dependent breast cancer tumors in premenopausal patients); 8) total
hysterectomy with appendages (for metastatic lesions of the ovaries, uterine body); 9)
electrochemotherapy for intradermal metastatic lesions (combination treatment that uses the
administration of chemotherapeutic drugs in association with electroporation of the cell
membrane).

Contraindications to surgical treatment for breast cancer: the patient has signs of
inoperability and severe concomitant pathology; distant metastases, the presence of a
disseminated tumor process; synchronously existing and widespread inoperable tumor process of
another localization, for example lung cancer, etc.; chronic decompensated and/or acute
functional disorders of the respiratory, cardiovascular, urinary system, gastrointestinal tract;
allergy to drugs used in general anesthesia.

Also, a very important point is preventive measures for breast cancer. Primary prevention
of breast cancer is the prevention of the disease by studying the etiological and risk factors
(normalization of family life, timely implementation of childbearing, breastfeeding the baby,
avoiding marriages in cases of mutual cancer). Secondary prevention of breast cancer is the early
detection and treatment of precancerous diseases of the mammary glands. Tertiary prevention is
prevention, early diagnosis and treatment of relapses and metastases; using a nutritious diet rich
in vitamins and proteins, giving up bad habits (smoking, drinking alcohol), preventing viral
infections and concomitant diseases, regular preventive examinations with an oncologist, regular
diagnostic procedures (radiography of the lungs, ultrasound of the liver, kidneys, neck lymph
nodes).

Prophylactic mastectomy - risk-reducing surgeries, such as mastectomy with reconstruction,
may be offered to women at risk. The risk of developing breast cancer is reduced by approximately
90-95%, however, absolute guarantees regarding the occurrence of breast cancer in the future
are impossible. Indications for performing bilateral prophylactic mastectomy in women who do
not currently have breast cancer (in order to reduce the risk of developing primary breast cancer):
mutations of the BRCA1 and BRCA2 genes; family history (presence of breast cancer in first- and
second-line relatives) without a proven mutation; histological risk factors are atypical ductal or
lobular hyperplasia. Indications for performing prophylactic contralateral mastectomy in women
with current or past breast cancer: newly diagnosed unilateral breast cancer stage I-Il, or a history
of stage I-Il breast cancer (in order to reduce the risk of developing cancer in the contralateral
mammary gland and achieving symmetry with the operated mammary gland); lobular carcinoma
in situ. Contraindications for use: age over 70 years; general contraindications to surgical
treatment; synchronous and metachronous malignant tumors, with the exception of skin
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cancer|3].

Next, of course, it is necessary to discuss in detail the issue of breast cancer screening. The
key concept of breast cancer screening is the detection of oncological pathology in the early
stages, when the prognosis is most favorable and allows you to get the best long-term treatment
results. A preventive examination always has advantages over a diagnostic examination when
symptoms of the disease are already present. At the same time, upon receipt of the M2 and M3
indices according to the BI-RADS classification, it is possible to timely additionally examine these
patients and, if necessary, take them to the dispensary record by a district mammologist with
effective dispensary examinations and treatment of precancerous breast diseases. Along with this,
it must be understood that the main conditions for screening for breast cancer are the availability
of trained personnel and a standardized approach to identifying the trait under study and
evaluating the results. The methods used should be sufficiently simple, reliable and reproducible,
and also have sufficient sensitivity and high specificity. Such qualities are fully possessed by
modern digital mammography [4,5,6].

Breast cancer ranks first in the structure of the frequency of malignant tumors of both sexes
in the population with a share of 14.7% (2021 - 15.4%). This situation has been stable since 2004;
in addition, breast cancer ranks first and remains consistently in this position in the structure of
female oncopathology.

The incidence of breast cancer in 2022 in the country as a whole increased to 26.5 per 100
thousand (2021 — 26.3). In the structure of cases, breast cancer occupies the 1st ranking place in
the vast majority of regions and cities of the country, except for three: Akmola, Kyzylorda and
North Kazakhstan regions, where lung cancer takes the 1st ranking place [7].

Above the national average - 26.5 per 100 thousand of us. —incidence of breast cancer in 10
regions of the country: Abay — 33.3, Akmola —32.7 (2021 — 29.8), East Kazakhstan — 44.7 (39.9) —
the highest level, West Kazakhstan —31.2 (28.4), Karaganda — 40.2 (40.1), Kostanay — 37.5 (35.8),
Pavlodar—43.2 (47.4), North Kazakhstan —34.7 (38.2) regions and Almaty city — 35.4 (34.5), Astana
city —31.5(28.4). Below average indicators per 100 thousand of us. in Aktobe - 21.6 (24.3), Almaty
-21.9(17.7), Atyrau - 22.8 (15.7), Zhambyl - 14.2 (15.1), Zhetysu - 22.8, Kyzylorda - 14.6 (14.4),
Mangistau - 14.7 (17.3), Turkestan - 11.3 (11.7) regions and Shymkent city - 14.9 (21.9) [7].

Breast cancer ranks third in the structure of causes of death from malignant tumors in the
population of both sexes for the thirteenth year in a row, amounting to 8.1% in 2022 (2021 —
8.7%). In the republic as a whole, mortality from breast cancer decreased by 13.0%, from 6.2 to
5.4 per 100 thousand people.

The regions where mortality from breast cancer is higher than the national average include:
Abay - 10.1 per 100 thousand people (maximum level), East Kazakhstan - 8.0 (2021 - 8.5), Pavlodar
- 7.1 (10.0), North Kazakhstan - 7.0 (11.4), Kostanay - 6.9 (7.5), Akmola region - 6.5 (8.2), West
Kazakhstan region - 5.7 (6.9), Zhambyl region - 5.5 (4.8) and Astana city — 6.3 (6.6), Almaty city —
6.6 (9.5). The indicators are significantly lower in Aktobe - 4.5 (3.5), Almaty - 4.5 (5.8), Zhetysu -
4.0, Atyrau - 3.7 (3.0), Kyzylorda - 4.4 (4.1), Turkestan - 3.6 (3.6), Mangystau regions - 2.7 (3.6) -
the lowest level [7].

Mass screening to identify breast cancer patients should mainly involve healthy women
without any signs of the disease or symptoms. Screening not only helps to detect hidden forms of
cancer that can be treated, but also has psychological value for women. As a result of screening,
women are convinced that they do not have breast cancer, and this is the most important
potential success of such programs. While the ultimate goal of screening is to reduce breast cancer
mortality, its immediate goal is to detect cancer before clinical manifestation. However, breast
cancer is a heterogeneous disease, which can significantly affect the effectiveness of screening.
Screening models for breast cancer are usually based on the fact that the majority of detected
tumors are invasive cancers in the early stage of progression. In addition, it must be taken into



«Modern Scientific Method» (August 1-2, 2024). Vienna, Austria I

account that the detection of cancer (or its precursors) before clinical manifestation increases the
risk of false positive diagnosis [8,9].

Mammography has a sensitivity of 95% and a specificity of 97%. These indicators decrease
when examining women with denser mammary glands (young age, use of hormone therapy), with
low quality mammography, and also with insufficient qualifications of the radiologist. Detection of
high-grade invasive cancer by screening, when the tumor is not yet detected by clinical
examination (palpation), means the possibility of reducing mortality from breast cancer [10].

Preventive screening for early detection of breast cancer in the Republic of Kazakhstan
includes [11]:

1) mammography of both mammary glands in two projections - direct and oblique in the
mammography room of the city, district polyclinic (mobile medical complex). All digital
mammograms in the presence of a system for archiving and transferring medical images are
copied to CDs and other electronic media and transferred to the server of the mammography
room of the Cancer Center using specialized licensed software integrated between medical
organizations; in case of impossibility of digital transmission - they are printed on X-ray film at a
scale of 1:1 - 100% (1 patient - 1 set - 2 or 4 mammograms) with subsequent transfer to the
mammography room of the Cancer Center;

2) interpretation of mammograms according to the BI-RADS classification (MOt, MOd, M1,
M2, M3, M4, M5) by two or more independent radiologists of the same medical organization -
double reading or different medical organizations: a radiologist of the mammography room city,
district polyclinic (mobile medical complex) - the first reading, and the radiologist of the
mammography room of the Cancer Center - the second reading;

3) in-depth diagnostics - targeted mammography, ultrasound examination (hereinafter -
ultrasound) of the mammary glands, trepanobiopsy, including under ultrasound or stereotaxic
control for histological examination, which is carried out in case of detection of pathological
changes on mammograms (MO0d) in the mammography room of the Cancer Center.

4 An average medical worker or a responsible person of the organization of outpatient care
sends the patient for mammography to the district, city polyclinic.

¢ The X-ray laboratory assistant of the mammography room of the city, district polyclinic
(mobile medical complex) performs mammography, fills out a referral for double reading of
mammograms and transmits the referral through information interaction.

4 Radiologist of the mammography office of the city, district polyclinic (mobile medical
complex): fulfills the requirements for the safety and quality of mammographic examinations;
evaluates the quality of the images provided and the correctness of the installation; performs
repeated mammography in the MOt category (technical errors of mammography); determines the
radiological density of the mammary glands on the ACR scale (A, B, C, D) indicating this parameter
in the study protocol; conducts the first reading of mammograms with interpretation of the BI-
RADS classification results. In the MOd category (undetermined or suspicious radiological changes
requiring additional examination), the study protocol indicates the predominant pathology:
education, asymmetry, violation of architectonics, microcalcifications; sends mammograms,
electronic copies of mammograms through the archiving system and transfer of medical images
to the workplace of the mammography office of the Cancer Center together with directions for
double reading of mammograms; directs low—dose computed tomographic images through the
system of archiving and transferring medical images to the workplace of the computer
tomography office of the Cancer Center together with copies of images recorded on CD-ROMs or
other electronic media and directions for double reading.

4 The radiologist of the mammography room of the Cancer Center: evaluates the quality of
the provided images and the correctness of the styling. Viewing digital x-ray images transferred to
the server or on digital media (CD, DVD) is carried out on a monitor for interpreting digital x-ray
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images with a resolution of at least 5 megapixels, which has a certified grayscale transmission in
accordance with the DICOM standard; conducts a double (second) reading of mammograms with
the interpretation of the results according to the BI-RADS classification, using, if necessary, archival
images. Organizes the third reading according to indications. With double reading, an independent
interpretation of the images is carried out (blinding method - the second radiologist does not know
the results of the first reading); in the MOm category (technical errors in mammography),
recommends repeat mammography; in the MOd category (uncertain or suspicious radiographic
changes requiring additional examination), the study protocol indicates the predominant
pathology: education; asymmetry, violation of architectonics, microcalcifications; recommends
that the outpatient care organization, according to indications, invite the patient for in-depth
diagnostics (targeted mammography, ultrasound of the mammary glands, trephine biopsy,
including under ultrasound or stereotaxic control, followed by histological examination of the
material); collects and archives all mammograms (films and electronic media) made as part of the
examination. The shelf life of mammograms is at least 3 years after leaving the age subject to a
screening study; the results of the double (second) reading are transferred to the outpatient care
organizations through information exchange.

4 Indications for in-depth diagnostics are the conclusions of double reading mammograms
MOd (uncertain or suspicious X-ray changes requiring additional examination).

¢ In-depth diagnostics is carried out in two stages. At the first stage, ultrasound is
performed, according to indications, targeted mammography, possibly with an increase (with
asymmetry, violation of architectonics and the presence of microcalcifications). When visualizing
a suspicious pathology (M4 and M5), the second stage is performed - trepanbiopsy, including
under ultrasound control and stereotaxic control for histological examination.

¢ Histological examination is carried out in the laboratory of pathomorphology or
pathological bureau. Morphological interpretation of the biopsy is carried out in accordance with
the recommendations of the World Health Organization.

4 Physician or responsible person of the outpatient care organization:

1) upon receipt of a mammography result according to the BI-RADS classification:

- in case of MOt (technical errors in mammography) - sends the patient for a second X-ray
examination to the mammography room of the city, district polyclinic (mobile medical complex);

- with M0Od (undefined or suspicious X-ray changes requiring additional examination) - sends
the patient for in-depth diagnostics to the mammography room of the Cancer Center;

- with M1 (no changes detected) - recommends that the patient undergo a follow-up
mammography examination after 2 years. With radiological density of the mammary glands, C and
D are sent for ultrasound of the mammary glands to exclude a false-negative result of
mammography;

- with M2 (benign changes), refer the patient for a consultation with an oncologist
(mammologist) of the clinical diagnostic department, followed by a screening mammography
examination after 2 years;

- with M3 (probable benign changes) - sends the patient for short-term dynamic radiation
observation to the local doctor with the recommendation of control mammography or ultrasound
in 6 months;

- with M4 (signs that cause suspicion of malignancy), M5 (practically reliable signs of
malignancy) and if it is technically impossible to perform a trepanbiopsy or a biopsy is refused, a
referral to an oncologist (mammologist) of the clinical diagnostic department for dynamic
observation and decision on the verification of the identified pathology;

2) upon receipt of the result of a histological examination:

- benign education - refers the patient to an oncologist (mammologist) of the clinical
diagnostic department for dynamic monitoring, followed by a screening mammography
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examination after 2 years;

- formation with an indeterminate malignant potential or carcinoma in situ - refers the
patient to the Cancer Center for consultation and treatment, followed by dynamic observation by
an oncologist (mammologist) of the clinical diagnostic department at the place of her attachment;

- malignant neoplasm - refers the patient to the Cancer Center for treatment and follow-up;

3) communicates the results of the screening examination to the patient in any available
way (by telephone, in writing, through electronic means of communication);

4) enters the results of double reading, in-depth diagnostics, histological examination,
recommendations of the radiologist of the Cancer Center mammography room into the
information system.

Establishing the size of the primary tumor is especially important in screening. Tumor size is
an important criterion for evaluating the quality of screening and determining the ability of X-ray
mammography to detect non-palpable tumors. Therefore, it is extremely important that
pathologists measure tumor diameter as accurately as possible. The smaller the size of the primary
tumor, the greater the likelihood of error in determining its size.

Now, regarding the results of breast cancer screening. Mammography screening identified
1,570 cases of breast cancer in 2022 (1,402 in 2021). The cancer detection rate increased from
1.78 to 1.94 per 1000 examined. The best result is in the Karaganda region — 2.63 per 1000 women
examined. Low detection rate per 1000 examined, compared to the republican average, in Atyrau
(1.72), Zhambyl (0.58), Kyzylorda (1.68), Mangistau (0.42 - worst result), Turkestan (1.22) regions
and cities Astana (1.5) and Shymkent (1.58). Compared to 2021, there was an increase in the
detection of breast cancer in 9 regions, with the exception of Aktobe (decrease from 2.87 to 2.19
per 1000 women examined), Karaganda (from 2.73 to 2.63), Mangistau (from 1.10 to 0.42), North
Kazakhstan (from 3.27 to 2.31), Turkestan (from 1.36 to 1.22) regions and cities Astana (from 1.54
to 1.50), Almaty (from 2.24 to 2.18) and Shymkent (from 2.35 to 1.58) [7].

In 2022, the proportion of patients identified during screening studies with early stages of
breast cancer (stage 0-1) was 50.2% during screening (in 2021 - 47.9%),

A high proportion of stages O-l breast cancer (over 50%) was recorded in 8 regions (in 8 in
2021): Akmola, West Kazakhstan, Karaganda (70.8% - best result), Pavlodar, North Kazakhstan,
Turkestan regions, cities Astana city and Shymkent city. Low levels of early detection of breast
cancer (below 40%) were noted in Aktobe (19.3% - worst result), Zhambyl (34.8%), Kostanay
(39.5%), Mangistau (27.3%) regions and Almaty (37.3%). Localized cancer (0-1 and Il stages)
amounted to 96.2% (2021 - 95.5%), while not a single case was detected in stages IlI-IV in Atyrau,
West Kazakhstan, Zhambyl, Kyzylorda, Mangistau, Pavlodar regions, Astana city and Shymkent city.
A total of 46 cases of breast cancer in stage Ill and 14 in stage IV were identified (52 and 11,
respectively) [7].

Summarizing the above, it can be concluded that breast cancer occupies a leading position
among all existing malignant tumors of other localizations. Variability and veil of symptoms, its
similarity to various non-core processes leads to neglect of the disease. All this requires both
oncologists and, first of all, primary health care workers and, of course, mammologists,
gynecologists to increase the level of oncological alertness, inform the population about early
symptoms that may indicate this pathology or the beginning of proliferative changes and high-
tech diagnostic measures, including screening, and, as a result, timely treatment.

An epidemiological assessment of the situation with breast cancer in our country suggests
that sometimes there are significant differences between regions not only in morbidity, but also
in early diagnosis and mortality from this pathology. In connection with the above, this pathology
continues to be a serious problem in modern clinical oncology.

101



Proceedings of the 7th International Scientific Conference

LITERATURE

1 Katsura C., Ogunmwonyi |., Kankam H.K., Saha S. Breast cancer: presentation, investigation
and management. Br J Hosp Med (Lond). 2022 Feb 2;83(2):1-7. doi: 10.12968/hmed.2021.0459.

2 Kolak A., Kaminska M., Sygit K., Budny A., Surdyka D., Kukietka-Budny B., Burdan F. Primary
and secondary prevention of breast cancer. Ann Agric Environ Med. 2017 Dec 23;24(4):549-553.
doi: 10.26444/aaem/75943.

3 Klinicheskij protokol diagnostiki lechenija «Rak Molochnoj Zhelezy» - Ob#edinennoj
komissiej po kachestvu medicinskih uslug Ministerstva zdravoohranenija Respubliki Kazahstan ot
21 nojabrja 2022 goda, Protokol Ne174. — 66 s (In Russ.).

4 Rahman W.T., Helvie M.A. Breast cancer screening in average and high-risk women. Best
Pract Res Clin Obstet Gynaecol. 2022 Sep;83:3-14. doi: 10.1016/j.bpobgyn.2021.11.007.

5 Kopans D.B. Recommendations for breast cancer screening. Lancet Oncol. 2020
Nov;21(11):e513. doi: 10.1016/S1470-2045(20)30529-5.

6 Lui C.Y,, Fong J.C.Y., Wong M.C.S. Breast cancer screening-towards a broader coverage of
the general population. Hong Kong Med J. 2022 Apr;28(2):100-102. doi: 10.12809/hkm;j215127.

7 Kaidarova D.R., Shatkovskaya O.V., Ongarbayev B.T., Seisenbayeva G.T., Azhmagambetova
A.E., Zhylkaidarova A.Zh., Lavrentieva I.K,, Sagi M.S. Indicators of the oncology service of the
Republic of Kazakhstan, 2022: statistical and analytical materials — Almaty, 2023. — 430 p.

8 Abdolell, M., Payne, J.I., Caines, J. et al. Assessing breast cancer risk within the general
screening population: developing a breast cancer risk model to identify higher risk women at
mammographic screening. Eur Radiol. 2020 Oct;30(10):5417-5426. doi: 10.1007/s00330-020-
06901-x.

9 Idit Melnik, Yael Rapson, Ahuva Gropstein et al. Different approaches to mammography as
a screening tool for breast cancer. Harefuah. 2022 Feb;161(2):121-124.

10 Mann R.M., Athanasiou A., Baltzer P.A.T. et al. Breast cancer screening in women with
extremely dense breasts recommendations of the European Society of Breast Imaging (EUSOBI).
Eur Radiol. 2022 Jun;32(6):4036-4045. doi: 10.1007/s00330-022-08617-6.

11 Prikaz i.o. Ministra zdravoohranenija Respubliki Kazahstan ot 30 oktjabrja 2020 goda No
KR DSM-174/2020 - «Ob utverzhdenii celevyh grupp lic, podlezhashhih skriningovym
issledovanijam, a takzhe pravil, ob#fema i periodichnosti provedenija dannyh issledovanij». -
Paragraf 6. Porjadok provedenija skriningovogo issledovanija na rannee vyjavlenie raka molochnoj
zhelezy (In Russ.).

102



«Modern Scientific Method» (August 1-2, 2024). Vienna, Austria

Pedagogical Sciences

Overcoming Barriers to Heritage Language
Development in English-Dominant Bilingual
Environments
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Abstract. This study explores the challenges and strategies in fostering heritage language
development among Kazakh-speaking children in San Diego, an English-dominant bilingual
environment. With a focus on the Kazakh language, a member of the Turkic language family, this
research delves into the role of parents in supporting their children's heritage language learning.
Through surveys of 40 parents and detailed interviews with 5 parents, this paper investigates their
beliefs and the language practices they engage in, including the utilization of cultural storytelling
sessions to encourage language learning and cultural immersion. The findings highlight the
importance of parental involvement as key advocates and educators in the language learning
process, emphasizing the creation of a rich linguistic environment that incorporates traditional
storytelling and play in the heritage language.

Keywords: heritage language, bilingual learning, Kazakh immigrant families, language
maintenance, Turkic languages, cultural immersion, early childhood education, language
advocacy, parental involvement.

Introduction

In an increasingly globalized world, the preservation and development of heritage languages
in bilingual environments have become significant challenges. The linguistic competence of native
speakers is often seen as a benchmark, characterized by fluency, extensive vocabulary, and
grammatical accuracy (Benmamoun et al., 2013). However, for heritage speakers—those who
grow up hearing and sometimes speaking a minority language at home while being exposed to a
dominant societal language—maintaining their heritage language can be fraught with difficulties.
This issue is especially pronounced in English-dominant environments, where the majority
language often overshadows the heritage language.

Heritage language (HL) learners typically experience a continuum of language proficiency,
influenced by factors such as the age of first exposure, the amount and quality of linguistic input,
and sociolinguistic environments (Benmamoun et al.,, 2013; Polinsky & Kagan, 2007). These
learners face unique challenges, including language attrition and incomplete acquisition, which
can lead to a diminished sense of cultural identity and difficulties in familial and community
relationships (Fishman, 2021). The process of language attrition can result in significant linguistic
gaps, where heritage speakers may struggle with lexical retrieval, pronunciation, and the use of
complex grammatical structures (Montrul, 2021).

Heritage language (HL) learners typically experience a continuum of language proficiency,
influenced by factors such as the age of first exposure, the amount and quality of linguistic input,
and sociolinguistic environments. These learners face unique challenges, including language
attrition and incomplete acquisition, which can lead to a diminished sense of cultural identity and
difficulties in familial and community relationships. The process of language attrition can result in
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significant linguistic gaps, where heritage speakers may struggle with lexical retrieval,
pronunciation, and the use of complex grammatical structures.

The study of heritage languages has gained importance within the fields of contact
linguistics, sociolinguistics, and experimental linguistics. Heritage speakers occupy a unique
position on the language proficiency continuum, exhibiting characteristics of both native and
second-language (L2) speakers. This raises critical questions about language acquisition and
maintenance, particularly in the context of reduced linguistic input and the pressures exerted by
a dominant language. Understanding these dynamics is essential for developing strategies to
support HL learners and mitigate the negative effects of language attrition

The importance of family, particularly parents, in maintaining a heritage language is crucial.
Parents act as the main intermediaries of language and culture, influencing their children’s
attitudes toward their heritage language (Valdés & Fishman, 2016). In contexts where external
support for the heritage language is limited, parents must take on the added responsibility of
creating a supportive learning environment that encourages the use of the heritage language and
fosters a positive attitude toward its preservation.

This study examines Kazakh immigrant parents in San Diego, focusing on their perceptions,
efforts, and advocacy regarding their children's heritage language learning in a predominantly
English-speaking setting. By analyzing the methods these families use to preserve the Kazakh
language, the research aims to enhance the broader discussion on heritage language maintenance
and development in bilingual environments, highlighting the unique challenges and strategies
relevant to the Kazakh-speaking community within an English-dominant context.

The United States and Canada are notable for their linguistic and cultural diversity,
significantly shaped by increasing immigrant populations. This paper defines "immigrant" broadly
toinclude all foreign-born individuals who migrate from their home countries, encompassing both
naturalized citizens and authorized as well as unauthorized migrants. Recent statistics indicate
that the immigrant population in the U.S. rose from 31.1 million in 2000 to approximately 42.2
million in 2016, accounting for 13.2% of the total population (US Census Bureau, 2016b). In
Canada, immigrants are expected to make up to 30% of the population by 2036, up from 21.9% in
2016 (Statistics Canada, 2017a, 2017b). Such demographics underscore the importance of
addressing issues like heritage language maintenance (HLM) among immigrant communities.
While theoretical frameworks provide a robust basis for understanding the mechanisms behind
heritage language maintenance, there is a gap in the empirical literature focusing specifically on
the family's role within this broader context. This study aims to bridge this gap by delving into how
immigrant families in the United States and Canada navigate the complexities of maintaining a
heritage language in an environment that predominantly supports English or French. By focusing
on family practices, this research enriches the current understanding of the socio-cultural
dynamics influencing heritage language retention and offers insights into effective strategies that
can support bilingual development and biliteracy in immigrant communities.

Through this exploration, we aim to highlight not only the challenges but also the successful
strategies that families employ to maintain their heritage languages, thereby contributing to the
broader discourse on multicultural integration and the preservation of linguistic diversity.

Similarly, Sadvakassova (2016) investigated the language practices that Kazakh immigrant
families employ at home for their children’s HL learning, finding that these practices were
purposefully used by parents to support their children’s HL development. In another study, hybrid
language practices, such as translanguaging encouraged by Kazakh parents at home, were
presented as a way to foster children’s heritage language maintenance. Understanding these
home language and literacy practices is essential as it can inform educators of specific ways to
support children’s bilingualism through strategies and resources utilized successfully at home
(Gonzalez, 2022). Educators frequently lack opportunities to learn about and comprehend the
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home practices of linguistically and culturally diverse learners. Often, family practices, particularly
the home language practices of immigrant children, are viewed through a deficit lens, with some
educators perceiving them as obstacles to student success. There is even a tendency to see these
children as needing to be "linguistically fixed or repaired" (Kleifgen, 2018). Therefore, it is essential
to closely examine the specific strategies and practices that immigrant parents use at home and
to inform educational researchers about effective methods to support children’s biliteracy
development by nurturing their heritage language.

Previous research reveals that Kazakh immigrant parents are highly motivated to nurture and
preserve their children's proficiency in their heritage language. They see this language as vital for
shaping their children's identities and deepening their understanding of their ethnic culture. Since
language, culture, and identity are closely linked, proficiency in the heritage language can
significantly reinforce a child's ethnic identity. Furthermore, children who are proficient in their
heritage language frequently retain close bonds with both older relatives and others in their ethnic
community.

Kazakh parents also see bilingualism in Kazakh and English as a significant advantage for their
children’s futures, believing it will provide broader educational and career opportunities
compared to those available to monolingual individuals. Despite this evident commitment, there
is limited information on the specific methods Kazakh parents use to support their children's
bilingual and biliteracy development, as well as the challenges they encounter in this process.

Given the numerous sociocultural and personal benefits that HL brings to children, many
Kazakh immigrant parents strive to support their children’s heritage language development and
maintenance. Previous studies (Tulegenova, 2017) demonstrate how Kazakh immigrant parents
are actively engaged in local ethnic communities or ethnic cultural centers to provide their
children with opportunities to interact with Kazakhs and improve their Kazakh in a natural setting.
Enrolling children in local heritage language schools is another common practice to foster their
heritage language learning. Many Kazakh immigrant parents rely on heritage language schools not
only for teaching language and culture but also for supporting their children’s integration into
society. For instance, Nurlanova (2011) found that Kazakh mothers see heritage language schools
as vital places that provide both social and emotional support, help ease the anxiety of being
separated from parents, and offer a sense of security for their children as they face the difficulties
of immigrant life.

Methodology

This research uses a qualitative method to explore how well "Qazaqgsha Story Time" works
and its cultural effects on encouraging heritage language growth in children aged 2-5 in a
predominantly English-speaking setting. By focusing on this specific educational program, which
emphasizes early childhood exposure to the Kazakh language through stories and play, the
research aims to uncover the barriers to and facilitators of heritage language acquisition.

The study utilizes a qualitative research design focused on understanding the dynamics of
heritage language maintenance within Kazakh-speaking families attending "Qazagsha Story Time."
The sample consists of families with children aged 2-5 who participate in this community event.

105



I Proceedings of the 7th International Scientific Conference

Table 1. Participant Demographics

Variable Detail
Total Families 30
Language Background Kazakh-speaking families
Child Age Range 2-5 years
Session Dates Weekly sessions, July 2024
Location North University Community Room

Data was collected through participant observation and semi-structured interviews to
capture a comprehensive understanding of the program's impact on heritage language
development.

Table 2. Data Collection Overview

Method Description
Participant Observation of interactions during story time sessions focusing on
Observation language use and child engagement.
Semi-Structured Interviews with parents post-session to discuss their perceptions of the
Interviews program and language practices at home.

Observations were structured around specific aspects of the story time sessions, such as
the use of Kazakh language, interaction patterns, and engagement levels of children. Participants
for this study were recruited from attendees of the "Qazagsha Story Time" at the North University
Community Room. The children participating in the program, along with their parents, were
invited to join the study. A total of 30 families consented to participate, providing a diverse sample
in terms of linguistic background, with all families having at least one parent who speaks Kazakh.

Data was collected through two primary methods: participant observation and semi-
structured interviews.

1. Participant Observation: Observations took place during the "Qazagsha Story Time"
sessions, concentrating on how children interacted with the language and the type of exposure
they experienced. Notes were taken on various aspects, including the nature of language activities
(such as storytelling, singing, and playing), how actively the children participated, and the balance
between Kazakh and English used throughout the sessions.

2. Semi-structured interviews were held with parents to gain a deeper understanding of how
they perceive the program's effect on their children's heritage language development and their
own roles in supporting it. The questions aimed to uncover why parents chose to participate, what
advantages they see in maintaining the heritage language, and the difficulties they encounter
while raising bilingual children.

The information gathered from observations and interviews was examined in detail to find
common themes and patterns. This involved organizing the data into categories related to the
study's goals, such as "language use at home," "parents' views on the value of heritage language,"
and "challenges in learning the heritage language." The analysis was done by grouping these
categories into larger themes that addressed the main research questions. All participants were
told about the purpose of the study, that joining was completely voluntary, and how their privacy
would be protected. Written consent was obtained from everyone involved, and parental
permission was received for the children’s participation. Efforts were made to ensure that the
research did not interfere with the regular activities of the "Qazagsha Story Time" program.
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Table 3. Observation Focus Areas

Focus Area Description
Language Usage Extent of Kazakh vs. English usage
Engagement Level Active participation and responsiveness of children

Interaction Type  Types of language interactions (e.g., storytelling, singing)

Interviews explored deeper insights into parental motivations, challenges, and the
perceived benefits of maintaining a heritage language.

Table 4. Interview Themes

Theme Description
Parental Motivation Reasons for participating in the program
Challenges Barriers to heritage language development at home

Perceived Benefits Benefits seen from children's participation in the program

This methodological framework offers a systematic way to explore how a community-
based language program affects the preservation of heritage language among young children,
taking into account both the advantages and difficulties faced by immigrant families. The study
has limitations, such as concentrating on a single location and involving a relatively small sample
size, which might not fully capture the experiences of the broader group of Kazakh-speaking
immigrant families in English-dominant environments.

Additionally, since the findings rely on self-reported data, there is a potential for biases.
The goal of this framework is to provide a thorough understanding of how early exposure to
heritage language through structured programs like "Qazagsha Story Time" supports language
development in bilingual settings and to pinpoint factors that affect the success of such
programs.

The data from observations and interviews were analyzed qualitatively to identify
recurring themes and patterns related to the maintenance and development of the heritage
language.

Table 4. Data Analysis Process

Step Description
o Data coded into categories such as 'language use', 'parental support', and
‘engagement’.
Theme

Identification Themes developed based on patterns across coded data.

Validation Cross-verification among different data sources and through member
checking with participants.

Results and Analysis

Analysis of the interviews and observations revealed a strong positive attitude among
parents towards the maintenance of the Kazakh language in their children's lives. Consistently,
parents recognized the value of their children becoming biliterate and bilingual. They expressed a
desire for their children to connect with their cultural heritage and viewed the "Qazagsha Story
Time" as a crucial component of that process.

The majority of parents showed high expectations for their children to understand and speak
Kazakh, even if they did not insist on advanced proficiency or literacy. This aligns with broader
trends observed in the literature where heritage language maintenance is seen as a key
component of cultural identity.
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Despite their positive attitudes, some parents shared concerns about the dominance of
English in their children's lives, especially as they grow older and start formal schooling. There was
a fear that English might overshadow Kazakh, leading to a gradual loss of the heritage language.

Parents employed various strategies at home to promote Kazakh language use. The practices
ranged from passive methods like listening to Kazakh music to more active approaches such as
speaking Kazakh at home and using books and media in Kazakh. About 70% of the families reported
using Kazakh frequently at home. However, observation data indicated a variability in the
consistency of its use, particularly when other non-Kazakh speaking family members were present.

Many parents also highlighted the importance of community events like "Qazagsha Story
Time" in providing a supportive environment for using Kazakh. These gatherings were seen as vital
for reinforcing the language through peer interaction and community bonding.

The study identified several challenges that impact the effectiveness of HLM among
immigrant families:

- Limited Resources. While parents are keen on supporting their children’s heritage language
development, they often face a lack of resources such as educational materials and programs in
Kazakh.

- Balancing Languages. Families frequently struggle with balancing the use of Kazakh and
English, trying to ensure that their children excel in the dominant language at school while also
maintaining their heritage language.

- Socio-Cultural Integration. Some parents expressed concerns about their children's cultural
integration. They worried that a strong emphasis on Kazakh might hinder their children's ability to
integrate into the predominantly English-speaking society.

A major finding from the data was the importance of the Kazakh language in maintaining
family connections and unity:

- Communication Across Generations: Many families use Kazakh to talk with older relatives
who may not speak English well. This practice helps keep the language alive and strengthens family
bonds.

- Passing Down Culture: Parents see the use of Kazakh as a way to pass on cultural values
and traditions to their children, which helps build a sense of identity and belonging.

The study highlights the challenges of maintaining a heritage language in an English-
dominant setting. Despite a strong commitment from parents to preserve and encourage the use
of Kazakh, practical issues such as lack of resources and managing language priorities present
significant obstacles. The "Qazagsha Story Time" program is crucial in this regard, offering a
structured setting where children can use Kazakh, thereby supporting the overall goal of
preserving the heritage language.

Parents actively participated in creating an enriching Kazakh language learning environment,
similar to strategies observed among Kazakh parents in related studies. They integrated reading,
writing, and the use of digital media into everyday life to teach the Kazakh language. A significant
number of parents reported regular reading sessions in Kazakh, which often included traditional
stories and cultural texts that reinforce ethnic identity and heritage understanding. About 60% of
the families had a collection of Kazakh language books at home, ranging from children's literature
to cultural stories, which were used to engage children with written Kazakh. Writing practices
included guided activities like journaling in Kazakh, which parents believed were crucial for
developing literacy skills. Incorporating Kazakh media was a common strategy, with parents using
films, music, and educational programs available online to provide immersive experiences. About
70% of parents encouraged their children to watch Kazakh television programs or listen to Kazakh
music, enhancing language skills and cultural familiarity. The overarching influence of English in
public and social spheres made it challenging for children to find practical uses for Kazakh,
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diminishing its perceived value. Parents worried about the potential social isolation or
stigmatization their children might face due to their heritage language.

Strong emphasis was placed on the role of Kazakh for familial and intergenerational
communication. Parents viewed the heritage language as a vital link to cultural roots and family
heritage, especially for interactions with older family members who might not speak English
fluently.

The use of Kazakh facilitated deeper connections with grandparents and older relatives,
reinforcing cultural traditions and family bonds. This was particularly important during family
gatherings and cultural celebrations.

Parents believed that fluency in Kazakh was integral to developing a strong cultural identity.
They felt that heritage language proficiency would instill a sense of pride and belonging in their
children, connecting them with their ethnic heritage despite living in an English-dominant society.

The findings highlight the complexities involved in heritage language maintenance within
immigrant families in English-dominant environments. Parents play a crucial role as advocates and
educators in their children's heritage language development. However, they face substantial
challenges that require not only individual determination but also community support and
resources to overcome. Enhanced community programs, increased availability of educational
materials in Kazakh, and greater recognition of the value of heritage languages in the broader
society are essential to support these families in their efforts to maintain their linguistic and
cultural heritage.

Table 5. Parental Engagement in Kazakh Language Activities at Home
Percentage of Frequency of

Activity Type Parents Engaging Activity per Week Notes
Reading Kazakh 60% 3.5 times Includes traditional stories
Books and cultural texts
Writing 0 . Activities include journaling in
Activities 20% 23 times Kazakh
Watching 0 : Includes TV programs, music,
Kazakh Media 70% 4-6 times and educational videos

Table 6. Challenges in Heritage Language Maintenance

Percentage Impact
Challenge Type Reporting Level Notes
Limited Educational 80% High Lack of local Kazakh language
Resources programs/schools
Motivational Issues 75% Medium Children Qemot|v§ted dueto
English dominance
Sociocultural Barriers 65% High Social stigma or isolation concerns
Discussion

The discussion of the results from the study on Kazakh immigrant parents' involvement in
their children's heritage language (HL) development highlights several crucial aspects. Parents
believe strongly in the benefits of maintaining the Kazakh language for familial communication
and cultural identity. This belief underpins their efforts at home, despite the challenges posed by
a predominantly English-speaking environment. Here's a deeper dive into these findings and their
implications:

Parents view the Kazakh language as essential for maintaining strong family bonds and
facilitating communication with extended family members in Kazakhstan. This mirrors other
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research findings that emphasize the role of heritage languages in preserving intergenerational
ties. Parents’ fears about future communication barriers underscore the emotional and practical
motivations for HL maintenance. These concerns are particularly pronounced among parents who
feel linguistically isolated due to their limited English proficiency, stressing the need for
community and educational support systems that bolster heritage language learning.

The responsibility for teaching Kazakh largely falls on the parents, especially in regions with
limited educational resources and low Kazakh population density. The scarcity of institutional
support for HL education compels parents to adopt multiple strategies at home, including the use
of Kazakh media and structured language activities like journal writing. The active role of parents
in facilitating language acquisition highlights the potential for schools and community programs
to better support these efforts.

The use of Kazakh media is identified as a particularly effective tool for engaging children
and enhancing their language skills. Parents report that regular viewing of Kazakh programs helps
their children acquire new vocabulary and expressions, which is critical given the limited
opportunities for language use outside the home. This finding suggests that heritage language
schools and community programs could leverage media more systematically to enrich language
learning environments.

The discussion also brings to light the significant challenges faced by parents, including the
dominance of English in public spaces and schools, which often leads to a decline in motivation
among children to maintain their HL. The lack of motivation is compounded by the limited
availability of Kazakh language resources and formal instruction opportunities. To counter these
challenges, parents emphasize the importance of creating a consistent Kazakh language
environment at home and seeking out community resources like heritage language schools.

The study underscores the need for "cross-context collaboration" where schools,
community centers, and parents work together to support bilingual education. This collaborative
approach could involve sharing resources, conducting community language workshops, and
incorporating heritage languages into the school curriculum. Educators in mainstream schools
should be encouraged to recognize and support the bilingual aspirations of immigrant families,
facilitating a cultural shift that values linguistic diversity.

Ultimately, the study reaffirms the pivotal role of immigrant parents in fostering bilingualism
and bicultural identity. It calls for greater recognition of these efforts and enhanced support from
educational and community institutions. By fostering environments that value and support
heritage languages, society can help immigrant families preserve their linguistic heritage and
enhance the multicultural tapestry of the community.

Conclusion

In this research, we explored the experiences and strategies of Kazakh immigrant parents in
maintaining and promoting the heritage language among their children within an English-
dominant environment. The findings reveal a strong commitment among parents to nurturing
bilingual and bicultural identities, driven by a desire to connect children with their cultural roots
and improve family communication.

Parents demonstrate a profound dedication to heritage language maintenance as a means
to strengthen familial bonds and ensure cultural continuity. The study highlights the inventive
practices parents employ at home, from using Kazakh media to engaging in direct language
instruction like reading and writing activities. Despite their efforts, parents face significant
obstacles, such as the scarcity of Kazakh language resources in public education and a lack of
community support, which can demotivate children from engaging with their heritage language.

The persistence of heritage language within immigrant families speaks volumes about the
value of cultural identity and intergenerational communication. Schools and community leaders
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have a pivotal role in fostering environments that appreciate and cultivate linguistic diversity. This
can be achieved by:

- Schools should consider including heritage languages in their curriculum to support
bilingual education and help validate the cultural identities of immigrant children.

- Community centers and heritage language schools need to collaborate more closely with
immigrant families to understand their specific needs and adjust programs accordingly.

- Encouraging parents to share their insights and strategies can help educational leaders
develop more effective heritage language programs that align with the families' cultural practices
and expectations.

This study underscores the crucial role of heritage language in maintaining cultural identity
and enhancing familial relationships within immigrant communities. It calls for a concerted effort
among educators, community leaders, and policymakers to recognize and support the linguistic
diversity brought by immigrant populations. By doing so, we can enrich our multicultural societies
and empower future generations to navigate and celebrate their dual identities more effectively.
The continuation of such research is essential to understand better the dynamics of heritage
language maintenance and its implications for educational practice and policy development.
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Abstract. This article is about Shams Tabrizi, one of our philosophers who lived and created in the
Middle Ages. The article emphasizes the existence of pedagogical ideas and ideas about education
and training since ancient times. These ideas about education and training that have survived to
this day are used in every moment of our lives. At the same time, they are exceptional in the
development of pedagogy. As a result, this article provides information about the outstanding
philosopher Shams Tabrizi's ideas about education that have survived to this day, as well as the
educational ideas he showed in his works.

Keywords: training, upbringing, pedagogy.

SOMS TOBRIZININ ToLIM-ToBiYS HAQQINDA FiKiRLORI

Xllasa. Bu maqals,orta asrlerds yasayib yaratmis filosoflarimizdan biri olan Sems Tabrizi
hagqgindadir.Magala gadim dovrlardan bari pedaqoji ideyalarin,talim-tarbiya haqgqginda fikirlarin
movcudlugunu vurgulayir.Bu ginimiza gadar galib c¢ixan talim-tarbiya haqgginda fikirlar
hayatimizin har aninda istifads olunur.Eyni zamanda pedagogikanin inkisafinda mistasna rola
malikdir.Natica olarag bu maqgala gorkamli filosof Sams Tabrizinin talim-tarbiya hagginda bu
glnimuza galib cixmis fikirlari ,hamcinin asarlarinda gostardiyi tarbiyavi fikirlar hagginda
malumat vermakdadir.

Agar sozlar: talim, tarbiya, pedagogika.

Qadim dévrlards Azarbaycanda mitasakkil va sistemli bir sakilda talim-tarbiya sistemi movcud
olmamisdir.Zaman — zaman zardlst maktabi yarandigca talim-tarbiys 06z inkisaf yoluna
istigamatlanmisdir.Hala buna gadar bir név ibtidai xarakter dasimisdir.Umumilikda Azarbaycanda
talim-tarbiyanin  movcud oldugunu gdstaran qayalsti resm kompozisiyalari da buna
sibutdur.Butin ~ bu  hadisaler  ard-arda  bas vermisdir. Manna  dovlstinin
Albaniyanin,Atropatenanin yaranmasi va eyni zamanda bazi tayfalarin gslib Azarbaycan
torpaglarinda maskunlasmasi fargli-fargli talim-tarbiys sisteminin,adat- snanalarin yaranmasina
gatirib cixarmisdir.Azarbaycan cox gadim irss malikdir.Dovrlar arzinda inkisaflar bas vermisdir.
Azarbaycanin gorkemli vyazici va filosoflari yetismisdir.MUxtalif tadgigatlar aparmis,oz
hayatlarindan gotlrdiyl tacribalare asaslanarag asarlar yazmisdir. Vo bu asarlerds 06z
fikir,ideyalarini gostarmislar

Tarix boyu Azarbaycana yadellilar hicum etmis onun torpaglarini bunula yanasi madaniyyatini
va adat-ananasini calmaga calisiblar.istedadli filosoflarimiz bizim gadim irsimizi goruyub saxlamis
va bizim glinimiza gadar gatirib cixarmislar.Va bu filosoflardan biri de Sems Tabrizidir. Sems
Tabrizi 6z fikirlarini bir nega asarinda gostarmisdir.oxlaqgi keyfiyyatlarin gostarildiyi bu asarlar bu
glin da xalgimiza xidmat edir. Comiyyatimizin normal inkisafina zamin yaradir.Vatana layigli
vatandaslarin yetisdirilmasinda muistasna rol oyanyir.Orta asrlarda pedaqoji fikrin inkisafinda rolu
olan filosoflardan Sems Tabrizi ils yanasi Qatran Tabrizi,Yusif Xas Hacibi,imadaddin Nasimi va.s
adlarini ¢akmak olar.Orta asrlarda kesmakesli olan dovrlards 6z ideyalari fikirlari ila talim-
tarbiyanin inkisafina glcli takan vermislar.

Orta asrlarda pedaqoji fikrin inkisafinda mustasna rolu olan gorkamli mitafakkirlardan biri da
Soems Tabrizidir.Sems Tabrizi 1185-ci ilde Tabrizds anadan olmusdur.Mansaca Azarbaycan
tlrklarindandir.Onun bitov sakilde adi Semsaddin  Mshammead ibn 9li ibn Moalikdad
Tabrizidir.Aparilan tadgigatlar onun hayati hagqginda malumatin az oldugunu gdstarir.Sadacs biz
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onun asarlarindan natica cixararaq hayati haqgqinda fikirlar irali srs bilarik.Sems Tabrizi ¢ox
hazircavab bir insan olmusdur.Eyni zamanda yUksak pedaqoji bacarigl olan sexslaerdendir.Buna
gdra do ona “mdirsidi-kamil” deyirmislar.Sems Tabrizi dévrinin goérkemli musallimlarindan
olmusdur.Hamcinin an nifuzlu sufilerdandir.Hatta bazi manbalards geyd olunur ki , Tabrizi
sahzada olmusdur.Biza malum olan asarlarindan bels naticaya gala bilarik ki, yazici ilahiyyat tahsili
almisdir.Sems Tabrizi coxlu sayahatlar etmisdir.O karvansaralarda yasayirdi. Deyilana gora bir glin
yazi¢l Tarkiyanin Konya saharina galir.Burda mashur sairlardan biri olan Calaladdin Rumi ila
goristr.Bu gorts mohkem dostluga cevrilir.Sems Tabrizinin Sohbatlar(Magalat) kitabinda
Movlana Calaladdin ve Tabriziden sdz acilir.Bu iki dahinin yollarinin neca kasismasi,neca dost
olmalari eyni zamanda bir-birinin hayatina neca tasir gostarmalari hagqinda yazilir.ilk olaraq Seams
Tabrizi Konyaya na Uclin getmisdi? Buna banzar bazi magamlar bu kitabda gostarilmisdir. Yaziginin
sagird va muridleri onun sdhbatlarini yaziya alib kitab halina salmislar.Els bu kitabdir ki, o kitaba
Magalat adini vermislar Rumi sonraki illards ustadi eyni zamanda dostu olan Semsi Tabrizini 6z
asarinda abadilasdirmisdir. 9sara Sems Tabrizinin divani adi verilmisdir (Divanis-Sems Tabrizi)
Seams Tabrizin Azarbaycana boyik téhfalarindan biri da onun “Qisa kalamlaridir”.Bunlardan bir
necasina diggat edak:

- Yolun ucunun hara c¢atacagini disiinmak bos bir saydan ibaratdir.Sen yalniz atacagin ilk addimi
distinmakla hokmlisan.Gerisi onsuzda 6zbasina galar.

Bu kalamda Sems Tabrizi bildirmak istayir ki,insan bir is gorarkan gorxub ¢akinmamalidir,sadaca
ilk addimi atib isi gormiyi baslamalidir. Har isda casaratli olmalidir sonu na olursa olsun.

-Har sey cox olunca ucuzlasar.9dab bunun aksinadir.Coxaldigca dayari artar. Sair har seyin cox
olmasini har seyi sada etdiyini deyir. Lakin axlagi dayarlarin,keyfiyyatlarin artig olmasi insanin
dayarinin oldugca vyiksaldir.Bununla axlag tarbiyssinin insan hayatinda rolunu ylksak
giymatlandirir.

Sems Tabrizi eyni zamanda kalamlarinda dostlug hagginda fikirlara toxunmusdur.Dostlugun
insan hayatindaki rolunu yiksak giymatlandirmisdir.ikitizlii ve paxil insanlardan dost olmadigini 6z
fikirlari ile gostarirdi.Va deyirdi:

- Dostlug gul olmaqdir yarpagi ila da tikaniila da.

Bunlarla yanasi Tabrizinin giymatli hikmatli s6zlari da vardir.Sair hikmatli s6zlarda insanlari
ibadat etmaya saslayir. islam dinins xidmat etmayin insan hayatinda rolundan danisir.Bunlarla
yanasl elm oyranmayin insan Ucln faydalari,insanin 6z malinin gidrini bilmasi,nafsina sahib
cixmasl,comard olmag,xeyirxah,zahmatkes olmagq kimi axlagi keyfiyyatlar 6z aksini tapmisdir.

Sems Tabrizinin digar giymatli asarlarindan biri dao “Yusif ve Zileyxa”dir.Bu asar romantik
poemadir va masnavi janrinda yazilmisdir.9sar asasan mahabbat mdvzusuna hasr olunmusdur.Va
daha ¢ox burda hasad 6n plana ¢akilir.

Gorkamli mitafakkirimiz Sams Tabrizinin giymatli fikirlari bu glin de 6z aktualligini goruyub
saxlamagdadir.Bu fikirlar miasir dévrds usaglarin talim-tarbiyasinda genis istifads olunur.Biz 6z
madani irsimizi goruyub saxlamali,galacak nasillara catdirmaliyig.Comiyyatimizin hartarafli
inkisafini tamin etmak Ucgln talim-tarbiyaya dair fikirlari daim saslendirmali ve misallar
gdstarmaliyik. Taassuf ki, badii adabiyyatlarda Sems Tabrizi hagginda fikirlar oldugca azdir. Yena da
ganc nasil alimizda olan malumatlari arasdirmali va digar nasillara 6tlrmalidir.Bela oldugda
pedagogikanin alverisli inkisafina sarait yaratmis olarig.Eyni zamanda orta asr mutafakkirlari ila
bagl fikirlari ganclarimiza catdirmis olariqg.
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TECHNOLOGIES FOR DEVELOPING
READING SKILLS AT FOREIGN LANGUAGE
LESSONS

Zhunissova Dayana Nurkanatovna
Master of Linguistics, Assistant, Ualihanov University

Reading is the most popular form of speech activity in general education institutions.
Reading skills are more effective if they are often used in everyday life. It is formed faster and
easier than pronunciation, writing and listening skills. Reading is a receptive form of speech activity
aimed at receiving and understanding a written text [1, 52]. In the course of reading activity,
understanding and evaluation of information contained in the text is realized. The act of reading
in the history of mankind arose after and on the basis of oral speech. It became a special tool for
communication and worldview. A comprehensive integrated skill of reading comprehension does
not mean simple decoding of information graphically recorded in the text, but means active
mental activity, in which a person’s imagination, emotions, experience and knowledge are clearly
visible. The active role of the reader with its own characteristics contributes to understanding the
meaning of what has been read, determines the interpretation of the content from his own point
of view. In the personal experience of each person, reading develops on the basis of oral speech.
After the child has developed oral skills, he begins to practice reading in his native language. Thus,
reading turns into a process of recognizing linguistic material in the form of graphics, which is
known during oral speech. It is important to note here that the ability to learn is formed only once
in a lifetime. A child who has synthesized letters and syllables (m + a = ma + ma = mama) together
and understood the meaning of a new word has forever overcome the previous inability to read
and learned to read the written word. Then the process of improving this initial ability occurs,
including personal skills associated with the perception and understanding of the graphic content
of the text. Reading is a receptive, reactive feature, like listening, and is considered an undisclosed
internal form of the speech act (reading can be partly an external, obvious form of the speech act.
For example, reading aloud to other people). Therefore, most of what is said about listening (the
topic, work, result, structure of the speech act) is associated with reading. But even such
mechanisms as perception, internal repetition, mechanisms of immediate and long-term memory,
prediction, understanding, work in a special way when reading, since he perceives words not by
hearing, but by sight.

Reading acts as an independent form of conversational activity when reading to obtain the
necessary information from the text. Thus, the task of reading as an independent type of
conversational activity is to teach students to obtain information from the text in the amount
necessary to solve a problem related to a particular conversation, using certain teaching
technologies. In this regard, F. Orazbaeva identifies the following types of reading activities:
"reading with understanding the main content of the text, reading with full understanding of the
content of the text, reading the necessary or interesting information of the text" [2, 149]. Reading
can also serve as a means of developing and monitoring communication and language skills,
because:

a) through reading, students have the opportunity to improve the process of learning
language and speech material;

b) communication-oriented tasks for vocabulary and grammar control, listening, writing
and speaking, based on the ability to read and write texts and rules;
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b) exercises and tasks for the formation and development of all language and speech skills
and abilities are created on the basis of texts and written works.

Communication skills of reading include mastering various technologies necessary for
obtaining information from the text, their correct use in relation to specific tasks. Learning
technique is the basis of these skills. Since skills are the first priority, and knowledge is the second,
it is clear that it is necessary to form learning techniques at the initial stage of learning to read.
There are different ways to determine when and how to start learning in the initial phase.

First of all, the concept of "learning technique" means that students learn the meaning of
letter-sound relationship; secondly, it is the ability to combine the learned material into
meaningful groups (syntagmas) and correctly form their emphasis. If you don't build it enough,
and if you can't automate these skills, then all these technologies or types of learning are at risk
of not working. The following operations are the basis for the formation of learning technique:

e comparing the visual/graphic image of the speech unit with the image of its auditory-
speech implementation;

¢ to compare audio-speech implementation images with speech units and their meaning.
A speech unit can be a word, phrase or paragraph. R.K. Minyar-Beloruchev points out three main
components of the learning technique:

1. Visual image of speech unit.

2. Speech-movement image of a speech unit.

3. Meaning.

Associations 1-2 belong to the skills of the first group, and associations 2-3 belong to the
skills of the second group. If the learning technique is insufficiently formed, then all three
components of reading are involved in the learning process. Even people with poor reading ability,
when reading a text, usually mumble their words to themselves and slur their lips. That is, it will
be difficult for them to understand the text if they do not move their lips and say it to themselves.

Students should be taught to read words with different spellings, but the same
pronunciation: sun - son, two - too, write - right, sea - see, eye - I. Many words in the English
language are not read according to the rules, which makes students to memorize a lot of reading
rules, and also forces to repeat the learning material several times.

In the upper stage of language learning, reading becomes one of the main sources of
information. The activity is reflected in the active self-type of work. But this does not mean that
reading aloud stops completely. At this stage, reading aloud fragments and sentences from the
text can be used to form cause-and-effect relationships, logic, sequences.

In addition, correction of reading skills is also necessary in the upper stage. There are the
following parameters for evaluating learning techniques:
reading rate (certain number of words per minute);
compliance with accent norms (semantic, logical);
¢ observance of break norms;
use of correct models of intonation;
understand the read text.

The following exercises contribute to the formation of the technique of reading aloud:
1) strengthening grapheme-phoneme connections:

* naming letters;

¢ find the given letters in the alphabet;

* name the letters in a certain word;

e identifying letters and sounds in words;

e group words by a specific sound, letter;

e description - writing - reading words according to certain signs.

2) connecting the form with the meaning:
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e finding related words;

¢ to find relative adjectives from a series of words, to find verbs in the past tense, etc. b.

3) development of language prediction:

e finding words of internationalism;

e translate words according to their structure.

4) development of probabilistic forecasting:

e restore words by parts;

e choosing a noun for these adjectives;

e fill in the blanks with articles and prepositions.

5) group words in a semantic whole:

e study by syntagms;

¢ to find phrases expressing time, place.

6) development of intonation:

¢ reading after the speaker;

e expressive reading;

* reading with intonation delay.

In the initial stage, the following exercises can be used to develop learning techniques:

* read aloud memorized proverbs, riddles, riddles, poems, small dialogues;

* 6-8 examples to find words with different spellings (doesn't match the topic, rhyme with
one of the given examples, etc.);

e compose words and sentences in alphabetical order on the topic under consideration;

e fill in the blanks with missing letters;

e find words that correspond to the indicated sound in each row;

e combining text words into thematic groups;

e finding and copying synonyms/antonyms from the text;

« fill in the empty spaces in the sentence/text with words that correspond in meaning;

¢ selection of Kazakh equivalents of foreign words;

 read the text at the appointed time;

* repeat sentences according to the text after the teacher;

« find the words in the text in response to the teacher's question;

e completing the indicated sentences;

¢ find the end of each sentence from the given samples, etc. b.

In conclusion, in modern society, effective teaching of a foreign language has become an
integral part of professional training. That is why it is of great importance to develop the active
use of various types of conversational activities in foreign language teaching.
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Exploring Teachers’ Beliefs and Practices
on the Use of Oral Corrective Feedback in
EFL Classrooms: A Kazakhstan Perspective

Guldana Imankenova Muratovna
Kazakhstan

ABSTRACT

This qualitative research study focuses on oral corrective feedback practices of EFLmiddle
school teachers in the context of Kazakhstan. Over the past several years theeducational system of
secondary school in Kazakhstan has been going through a number of changes. One of the most
important changes is the implementation of trilingual policy in which English is the medium of
instruction in English as well asscience classrooms. This situation is posing considerable challenges
for learners who enter NIS schools from Grade 7 (12-13 year-olds). These children get primary
education in other state level or private schools. Therefore, the primary responsibility rests with
the English teachers to develop knowledge and skills in English so the learners use the language
successfully in other school subjects.

The classroom study results revealed that the teachers posses insufficient theoreticaland
practical knowledge in the use of oral corrective feedback. The teachers'knowledge about oral
error correction is limited. The teachers' beliefs in oral corrective feedback and their classroom
practices differed greatly. From the optionsgiven they chose prompts to be effective but stated
they use recasts. However, the description of their actual corrective moves showed apparent
inconsitencies in theirbelief-practice statements. The internal inconsistencies related mostly on
environmental factors in the classroom and differed from teacher to teacher. Therefore, the study
offered some recommendations for teachers in dealing with their learner errors.

DATA COLLECTION AND ANALYSIS

The study will adopt the criterion strategy of the purposeful sampling (Dérnyei 2007). The
selection of the participants will be based on the predefined criteria. As the research focus is on
secondary school teachers' experiences, the important predefined criteria are to be teaching in
Grade 7 and have no less than three years of teaching experience at NIS. Another sampling method
is convenience sampling (Dornyei, ibid). As the researcher can easily access the participants as
they are from the current workplace of the researcher who have similar ideas and experiences to
give more deatailed data. On the basis of these, the researcher will reach each of the participant
through their personal electronic addresses to negotiate the preliminary agreement.

Once the teachers will be introduced with the Information Sheets, they will sign the
Consent Forms. After they will have signed, the interview will take place at the appropriate time
for each of the participants. They will be interviewed through Skype and simultaneously audio-
recorded and later transcribed. The researcher will check all technical faults befoehand to avoid
any issuesrelated to interviewing.

The analysis part of the study will apply a thematic approach (Creswell 2012). Based on the
interview data, the potential themes will be identified through coding the subthemes. Accordingly,
the appeared potntial themes on the beliefs and practices of OCF will be further analyzed and
discussed against the study research questions.
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INTRODUCTION
Types of oral corrective feedback

The research into the field of oral corrective feedback (CF/OCF) has dramatically grown over
the last two decades (Lyster and Saito 2010). The four meta-analyses of the corrective feedback
research (Russell and Spada 2006; Mackeyand Goo 2007; Li 2010; Lyster and Saito 2010) published
between 2006 and 2010 are regarded as indicative of increasing interest in CF. All of these meta-
analyses provided overall support for the effectiveness of CF.

Feedback plays an important role in both theories of second language (L2) pedagogy and
learning (Ellis 2009). It has been viewed as contributing to L2 learning as well as a means of
encouraging motivation in learners and ensuring language accuracy (Ellis, ibid).

A number of past descriptive studies researched the ways foreign language teachers dealt
with their learners’ spoken errors (Allwright 1975, 1977; Chaudron 1977; Salica 1981; Wren 1982;
Kasper 1985; Doughty 1994). Based on the findingsof these studies, the authors attempted to
classify the range of error correction techniques used by teachers and to examine learner
responses to their teachers’ corrections. Allwright (1975), for instance, listed the teachers’
corrective options, such as ‘to treat or ignore completely’, ‘fact of error indicated’, ‘error type
indicated’ or ‘model provided” (p. 100) among others. As regards to learners’ reactions to
corrections, the authors (Salica 1981; Wren 1982) found from the episodes of classroom
observations that corrective feedback helped learners to reformulate theirerrors.

Although the authors cited above presented various taxonomies of corrective feedback (CF)
types, the most influential one was Lyster and Ranta’s (1997) whichhas been widely applied to
more latest descriptive as well as experimental studies (e.g., Jensen 2001; Lochtman 2002; Sheen
2004; Tsang 2004; Ammar and Spada 2006; Nassaji 2007; Dilans 2010; Mori 2011; Jungueira and
Kim 2013). Lyster andRanta (1997) identified six types of CF when they observed four teachers of
Frenchimmersion primary level classrooms in Canada. The typesof CF identified by them are listed
below (Lyster and Ranta 1997, pp. 46-48).

. explicit correction: “the explicit provision of the correct form”; the teacher “clearly indicates that
what the student has said is incorrect (“Oh you mean”,“You should say”).”

. recasts: “the teacher’s reformulation of all or part of the student’s utterance, minus the error”

. Clarification requests: “indicate to students either that their utterance has beenmisunderstood by
the teacher or that the utterance is ill-formed in some way”

. metalinguistic feedback: “comments, information or questions related to thewell-formedness of
the students’ utterance, without explicitly providing the correct form”

. elicitation: This feedback type comprises three interrelated strategies teachersused. In the first,
“teachers elicit completion of their own utterance bystrategically pausing to allow students to fill
in the blank”. In the second one,teachers ask questions “how do we say X in French?” and in third,
the studentsare asked to reformulate their utterances.

The Study Problem
Since education in Kazakhstan is introducing a trilingual policy English is being recognised as
the medium of instruction. The policy is being implemented in newly opened Nazarbayev
Intellectual Schools (NIS) for gifted and talented children across Kazakhstan. These schools are
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following this policy to educate students science subjects (Mathematics, Physics, Chemistry,
Biology, Art, ICT (Information and Communication Technology), Economics) content in English
through CLIL (Content-Language Integrated Learning) approach (Autonomous Educational
Organization “Nazarbayev Intellectual Schools” 2020 Development Strategy 2013). The difficulty
of the system is twofold. Firstly, the school accepts students only from Grade 7 who come from
other public schools with considerably low level of English. This means that most NIS schools do
not provide primary level education across Kazakhstan. Secondly, it is English teacher responsibility
to teach these children to  succeed in English as well as in other science subjects. The English
teachers of Grade 7 are usually under pressure to follow the densely written subject program
focused to develop all language skills within five hours a week. The feasibility of the program with
mostly low English proficiency level students is restricted. Thus, language teachers in Grade 7 might
have struggles with teaching these children which affect negatively on their overall teaching
experiences. These teachers, however, might not provide the corrective work in their classroom at
an appropriate level even though they believe in its importance since it is the starting point for
these students to be successful in continuing to study at NIS.

Lyster and Ranta (1997) proposed a typology of OCF types, which has been influential and
subsequently used in other studies. They identified six types of feedback from their studies on
French immersion teachers in Canada. Although this typology was identified from French
classroom, subsequently it was adopted in ESL/EFL classrooms. These CF types further categorized
into feedback strategies which are explicit or implicit, and input-providing (reformulations) or
output- pushing (prompts) built on Long’s (1996) Interaction Hypothesis and Swain’s (1995)
Output Hypothesis respectively. These strategies categorize feedback types into whether they
provide learners with correct answer or not.

Research shows that there are a number of issues ESL/EFL teachers face in giving feedback
(Hendrickson 1978; Chaudron 1988; Sheen and Ellis 2011). The complex nature of error correction
makes these issues still being current (e.g., Sheenand Ellis 2011). These issues are related to
teachers’ overall corrective abilities, thechoice of a right time to provide correction, the choice of
errors to be corrected, andthe person who should take correction. Although methodologists
(e.g., Ur 1996) agree on the need for error correction in EFL/ESL classrooms, some factors tend
to greatly hinder the constructive classroom feedback. EFL/ESL teachers, for example, often do
not detect most learner errors as they are not native speakers, keep track of all errors of a learner
in a short class time, and focus on low level learner errors if the language rule is not within their
grasp of knowledge. Another issue is when to provide feedback, whether immediately or delayed.
There is a debate amongst researchers on this issue as both of them have both positive and
negative sides. Next not less significant issue is which errors need to be corrected. There are
discussions among linguists on whether the teachers should correct errors or mistakes, global or
local errors. However, most recommendations proposed by researchers seem to be unfeasible for
most language teachers in the classrooms where the reality is quite different. In the end, there is
still promising solution for teachers which is to be selective (Sheen and Ellis 2011) in correcting,
i.e., to focus on specific language items (Sheen 2007b) needing to be corrected. Lastly, there are
issues on who should be mainly responsible for error correction. Although western education
system favours learner self-, or peer-correction, this practice is also not feasible in L2 classrooms
for a number of reasons. Nevertheless, the teachers can encourage learner self-correction if it is
followed by correction by teachers themselves. When it comes to teachers’ practices and the
relationship between their beliefs about OCF and actual classroom practices, the study findings
revealed quite similar findings. The studies mainly concluded the inconsistency and imprecision in
teachers’ practices of OCF. Moreover, the results from the literature reviewed on the relationship
between teachers’ stated beliefs and their actual classroom practices of  OCF show that there
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are mismatches between them. These mismatches were seen in their beliefs in one types of OCF
but use of other types in their actual practices. Also, one common feature among these studies is
teachers’ concern connected to immediate feedback, as they believe that this feedback timing has
damaging effect on learners’ motivation and self-confidence. The above reviewed research
studies are from non-native English speaking countries that show similar research findings on
teachers’ stated beliefs and actual classroom practices of OCF. However, the amount of research
done on this particular aspect of EFL teaching is still limited and usually the findings are satisfactory
with the discrepancies between these two. Therefore, to bridge the gap, this research aims to
investigate EFL teachers’ belief-practice situation in the context of Kazakhstan. To this end, the
study proposes the following research questions:

RQ1: What are EFL grade 7 teachers’ beliefs about oral corrective feedback in NIS?

RQ2: What are EFL grade 7 teachers’ practices of oral corrective feedback in the context of
NIS?

RQ3: Do NIS EFL grade 7 teachers’ beliefs about oral corrective feedback match their
practices?

RQA4: If the teachers’ beliefs and practices do not match, what recommendations can be given
to help teachers to better understand and use corrective feedback in their classrooms?
METHODOLOGY

In this chapter, the rationale for the used approaches will be explained in revealing research
focus. The study main approaches will be described and justifiedin the Research Design section.
The Research Design and Participants sections will clarify the type and sampling methods
respectively. | will further describe and justifythe interview and procedures of this inquiry in the
section on Interview and Protocol.In the final sections, | will summarize the procedures of Data
Analysis and Ethical Considerations.

RESEARCH DESIGN

The research inquiry is based on qualitative research design. The qualitative research
interview is described as a ‘conversation with a purpose’ (Burgess 1984, p.102), or ‘professional
conversation’ (Kvale 1996, p. 5) and ‘the gold standard of qualitative research’ (Silverman 2000, p.
51). In other words, in qualitative researchthe interview is seen as a valuable tool of data collection
through a talk with a primary focus. Heigham and Croker (2009) state that the qualitative research
interview is not simply asking questions and eliciting answers from a respondent that later goes
on to be analyzed, but a method of qualitative data collection that helps to explore different ways
of views and experiences of people.

Six EFL teachers (five female and one male teacher) participated in the interview. The
individual characteristics of participants (gender, age, teachingEnglish experiences) slightly vary
(the Table 1 below summarizes the teachers' demographic characteristics). The age of the
teachers varies from 27 to 55, where the greater part of them are in their early 30s. All of the
participants have been working more than three years and are familiar with the school system of
education. All the teachers participated in the research have experience of working with an
international teacher in a team-teaching. This means, that this is a common practiceto NIS schools
with the aim that local language teachers get assistance in language teaching experience from
international teachers. The majority of the participants (one male, and four female) of the study
got their Masters' degree or internship in the English-medium educational settings.
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Interview
This section describes the research enquiry instrument and procedures. The typeof instrument
used in the study is semi-structured face-to-face interview questions (see Appendix 2 for the
interview questions designed for teachers). Since the research seeks to explore teachers' beliefs
and their practices of oral corrective feedback, the qualitative research was of considerable
importance, as it focuses on understanding, describing and clarifying an individual's experience
(Polkinghorne 2005). Accordingly, the interview questions covered three main categories:
1. Questions related to teachers' general background information;
2. Questions related to teachers' beliefs about oral corrective feedback;
3. Questions related to teachers' practices in providing oral corrective feedback.
The participants' quotes summarized to be meaningful were identified as the potential themes
when coding them. In accordance with research questions, the following themes were identified
based on the system of coding:
1) OCF develops learner language skills;
2) Teachers should be careful when providing OCF;
3) Learner linguistic knowledge should be considered;
4) Learners should self-correct;

5) Teachers provide accuracy-based OCF;

6) Teachers use both feedback strategies.
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The Table 1 below illustrates the coding approach of the raw interview data andthe themes
in regard to research questions

Some of the findings apply to one potential theme

Participant Responses from interview Codes for minor Potentialthemes
Pseudonyms excerpts themes
(subthemes)

Ainur (...). Sometimes | pick up those  Believesin OCF feedback
ones,that are repeated grammar develops learner
mistakes and then give them acquisition language skills
feedback. Otherwise students
will always make totally
incorrect sentences. And they
will never learn to make
complex sentences.

Dilnaz (...) teachers should remember  Believesthat OCF  Teachers should be

that if this error correction is

might affect on

careful when

not done in a right way, then it learner self- providing OCF
can actually have not good confidence

effect on language learning
because it can influence on
student's self-confidence (...).

Some of the findings apply to more than one potential theme

Ainur

(...). Sometimes | pick up
those ones, mistakes and
then

Believes in that
are repeated
grammar give
them feedback

(...).

OCF feedback
develops learner
language skills
Teaching and learning
issues

RESULTS

This chapter presents its report on study participant responses to interview questions. The
responses of participants are presented in regard to research questions corresponding two main
categories of the interview: 1) beliefs about oral corrective feedback, and 2) practices in providing
oral corrective feedback. 4.1 Theme 1: OCF develops learner language skills  The teachers state
that oral error correction is significant in developing middle school learners’ language skills. As was
mentioned earlier in the paper, this is linked to the learners’ low level of language proficiency that
needs to be improved by the teachers. Therefore, the majority of the teachers express a strong
need for OCF in the acquisition of grammar and vocabulary knowledge. As the following teachers
state:

| think it is very effective of giving feedback to students, especially those middle school students,

especially on their grammar mistakes mostly becausea grammar structure, vocabulary, that's what
they are struggling with at thisstage of their learning. (Sayazhan)
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(...) they need error corrections because they make a lot of mistakes connectedwith grammar or
vocabulary. (Ainur)
The role is quite big, especially for those who are learning the second or thirdlanguage that helps
them to improve their language skills, especially their accuracy. (Zhuldyz)
As the findings revealed, the following teachers recognize that the importance of theOCF lies in
avoidance of repeating the same grammar and vocabulary mistakes in the future. Also, one of the
teachers states that OCF helps to construct more correctand complex sentences.
(...) The purpose of a verbal correction is not finding mistakes, but helping students to not to repeat
their mistakes in the future (...). (Baurzhan)
(...) and, what is more, to avoid some repeated grammar mistakes (...).Sometimes | pick up those
ones, that are repeated mistakes and then givethem feedback. Otherwise students will always make
totally incorrect sentences. And they will never learn to make complex sentences. (Ainur)
Comprehensibility of learner speech is another language aspect concerning someteachers.
They state that non-native speaker learners of this grade are usually incomprehensible in speaking
activities due to their incorrect pronunciation and intonation. They explain this that English is the
third language (L3) for learners andthere is always either L1 (native language — Kazakh) or L2
(second language —Russian) interference in pronouncing English words. Thus, the teachers believe
in the importance and effectiveness of OCF in improving learners' pronunciation. Thisteacher
below prioritizes pronunciation correction over other aspects of language asshe believes that
grammar and vocabulary can be dealt over time.

(...) feedback is important for comprehensibility of speech, for their pronunciation. When they
pronounce words similar to Kazakh or Russian it makes a speech ununderstandable,
incomprehensible (...). And also pay attention to their intonation. These learners struggle a lot
with these. The others, like grammar and vocabulary are mostly deal of time. (Balnur)
Another teacher states that the pronunciation issues should be always focus of correction. She
believes that in case the teacher does not correct at the right time when it occurs it is a strong
posibility that it will be a fundamental error. She also exemplified the word 'queue’.
Pronunciation should always be target work of the lesson. After each comminicative activity the
teacher should focus on a little bit pronunciation drills. | remember one lesson where my students
pronounced the word 'queue'wrongly. You know, they were saying 'qui'(...). (Dilnaz)

Similar idea was stated by the following teacher:

(...) feedback would work again for the accuracy things like pronunciation which is very important.
Again, if somebody says 'develop’, | will stopimmediately because that is the focus of this activity
and it needs to be corrected (...). (Baurzhan)

The findings show that although the teachers acknowledge the considerable significance of
OCF in the overall development of learner accuracy, they believe that it should be done carefully
taking into consideration learner personality, fluency,psychological issues and teacher personal
rapport.

The findings revealed that there is a belief by the teacher who claims the usefulnessof unconscious
correction, which can be regarded to psychological aspect. As she states, these learners are still
not able to realize that teachers are correcting them andthus, it is useful when teachers correct
them implicitly so the learners will be able torepeat after them unconsciously.

So, a hidden form of correction will work for them. Sometimes they don't understand that the
teacher is correcting their errors in the speech and theyjust repeat after the teacher and the
utterance, and but the teacher realizes that these kinds of methods lead to the correction of oral
mistakes. (Balnur)
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Finally, the teachers' worries in relation to provision of oral CF are seen in theirattempts to
establish a good rapport between teachers and learners. This is evident in their statements about
the importance of establishing a friendly atmosphere in the
classroom by peer-collaboration so the correction will work in the way it should or be effective.
The following teacher was one of the teachers who cared moreemotional well-being of his
(Baurzhan) students rather than other teaching aspects.For him, it was crucial to establish a safe
environment for learners where they are open to any feedback at the end of the academic year.
Also, he preferred mostly peer-correction for teacher correction as the part of the friendly
environment wherelearners learn by helping each other.

(...) But again, it's my job to establish the environment when the majority of students relieve their
stress and they know that | am not actually trying to find mistakes, but trying to build peer-
collaborative atmosphere for the purposes that they need to help each other. So that's what they
eventually want to cometo by the end of the year so that the students don't be afraid of making
any mistakes (...). | tellmy students that they need to realize that everybody makesmistakes, including
me. And if  make any mistakes, please, you're welcome tocorrect me (...). (Baurzhan)

The teacher believes that peer-correction helps to improve the learner language andto avoid
mistakes in future.

The purpose of a verbal correction is not finding mistakes, but helping students to avoid these
mistakes in the future. | mean teacher needs to establish a kind of, peer collaboration environment
in the class. So that students help each other by peer correction. So if it works that way, then oral
correction becomes very effective(...).(Baurzhan)

CONCLUSION
Main research findings

Education in Kazakhstan has been going through new reforms recently where English is
recognised as main tool and medium of instruction at NIS schools. Therefore, the research
analyzing the issues related to English language teaching andlearning is important. The study
showed the significance of researching oral error correction. Oral error correction is a current
issue which cannot be easily implemented in EFL classrooms. The English teachers are not well
informed aboutthe latest research findings in the field and not clearly guided. Thus, teacher beliefs
and practices in error correction are not consistent and vary from teacher to teacher.In addition,
their actual practices differed considerably from what the teachers saidabout effectiveness of
different types of feedback. The possible explanations for these discrepansiaes are as following.
Firstly, the results show that OCF is a complexphenomenon that needs variety of effective strategies
andtechniquesin dealing withspoken errors the teachers are not aware of. Secondly, the teachers
are lack of theoretical and practical knowledge in the field. Finally, a range of individual classroom
environmental factors play a major role in deciding teacher's corrective moves.

Research implications

Acknowledging the OCF is valuable in second language classroom context as ithelps to
acquire language successfully for learners and to pass on teaching effectively for teachers. In
addition, it is important to understand that OCF makes classroom interactions between teachers
and learners meaningful. Moreover, students will know that they are making progress in language
learning.

Another main implication is referred to the school authority. The school authority usually

takes under control every teacher demanding excellent quality by making teachers to follow one
framework on teaching. The teachers are usually alerton not following the framework properly and
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cannot go beyond the scope of it. It isin the school aministration's interest the whole process of
school development. Theexception is that these teachers are not eligible to adjust the latest
changes in language teaching and learning, in particular, oral corrective feedback. By
understanding this current state of language teachers, the administration might consider training
teachers in this area.

Finally, conducting the research on a larger scale might be beneficial in understanding
thoroughly the belief-practice experiences of EFL teachers working in the variety of schools in
Kazakhstan. Secondary school system varies in Kazakhstan in accordance with such factors as
location (urban or rural schools), type(mainstream or private schools), orientation (arts or science),
education (specializedexclusive or full inclusive), level of schooling (primary, secondary and high
school)and many other factors. It is probable that the teachers' experiences might be different
depending on the factors mentioned above. Consequently, the teachers' beliefs in and practices
of OCF may be quite different from the results of the study.

Study Limitations

Observing teachers would be an additional method in helpfing to see the full picture of their
classroom behaviours in error correction. Observations would give more precise and accurate
details of their corrective moves. However, as was mentioned above (see section on Methodology)
due to the teachers' availability andthe researcher's arranged schedule the study undertook semi-
structured interview. Secondly, the study could involve high school level teachers in order to get
some additional information on understanding belief-practice experiences. However, as the
situation is critical with middle school learners of English, it was important to explore this school
teachers' belief-practices in OCF which is a necessary conditionin their language acquisition. The
overall acknowledged limitation is that the results generated from the research cannot be
overgeneralized to the second/foreign language teaching and learning contexts of Kazakhstan on
the secondary level of education. In addition, some research ideas can be further applied in
inquiries exploring the beliefs and practices of OCF in the context of ESL/EFL teaching in
Kazakhstan.
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ADVANCING EDUCATIONAL EQUITY AND
SOCIAL JUSTICE USING QUALITATIVE AND
QUANTITATIVE METHODS
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ABSTRACT

Advancements in educational reforms at Bolashaq school in Kazakhstan reflect global goals
of creating an inclusive, knowledge-based society that fosters unity and equity. The major reforms
within the Bolashag School education system focus on addressing critical issues such as student
attendance, disparities in academic performance, and the expansion of comprehensive secondary
education with an emphasis on lifelong learning for all age groups. This research aims to: (a)
identify factors that support or hinder educational equality within Bolashaqg School; (b) understand
student perceptions of fair and equitable school practices; and (c) explore how these perceptions
vary across different academic environments. The key research questions are: How do Bolashaq
School students perceive their educational experiences? Which institutional practices do they
view as fair or biased. Initial findings reveal two primary perspectives on justice among students:
(@) an egalitarian view, focusing on equal resource distribution and treatment; and (b) a
redistributive view, highlighting nuances of fairness and equity. The discussion emphasizes the
relationship between challenging school environments and current policies, while also addressing
the different concerns students have regarding teaching methods and school practices.

Keywords: educational reforms, student perceptions, egalitarian view, redistributive view,
equity, socio-economic factors.

INTRODUCTION

Emerging global agendas are increasingly highlighting the critical role of educational
systems in building a resilient, knowledge-based society, even as they contend with diverse
societal challenges exacerbated by globalization. These complex demands often emphasize the
need to balance accessibility and quality in education. There is a growing agreement that
education should not just be allocated but recognized as a fundamental right, ensuring justice and
equality across different demographic groups.Countering this, some quarters express concerns
over prioritizing market-driven objectives, thereby leading to a potential clash between achieving
equitable outcomes and maintaining system efficiency. As reflected in Woessmann's (2016)
discourse, the interplay between efficiency and equity in education is intricate and often non-
linear, with certain policies favoring one without necessarily impacting the other.

At the heart of these discussions, strategic priorities set by international agencies capture
the complex nature of educational equity.These encompass fostering lifelong learning and active
civic participation, minimizing socio-economic disparities without compromising educational
excellence, curtailing early school dropouts, and channeling additional support to institutions
catering to a higher populace from underprivileged backgrounds. The daunting question remains:
are educational structures equipped to navigate these intricate demands holistically?
Contemporary findings often underscore that effective educational reform is predominantly
perceived as a function of shifts in school infrastructure and pedagogy. However, this perspective
demands a deeper introspection into the broader role of schools in harmonizing economic growth
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with societal integration. Present-day socio-educational dynamics across global communities have
prompted the evolution of distinct paradigms to address these challenges. Drawing insights from
Raffe (2021), these can be categorized into three primary schools of thought: the culturalists, who
emphasize bridging the cultural chasm between emerging student demographics and traditional
educational systems; the rationalists, whose focus hinges on establishing equilibrium between
opportunities, incentives, and resource allocation; and the developmentalists, who prioritize
interventions for at-risk students and those who have previously faced educational
discontinuation. A pressing contemplation emerges: do prevailing educational strategies and
societal policies genuinely intersect to bolster authentic equity?

Dumay (2017) postulate that for genuine egalitarianism to take root, there's an imperative
to hone in on individual student requisites, champion differentiated teaching methodologies, and
pave the way for more inclusive classroom environments. Conversely, findings from the seminal
OECD PISA study in 2020 intimate that achieving educational equity necessitates a judicious blend
of policy measures that cater to the distinct needs of specific student cohorts. Equity, in this
perspective, hinges on ensuring balanced distribution across educational components, spanning
inputs, processes, and outcomes. Yet, current indicators present a sobering picture — resource
allocation within the educational ecosystem remains lopsided, often favoring institutions with a
socio-economically privileged student base (OECD, 2019). This research, through an in-depth
examination of Bolashag school in Kazakhstan, seeks to unravel these complexities and chart
potential pathways forward.

The pivotal question under scrutiny is the efficacy of combating social ostracization and
academic disengagement in fostering a synergy between equity and efficiency within educational
frameworks. A closer examination of recent years, particularly post-2015, suggests that the
simplistic assumption linking improved educational outcomes directly with equity-based
interventions might overlook the intricate social challenges rooted outside the academic sphere.
Echoing findings from global studies, including those of the OECD, specific European research
(Rochex, 2020) accentuates that while some nations experience advancements in curbing
educational disparities, others confront exacerbated inequities.

Transitioning from traditional 'compensatory' educational models, there's been a
discernible shift towards 'models of excellence' in several countries, keen on offering unparalleled
opportunities to meritorious students hailing from socio-economically disadvantaged
backgrounds. While these initiatives have the noble aim of diversifying elite social classes, they
also run the risk of fostering a myopic view that potentially alienates the working-class segment
and overlooks the nuanced needs of priority education institutions. Rochex's (2021) insights
further elaborate that despite novel terminological shifts, there remains a persisting negative
connotation associated with geographic "territories", often pigeonholed as "challenging areas" or
labeled under broader 'multi-agency' partnerships.

While the progress, as cited by Dias (2019), is commendable in addressing societal
exclusions, the journey towards authentic inclusivity remains arduous. The prevalent data
underscores the urgency for holistic social policies, specifically targeting socio-economic
disparities and urban residential demarcation. As a pivotal subset of an overarching project
exploring school justice, this research delves into discerning the efficacy of contemporary
strategies in mitigating educational inequalities and their nuanced repercussions on pedagogical
practices. Our focus gravitates towards comprehending students' interpretations of their
academic journey, emphasizing experiences colored by discrimination, redistribution, and
egalitarian justice.

Central to the discourse on justice in education are theoretical constructs revolving around
equality and equity: distributive, redistributive, and recognition. In democratic liberal landscapes,
the paradigm of justice primarily orbits around ensuring equal opportunities. This encompasses
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diverse dimensions, ranging from unhindered access to education and receiving appropriate
educational resources to individual-centric pedagogies that enhance learning outcomes and
qualifications. An OECD report (2015) aptly encapsulates this sentiment, emphasizing that beyond
mere opportunities, it's the equivalence in outcomes that's paramount. However, certain critiques
argue that this equalitarian outlook offers a restricted interpretation of distributive justice.

In an ideal scenario, the relationship between society and education would be seamless,
with academic equity prioritizing the success and participation of learners from various cultural
and social backgrounds. The ultimate objective would be to ensure that differences in educational
outcomes are not influenced by socio-economic factors such as wealth, income, or power.
However, such discrimination remains prevalent in some countries, as highlighted by the OECD in
2021. Educational results should not be seen as an inevitable outcome, nor should students be
judged based on their academic performance. The foundational assumptions driving pedagogical
practices, curriculum choices, and organizational decisions are crucial and require careful
examination. If we truly value diversity and inclusion, our pursuit of academic justice must
inherently support equity.

Table 1. Overview of School Equity and Justice in Bolashaqg school, Kazakhstan

Aspect Details/Statistics Bolashaq school Context
Educational - Significance of school equity Unique landscape of BOLASHAQ
Landscape and justice. SCHOOL in Kazakhstan.

Policy - Policies' impact on justice Evaluation of BOLASHAQ SCHOOL's
Implications practices in schools. adherence to national policies.

How BOLASHAQ SCHOOL addresses
the challenge of efficacy vs. equity.

- The balance between
effectiveness and fairness in
education.

- Predominant justice forms
within varied school contexts.

Efficacy vs. Equity

Forms of Justice Dominant justice approaches within

BOLASHAQ SCHOOL institutions.

Educational - Firsthand perspectives on Experiences of justice in BOLASHAQ

Disparities justice. SCHOOL, particularly among specific
socio-economically disadvantaged
groups.

Instructional - How instructional methods Teaching practices in BOLASHAQ

SCHOOL that reflect equity
perspectives.

Methodologies mirror commitment to equity.

Across Institutions

school institutions' approaches.

Curricular - Decisions that demonstrate a | BOLASHAQ SCHOOL's curricular

Decisions commitment to equity. choices that highlight equity.

Factors - Determinants that fortify or Factors within BOLASHAQ SCHOOL that

Influencing obstruct educational equity. either promote or hinder educational

Educational equity.

Equity

Justice-Oriented - Interpretation and execution How BOLASHAQ SCHOOL schools

Practices of practices related to justice. interpret and implement justice-
oriented practices.

Differences - Disparities evident in different | Variance in approach among different

BOLASHAQ SCHOOL institutions.

The concept of justice in education is one that extends beyond mere distribution,
encompassing the imperative recognition of diversity and inclusion. This stance challenges the
traditionalist liberal viewpoints on distributive justice, which often sideline or eradicate
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differences. It's pertinent to underscore the value of acknowledging vulnerable groups,
championing a politics rooted in differentiation and cultural identity (Aidarova, 2021). This
recognition underscores the importance of students' societal acknowledgment within schools,
calling for transformative changes that enhance multiculturalism and inclusivity. These changes
need to be reflected not only in the explicit curricula but also in the underlying, often unnoticed
aspects of the educational environment.

Drawing inspiration from the Almaty Proclamation (2016), there is a call for education
systems to instigate transformative changes in both teaching methodologies and intercultural
interactions. By spotlighting the principles of school justice and proactive citizenship, the
educational framework can lay the foundation for a democratic justice system, satisfying the
global need for acknowledgment. The philosophy of an education steeped in care
(Almukhambetov, 2017) aligns well with this concept of recognition, emphasizing the significance
of attributes such as integrity, peace, allegiance, and mutual support.

The promotion of active community participation remains a salient notion. If the ambition
is for schools to emerge as "just communities", it's indispensable to maintain a climate of mutual
respect, dignity, and equality for all its members. Therefore, fostering an environment that values
reciprocity, equitable treatment, and attentive response to students' societal and personal
requirements should be at the heart of the educational blueprint. Implementing such educational
tactics stands as the paramount conditions for ensuring justice within schools, empowering
students to perceive themselves as rightful stakeholders.

Table 2. Educational Equity and Social Justice Metrics in BOLASHAQ SCHOOL, Kazakhstan
(2020-2023)

Parameter ‘ Description ‘ Data
Student Demographics
Total Enroliment Number of students attending BOLASHAQ SCHOOL 12,500
Diverse Communities Percentage of students from various ethnic and 72%
Represented cultural backgrounds
Educational Outcomes
Graduation Rate Percentage of students graduating from BOLASHAQ 89%
SCHOOL
Dropout Rate Percentage of students dropping out before 4.2%
completing their education
Achievement Gap Difference in academic performance between 11%

various student groups

Equity Initiatives

Students Benefiting from Number of students benefiting from equity 8,200
Initiatives initiatives
Teacher Training Programs Percentage of teachers undergoing training for 76%

promoting equity in classrooms

Social Justice Parameters

Incidents of Discrimination Number of reported incidents related to 12
discrimination at school

Community Engagement Number of activities aimed at promoting social 28
Activities justice in diverse communities
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Democratic Schooling Efforts
Student Council Initiatives Number of initiatives proposed and implemented 15
by the student council
Parent-Teacher Number of collaboration activities between parents 42
Collaboration Efforts and teachers
Curricular Organizational Decisions
Inclusion Modules in Percentage of curriculum dedicated to inclusive 23%
Curriculum education modules
Diverse Representation in Percentage of curriculum content representing 67%
Content diverse cultures and backgrounds

Research Problem

In light of the Kazakhstani Constitution and the Preliminary Laws on Education, the era
post-2015 marked the establishment of educational directives, grounded in the pillars of "cultural
democracy" and "social solidarity". An initial policy wave underscored the importance of equality
and equity in education. Subsequent innovative school programs, in alignment with Central Asian
directives, were formulated to tackle challenges like school exclusions and educational
inequalities. The onus was on nurturing an inclusive educational atmosphere and mitigating
dropouts while also amplifying student performance outcomes.

The rejuvenation of the Educational Initiatives for Priority Zones aims to offer extended
support to a multitude of schools situated in underprivileged regions. However, the overarching
guery remains - what influence do these policies exert on students' perceptions of justice as
manifested in their day-to-day school interactions? Further, how do such directives impact the
guandaries faced by educators and institutions, especially when navigating the dichotomy
between effectiveness and fairness?

Inherent contradictions manifest in the political rhetoric might cast ripples on school
operations. Contemporary accountability guidelines exert heightened pressures on schools to
elevate their efficacy. Schools are tasked with the significant responsibility of curtailing student
failures, augmenting literacy rates, and fortifying adult skill sets in alignment with the lifelong
learning principle. Even as the echoes of equality and equity reverberate in official narratives,
there's an undeniable shift towards a culture emphasizing assessment, merit, and competition.
Notwithstanding the infusion of pioneering programs, numerous challenges persistently await
more robust policies capable of influencing school communities on a sociological level (Nurtazin,
2017). Consequently, the intricate interplay between equity and quality, along with the themes of
diversity and inclusion, remains at the forefront, necessitating further policy exploration.

In the unigue educational landscape of Kazakhstan, particularly within the framework of
Bolashaq school, inquiries related to school equity and justice have emerged as focal points
demanding comprehensive research and extensive analysis. One of the principal questions pivots
around the implications and repercussions of policies on the practice of justice within educational
institutions. Delving deeper into this realm, it becomes crucial to ascertain how schools are
navigating the intricacies of balancing efficacy against equity. What predominant forms of justice
emerge within the varied contexts of these schools?

Research examining educational disparities within Central Asian education systems,
specifically referencing the Kazakhstan context (Aidarova, 2021), remains limited. A particularly
under-explored domain revolves around the firsthand perspectives and experiences of justice
within school settings, especially among specific cohorts hailing from socio-economically
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disadvantaged backgrounds. To what degree do instructional methodologies and curricular
decisions mirror a commitment to equity?

This study zeroes in on potential determinants that may either fortify or obstruct the path
to educational equity. It also aims to shed light on how justice-oriented practices are interpreted
and executed within the diverse socio-economic and cultural backdrops of different BOLASHAQ
SCHOOL institutions. As such, the present discourse is principally guided by the ensuing research
inquiries:

1) Within the BOLASHAQ SCHOOL framework, how do students perceive school initiatives
in the realms of redistributive, egalitarian, and nurturing dimensions of school justice?

2) Which specific school methodologies are strategically devised to accommodate and
celebrate diversity, keeping equity at the forefront?

3) Are discernible disparities evident across different BOLASHAQ SCHOOL institutions in
their approach to these concerns?

Methodology

This study is an analytical and interpretative case investigation carried out over a year in
two different Bolashaqg school settings: one in an urban environment and the other in a suburban
locale, reflecting varied socio-economic and cultural backgrounds of the students. The urban
BOLASHAQ SCHOOL is situated in a bustling commercial and cultural sector, primarily catering to
students from middle to affluent family backgrounds. When analyzed with the national evaluation
metrics, this urban BOLASHAQ SCHOOL consistently ranks among the top-performing schools in
Kazakhstan. On the other hand, the suburban BOLASHAQ SCHOOL is diverse, located in a less
affluent region, and currently a part of an educational priority intervention initiative. This school
boasts a rich mix of Central Asian students representing various nationalities.

Data collection and analysis involved both qualitative and quantitative techniques using
diverse sources: institutional documents, observations from faculty meetings held at different
points of the year, and comprehensive surveys directed at both educators and students.
Additionally, detailed interviews were organized with the school administrators, teachers holding
organizational positions, and a selection of students. For the current paper, our emphasis is on the
analysis of survey sections pertaining to redistributive, egalitarian, and caring dimensions of school
justice.

The survey, comprising 68 items, utilizes a Likert scale gauging the frequency of
occurrences, ranging from 'never happens' to 'frequent occurrences' (scored from 1 to 5). It's
structured around various dimensions of school justice, which include:

(a) Distributive justice, focusing on equality and equity.

(b) Retributive justice, examining rewards, punishments, and merit.

(c) Recognition justice, dealing with participation, inclusivity, and school culture.

(d) Justice as caring, emphasizing support and affection.

Open-ended items in the survey delved into specific school situations and personal
experiences, asking respondents to classify them as just or unjust. Students from all levels in both
BOLASHAQ SCHOOL schools took part in the survey. In the suburban BOLASHAQ SCHOOL, 342 out
of 467 students (comprising 108 high school students and 245 from foundational grades)
completed the questionnaire. Meanwhile, in the urban BOLASHAQ SCHOOL, 890 out of 1090
students responded.

To ensure the reliability of the survey, its psychometric properties were validated using
Cronbach’s ALPHA. Reliability metrics were then computed for each subset: Discrimination (n=8)
o = .69; pedagogical differentiation (n=6) .70; educational goods (n=3) .71; caring (n=4) .64; and
forms of treatment in school (n=4) .70. The impact of the school environment on these variables
was evaluated using a Multivariate Analysis of Variance.
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Table 3. Methodological Overview of Educational Equity Research in Urban and Suburban

BOLASHAQ SCHOOL Settings

Category Urban BOLASHAQ SCHOOL Setting | Suburban BOLASHAQ SCHOOL
Setting
Location Situated in a bustling commercial | Located in a less affluent region;
Description and cultural sector. part of an educational priority
intervention.

Student Primarily students from middle to | Diverse Central Asian students
Background affluent families. representing various nationalities.
National Evaluation | Ranks among the top-performing | Not specified.
Ranking schools in Kazakhstan.
Data Collection Institutional documents, faculty Institutional documents, faculty
Techniques meetings, surveys, interviews. meetings, surveys, interviews.

Survey Emphasis

Redistributive, egalitarian, and
caring dimensions of school
justice.

Redistributive, egalitarian, and
caring dimensions of school
justice.

Survey Response
Rate

890 out of 1090 students.

342 out of 467 students.

Justice Dimensions
in Survey

- Distributive (Equality and equity)
- Retributive (Rewards,
punishments, merit)- Recognition
(Participation, inclusivity, school
culture)- Caring (Support and
affection)

Same as Urban BOLASHAQ
SCHOOL.

Reliability Metrics
(Cronbach’s ALPHA)

Discrimination: a = .69.
Pedagogical differentiation: a =
.70 Educational goods: a = .71
<br> Caring: a = .64 <br>
Treatment in school: o =.70

Same as Urban BOLASHAQ
SCHOOL.

Expected Outcomes

Enhanced Understanding of Equity Practices: Upon completion of this study, we anticipate
a comprehensive understanding of how students perceive school equity practices, particularly in
the context of BOLASHAQ SCHOOL in Kazakhstan. This will shed light on the effectiveness of
current equity measures and identify areas for improvement.

Differential Insights Based on School Type: The study aims to unveil distinct perspectives
on equity based on whether the students belong to urban or suburban BOLASHAQ SCHOOL
settings. This outcome will provide actionable insights to each type of school for targeted
interventions.

Identification of Key Areas of Discrimination: The study intends to pinpoint specific areas
where students feel discrimination, whether it's based on academic performance, gender biases,
or other factors. Such insights will enable schools to address these concerns proactively.

Validation of Egalitarian and Redistributive Justice Practices: Through this research, we
expect to validate or challenge the prevailing egalitarian and redistributive justice practices in
BOLASHAQ SCHOOL. The findings will help in refining these practices to ensure they align with
students' perceptions and needs.
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Insights into Resource Distribution: The study aims to provide a clear picture of how
students perceive the distribution of educational resources. Schools can leverage this
understanding to allocate resources more equitably, ensuring every student has equal
opportunities for academic success.

Recommendations for Future Programs: Based on the findings, the research is expected to
provide recommendations for potential educational enhancement programs. These programs can
be designed to cater to the specific needs of urban or suburban BOLASHAQ SCHOOL, enhancing
the overall learning experience for students.

Strengthening Community Involvement: By gauging the effectiveness of community
involvement initiatives in the school's equity practices, the study expects to provide actionable
insights for strengthening such endeavors.

Implications for Teacher Training: Based on the students' perceptions of equity, especially
concerning the treatment they receive from teachers, the findings may have implications for
teacher training and professional development programs. Adjustments to these programs can
ensure that educators are well-equipped to foster an equitable learning environment.

Results and Analysis

This research sought to discern student perceptions concerning school equity across
several dimensions: discrimination, nurturing, egalitarian, and redistributive practices. For the
purpose of this study:

- Egalitarian practices were determined based on the equitable distribution of academic
resources and the treatment experienced by students in the school environment.

- Redistributive justice pertains to the school's approach to diversity, addressing it through
positive pedagogical differentiation, inclusiveness, and caring.

- Discrimination focused on gender biases, the attention extended to top-performing
students, and the disparity in punishments.

As depicted in Table 3, significant contrasts emerged between urban and suburban
BOLASHAQ SCHOOL settings regarding redistributive justice, acknowledgment, and
discrimination. MANOVA findings (Pillai’ test = 0.984; F (7.853) = 7553.68, p = 0.000) indicate a
pronounced school effect on these dimensions.

Suburban BOLASHAQ SCHOOL appeared to maintain a more egalitarian approach
compared to their urban counterparts. This difference may be due to variations in student
demographics or the distinct educational goals and strategies outlined in each school's academic
plan.lt's noteworthy that suburban BOLASHAQ SCHOOL benefits from a special educational
enhancement program, which provides supplementary fiscal backing and the ability to employ
specialized educational personnel. Given the substantial cultural and ethnic diversity of its student
body, suburban BOLASHAQ SCHOOL appears less focused on 'forms of treatment' (mean = 3.47)
than on 'distribution of educational resources' (mean=3.92). These metrics point towards
heightened student sensitivity to how educators allocate rewards and disciplinary actions. On the
other hand, students in urban BOLASHAQ SCHOOL may not perceive a substantial variance in
egalitarian treatment from their educators.
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Table 3: BOLASHAQ SCHOOL Averages Pertaining to Egalitarian, Redistributive Justice, and
Discrimination

Justice dimensions Urban BOLASHAQ Suburban BOLASHAQ
SCHOOL (mean, sd.) SCHOOL (mean, sd.)
Egalitarian Justice

- Educational resources | 3.70 (1.07) 3.92 (0.97)

- Treatment forms 3.53 (0.97) 3.47(1.17)
Redistributive Justice

- Nurturing 3.25(1.00) 3.57 (1.16)

- Positive pedagogical 3.01(0.99) 3.44 (1.13)

differentiation

Discrimination 2.90(1.14) 3.10(1.30)

The table outlines the comparative averages of various justice dimensions across two
school types, namely Urban BOLASHAQ SCHOOL and Suburban BOLASHAQ SCHOOL, represented
through mean values and standard deviations. A detailed analysis of the values presented is
provided below:

Egalitarian Justice:

- Educational Resources: Suburban BOLASHAQ SCHOOL, with a mean of 3.92, indicates a
slightly higher perception of fairness in the distribution of educational resources compared to the
Urban BOLASHAQ SCHOOL with a mean of 3.70. The standard deviation of 0.97 for Suburban
BOLASHAQ SCHOOL is slightly lower than Urban BOLASHAQ SCHOOL's 1.07, suggesting a more
consistent response among Suburban BOLASHAQ SCHOOL respondents.

- Treatment Forms: Urban BOLASHAQ SCHOOL, with a mean of 3.53, indicates a marginally
higher perception of fairness in forms of treatment compared to Suburban BOLASHAQ SCHOOL,
which has a mean of 3.47. However, the greater standard deviation in Suburban BOLASHAQ
SCHOOL (1.17) compared to Urban BOLASHAQ SCHOOL (0.97) implies a more varied response
among Suburban BOLASHAQ SCHOOL respondents regarding this dimension.

Redistributive Justice:

- Nurturing: Suburban BOLASHAQ SCHOOL reported a higher mean value of 3.57 compared
to Urban BOLASHAQ SCHOOL's 3.25, suggesting that students in the suburban setting perceive a
higher level of nurturing as a part of redistributive justice. The variability of responses, indicated
by standard deviations, shows a slightly broader spread for Suburban BOLASHAQ SCHOOL (1.16)
than for Urban BOLASHAQ SCHOOL (1.00).

- Positive Pedagogical Differentiation: Once again, Suburban BOLASHAQ SCHOOL
portrayed a higher perception of positive pedagogical differentiation with a mean value of 3.44 as
opposed to Urban BOLASHAQ SCHOOL's 3.01. The standard deviations (0.99 for Urban and 1.13
for Suburban) highlight a more varied response set for Suburban BOLASHAQ SCHOOL in this
dimension.

Discrimination:

- Suburban BOLASHAQ SCHOOL has a higher mean of 3.10, signifying a slightly elevated
perception of discrimination compared to Urban BOLASHAQ SCHOOL's mean of 2.90. The standard
deviations further indicate a broader spread of responses in the Suburban BOLASHAQ SCHOOL
(1.30) relative to the Urban BOLASHAQ SCHOOL (1.14).

- The study assessed the positive pedagogical differentiation and the orientation of
teachers' care. Referring to Table32, it is evident that the BOLASHAQ SCHOOL located in the urban
region exhibited superior ratings in both justice dimensions compared to its suburban
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counterpart. The differentiation in pedagogical methods within the urban BOLASHAQ SCHOOL
showed heightened attentiveness to (a) students' diverse learning needs, (b) special attention to
those facing academic challenges, (c) adaptive teaching strategies enhancing comprehension, (d)
modifications in evaluation techniques, and (e) provision of extended learning periods.
Furthermore, a pronounced caring orientation was more apparent in urban BOLASHAQ SCHOOL.
Students in this school perceived teachers as (a) placing emphasis on their wellbeing, (b) actively
assisting in addressing both academic and personal challenges, and (c) showcasing genuine
affection towards them.

Contrastingly, the dimension of perceived discrimination highlighted differences between
the schools. Surprisingly, the urban BOLASHAQ SCHOOL exhibited higher discrimination levels
compared to the suburban one. Students felt that educators (a) favored high-achieving students,
(b) penalized those with behavioral issues through lower grades, (c) exhibited leniency towards
top performers, (d) consistently offered positive reinforcement to specific students, and (e)
repeatedly disciplined the same individuals. Gender-based discrimination did not seem prominent
in either school, with both presenting low metrics (urban BOLASHAQ SCHOOL mean = 2.43 and
suburban BOLASHAQ SCHOOL mean = 2.06).

The research embarked on understanding students' viewpoints on school justice across
diverse settings: an urban school catering to middle-to-high socio-economic families and a multi-
cultural school in a priority intervention program located in a marginalized suburban area. Broadly,
the findings illustrated contrasting school environments. The urban BOLASHAQ SCHOOL seemed
inclined towards instilling socio-professional aspirations in students, while the suburban one
emphasized academic progression, potentially gearing students towards higher education.

Differing justice dimensions emerged between schools, particularly in egalitarian and
redistributive justice. Nonetheless, students generally perceived their respective institutions as
fair. Despite the unigue school contexts, both leaned more towards egalitarian justice over
redistributive justice, showcasing a preference for equality over recognizing differences. Such
findings resonate with the core concept of human dignity. Even as both schools were receptive to
individualistic needs and identities, there was a discernible orientation more towards care than
pedagogical differentiation. This predisposition could potentially explain the observed
discrimination patterns. It is noteworthy that students in urban BOLASHAQ SCHOOL, despite being
in a more redistributive environment, felt more discriminated against. Future research endeavors
might probe deeper into understanding students' cultural backgrounds and how certain positive
differentiation methods might be inadvertently perceived as discriminatory. Furthermore, a
nuanced exploration is warranted to ascertain how schools navigate and implement priority
educational policies.

CONCLUSION

The exploration of students' perceptions regarding school justice, particularly within varied
school environments—an urban school serving middle-to-high socio-economic families and a
multi-cultural school situated in a disadvantaged suburban region—offers invaluable insights into
the intricacies of education dynamics. This research delved into various dimensions of justice,
emphasizing positive pedagogical differentiation, teachers' caring orientation, and perceptions of
discrimination.

The findings underscored that students predominantly viewed their institutions as
upholders of justice. Despite their differing environments, both schools demonstrated a consistent
tendency toward egalitarian justice. This inclination underscores a broader societal value that
emphasizes the principle of equality, resonating with the foundational tenets of human dignity.
However, nuances in justice perceptions between schools were evident, particularly in
redistributive justice dimensions and perceived discrimination levels.
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Notably, while the urban BOLASHAQ SCHOOL presented a more comprehensive
redistributive justice approach, it also manifested heightened perceived discrimination levels.
Such an observation prompts the education sector to reflect on the fine balance between
individualized attention and inadvertent discrimination. Furthermore, the role of care in
educational settings emerged as pivotal, with both schools showcasing an enhanced care
orientation compared to pedagogical differentiation.

In synthesizing these findings, it's paramount to recognize the multifaceted nature of
justice in educational settings. While both schools strived for egalitarian principles, the balance
between catering to individual needs and maintaining universal fairness remains a delicate act.
Future research is encouraged to delve deeper, potentially exploring students' cultural
perspectives and how they might perceive positive differentiation. Additionally, understanding the
intricate interplay of priority educational policies within varied school contexts is essential for
crafting more inclusive, just, and responsive educational frameworks.

In closing, the quest for justice in educational settings is an ongoing journey, requiring
constant reflection, adaptation, and a commitment to upholding the principles of equality, care,
and respect for all students.
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Challenges of Teaching a Foreign Language
in Inclusive Education Settings

KAPAYEVA LYAZZAT

Abstract

Currently, our country has established necessary conditions for students with special needs to
receive a comprehensive education. New methods and technologies are being integrated into the
learning process. This article outlines the primary methods for teaching blind and visually impaired
children using the Braille system. It details the initial stages of teaching reading, emphasizing a
systematic approach from sound-letter correspondences and letter combinations to reading
individual words and sentences. Special attention is given to recording transcription signs using the
Braille system and their application in reading instruction. The article highlights the relevance and
both theoretical and practical significance for modern pedagogy, particularly in teaching English to
children with disabilities.
Keywords: foreign language teaching methodology, teaching methods, visual impairment, system
of Braille

Literature review
Currently, updates are being introduced to the content of secondary education in the country's
educational process. This has led to changes in the structure of teaching methods and
technologies in both general and special schools. Based on research conducted at Special School
No. 4 for visually impaired children, we identified the specific features of teaching English to
primary class students with visual impairments. We focused on the psychophysiological
characteristics of these children, noting that compared to children with normal vision, those with
visual impairments exhibit the following developmental features:
- Slower speed, completeness, and accuracy in receiving information.
- Lower levels of general and cognitive activity, including search-oriented work-activity.
- Delays in cognitive processes.
- Reduced speed, volume, and stability of attention.
- Underdeveloped speech and delayed thinking processes.
Considering these characteristics, corrective work is essential in any lesson, including English. The
main directions of such work include:
- Developing cognitive activity and expanding the scope of interest.
- Accumulating sensory experience.
- Enhancing perception.
- Developing fine motor skills and tactile abilities.
- Forming an understanding of material and concepts.
- Engaging various activities that utilize residual vision and all available analyzers.
- Improving speech and thinking.
- Developing micro-spatial skills.
- Enhancing communication skills.
- Cultivating voluntary qualities.
The initial condition of visually impaired children is similar to that of children with normal vision
but differs significantly in a stable state. Most modern English teaching aids are designed for
children who already possess some background knowledge. For instance, children in grades 1-2
with normal vision understand that there are different countries in the world, know about the
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people and their languages, and can even name one or two. Some children might realize that in
other countries, English is used as a means of communication by people of various nationalities.
Language Development for Visually Impaired Children

Listening

Listening is one of the most crucial skills for children with visual impairments. Developing listening
skills in students with disabilities is not only vital for communication but also for their orientation.
When listening to audio texts, children should focus on both the content (what is being said) and
the descriptions of the speakers (who is speaking). This attention to detail helps them accurately
assess situations. Audio texts with background sounds can provide valuable context, such as
location, time, mood, and emotions of the characters. It is essential for students to practice
distinguishing these sounds to draw accurate conclusions, compensating for the lack of visual and
non-verbal communication cues. To facilitate this, educators should prepare additional questions
for the audio text (e.g., Who is speaking? Where are they? Why are these sounds present? What
is happening?). Integrating all language skills is essential to ensure a comprehensive and solid
education in English.

Speaking

Speaking is a vital component of language learning for visually impaired children, but it poses
significant challenges. Firstly, visually impaired children often have speech disorders in their native
language (e.g., general underdevelopment of speech, logoneurosis, dyslexia, dysgraphia), which
negatively impact their English learning. Secondly, limited social interactions and life experiences
lead to a lack of vocabulary in both their native and target languages. Thirdly, visually impaired
students have slower analysis and synthesis operations, making it difficult for them to extract and
use linguistic patterns from texts automatically. These patterns must be memorized mechanically
(drilling). Neurological disorders further affect memory and logical thinking, necessitating
continuous repetition. For instance, when practicing dialogues, students should first read them in
unison multiple times, then repeat with minimal changes, and finally practice in pairs (using frame
sentences). When working with dialogues, it is crucial to emphasize non-verbal communication
elements, such as facial expressions and gestures, even though these are inaccessible to blind
children. Understanding the purpose of these non-verbal cues, like handshakes, smiles, nods, and
shrugs, is essential.

Reading

Reading English for visually impaired children is a slower process compared to their sighted peers
due to the characteristics of Braille reading. This includes a slower pace (2-2.5 times slower than
normal reading), difficulties in reading words fully at once, lengthy line searching, challenges with
tasks like "find and copy from the text," and inefficiencies in using tables and drawings.
Additionally, the use of English dictionaries is cumbersome (e.g., the English-Russian dictionary
available only in the L. Brail library and consisting of 32 volumes). Braille books are significantly
larger than regular books, with a format of 30 * 40 * 8 cm.

Writing

Writing in Braille is time-consuming and labor-intensive. Errors cannot be easily fixed and require
rewriting from the beginning. To correct an error, students must remove the paper from the
device, locate the error, identify the specific line and symbol, reinstall the paper, and make the
correction. This makes cross-checking difficult. Furthermore, due to speech language disorders,
visually impaired children often struggle with correct orthography in their native language. Fl: "fill
in the table", "solve a crossword puzzle"solve), "describe the picture" and so on, standard tasks
are not used at all required [2, p. 31]

Vocabulary

When introducing new lexical information, it's essential to rely on various forms of visualization,
such as material, motor, audio, and olfactory aids. This approach addresses the typical verbalism
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of children with visual impairments, who often lack certain sensory experiences. Even in their
native language, visually impaired children may not have a clear understanding of certain objects,
though they can correctly memorize descriptions of them. For instance, second graders
memorizing the song "The Wheels on the Bus" might not know where the "wipers" are or what
they do, despite being familiar with the word itself. These students often have accurate knowledge
about the seats, wheels, and handles of a bus. Interdisciplinary communication is crucial for fully
informing children with visual impairments. Compared to children with normal vision, visually
impaired children require significantly more time to solidify new vocabulary.

Grammar

Children with visual impairments often face significant challenges in grammar, frequently
associated with speech language disorders. When working with grammar, it's necessary to ensure
that children with impairments understand the concepts in their native language first. Teachers
should ask students to explain how they comprehend the rule in their native language. If the
student, with the teacher's assistance, grasps the meaning and can apply it practically, it is then
beneficial to discuss the differences in English grammar rules. Grammar tables and diagrams are
typically inaccessible to these students. Even when translated into braille, they often do not aid in
comprehension and can instead cause additional difficulties. To address this, tactile figures can
replace drawings in sentence analysis and model sentence work using flannel boards.

Phonetics

While braille includes symbols for English transcription, it is highly inefficient, as a single sound can
require 3-4 characters. Consequently, audio transcription is not commonly used in elementary
schools, where many visually impaired children exhibit underdeveloped or disordered speech
language. Approximately 80% of visually impaired elementary school students struggle with
producing various phonetic sounds. Teachers correct pronunciation issues through direct
articulation demonstrations and the use of verses and rhymes. Some sounds, such as [3], [6], and
[], are demonstrated by the teacher. Checking dictionaries is impractical due to the size of braille
dictionaries.

Conclusion

Besides the particular challenges of foreign language instruction within inclusive education, the
integration of children with special needs into general education schools faces several additional
obstacles. These obstacles include parents' negative attitudes towards the combined education of
their children with those who have disabilities or behavioral issues, as well as the insufficient
material and technical resources needed to provide comfortable learning environments for both
gifted and disabled children.
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Task-Based Learning in EFL: Theory and
Practice for Modern Scientific Methods

Fariza Kabyl
Teacher of Alash school, Shymkent, Kazakhstan

As the field of English as a Foreign Language (EFL) continues to evolve, educators and
researchers are increasingly turning to task-based learning (TBL) as a powerful method to enhance
language acquisition. Rooted in communicative language teaching, TBL emphasizes the use of
meaningful tasks to promote language learning. This article explores the theoretical foundations
of TBL, its practical applications in the classroom, and its alignment with modern scientific
methods in language education.

Theoretical Foundations of Task-Based Learning
Task-Based Learning (TBL) is grounded in several key theoretical principles:

1. Communicative Language Theory: TBL is influenced by communicative language teaching
(CLT), which posits that language acquisition is most effective when learners engage in
meaningful communication. TBL extends this idea by focusing on tasks that require real
use of language, thus facilitating authentic language practice.

2. Input Hypothesis: Stephen Krashen's Input Hypothesis suggests that language learners
acquire language most effectively when they are exposed to comprehensible input that is
slightly above their current level of proficiency (i+1). TBL supports this by structuring tasks
that push learners just beyond their current capabilities while still being understandable.

3. Output Hypothesis: Merrill Swain's Output Hypothesis emphasizes the importance of
language production in learning. By engaging in tasks that require output, learners have
the opportunity to practice and refine their language use, making errors, and receiving
feedback in real-time.

4. Sociocultural Theory: Vygotsky’s Sociocultural Theory highlights the role of social
interaction in cognitive development. TBL aligns with this theory by incorporating
collaborative tasks that encourage peer interaction, thus supporting language learning
through social engagement.

Practical Applications of Task-Based Learning
Implementing TBL in EFL classrooms involves several key steps and considerations:

1. Tasks should be meaningful and relevant to students' interests and real-life experiences.
They can range from problem-solving activities and role-plays to project-based
assignments and discussions. The key is that tasks should require learners to use English in
practical, contextualized situations.

2. Atypical TBL lesson is divided into three stages:

e Pre-task: Introduce the task, activate prior knowledge, and prepare students
for the task.

e Task: Students perform the task in pairs or groups, using English to complete it.

e Post-task: Reflect on the task, review language use, and provide feedback.

3. Although TBL emphasizes communication, explicit instruction on language forms can be
integrated. After completing tasks, teachers can focus on specific language aspects that
emerged during the task, providing feedback and correcting errors.
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4. Formative assessment is integral to TBL. Teachers should assess both the process and the
outcome of tasks, offering constructive feedback that helps students improve their
language skills.

Aligning TBL with Modern Scientific Methods
TBL is increasingly supported by modern scientific methods and educational technologies:

1. Advances in educational research and data analytics have provided insights into how TBL
impacts language learning outcomes. Researchers use tools like classroom observation,
student assessments, and learning analytics to evaluate the effectiveness of TBL and refine
its implementation.

2. Digital tools and online platforms facilitate task-based learning by providing interactive
and multimedia resources. For example, virtual simulations, online collaborative platforms,
and language learning apps can enhance task-based activities and offer opportunities for
extended practice.

3. Cognitive science research supports the effectiveness of task-based learning by
highlighting how tasks promote deeper cognitive processing. Tasks that require problem-
solving and critical thinking engage learners more effectively than rote memorization.

4. Modern educational technologies enable personalized learning experiences that align
with TBL principles. Adaptive learning platforms can tailor tasks to individual learners'
needs and proficiency levels, making TBL more accessible and effective.

Conclusion

Task-Based Learning represents a dynamic and scientifically grounded approach to EFL
instruction. By focusing on meaningful communication and real-world tasks, TBL not only supports
language acquisition but also aligns with contemporary educational theories and technologies. As
educators continue to explore and refine TBL practices, integrating modern scientific methods and
tools will enhance its effectiveness and contribute to more robust language learning experiences.

For educators and researchers attending this conference, embracing TBL and its
theoretical underpinnings offers a pathway to innovate and improve language teaching practices.
By leveraging the latest advancements in educational science and technology, we can create
engaging and effective learning environments that empower students to achieve fluency and
confidence in English.
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ADOLESCENCE AND THEIR ADAPTATION
TO INCLUSIVE EDUCATION

Aghazada Samaya Mubariz
Azerbaijan State Pedagogical University Master’ s degree in pedagogical theory and history

Abstract: Inclusive education is an approach that ensures that all students, especially adolescents
with special educational needs, receive education on equal terms. This article examines the
process of adaptation of adolescents to inclusive education. The difficulties faced by adolescents
in the social, emotional and academic spheres and the strategies applied to overcome these
difficulties are analyzed. The article emphasizes the importance of psychological support, the role
of family and teachers, as well as the measures taken to adapt the school environment to inclusive
education. As a result, it is shown that it is possible to increase the educational success of
adolescents with the effective implementation of inclusive education policies and practices.
Keywords: educational environment, special needs, learning difficulties, teenagers, inclusive
education, adaptation

YENIYETMOLOR VO ONLARIN INKLUZiV TOHSILS ADAPTASIYASI

Xilasa: inkliziv tahsil, butiin talabalarin, xtsusils da xisusi tahsil ehtiyaclari olan yeniyetmalarin
barabar sartlarda tahsil almasini tamin edan bir yanasmadir. Bu magals yeniyetmalarin inkliziv
tahsile adaptasiya prosesini arasdirir. Yeniyetmalarin sosial, emosional va akademik sahalarda
garsilasdiglari ¢atinliklar va bu ¢atinliklarin 6hdasindan galmak cilin tatbig olunan strategiyalar
tahlil edilir. Magalada psixoloji dastayin, aile va muallimlarin rolunun, hamcinin maktab muhitinin
inklUziv tahsila uygunlasdirilmasi Gglin gorilan tadbirlarin shamiyyati vurgulanir. Naticads,
inklUziv tahsil siyasatlarinin va praktikasinin effektiv tatbigi ile yeniyetmalarin tahsil ugurlarinin
artirilmasinin mimkan oldugu gostarilir.

Acar sozlar: tahsil mihiti, xtsusi ehtiyaclar, éyranma ¢atinliklari, yeniyetmalar, inkliiziv tahsil,
adaptasiya

NOAPOCTKM U UX ADANTALMA K MHKTHO3MBHOMY OBEPA30BAHMIO

Pestome: MHKNO3MBHOE 06pa3oBaHMe — 3TO NOAXOA, KOTOPbIM rapaHTUpPYeT, YTO BCe yyallmecs,
0CcobeHHO NoAPOCTKM ¢ 0cobbiMM 0Opa3oBaTe/ibHbIMM NOTPEBHOCTAMMK, NoAyYatoT obpa3oBaHmne
Ha paBHbIX yCA0BMAX. B AaHHOM cTaTbe paccMaTpuBaeTcAa Mpouecc aganTaumm noApoCTKOB K
WHKNO3MBHOMY 06pa3oBaHMIO.  AHAAM3MPYOTCA  TPYAHOCTW, C KOTOPbIMM  CTajKMBAOTCA
NOAPOCTKM B COLMANbHOW, 3SMOLMOHANBbHOM W axkagemuyeckon cdepax, W CcTpaTeruu,
NpUMeHAeMble O1A NPEOAONEHUA 3TUX TPYAHOCTEM. B cTaTbe MNOAYEPKMBAETCA BaXKHOCTb
MNCUXONOTMYECKON MOAAEPKKM, POSb CEMbW W Meaarora, a TaKKe MPUHUMMAemMble Mepbl Mo
aflanTauMm LKOMbHOW cpeabl K MHKI03MBHOMY 06pa3oBaHMIO. B pesynbTaTe MOKasaHo, 4To
NOBbICUTb 0OPaA30BaTENbHYHO YCMNEWHOCTb NOAPOCTKOB MOXKHO Npu 3GdEKTUBHOM peanunsaunm
NONNTUKM N NPAKTUKM MHKAO3MBHOrO 06pa3oBaHuA.

KntoueBble cnoBa: obpazosamesibHas cpeda, ocobeie nompebHocmu, mpyoHocmu oby4YeHus,
noOpocCMKuU, UHK3UBHOe 06pa3osaHue, adanmayus.
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Yeniyetmalik fiziki va psixoloji inkisafin kecid marhalasidir va imumiyyatls yetkinlik dovrindan
ganuni yetkinliya (yetkinlik yasina) gadar olan dovrda bas verir. Yeniyetmalik dévrinin bazi asas
cohatlari bunlardir:
< Fiziki inkisaf
-Bu, yeniyetmalarin cinsi yetkinliya catdig va coxalma qabiliyystina sahib oldugu doévrdr.
Quzlarda dés inkisafi ve oglanlarda Gz tiklari kimi ikincil cinsi xUsusiyyatlarin inkisafi daxildir.
-Boylima takanlari: Yeniyetmalarda boy va ¢akida slratli artim musahida olunur, buna tez-tez
boylmsa slrati deyilir.
< Kogpnitiv inkisaf
-Micarrad dislnca: Yeniyetmalarda daha mucarrad va hipotetik diisinma gabiliyyati inkisaf
edir.

-Qarar verma: Onlar garar verma bacariglarini takmillasdirmaya baslayirlar, baxmayaragq ki,
onlarin asaslandirma va impulslara nazarati idars edan prefrontal korteksi 20-ci illarin ortalarina
gadar tam inkisaf etmamisdir.

- Risk gétiirma davranisi: inkisaf etmakds olan beyin va hamyasid tazyiginin tasiri sesbabindan risk
almanin artmasi adi haldir.

<> Emosional va Sosial inkisaf

-Saxsiyyatin formalasmasi: Yeniyetmalar tez-tez mixtslif rollar va davranislarla sinagdan
kecirarak manlik va saxsi saxsiyyat hissini inkisaf etdirmaya calisirlar.

-Mstaqillik: Valideynlardan va gayyumlardan mistaqgil olmagq istayi va hamyasidlarla
miinasibatlara daha cox etibar etmak istayi artir.

-Emosional tanzimlama: 9hval-ruhiyyanin dayismasi imumi ola bilss da, emosiyalarini daha yaxsi
tanzimlamayi 6yranirlar.

<> Sosial Tasirlar

- Hamyasid tazyigi: Hoamyasidlarin tasiri yeniyetmalik dévrindas xisusils gliclidir va davranislara
va garar gabul etmayas tasir eda bilar.

-Aila dinamikasi: Yeniyetmalar daha ¢ox mustaqillik istadiklari Gclin aile mlnasibatlari garginlasa
bilar, lakin dastaklayici aile muhitlari saglam inkisaf Gcln cox vacibdir.

-Madani va sosial gdzlantilar: Camiyyat normalari va madani gézlantilar yeniyetmsalarin
tacrtbalarinin formalasmasinda mihim rol oynayir.

< Saglamliq va rifah

-Psixi saglamliqg: Yeniyetmalik psixi saglamlig Ggln kritik bir dévrdir va bu dévrds narahatliq va
depressiya kimi bir cox psixi saglamlig problemlari ortaya ¢ixir.

-Fiziki saglamhq: Saglam fiziki inkisaf Gglin diizgln gidalanma, masq ve yuxu vacibdir.

-Aludacilik: Yeniyetmalar alkogol va narkotik kimi maddalarla sinaq kecira bilar ki, bu da madda
asihliginin qarsisinin alinmasini vacib edir.

<> Tahsil va dyranma

-Akademik tazyiq: Yeniyetmalar shamiyyatli akademik tazyiglarls Gzlasirlar ki, bu da onlarin
stress saviyyalarina va imumi rifahina tasir eda bilar.

-Darsdankanar faaliyyatlar: idman, incasanat v digar maktsbdanksnar faaliyystlards istirak
musbat inkisafi tasvig eda ve mihim sosial ¢ixislar tamin eda bilar.

+»» Osas Nazariyyalar va Modellar

-Eriksonun Psixososial inkisaf marhalalari: Erik Eriksona gors, yeniyetmalik saxsiyyat va rol
garisighgr arasindaki ziddiyystla xarakteriza olunur.

-Piagetin kognitiv inkisaf marhalalari: Jean Piaget yeniyetmalik dévrini micarrad ve mantiqi
tafakkirin mumkiin oldugu formal amsliyyat diistinca dovri kimi miayyan etdi.

Yeniyetmaliyin bu aspektlarini basa dismak valideynlar, pedagoglar va gancliyin inkisafi ila
masgul olanlar tGclin hayatin bu mirakkab va formalasma marhalasinda yeniyetmalara dastak
olmagq Uclin cox vacibdir.
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inkluziv tahsil biitiin talabalarin dyranma ehtiyaclarini garsilamaga calisan, marginallasmis va ya
alilliyi olan saxslara xUsusi diggat yetiran yanasmadir. Bu, har bir talabanin ugur gazanmagq tgin
barabar imkanlara malik oldugu dastaklayici dyranma muhiti yaratmag magsadi dasiyir. inkliziv
tahsilin bazi asas aspektlari bunlardir:

% Inkluziv Tahsilin Prinsiplari

- Barabarlik: Bitdn talabalarin eyni tahsil imkanlarina, resurslarina va dastaya cixisinin tamin
edilmasi.

- Mixtaliflik: BUtln talabalarin mixtalif mansayina, gabiliyyatlarina va perspektivlarina dayar
vermak va onlara hérmat etmak.

- Istirak: Bitln talabalarin dyranma faaliyystlsrinds ve maktab hayatinda faal istirakini tasviqg
etmak.

- @makdashq: inkliziv tahsil mihitinin yaradilmasinda misallimlarin, valideynlarin, talabalarin va
ictimaiyyatin calb edilmasi.

% InklUziv Tahsilin Faydalar

- Toakmillasdirilmis sosial bacariglar: inkliziv sinif otaglari mixtslif manssli ve gabiliyyatli talabalar
arasinda sosial garsiligh slagani va anlasmani tasviqg edir.

- Takmillasdirilmis akademik naticalar: Tadgigatlar gostarir ki, inkllziv tahsil butln talabalar Ucln
daha yaxsl akademik performansa sabab ola bilar.

- Misbat mlnasibatlar: Mixtalifliysa maruz galma misbat minasibatlari inkisaf etdira va
stereotiplari va garazlari azalda bilar.

- Camiyyata hazirlig: inkliiziv tahsil talsbalari real diinyadaki mixtalifliya hazirlayir, onlara inkliiziv
icmalarda islemayi va yasamagi yradir.

% cra strategiyalari

- Pesakar inkisaf: MUsallim va isci heyatina inklUziv tahsil tacribalari va madani saristalar Uzra
talim kegmak.

- Birga tadris: Umumi tahsil va xisusi tahsil miallimlarinin birga isladiyi birga tadris
modellarindan istifada.

- Olcatan tahsil mahitlari: Sinif otaglarinin va tadris materiallarinin bitln talabalar lglin alcatan
olmasini tamin etmak.

- Ailanin va icmanin istiraki: Talabalarin 6yranma va rifahini dastaklamak Gglin ailslari va icmani
tahsil prosesina calb etmak.

Yeniyetmalarin inkllziv tahsila uygunlasmasi onlarin dyranma muhitlerinda dastak, gabul edilmis
va salahiyyat sahibi olduglarini hiss etmalarini tamin etmak Ggln bir neca asas amil va
strategiyani ahata edir. Bu uygunlasmani asanlasdirmagq tgin bazi vacib mulahizalar va
yanasmalar bunlardir:

B Uygunlasma Ggln asas amillar

1. Dastaklayici muhit: Mixtalifliya va inkllizivliya dayar veran maktab madaniyyatinin
yaradilmasi.

2. Hamyasidlarla minasibstlar: Misbat hamyasidlarla garsiligh alaga va dostluglarin tasviq
edilmasi.

3. Muallim hazirligi: MUallimlarin muxtalif ehtiyaclari garsilamagq tgiin yaxsi tachiz olunmasinin
tamin edilmasi.

4. Ailanin istiraki: Ailalarin tahsil prosesina calb edilmasi, onlara bu isin vacibliyini catdirmag.

5. Resurslara giris: Lazimi akademik ve emosional dastayin tamin edilmasi.

€ VYeniyetmalara Dastak Strategiyalari

1. Farglandirilmis talim: Fargli dyranma Uslublari va gabiliyyatlarini uygunlasdirmagqg tgln tadris
metodlarinin uygunlasdiriimasi.
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2. Oyranma ticiin Universal Dizayn (UDL): Biitiin talabalarin ehtiyaclarini 6damak ticiin dizalis
edila bilan ¢evik kurikulumlarin hayata kecirilmasi.

3. Sosial-Emosional Oyranma (SEL): Talabalara empatiya, méhkamlik va effektiv Ginsiyyat kimi
bacariglari inkisaf etdirmaya komak etmak Gglin SEL programlarinin integrasiyasi.

4. Hamyasid mentorlug programlari: Rahbarlik va dastak vermak Uclin talabalarin mentorlarla
cUtlesdirilmasi.

5. Birga dyranma: Komanda isini va inklUzivliyi tasvig edan qrup isi va birga dyranmsa
faaliyyatlarinin tasvig edilmasi.

v' XUsusi Uygunlasma Strategiyalari

1. Orientasiya programlari: Yeni talabalarin gozlantilari va modvcud dastayi izah edan oriyentasiya
sessiyalari vasitasile inkliziv mUhite tagdim edilmasi.

2. Fardilasdirilmis dastak planlari: Har bir talabanin xlsusi ehtiyaclarina cavab veran
fordilasdirilmis planlarin hazirlanmasi.

3. Olgatan talim materiallari: BUtln tahsil materiallarinin mixtalif ehtiyaclari olan, o ciimladan
alilliyi olan talabalar Uclin algatan olmasini tamin etmak.

4. Cevik giymatlandirma metodlari: Fargli 6yranma Uslublari va gabiliyyatlarini uygunlasdirmag
Ggcln muxtalif giymatlandirma metodlarindan istifads.

5. Misbat davranis dastayi: Tahlikasiz va dastaklayici dyranma muhitini tasvig etmak Ucln
misbat davranisa dastak strategiyalarinin hayata kecirilmasi.

Yeniyetmalar inkliziv tahsildan shamiyyastli daracada faydalanirlar. Onlar inkisaf etmis sosial
bacariglari inkisaf etdirir va mixtalif mansali va qabiliyystli hamyasidlari ila ssmarali Gnsiyyat
gurmagi oyranir, garsiligh hérmat vae anlasmani gliclandirirlar. MUxtalif perspektivlera maruz
galma onlarin basqgalarina garsi empati va safgatini artirir. inkliziv tahsil ham da mixtalif
muhitds gabul va dastayi hiss etdiklari Gciin onlarin 6zina hérmat va inamini artirir. Akademik
olarag, yeniyetmalar 6z ehtiyaclarina uygunlasdiriimis differensiallasdirilmis talimatdan
faydalanir va bu, daha yaxsi masguliyyst va performansa sabab olur. Bundan alava, inkliziv tahsil
onlari real diinya mixtalifliyvina hazirlayir, onlari multikultural ceamiyyatda inkisaf etmak Gglin
bacariglarla tachiz edir. Umumilikda, bu, mansubiyyat va icma hissini tasvig edir, onlarin tmumi
rifahina va saxsi inkisafina tohfs verir.

Azarbaycanda inkliziv tahsil son illar shamiyyatli irslilayislar alds edib. Olka alilliyi olan va
mixtalif dyranma ehtiyaclari olan talabalarin iGmumi tahsil saraitina integrasiyasi istigamatinda
cahsir. Azarbaycan alilliyi olan saxslar da daxil olmagla, batin usaglarin tahsil hiqugunu
vurgulayan ganunvericilik bazalari yaratmisdir va 9lillsrin Hiiquglari Hagginda Konvensiya (8iHK)
kimi beynalxalg miqavilslara sadigdir.

Bu iralilayislara baxmayaragq, resurslarin mahdudlugu va pedagoglar arasinda muxtalif saviyyali
malumatlilig va talim da daxil olmagla problemlar galmaqgdadir. Qeyri-hékumat taskilatlari va
beynalxalq tarafdaslar inkliiziv tahsilin tasvigina shamiyyatli téhfa verirlar. iralilayis slilliyi olan
talebalarin Umumi maktablara gabulunun artmasinda va inkllzivliyi artirmag tG¢lin davam edan
siyasatin islanib hazirlanmasinda 6zUin( gostarir.
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GENERAL EDUCATION POLICY OF GEORGIA
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history

Abstract. The article covers the levels encompassed by the general education stage in the Georgian
education system, the objectives of state policy in the field of general education, and the strategic
framework prepared for the implementation of education policy. Additionally, reports on the
development of online information systems for general education, the provision of free textbooks
to students, the development of inclusive education, and the general education budget are also
included. The article also highlights the development path of school exams from the early 21st
century to the present, the certification exams for teachers, and their results.

Keywords: General education policy, project, school exams, textbook, teacher certification,
inclusive education.

GURCUSTAN UMUMITHSIL SIYASOTI

Xllasa. Magalada Gurclstan tahsil sisteminda Umumitahsil pillasinin ahata etdiyi saviyyalar,
Umumitahsil sahasinda dovlat siyasatinin magsadlari, tahsil siyasatinin hayata kecirilmasi
yolunda hazirlanan strateji ¢arciva, layihalar yer almisdir. Bundan basga Gmumi tahsilin onlayn
informasiya sistemlarinin inkisafi, sagirdlarin pulsuz darsliklarla taminati, inkllziv tahsilin inkisafi,
Umumitahsil bldcasi kimi masalalarla bagh hesabatlar da 6z aksini tapmisdir. Maktab
imtahanlarinin XXI asrin avvallarinden bu gilna gadar kecdiyi inkisaf yolu, muallimlarin
sertifikasiya imtahanlari va onlarin naticalari maqgalada xUsusi vurgulanmisdir..

Acgar sézlar: Umumitahsil siyasati, layiha, maktab imtahanlari, darslik, miallimlarin sertifikasiyasi,
inkliziv tahsil

Umumi tahsil Girclstan vatandasinin yetisdirilmasini va galacak pesa va ictimai hayati Uiciin
hazirlanmasini tamin edir. Girclistanda tam Umumi tahsil 12 ili shats edir. Umumi tahsil
sahasinda dovlat siyasatinin asas magsadlari asagidakilardir:

v Olkanin maraglari, ananalari va dayarlari ila bagh masuliyyatin dark edilmasi;

v" Tabii mihitin gorunmasi ve mudafiasi;

v" Texnoloji va digar intellektual nailiyystlarin ssmarali istifadasi;

v" Mistaqil yasamaq, garar gabul etmak;

v" Yaradicilig, dayarlar yaratmagq va yalniz moévcud olanlarla yasamamag;

v" 0Oz imkan va maraglarinin davamli inkisafi va onlarin maksimum reallasdiriimasi ham 6lka
daxilinds, ham da xaricds;

v" Fardlar va gruplarla Unsiyyat qurmag;

v" Qanunlara riayst edan, tolerant vatandas olmag.

Tam Umumi tahsil Giirciistanda (i¢ saviyyani shata edir: flk - I-VI siniflar; 8sas - VII-IX siniflar; Orta
- X-XllI siniflar.

Ilkin va asas tahsil macburidir. Tam Gmumi tahsilin alds edilmasi tmumi tahsilin U¢ saviyyasinin
milli tadris planinda muayyan edilmis nailiyyat saviyyalarini kecmak, maktab buraxilis
imtahanlarini ugurla kegmak ve bunun dovlat tarafindan tasdig edilmasi Gg¢lin mivafig sanadi
almaqg demakdir.

9sas tahsilin alde edilmasindan sonra asas tahsilin tasdiq edici sanadi- asas Umumi tahsil
attestati verilir. 9sas saviyyani kecan saxs maktabi terk etmak, Umumi tahsilin Gclncl
saviyyasinda va ya pesa tahsil programinda tahsilini davam etdirmak hiiqguguna malikdir.
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Ali tahsil miassisasinda tahsilini davam etdirmak hiquguna malik olan saxs tam Umumi
tahsilin tasdiq edici sanadina malik olmalidir.

Umumi tahsil misssisalarinds tahsil milli tadris planlarina uygun olaraq hayata kecirilir ki, bu
da Tahsil va EIm Nazirliyinin Milli Tadris Planlari Departamenti tarafindan hazirlanir va inkisaf
etdirilir.

Tohsil siyasati va idarsetma

2013-cl ilds tahsil naziri vazifasini Tamara Sanikidze tutdu. 2014-cl ilde Dlnya Bankinin
dastayi ile Glrclstanda tahsil sektoru lzra arasdirma aparildi va sektorun galacak inkisafi Gglin
strateji istigamatlor muayysnlasdirildi. Eyni il "Tahsil va Elm Sisteminin inkisafinin Strateji
[stigamatlari” layihasi hazirlandi va bu layiha galacak 10 il arzinda tahsil va elm sisteminin inkisaf
vektorlarini miayyan etdi.

Layiha "Glirciistanin Sosial va Igtisadi Inkisaf Strategiyasi 2020" ¢arcivasinda Avropa ittifaqi ils
baglanmis Assosiasiya Sazisinin prioritetlarini nazara aldi. Strateji planin hazirlanmasinda 70-dan
cox arasdirma hesabati va siyasat sanadi tahlil edildi va maragl taraflarin istiraki tamin olundu.

Strateji carcivaya asasan, mixtalif istigamatlarde muvafig harakst planlari hazirlandi, o
cimladan 2015-2020-ci illar Gg¢ln harakat plani hazirlandi, lakin nazir dayisdi va baslanmis
proseslar dayandirildi. Strateji ssnad Gurcistan parlamenti tarafindan tasdiglanmadi.

2016-cl1 ilda nazir vazifasini Aleksandre Janelidze tutdu. 2017-ci ilde hokumat garari ila "Tahsil
va Elm Uzra Birga Strateji Plan 2017-2021" tasdiq olundu ki, bu, indiya gadar tasdiq edilmis
yegana strateji plandir. Strateji sanadin tasdiglanmasi dovlst tarafindan dovlst xidmatinin strateji
sanadlari — "Giirctistanin Ictimai Idaraetma Reformasi 2020" va "Siyasat Planlasdirma Sisteminin
Reformasi 2015-2017" sanadlarinin tasdiglanmasinin naticasi olarag hayata kecirildi. Tshsil
islahati hokumatin 4 bandlik islahat programinin asas hissalarindan biri idi ve buna gdrs da bu
istigamatda daha strukturlasmis va koordine edilmis isin tasvig edilmasi shamiyyatli hesab edildi.

Tohsil siyasatinin  planlasdiriimasi  ve idare edilmasi Uzre beynalxalg institutun
giymatlandirmasina gors, strateji senadin tasdiglenmasi proseduru ganunverici va icraedici
hakimiyyat arasinda salahiyyatlarin bolisdurilmasi konstitusiya prinsipi ila uygun galmamisdir.
Buna baxmayaragq, strateji sanad hékumat tarafindan tasdig olundu va parlament bu prosesdas
ahamiyyatli rol oynamadi. Hamcinin, prosesin vaxtinda basa catdirilmamasi monitoring
prosesinin vaxtinda baslamasina mane oldu.

Strateji sanadin mazmunu baximindan "Giirciistanin Tahsil va Elm Uzra Birga Strateji Plani
2017-2020" senadi 2014-ci ilin layihasina asaslanir, amma daha detalli va ardicil bir sakilds har
istigamati nazardan kecirir. Eyni zamanda, 2014-ci il sanadindan farqgli olarag, bu sanad
naticalarin monitoringi Uclin harakat plani ila birlikde tagdim olunur. Ancag 2017-2020-ci il
strateji sanadinda imtahan sisteminin yenidan nazardan kecirilmasi va maktab imtahanlarinin
kompleks imtahanlarla avazlanmasi masalalari mizakira olunmur.

2017-ci ilin 13 noyabrinda Aleksandre Janelidze Mihail Chkhenkel tarafindan avaz olundu. O,
ictimaiyyata yeni konsepsiya tagdim etdi, amma taqgdimatda geyd olunan masalalar normativ
sonadlarda aks olunmadi va is mdvcud strategiya Uzra davam etdirildi. Strateji sanadin icrasi
2018-ci ilde hayata kecirildi va nazirliyin malumatlarina géra, Umumi tahsil istigamatinda
muiayyan edilmis faaliyystlar gisman va ya tam olaraqg hayata kecirildi.

Umumi tahsilin onlayn informasiya sistemlarinin inkisafi

Girclstanda Gmumi tahsil Gzra onlayn malumat sisteminin inkisafi 2011-ci ildan baslamisdir
va magsad bitln asas istigamatlari va komponentlari shata edan malumat bazalarinin
yaradilmasi va bu malumatlardan malumatl, arasdirmaya asaslanan gararlarin gabul edilmasi
Ucln istifada olunmasidir. 2012-ci ilda bu magsada catmaq tclin "AIT" pesakar kollecinin hiiquqi
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saxslardan birina cevrilmasi ila Tahsil idarsetma informasiya Sistemi yaradildi. Bu sistemin asas
funksiyalari bunlardir:

- Informasiya-kommunikasiya texnologiyalarinin inkisafi vs onlarin tadris prosesinds
alcatanliginin tamin edilmasi;

- idarsetma malumat sistemlarinin inkisafi;

- Qararlarin gabul edilmasi proseslarinin informasiya taminati;

- Tohsil statistikalarinin yaradilmasi va yayillmasi.

Dinya Bankinin tahsil sisteminin vaziyystinin tahlilina géra, Umumi tahsil keyfiyyatinin tamin
edilmasi va effektiv idarsetms sisteminin inkisafi ticiin Tohsil idarsetma informasiya Markazinin
effektivliyinin artirilmasi ve malumatlara asaslanan gararlarin gabul edilmasi praktikalarinin
inkisaf etdirilmasi vacibdir. Arasdirmalara gors, Gircistanda Tehsil idarsetma informasiya
Sistemi sistemin bitdn saviyyalerinda kifayat gadar integrasiya edilmamisdir va asas
funksiyalarin yerina yetirilmasi strukturlarinda mahdud istirak edir. Bunun naticasinda ham
maktab, ham da sistem saviyyasinda keyfiyyatli va hartarafli malumat toplamag mimkin olmur
va movcud malumatlar siyasat planlasdirma prosesinda az istifads olunur.

2015-ci ilda agentlik "eschool" adli Tahsil idarsetma informasiya Sistemini yaradib va tatbiq
edib. Bu sistem maktablarla bagh malumatlarin toplanmasi, islanmasi, monitoringi va tahlili G¢ln
nazarda tutulub. "eschool" markazlasdirilmis bir sistemdir va maktablarin sistemdaki bitin
malumatlari bir portalda yaradilir, belslikls, nazirlik 2000-dan ¢ox maktabdan malumatlari fardi
sokilds talab etmir.

Bununla bels, maktablarin "eschool" sisteminda malumatlari tam olarag doldurmasi va
bazalari dovri olarag yenilamasi talab olunur, lakin bu proses mitamadi va keyfiyyatli sakilda
hayata kegirilmir. 2018-2019-cu illarda kecirilan effektivlik auditi hesabatina gors, sistemda
istanilon malumatlarin yalniz 50%-i yaradilir. Hesabatda hamcinin, sistemin effektiv olmayan
islamasinin birga standartlarin va modullarin olmamasi ils, aydin talimatlarin olmamasi ila va
insan resurslarinin tez-tez dayismasi ila alagalandirildiyi bildirilir.

"Eschool" sisteminin bir modulu elektron jurnallar sistemidir, bu sistem 2015-ci ildan sinaq
rejiminda tatbig olunmaga baslanib va 2020-ci iladak yalniz maktablarin 16%-ni shata edir. Bu
layihaya maktablarin gosulmasi kondlll idi va bitin maktablar alla yazilmis jurnali saxlamag
macburiyyatindadir, bu da elektron jurnalin tatbigi G¢ln asagl motivasiya ila izah edils bilar.

Nahayat, geyd etmak lazimdir ki, 2019-cu il Ggln "eschool" sisteminin analitik funksionalliginin
tam istifada edilmasi tamin olunmadi, bu da mihim gararlarin gabulunu asanlasdirmaq va
movcud problemlari miayyanlasdirmakda kdmak edas bilardi. Auditin hesabati da bu masalanin
bir cagiris oldugunu geyd edirdi va sistemin inkisafi G¢cin uzunmuddatli planin lazim oldugunu
vurgulayirdi. Tohsil idarsetms informasiya Sistemi ve Umumi tshsil sahssinda "eschool"
sisteminin isina tasir edan problemlar 2020-ci ilde de aydin sakilds ortaya cixdi, global
pandemiya vae maktablarin baglanmasi sonrasi. Nazirlik maktablarin distant tahsila hazir olmasi
hagginda malumati maktablarin baglanmasi dévrinds alde etmadi va asas malumatlarin
toplanmasi yalniz prosesin baslanmasindan 1,5 ay sonra mimkin oldu. Pandemiya zamani Tahsil
Idarsetma informasiya Markazi maktablara shamiyyatli kdmak etsa ds, maktab rahbarliyinin
mustaqil va sarbast sakilda idarsetma elektron mexanizmlarini istifade etma imkanlari yoxdur.
Bu, Tohsil informasiya Sisteminin ilkin missiyasini: maktab va sistema effektiv idarsetmada
komak etmayi hala da bir cagiris olaraqg saxlayir.

Son olaraq, Tahsil idarsetma informasiya Sisteminin rolu ictimai maktablarin tasdiglanma
prosesinin idars edilmasi va effektiv apariimasi G¢clin shamiyyatli deracads artacaqgdir. 2020-ci
ildes Gurcistan hékumati tarsfindan taqdim edilan "Umumi Tahsil Qanununda Dayisikliklar
Edilmasi Hagginda" ganun layihasina uygun olarag, maktablarin tasdigleanma prosesi bir daha
uzadildi ve 2020-2021-ci tadris ilindan 2026-2027-ci iladak tamamlanacaqdir. Bu dovr iss
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beynalxalg tarafdaslarin tdvsiyalarina asasan, elektron malumat sistemlarinin yenilanmasi va
universal tatbiqgi G¢Un kifayat edir.

Sagirdlarin pulsuz darsliklarla va pulsuz naqgliyyatla tamin edilmasi programlarinin tatbigqi
2013-cl ilden Umumi tahsilda istirakin artiriimasi ve bitln sagirdlar Uc¢ln tahsilin barabar
alcatanliginin tamin edilmasi nazirliyin asas prioritetlarindan biri olub. Bu istigamatds an ¢ox
miqdarda alt-program 2012-2020-ci illar arasinda hayata kecirilmisdir.
Tahsilin alcatanhgl baximindan, nazirliyin 2012-2017-ci illar arasinda hazirladigl hesabatlarda iki
9sas program secilir: sagirdlarin pulsuz nagliyyat va darsliklarla tamin edilmasi. 2012-ci ildan
avval pulsuz darsliklar va nagliyyat xidmatlarindan yalniz yoxsul ailalar istifada edirdi, lakin 2012-
ciilden etibaran bu xidmatlar bitln sagirdlara taqdim edildi. 2016-2017-ci tadris ilinda nazirliyin
malumatina gdra, butlin sagirdlar va maktablar darsliklarla tamin edilmisdi, va nagliyyat taminati
programinda 1164 dévlet maktabindan 65,000-dan c¢ox sagird istirak edirdi. Nazirliyin
giymatlandirmasina gora, bu tasabbuslar tahsilda fargliliklari 60%-a gadar azaldib va istirakini
95%-a gadar artirib.

inkltziv tahsilin inkisafi

2013-cii ildan Tahsil va Elm Nazirliyinin prioritetlarindan biri inkliiziv tahsilin inkisafidir. inkliziv
tahsilin siyasatinin planlasdiriimasi va inkisafinin beynalxalg tacriba ila uygunlasdiriimasi
magsadila Tahsil va EIm Nazirlivinda inkllziv tahsilin inkisafi sobasi yaradildi. Bu séba hamcinin
bu sahada hayata kecirilan faaliyyatlarin giymatlafhgdasina va monitoringina de masuldur. 2013-
cU ilda nazirlik inkllziv tahsilin strategiyasini taqdim etdi, hansi ki, asagidaki dord asas istigamati
muayyan etdi:

» Qanunvericilik bazasinin yaxsilasdirilmasi va inkliziv tahsil sisteminin idara edilmasinin

inkisafi;

» Xususi tahsil ehtiyaci olan sagirdlar tcin keyfiyyatli tahsilin imkanlarinin artiriimasi;

» Maliyyalasdirilmanin artiriimasi;

> Inkliziv tahsilin tatbiginin monitoring sisteminin hazirlanmasi.

2013-cl ilds ganunvericilik bazasinin yaxsilasdiriimasi istigamatinds mihim addimlar atildi ve
dekabrda Gircistan Parlamenti tarafindan gabul edilen mahdud imkanli saxslarin hliquglarinin
Konvensiyasi 2014-cl ildan glvvays mindi. Bu, dovlst gurumlarini, o ciimladan tahsil sistemini
kompleks cagirislarla Uzlesdirdi. 2014-ct ilin 20 yanvarinda gabul edilan garara asasan,
Konvensiyanin talablarinin yerina yetiriimasi magsadila mahdud imkanli saxslarin barabar
imkanlarinin tamin edilmasi Gzra 2014-2016-ci illar Ggln hokumat harakst plani tasdiqg edildi va
prosesin koordinasiyasi va nazarati ilo masgul olacaq bir komanda yaradildi. Konvensiyanin yerina
yetiriimasi va hokumat planinin hayata kecirilmasi (zre monitoring hesabatina gors,
Konvensiyanin talablari bazan yalniz gisman yerina yetirilirdi ki, bu da mitamadi monitoring va
giymatlandirma sisteminin olmamasi ila izah edilirdi.

inkliziv  tahsilin  giymatlandirma barometrina gors, tahsil sisteminin  tanzimlayici
ganunvericiliyi inklGzivlik prinsiplarinin  gorunmasini gisman tamin edirdi, lakin praktiki
problemlar mévcud idi va tam inkllzivliya dogru iralilayis yavas-templi davam edirdi. 2013-2016-
ci illarin Tahsil Nazirliyi harakat planina vae Milli Tadris Planina asasan, maktabda xUsusi tahsil
ehtiyaci olan sagirdlar muvafiq resurslarla tachiz olunmus otaglarla va xUsusi maallimlarin va ya
psixologlarin xidmatlari il tamin edilmali idi. Eyni dovrds gbrma va esitma problemlari olan
sagirdlar Gg¢ln tadris resurslari hazirlanmisdi. Buna baxmayarag, maktablarda inkllziv tahsilin
tomin edilmasi G¢lin dovlst maktablarinin binalarinin uygunlasdirilmasi va mivafiq ixtisash va
pesakar insan resurslari ila tamin edilmasi shamiyyatli bir cagiris olarag galirdi. Problemlara va
cografi yerlasmays géra maktablar arasindaki farglara Konvensiyanin yerina yetirilmasi Gzra
2016-c1 ilds hazirlanmis alternativ hesabat isars edirdi. Hesabata gors, inkliziv tahsil Thilisidaki
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297 maktabdan 155-ds tatbig olunmusdu, lakin yliksak dag kandlarinda 505 maktabdan yalniz
171-da bu gostarici movcud idi.

2015-ci ila gadar xususi tahsil ehtiyaci olan sagirdlarin tahsilinin planlasdirilmasi, prosesi va
iralilayisinin giymatlandirilmasi tgln alatlar va metodoloji ¢arcive movcud deyildi. 2014-ci ilda
dovlat maktablarinda inkllziv tahsilin va valideynlarsiz usaglar Gcgln tranzit tahsil programinin
monitoringi Gzra hesabatda, sagirdin fardi tadris planinin hazirlanmasinda xtsusi komanda yalniz
hallarin Ucda birinda muallimlara kdmak etdi. 2012-ci ilden fragmentar sakilde musallimlarin
yenidan hazirlanmasi hayata kecirilsa da, xlsusi musallimlarin kvalifikasiyasi ve pesakar inkisafi
masalasi tanzimlanmali idi, o cimladan onlarin masuliyyatlarinin miayyan edilmasi baximindan.
XUsusi musallimlar va hamcinin fann muallimlari pesakar yenidan hazirlanmaga az maraq
gostarirdilar, lakin muallimlarin bir hissasi inkllziv tahsilin prinsiplarini 6z tadris praktikalarinda
dizgin tatbig etmakda kifayat gadar amin idilar, hatta miayyan hadaflara uzun middst arzinda
tam olaraqg va ya gisman ¢atmaga muvaffaq olmasalar da.

2015-ci ilde Avropa ittifaginin dastayi ils "Davamli Tahsil Tamlig ila inklUzivlik" layihasi
carcivasinda inkllziv tahsilin monitoringi alati yaradildi. Bu alat, xUsusi tahsil ehtiyaci olan
sagirdlerin ehtiyaclarina yonaldilmis xidmatlarin yaradilmasini magsad goyurdu. Alstin
hazirlanmasi ¢arcivasinda bir multidissiplinar komanda talim kegirildi, bu komanda x{susi
ehtiyaci olan saxslarin fiziki va intellektual bacariglarini giymatlandirmali idi. 2017-ci ilin sonunda
dmumi tahsil saviyyasinda inkllziv tahsilin monitoringi basa catdi, alternativ tadris plani va
alternativ tadris planina uygun olaraq I-1V siniflar ¢ln Azarbaycan dili va riyaziyyat programlari
yaradildi.

2013-2019-cu illarda xususi tahsil ehtiyaci olan sagirdlarin Gmumi tshsilds istirakinin
gOstaricisi artmisdir. 9gar 2009-cu ilde geydiyyata alinmis sagirdlarin sayl 160 idi, 2013-ci ils
gadar bu regeam 1613-a catdi, 2019-cu ilds isa xUsusi tahsil ehtiyaci olan sagirdlarin sayr 7000-
dan cox oldu.

Istirak gostaricilarinin artmasi ila yanasi, nazars alinmalidir ki, nazirlik yalniz dévlat
institutlarinda istirak edan sagirdlarin geydiyyatini ve monitoringini tamin edir, maktab xaricinda
olan sagirdlar Ucin inkllziv tahsil va digar hiquglarin realizasiyasi masalasi bu glina gadar
mUhUm cagiris olaraqg galir.

Umumi tahsil bidcasi
Umumi tahsil bidcasi asagidaki asas programlari shats edir:
e Umumi tahsil maktablarinin maliyyalasdirilmasi
e Mauiallimlarin pesakar inkisafinin dastaklanmasi
e Tahllkasiz tahsil mihitinin tamin edilmasi
e Ugurlu sagirdlarin tasviqi
e Xisusila istedadli sagirdlarin tahsil va yasayis seraitinin tamin edilmasi
e Sagirdlarin darsliklarla tamin edilmasi
e Yay maktablarinin maliyyalasdiriimasi
e isgal altinda olan bélgalarin misallim vs inzibati-texniki saxslarins maliyys yardimi
e Cinayat tdratmis ve mahkum edilmis saxslar Ggln Umumi tahsilin alda edilmasinin
mUmkanliyd
e Milli tahsil programlarinin tatbigi ve monitoringi
e Dovlat maktablarinin sagirdlarina nagliyyatin tamin edilmasi
e Umumi maliyyalasdirmanin tasvigi
e Meoaktablara grant maliyyalasdiriimasi
e Birga tahsil sabakasina daxil olan mlassisalarin internet baglantisinin tamin edilmasi
2018-ci ilin Tahsil Nazirliyinin tasdig etdiyi bidca planina gora, Umumi tahsila ayrilan vasait
678,065,000 TL taskil edir. 2013-cl ildan sonra Gmumi tahsil Gcln ayrilan blidca mablaginin
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Tahsil Nazirliyinin bldcasindaki faiz nisbati azalmaga baslayib. @gar mitlag regamlarls ifads
olunan malumatlara baxsag, Gmumi tahsil Ggcln ayrilan maliyya artir, amma tam manzarani
gdérmak Ucln Umumi tahsil bldcasinin Tahsil Nazirliyinin bldcasina nisbatinin neca dayisdiyini
analiz etmak vacibdir. Bu muqgayisa gdstarir ki, Umumi tahsil blidcasinin faiz nisbati cox illards
azalir. 2012-ci ilds 59.3%, 2013-cl ilds 76.2%, 2014-cl ilds 63.3%, 2015-ci ilde 62.4%, 2016-cI
ilds 63.7%, 2017-ci ilda 61%, 2018-ci ilin planinda isa 57.2% olmusdur.

“Uctincl nasil milli tahsil plani”nin takmillasdirilmasi va icra edilmasi

Tahsil sisteminin prioritetlari va Gmumi tahsil istigamatlari nazars alinaraqg, 2014-2016 illarda
Uclinc Nasil Milli Tahsil Plani hazirlanmisdir. Milli Tahsil Planinin takmillasdiriima prosesinda
estoniyall torafdaslar, yerli ekspertlar, musallimlar, psixologlar va digar maragl teraflar istirak
etmisdir. 2011-2016 illarda faaliyyat gostaran milli tahsil planina bir neca dayisiklik edilmisdir.

Yeni milli tahsil planinin masalliflarinin verdiyi malumata gora, bu plan saxsin inkisafina
yonalmis konstruktivist tahsil konsepsiyasina asaslanir va tadris prosesinin sagirds yonalmis
sokilda hayata kecirilmasi liclin 5 asas prinsipdan ibaratdir:

- Tadris tahsil sagirdlarin daxili gliclarini aktivlasdirmays kdmak etmalidir.

- Tadris tahsil avvalki biliklara asaslanaraq biliklarin marhalali sakilds qurulmasina komak
etmalidir.

- Tadris tahsil biliklarin garsiligh alagalarini va taskilini tasvig etmalidir.

- Tadris tahsil dyranma strategiyalarini inkisaf etdirmalidir (6yranmayi 6yranmak).

- Tadris tahsil biliklarin ¢ kateqoriyasini shata etmalidir: deklarativ, prosedural va sartli.

Movzu 6yranma dizayni hazirlanmisdir ki, bu da bir neca komponentdan ibaratdir: anlayislar,
kéhna tasavviirlar, asas suallar va kompleks tapsiriglar. Bundan alavs, illik tahsil magsadlari,
naticalar va indikatorlarla tagdim olunmus, marhalalar Gzra miayyan edilmis uzunmuddatli
magsadlar alava olunmusdur. Fenn magsadlarinin marhala magsadlari ila sinxronizasiyasi hayata
kecirilmisdir ki, bu da natica olarag, milli tahsil planinin departamentinin mutaxassislarinin
giymatlandirmasina gors, tadris prosesini va biliklarin qurulmagini daha bitov bir sistema
cevirmisdir.

Sonda, maktablarin mistaqgillivinin artiriimasi magsadila, yeni milli tahsil plani maktab
kurikulumunun inkisafina diggat yetirir. Plan iki hissaya bolinilr: marhala standartlari va illik
programlar.

Marhala standartlari bitin maktablar lclin macburi xarakter dasiyir, illik programlar isa
maktab kurikulumunun inkisafi Ggln tovsiyalar tagdim edir. Maktab kurikulumunun muallimlara
va maktab icmasina fann planlarini va talimatlari nazars alaraq, tadris prosesinin kontekstini va
naticalarin alds edilmasi Uclin sagirdlara uygun proseslarin planlasdirilmasina imkan taniyir.
Milli tahsil planinin nazards tutdugu digar dayisikliklar arasinda sinif rahbarliyi saatlarinin va
sorbast darslerin tatbigi, hamcinin baslangic va orta saviyyada vatandaslig tahsilinin
glclandirilmasi geyd olunur. Uciinci nasil milli tahsil planinin tatbigini dastsklayan sistemlars
yeni maktab modelinin bltlin maktablards tatbigi, misallimlarin yeniden hazirlanmasi va yeni
dars vasaitlarinin hazirlanmasi daxildir.

Yeni maktab modelinin tatbiqi va inkisafi

"Yeni Maktab Modeli"nin hazirlanmasi “Uclinci Nasil Milli Tahsil Plani”nin maktablarda
tatbiginin asas mexanizmidir. Model, har bir maktabda ekspert gruplarinin faaliyystini nazardas
tutur ki, onlar rahbarliyi ve musllimlari texnologiyalarin istifadesinds, amakdaslig
madaniyyatinin yaradilmasinda, maktab liderliyinin inkisafinda va kurikulumun hazirlanmasinda
komak etsinlar.
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Yeni Maktab Modelinin pilotlasdiriimasi 2018-ci ilde 150 sayli maktabda hayata kecirilib va
naticalarin giymatlandiriimasindan sonra modelin digar maktablards marhalali sakilda tatbigqi
davam etdirilib. 2019-cu ilin malumatlarina gors, programda 165 maktab istirak edirdi.

2020-ci ilin avvallarinda kecirilmis baglanis tagdimatinda Tahsil Nazirliyinin nimayandalari
Yeni Maktab Modelinin naticalarini tagqdim etdilar ve modelin tatbigina 2024-cii ile gadar bitin
maktablarin daxil olacag! bildirildi. Lakin modelin pilotlasdirilmasi ila bagli moévcud arasdirma
naticalarinin ictimaiyyata tagdim olunmadigi geyd edildi.

Yeni Maktab Modelinin tatbigi markazlasdirilmis sakilda baslamisdi, lakin 2020-ci ilds tatbiq
prosesinin resurs markazlarina otlridlmasi elan edildi. Plan asasinda, 14 fann Uzra ekspertlarin
daxil oldugu 23 is grupu resurs markazlarinin bazasinda faaliyyat gostarildi. Qruplarda fann
ekspertlari ila yanasi, inkllziv tahsil va maktabagadar tahsil mitaxassislari da faaliyyat gdstardi.

Dovlat tahsil kitablarinin lisenziya va qgiymatlandirilmasi

2011-ci ildan, yeni tasdigedici gaydalara uygun olaraqg, I-VI siniflar Gc¢ln darsliklars lisenziya
verilmaya baslandi, 2012-ci ilden isa VI-VII siniflar Gc¢ln darsliklara lisenziya verildi. Lisenziya
muddatinin nazars alinmasi il darsliklarin yenilanmasi baslangic marhalasi Gglin 2017-2018
illards, asas va orta marhala lglin iss 2018-2019 illards nazarda tutulmusdu.
2013-cl ilden sagirdlara darsliklarin pulsuz tagdim edilmasina baslanildi. Bu garar, ailalarin
xarclarini shamiyyatli daracads azaltdi va kitablarin giymatini endirdi, eyni zamanda Azarbaycan
kitab bazarini da tasir etdi. 25 fevral 2011 tarixli smrdan sonra, lisenziyanin dovlata ke¢cmasi ila
bagli dayisikliklar 2012-ci ildan tatbig olundu, bu isa nasriyyatlara maliyys problemlari yaratdi.
Giorgi Margvelashvili bu garari adalatli hesab etdi va nasriyyatlarin 9 il srzinds kifayat gadar galir
alda etdiyini bildirdi. Nasriyyatlar iss bu yanasmani gabuledilmaz hesab edir, mulkiyyst
hidguglarinin pozuldugunu va maliyya itkilarina sabab oldugunu iddia etdilar. Tahsil ekspertlari
tohsilin alcatanhgl ila bagli dovlstin isini musbat giymatlandirirdilar, lakin kitab c¢apinin
monopoiyasinin bazar GstUnlUklsrini itirscayini distnirdilar. Bazi ekspertlar isa yeni nazirin
kecmis administrasiyanin hazirladigi ganunvericilik "bomba"larini 6z magsadlari Ugln istifads
etdiyini bildirdi.

2013-cl ildan cap olunmus darsliklarin 3 illik dévri var idi, yani 2016-ci ilds bitln darsliklarin
tamamila yenilanmasi talab olunurdu. Lisenziya verilmis darsliklarin 57%-i illik cap talab edirdi,
cUnki muallim darsliklari kitabdan cixarilan ve ya kitabda yer alan tapsiriglari ehtiva edirdi.
Maktablarla tahsil informasiya sistemlari arasinda alags problemlari sababindan, zaruri
malumatlarin 6tlrtlmasi vaxtinda tamin olunmurdu va bazi maktablar kéhna kitablari va ya
suratlarini istifade etmaya macbur olurdu.

2014-cl ilds, Tamar Sanikidze rahbarliyinds, lisenziyalandirma gaydalarinin yenilanmasi G¢ln
xUsusi komissiya yaradildi va darsliklarin giymatlandirilmasi matrisi Uzarinda islayarak,
lisenziyanin prosedurunun asasi hazirlanmali idi. Lisenziyalandirma gaydalarinin hazirlanmasi va
musabiganin elan edilmasi 2015-ci ilin martina planlasdiriimisdi, lakin proses 2016-ci il gadar
taxira salindi. 2016-ci ilin iyun ayinda, nazir vazifasini Alexander Jejelava aldi. O, darsliklar va
lisenziyalandirma barada danisarken, yUksak keyfiyyatli darsliklarin yaradilmasi prioritet
oldugunu geyd etdi va lisenziyanin misabigasinin gecikdiyini bildirdi. Nazirlik nasriyyatlarla
muzakiralar basladi, lakin bu proses minagisa fonunda bas verirdi. Miinagisanin asas sababi
kitablarin muslliflik va cap hiquglarinin idara olunmasi ile bagli idi.

2018-ci ildan, Mikhail Batiashvili tarsfindan verilan amrla, EGi-nin departamenti VIl sinif
darsliklarinin seriyasi va baslangic marhalasi Gclin bazi darsliklara lisenziyanin misabigasini elan
etdi. 2018-ci ilin 11 noyabr tarixli amrda lisenziyalandiriimis darsliklarin adi gaydada istifadasi
Gcln 6danilacak miallif haglarinin mablagi va ddanis strukturu muayyan edildi. 9sas muallif
haqqi va alava fiksa edilmis hagg miayyanlasdirildi, bu iss nasriyyatlara mimkin minimum va
maksimum galir mablagini dagiq godstardi.
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2018-ci ildan lisenziyalandirma prosesinin idars olunma hiqugu yenidan Milli Tahsil Planlari
Departamentina qaytarildi. Lisenziyalandirma prosesinda darsliklarin giymatlandirilmasi
meyarlari daha aydin sakilde muayyanlasdirildi, mazmun meyarlari azaldildi va milli tahsil plani
va digar standartlarla uygunlasdirildi. 2019-2020 illards, darsliklarin keyfiyyatinin artiriimasi
magsadils, mazmunun giymatlandirilmasi tG¢iin minimum hadd 79%-dan 90%-a qaldirildi,
hamcinin asas va elektron resurslar Gg¢ln verilan bir dafalik musllif haglari iki dafs artdi. Sagird
kitablarinin cap edilmis nisxalari Gg¢ln verilan musllif hagqgr da artdi. Keyfiyyatin daha yliksak
standartlara catdirilmasi magsadils, keyfiyyat ve giymat nisbati 90/10%-dan 95/5%-o
dayisdirildi. Qeyri-h6kumat taskilatlarinin tévsiyasi ile segma proseduruna fann ekspertlari ila
yanasl, psixologlar va digar sektorlardan xalg midafiacilari da daxil edildi.

2020-ci ilde pandemiyanin tasiriyla baslayan uzagdan tahsil sisteminin effektiv olmadigi vo
roeqgamsal ve interaktiv resurslarin yaradilmasinin zaruri oldugu ekspertlar tarafindan x{susi
vurgulanirdi.

Maktab imtahanlari

Saxsi va maktab tahsili Gg¢lin testlarin mivaffagiyyatle kecilmasi, maktab tahsilinin keyfiyyatini
Olgan mihUim komponentlardan biridir. Bu testlar yalniz sagirdlarin deyil, eyni zamanda 6lkanin
dmumi tahsil sisteminin da sinagini kegirir, clinki bu sistem sagirdlarin ndvbati marhalaya kecmak
Gcln lazim olan bacariglari inkisaf etdirmalidir.

2010-cu ilde Gulrclstan hokumati maktablards Umumi imtahanlarin tatbigina garar verdi.
Imtahanlarin  mazmununun, administrativ va texniki taraflarinin hazirlanmasi va hayata
kecirilmasi imtahanlar Markazina tapsirildi. imtahanlarin kompiter Gzarinda kecirilan testlor
vasitasila hayata kecirilmasi secildi, clinki bu, an optimal va effektiv yanasma hesab edildi.

Markaz, IRT (Item Response Theory) nazariyyasina asaslanan algoritm hazirladi. informasiya
texnologiyalar grupu ise program taminati yaradarag bitin mUmkin risklari nazars alaraqg
Girclstan maktablarinds markazlasdirilmis, kompiter (zarinda uygunlasdiriimis testlarin
kecirilmasini tamin etdi. Komputer testlarinin mixtalif yanasmalari mizakirs edildikds, internet
vasitasila hayata kecirilan testlara Ustlnlik verildi. Sisteminin daha etibarli va gorunmus olmasi
Gcln xUsusi program- Gcat browser yaradildi ki, bu da imtahanin tam gorunmasini tamin edir va
komputerin standart funksiyalarini (start; copy; paste; task manager va s.) mahdudlasdirir.
Hazirda, imtahanlarin bir hissasi sagirdlar tarafindan on birinci sinfin sonunda, digar hissasi isa
on ikinci sinifin sonunda verilir.

Ik dofa G-cat imtahanlari 2011-ci ilds kecirildi. O vaxtdan bari imtahanlarda ugursuzlug nisbati
ahamiyyatli deracada artmisdir. 2011-ci ilds istirakgilardan 14.4%-i (5,978 istirakcl) an azi bir
fanda imtahanin minimum haddini keg¢a bilmamisdi. 2018-ci ilda bu gdstarici 24.5%-a yiksaldi
va imtahan veran 47,669 istirakcidan 11,674-0 an azi bir fande minimum haddi ke¢a bilmadi.
2017-ci ilds geydiyyatdan ke¢cmis 48,434 istirak¢idan 47,063-0 imtahan verdi va 12,803 istirakgel
imtahanlari kega bilmadi, bu da Umumi istirakgilarin taxminan 27%-ni taskil edir. 2016-ci ilda
istirakgilarin 25.3%-i imtahan haddini ke¢a bilmadi, 2015-ci ilds isa bu gostarici 14.8%-dir, 2014-
clilde- 14%, 2012-ciilds isa 11.7% idi.

2013-cU il istisnadir, ¢lnki bu il Gmumi imtahanlar komputerlasdirilmis metodla (G-cat
imtahanlari) kegirilmamisdir. 2013-cl ilin imtahanlari 4+4 modelinds, iki marhalada kegirildi.
Imtahanin konkret formasinin secilmasi gararini maktablar 6zlari verirdi. Hesablamalara gors,
2013-cl ilda sagirdlarin 20.9%-i an azi bir fanda minimum haddi ke¢a bilmadi.

imtahanlar va Qiymatlandirma Markazinin rahbari Maia Miminoshvili 2013-cii ilds
imtahanlarin kompaterlasdirilmis metodla kecirilmamasinin iki sababini geyd edib. Birincisi,
olkada kecid dovri, hakimiyystin dayisdiriimasi prosesi mévcud idi va bu, imtahanlarin effektiv
kecirilmasina mane ola bilardi. Bundan slava, Tahsil Nazirliyi va imtahanlar Markazi, avvalki
nazirin imtahan bazalarini markazdan nazirliys koclrdiyid ve bunun etibarli bazanin olmamasiila
naticalandiyini, imtahanlarin kecirilmasinin riskli oldugunu bildirmisdi.
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Bazi maktablards alda edilmis malumatlara gors, 2013-cl ilds sagirdlar imtahan suallarinin
nimunalarini gabagcadan alds etmisdilar. Umumiyyatls, 2013-ci il imtahanlarinin strafinda
camiyyat arasinda coxlu suallar va narahatliglar mévcuddur.

Maktablilar G¢lin imtahanda minimal kompetensiya haddini kegmak baximindan an ¢atin olan
fanler maraqghdir. 2011, 2014, 2015, 2016 va 2017-ci illards maktablilar Gclin an ¢atin olan fann
xarici dil idi, 2012 va 2018-ci illarda isa fizika va riyaziyyat.

Gulrclstanda Gmumi test imtahanlari dord xarici dilds — ingilis, alman, fransiz ve rus dillarinda
kecirilir. Xarici dillards imtahanin minimal kompetensiya haddini keca bilmayan sagirdlarin sayi,
bu doérd dilden har hansi birinds imtahanin minimal haddini kega bilmayanlarin Gmumi sayini
gostarir. Sagirdlarin an ¢ox ingilis dilinda imtahan verdiyini nazara alarag, minimal kompetensiya
haddini ke¢ca bilmayanlarin daha coxu mahz bu fands galdi. Masalan, 2018-ci ilda xarici dillarda
imtahanda ¢atinlik ¢gakan sagirdlarin Gmumi sayinin 35%-i ingilis dilinda ¢atinlik ¢akan sagirdlarin
sayini taskil edirdi.

ingilis dilinin tadrisini giiclandirmak programi, 2009-cu ildan tshsil sistemina daxil edilmis va
Umumi tahsil bidcasindan maliyyalasdiriimisdi, artig faaliyyst gostarmir. 2014-cl ilds bldcada
bu madda "yay maktablari programi" il avazlanib, 2018-ci ilds isa "birlikda istirahat edak va
oyranak" programina gevrilib.

Son naticads, maktab imtahanlarinin naticalari gostarir ki, xarici dillards, xisusan da ingilis
dilinde GdlrcUstanin sagirdlarinin ciddi problemlari var. Bununla yanasi, maktablarda dil
oyranmanin mixtalif metodlarla yaxsilasdirilmasi talsb olunur, alava tahsil modellarinin,
maliyyalasdirma masalalarinin va bidca ila bagli programlarin mazmununun da tanzimlama
talab olunur.

lllar Gzra ikinci an ¢atin fann isa riyaziyyatdir. 2011-2017-ci illarda xarici dillarda va riyaziyyatda
naticalar demak olar ki, eyni daracada ¢atin olub, 2018-ci ilda isa riyaziyyatda ¢atinlik ¢akanlarin
say! xarici dillarda minimal haddi keca bilmayan sagirdlarin sayini kecib.

Girclstanda, gabul baximindan Uclincl an ¢atin fann olarag, 2011-ci ilde Azarbaycan dili va
adabiyyat cixmisdir. 2012-ci ilds iss, fizika, xarici dil va riyaziyyatla birlikds biologiya da ¢atin
fanlar arasinda olub. 2014-ci ilds tarix, 2015-ci ilde Azarbaycan dili ve adabiyyat, 2016-ci ilda
tarix, 2017-ci ilda isa fizika an ¢atin fannlar arasinda olub. 2018-ci ilda da fizika ¢atinlik téradan
fann olub.

Movcud tendensiya gostarir ki, xarici dil va riyaziyyat Glrclstanin sagirdlari Ucln an
problemlidir. Bu fanlards mivaffagiyyat haddini ke¢ca bilmayanlarin artmasi, masalanin hallina
ciddi addimlar atilmadigini disiindirir. Umumilikds, imtahanlarda muvasffagiyyst haddini keca
bilmayan sagirdlarin artmasi maktab tahsil sisteminin struktur problemlarini va catismazliglarini
aciq sakilde gostarir.

Maktab buraxilis imtahanlarinin |agvi

Maktab test sisteminin optimallasdiriimasi 2012-ci ilden baslayib ve imtahanlarin 8+1
modelina kecidi elan edilib. Sagirdlar Gmumi tahsil marhalasini basa vurmagq UGc¢ln 8 imtahan
vermali idilar, alava olaraq, ali tahsil miassisalarinde oxumaq istayanlar lGg¢lin Umumi bacariq
imtahani kecirilmali idi. Planlasdirilan dayisikliklar hamcinin sonuncu sinifda informasiya va
kommunikasiya texnologiyalarinin dyradilmasini nazardsa tuturdu ki, bu da sagirdlari elektron
testlarla islomaya hazirlayardi. Lakin 2012-ci ilds bu dayisikliklar hayata kecirilmadi. imtahanlarin
mUmkin lagvi hagginda muizakiralar 2013-cl ilde da davam etdi va 8+1 modelinin tatbigi 2014-
cl ilin strategiya layihasinda geyd olundu, amma bu ideya yena da hayata kecirilmadi. 2013-cl
ilde imtahanlar maktab saviyyasinda, maktab rahbarliyi tarafindan kecirildi, 2014-cl ildan iss
yenidan markazlasdiriimis modela qgayidildi. 2014-ci ilden etibaran imtahanlarin keciriima
formasi dayisdi va 4+4 modelina kecdi. Bu models gors, imtahanlar 2 marhalads, 11-ci va 12-ci
siniflarda kecirilirdi. 11-ci sinifds sagirdlar cografiya va tabist elmlari fanlarindan imtahan
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verirdilar, 12-ci sinifda isa digar fanlardan imtahan verirdilar. Sagird 11-ci sinifde imtahanda
galarsa, 12-ci sinifda ikinci sans verilirdi. Maktab bitirma imtahanlarinda galma gostaricisi artan
tendensiya gostarirdi; masalan, 2011-ci ilda geydiyyatdan kegmis sagirdlarin 14.4%-i imtahanin
minimum saviyyasini kec¢a bilmadi, 2017-ci ilds bu reqgam 27% idi, 2018-ci ilds is® 24.5% oldu.

Qeydiyyatdan kecan|/imtahanda istirak|[Minimum limiti %

sagirdlar edanlar kegmayanlar
2011 [l46,490 41,482 5,978 114.40%|
2012 |41,483 140,545 4,727 [11.70%)|
2013 ||41,947 37,945 7,941 120.90%|
2014 |38,140 37,189 5,235 114.00%|
2015 |44,482 143,525 6,446 114.80%|
2016 |147,084 45,688 11,577 25.30%|
2017 [48,434 147,063 112,803 27.00%]
2018 [|49,248 47,619 111,674 24.50%)|

Sekil. 2011-2018-ci illarda maktab bitirma imtahanlarinin naticalari
Cadval Qiymatlandirma va imtahan Markazinin malumatlarina asaslanir.

Bu malumatlara asasan, 2017-ci ilde imtahanda minimum sarhadi kecmayan sagirdlarin an
yUksak faiz gostaricisi (27%) geyda alinmisdir. 2018-ci ilds iss, Umumi sagird sayl artmasina
baxmayaraq, sarhadi kegmayanlarin faizi 24.5% taskil edib.

Qiymatlandirma va imtahan Markazinin nimayandalarinin sdzlsrina gérs, bu, bir tarafdsan
monitoring sisteminin va test suallari bankinin inkisafi, diger tarafden isa giymatlondirilan
kontingentin dayismasi ila alagadar idi.

2018-ci ilda imtahan formatinda dayisiklik edildi ve talabalara imtahan ballarini grmak imkani
mahdudlasdirildi. Markazin nlimayandalarinin sdzlarine gors, bu dayisiklik imtahanlarin
dizaynina gbéra tamamila tebii idi, cinki sertifikatlasdirma imtahanlari kompetensiya Ugcln
minimal standartlara uygunlugu miayyan edir, bu standartlara na gadar uygun oldugunu deyil.
Bununla bels, bazi fikirlara gors, bu addim talabalarin asagl naticalarini gizlatmak magsadila
hayata kecirildi, cinki 2017-ci ilds imtahan naticalarinin maksimuma catdigi, imtahana gatilan
talabalarin  27%-nin imtahani kega bilmadiyi geyd edildi. Bundan alave, bazi tahsil
tadgigatgilarinin giymatlandirmasina gors, bu dayisiklik imtahanlarin saffafligini azaltdi, xUsusila
da giymatlandirma va imtahan markazinin jurnalistler va tadgigatcilarla malumat paylasmaq
baximindan yaratdigi manealar nazars alindigda.

2014-2015-ci illarda bazi davat olunmus ekspertlar, hamcinin markazin smakdaslarinin
pesakarligini, xisusan da psixometrik istigamatds, hamcinin imtahanlarin bu sakilds
kecirilmasinin potensial tahlikalarini va c¢agirislarini vurgulayirdilar. Ekspertlar imtahan
markazinin mitaxassis biliklarinin va tacribalarinin bir institut daxilinds toplanmasini tahlika
hesab edirdilar, clinki bu halda xidmatlarin xarici mitaxassis tarafindan tamin edilmasi ¢atin bir
caginsa cevrilirdi. Hamginin, mitaxassislar kolga tahsilinin glclanmasi risklarini da gorurdilsr,
bu, real problema ¢evrilmisdi.

2019-cu il 28 noyabrda maktab imtahanlarinin lagvi va vahid milli imtahanlarin istigamatinda
planlasdirilan dayisikliklar barada malumat verildi.
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Naticada, maktab imtahanlarinin Iagvi ham siyasatcilar, ham da ekspertlar tarafindan misbat
giymatlandirildi, clinki bu imtahan sisteminin talabalarin milli tahsil programinin magsadlarina
catma saviyyasini 6lgcmakda uygun olmadigini va talabalari qeyri-barabar saraitde goydugunu
dustndrdilar.

Qarar veranlarin va bazi muitaxassislarin giymatlandirmasine gors, imtahanlara ydnalmis
sistem maktabin rolunu azaltmisdir. Maktab milli magsadlara ¢atmaqg UGcln deyil, talabalarin
imtahanlara hazirlasmasi Gg¢ln calisirdl. Eyni zamanda, tadris prosesi repetitorlarla yerina
yetirilirdi. Buna gora do maktabda saglam is prosesinin barpasi imtahanlarin lagvinin asas
arqumentlarindan biri oldu. ikinci va he¢ da az dnamli sabab isa ev tasarriifatlarinin va dovlatin
xarclarinin azaldilmasi idi. Bels ki, talabalarin aksariyyati imtahanlara hazirlig Gg¢ln repetitorlarla
calisirdl, eyni zamanda, bitin maktablards imtahanlarin taskili milyonlarla lara basa galirdi.
Imtahanlarin 1agvi bir tarafdan ailalsrin xarclarini azaldardi, ¢iinki talsbalar artig 8 fonn lzra
hazirlanmamali idilar, digar tarafdan, imtahanlarin idara edilma xarclarini da azaldardi.

Maktab imtahanlarinin lagvina garsi olanlarin da fikirlari vardi. Onlarin fikrincs, imtahanlarin
lagvi maktabin funksiyasini daha da azaltacaq, talabalarda dyranma motivasiyasini itiracak va
kolga tahsilini gliclandiracakdi. Bu fikri miallimlarin sarbast pesa ittifagi da bolistrda.

Tongidcilarin bazilari imtahanlarin lagvini misbat hadisa kimi giymatlandirirdi, lakin garar
gabul etma Usulunu va prosesin idara edilmasini tangid edirdi. Onlarin fikrinca, proses sistemli
sokilda planlasdiriimali va gararlar yalniz bundan sonra gsbul edilmalidir. Yuxarida sadalanan
argumentlardan basga, imtahanlarin lagvina garsi olanlar tahsil sisteminda korrupsiyanin geri
donma riski barada da danisirdilar.

Fikirlarin muxtalifliyi va uzunmuddatli mizakiralardan sonra, 2019-cu il 5 aprel tarixinds
imtahanlarin lagviila bagli ganunverici dayisikliklar parlamentda lg¢linci dafe mizakiraya tagdim
edildi — aksar mixalifstin olmamasina baxmayaraq, layiha lazim olan saslari toplaya bilmadi.
Naticada, 2019-cu il 8 mayda Glirclistanin Tahsil, Elm, Madaniyyat va idman naziri Ne87/N garari
ilo “Maktab imtahanlarinin kecirilma gaydasi va sartlarinin tasdig edilmasi hagginda”
Gurcustanin Tahsil va Elm Naziri 2011-ci il 7 aprel tarixli Ne48/N amri qlvvadan disdu.

Imtahanlarin lagvi 2019-cu ilda yalniz 11-ci sinif sagirdlarini shata etmali idi, lakin 12-ci sinif
sagirdlarinin etirazlari fonunda 2 fevralda Girclstanin Bas naziri Mamuka Baxhtadze 6zal olaraq
camiyyata yeni garari tagdim etdi va imtahanlar 12-ci sinif sagirdlarina da lagv edildi.

Vahid milli imtahanlarin kegirilmasi qaydasinin dayismasi

Gurcustanda Vahid Milli imtahanlar Sisteminin tatbiqi, islahatlarin ugurunun va korrupsiyanin
garsisinin alinmasinin simvolu oldu. Yerli va beynalxalg giymatlandirmalara gors, Vahid Milli
imtahanlar korrupsiyaya garsi mibarizads miuvaffagiyyatli oldu, lakin tangidcilarin sdzlarina
gdra, zamanla elit gruplar va Qiymatlandirma va imtahan Markazinin mitaxassislari ortaya ¢ixdi
ki, onlar abituriyentlari hazirlayirdilar, bu isa professorlarla hazirlig kecma praktikasina
banzayarak, korrupsiyanin dolayi bir formasi oldu.

Talabalarin aksariyyati imtahanlara hazirlig ke¢mali olurdu, xisusan da Gmumi bacariglarda,
clnki bu imtahan onlarin tahsilini davam etdirmak ve maliyyalasdirmak imkanlarini miayyan
edirdi. Belalikla, gabul imtahanlarina hazirhigin maliyys yiki asagl galirli abituriyentlarin ugur
sanslarini shamiyyatli deracada azaldirdi.

Ekspertlar gabul prinsiplarini universitetlarin mustaqillik kontekstinde da tangid edirdilar,
clnki bela bir taskilatlandirma universiteta alava, akademik nailiyystlardan fargli meyarlar tayin
etmaya imkan vermir.

Yuxarida geyd edilanlari nazars alarag, Vahid Milli imtahanlarin islahati glindemsa galdi. 2018-
2019-cu illeards hayata kecirilan islahatlar arasinda an shamiyyatli dayisiklik Gmumi bacariglar
imtahaninin macburi imtahanlar siyahisindan cixarilmasi oldu. Qarar veranlar bu addimi Vahid
Milli imtahanlarin barabarsizlik yaratmasi va testlarin prognozlasdirilabilma masalasi ils
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alagalandirdilar. ilya Ddévlat Universitetinin nimunasi ils aparilan arasdirma gdstardi ki,
talabalarin nailiyyatlarinin prognozlasdirilmasi Azarbaycan dili imtahaninin naticalari ile daha
yaxsl mimkindir, Gmumi bacariglarda alda edilan ballarla migayisada. Lakin, arasdirmanin
mahdudiyyatlari sababindan naticalarin diger talabalara va universitetlara tatbigi mimkin
deyil.

Umumi bacariglar imtahaninin macburi imtahanlar siyahisindan cixarilmasinin miisbat tarafi
olarag, Vahid Milli imtahanlarin moaktablards dyradilon fonlar Uzro  talsbalsrin
kompetensiyalarini  giymatlondirmali olmasi va Umumi bacariglarin fann imtahanlari
carcivasinda yoxlaniimasi arqumenti mizakira edildi.

2020-ci ilden etibaran Azarbaycan dili va adabiyyatinda va xarici dilde imtahan vermak
abituriyentlar ticiin macburi oldu. Uciincii imtahan olaraq texniki va tabist elmlari tizrs riyaziyyat,
humanitar va sosial elmlar Ucln isa tarix misyyan edildi. Talabalar lc¢ln grant Ug¢ fannin
naticalari asasinda verilir, lakin agar ali maktab macburi dérdlncl fann imtahanini miayyan
edarss, bu abituriyenta grant almagq tcln alava imkan veracak. dlava olaraq, dordiinci fannda
alinan qgeyri-ganaatbaxs natica, hamcinin imtahanin kecirilmamasi abituriyentin grant alma
sansini itirmayacak. 2020-ci il malumatlarina gors, azarbaycan va ermani dilli abituriyentlarin
gabul prosesi kdhna formatda davam etdi.

Vahid Milli imtahanlarin islahatlari mizakira edilarkan bazi mitaxassislar, vahid va
markazlasdirilmis sistemin riskdan gorunma oldugunu va zamanla talabalarin gabul sistemi
alternativlarinin inkisaf etdirilmasinin zaruri oldugunu vurguladilar. Bu masala pandemiya
saraitinda ciddi bir cagirnis oldu. 2020-ci ilin Vahid Milli imtahanlari gecikdirilmis basladi, lakin
format dayismadi va abituriyentlear masafe goruma va digar miayyan edilmis sartlara uygun
olarag imtahanlarda istirak etdilar. Tahsil mUtaxassislarinin bir hissasinin fikrinca, bu hadiss,
Vahid Milli imtahanlarin islahatinin va daha cevik, talsbs yénimli sistemlarin inkisafinin
zaruriliyini bir daha tasdiglayir.

Miusallimlar

2018-ci ilin may ayl malumatlarina gora (tadris ilinin sonu), Glrclstanda dévlat maktablarinda
57,944 muiallim calisir, 6zal maktablards issa 7,211 musallim var. Bir dovlst maktabinda orta
hesabla 28, 6zal maktabds isa 32 pedaqoq faaliyyat gdstarir. Sagird-misallim nisbati dovlat
maktablarinda 9, 6zal maktablards isa 8-dir.

Gurclstan hokumatinin “MUsllimin faaliyysta baslamasi, pesa inkisafi va karyera iralilayisinin
sxeminin tasdiglanmasi hagqginda” gararina asasan, Glrclstanda musallimler 4 kategoriyaya
ayrilir: tacrlbaci, yasli, aparici va mentor. Tacrlbac¢i misallim, dars prosesini milli tahsil
programinin talablarina uygun olaraq planlasdiran va idara edan muallimdir; yasli musallim isa
ham tacribaci kateqoriyasinin talablarina cavab verir, ham da mivafiq sertifikatla tasdiglanmis
fann va metodik kompetensiyalara malikdir; aparici muallim, yasli mUsllimin talablarine cavab
vermakla yanasl, praktik tadgigatlarin asasinda fannin tadrisi Ggiin effektiv strategiyalar hazirlayir
va naticalari hamkarlari ile paylasir; mentor misllim iss, aparici miallimin bdtln tslablarine
cavab vermakla yanasi, tadris va dyranma keyfiyyatini artirmagq UGgln tovsiyalar hazirlayir, digar
musallimlara maslahat verir va talabalarin ve yeni baslayan muallimlarin pedaqoji tacribasini
rohbarlik edir.

Gurclstan dovlat maktablarindaki muallimlarin tam sayindan 40,924-0 tacribaci, 16,811-i
yasli, 202-si aparici va 7-si mentor statusuna malik muasllimlardir.

Guircilstanin 6zal maktablarindaki miallimlarin Gmumi sayindan 3,535-i tacriibagi, 2,420-si yasli,
72-si aparicl va 1-i mentor statusuna malikdir.

Ozal maktablarda calisan 1,183 musallimin statusu miayyan edilmamisdir. Bu, onlarin karyera
inkisafi sxeminda istirak etmadiklarini gdstarir. Qanuna asasan, 6zal maktablarin muallimlarin
karyera iralilayis sxeminda istirakini tamin etmak 6hdaliyi yoxdur.
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Mdiallimlarin keyfiyyastina dair mizakiralar misallimlarin sertifikasiya imtahanlarinin naticalari
il mimkindur. imtahanlar Qiymatlandirma va imtahanlar tzra Milli Markaz kegirir.

2017-ci iladak givvada olan ganuna asasan, agar tacribaci miallim 3 il arzinda (bu middat
arzinda musallim 6 dafa imtahan vera bilardi) fann imtahanini ke¢a bilmadikda va ya yasl miallim
statusu Ucln talab olunan kredit ballarini toplaya bilmadikda, Gmumi tahsil miassisasi muallimla
amak mugqgavilasini lagv etmali vo mivafig vazife Uzra vakansiya elan etmsali idi. 2017-ci ilda
kecmis Tahsil Nazirinin Aleksandre Jajevelidinin garari ila bu gayda dayisdirildi. Hal-hazirda
guvvada olan ganunla, mévcud manea aradan qaldirildi va tacribaci miallim muvafig kredit
ballarini toplaya bilmadikda maktabi tark etmir. Lakin, o, statusunu yaxsilasdirmaq tgln islemaya
macburdur. Muvafiq tanzimlama olmadan, ganunun hansi musbat ve ya manfi dayisikliklara
sabab oldugu hala aydin deyil.

Muallimlarin sertifikat imtahanlarinin kecmis illarin statistikasina géra, misallimlarin imtahani
kecmak baximindan an problemlidir ingilis dili ve sonra Riyaziyyatdir.

Gurclstanda dovlaet maktablarinda muallimlarin amak hagqgi minimum mablagini va sartlarini
Gurcilstanin Tahsil Nazirinin 2015-ci il 28 sentyabr tarixli farmani tanzimlayir. Bu farmana asasan,
musallimlarin maaslari onlarin pesa inkisafi va karyera iralilayis sxemina uygun galir. Eyni farmanla
musallimlarin amak haqgqi vazifa maasini, vazife alavasini, dars saatl alavasini, sinif rahbari
alavasini, sagirdlara pesa yonlandirma va planlasdirma slavasini, tam dars yikindan slava yuk
alavasini, daglig arazilards tadris va geyri-glrci dilli maktablards tadris alavalarini ahats edir.

Mdiallimlarin  standartlarinin  tasdiglenmasindan  sonra  musallimlarin  sertifikasiya
imtahanlarinin  kegirilmasi planlasdiriimisdi.  Sertifikasiya muallimlarin  moévzu va pess
bacariglarini imtahan yolu ila tasdiglamak magsadini giidlrdi, va bunun hayata kegirilmasina
masuliyyat giymatlandirma va imtahanlar tzra Milli Markaza verilmisdi. ilk imtahan 2008-ci ila
planlasdiriimisdi, amma yalniz 2010-cu ilda kegirildi. 2010-cu ilda imtahanlarda 10,003 mallim
istirak etdi, bunlardan 6,075 musallim ham pesa bacariglari, ham da movzu imtahanini kecdi.
Qiymatlandirma va imtahanlar Gzra Milli Markaz tarafindan yayimlanan malumata gors,
sertifikat alde etmayi yalniz 1,147 muiallim bacardi. Naticalar ictimaiyyatda genis aks-sada
dogurdu. Sertifikasiya imtahanlarinda misllimlarin ugur gostaricisi musllimlarin geyri-kafi
bacariglarinin va maktab tahsilinin acinacagli vaziyystinin dagiq gostaricisi kimi gabul edildi.

2014-cl iladak musallimlarin sertifikasiya imtahanlarina gatilmasi konGlld idi, bacariglarinin
tasdiglanmamasi halinda isa muallim pesadan ayrilmali idi.

Muallimlarin sertifikasiyasi naticalari ilo Tahsil va Elm Nazirliyi da razi deyildi. Nazira gors,
masuliyyat 2009-cu ilden tasdiglenmis muisallimlarin  pesakar inkisafi UclUn kuponla
maliyyalasdirma programi c¢arcivasinda muallimlara pesakar inkisaf xidmatlari tagdim edan
talim markazlari va taskilatlara dustrdi. Programin bldcasi 1,061,000 lari taskil edirdi ve maktab
musallimlarinin pesakar inkisafi G¢cln maliyya yardimi nazarda tuturdu, ¢ciinki miallimlara taqdim
olunan programlarin aksariyyati, nazirlik tarafindan tagdim olunan programlardan basqga, pullu
idi.

2010 ildan etibaran musallimlarin pesakar inkisaf xidmatlari markazi yaradildi. Muallimlara
pulsuz talimlarin hazirlanmasi va tagdim edilmasi 6hdasliyi Miallimlarin Pesakar inkisafi Gzra Milli
Markaza verildi. Markazin hesabatina gora, 2010-2011 illari arzinda 26,000 misallim talimlarda
istirak etdi va onlara imumilikda 139 fargli modul tagdim edildi.

Miusallimlarin pesakar inkisafinin ilk sxeminin hazirlanmasi va tasdiglanmasi

2011-ci ilde muallimlarin pesakar inkisaf sxemasi tasdiglandi, bu sxema musallimlarin karyera
inkisaf marhalalarini, elaca da alda olunan statusun gorunmasi va kreditlarin gazanilmasi Ggln
alternativieri miayyan etdi. MUsllimlara (g alternativ tagdim edildi: imtahan vermak, kreditlar
toplamagqg va har iki komponentin kombinasyonu. Muallimlar bu sxema asasan 8 ilden bir 1
kateqoriyaya gadar iralilaya bilardilar. Har kateqoriya U¢ln lazim olan kreditlar va zaruri va secma
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faaliyyatlarin siyahisi miayyan edildi. Sxemanin movcud versiyasi ham muallimlarin iralilemasini,
ham da kreditlarin kifayat gadar toplanmadigl hallarda asagi salinmasini nazards tuturdu.
Novbati redaksiyalardan fargli olarag, bu variantda mentor muallimlarin statusunu gazanmasi
har kategoriya G¢lin miamkdn idi.

Mdallimlarin bazilari sxemini imtahan alternativi olarag giymatlandirirdi ve buna gbra do
pesakar inkisaf vasitasi kimi gormrdU. Bazi hallarda sxema asasan faaliyyatlar yerina, 8 ildan
sonra imtahan vermayi Ustln tuturdular. Misllimlarin sxema yonaltdiyi tangidlar blrokratiya,
hesabatlarin yazilmasi va sanad tagdim etmanin mitlaq xarakterina aid idi. XUsusila, musallimlar
Ucln portfellarin hazirlanmasi vazifesi ¢cox mibahisali idi. Portfellarin musllimlarin hayata
kecirdiyi faaliyyatlarin sistemli tasviri va 6zlnu-refleksiya alati olmasi nazarda tutulurdu, lakin
portfellarin hazirlanma magsadlari va giymatlendirma prosesi aydin deyildi. Maallimlar bunu
"kagiz Gzarinda oyun" va lazimsiz blrokratiya adlandirirdilar.

Ekspertlarin bazileri problemi muallimlara hesabat hazirlamagda komak edacak aydin
talimatlarin va planin olmamasinda gordilar. Buna gora da aksariyyat yanlis sanad yazmagq
gorxusundan gacmaga calisirdi ve masuliyyatden yayinmagq istayirdi. Muallimlarin ddanisini
nazara alaraq, alava sanadlarin doldurulmasi, musllimlar G¢lin maddi ve pesakar dayari olmayan
bir sey kimi gérindi, buna goéra da musllimlar 6z vaxtlarini fardi praktika G¢ln ayirmagi Ustln
tuturdular.

Mdiallimlarin pesakar inkisaf sxemini, musallimlarin hliquglarinin pozulmasi motivi ils
musallimlardan pesakar birlik da tangid edirdi. Onlarin fikrinca, muallimin sxemda asagi salinmasi
va har kateqoriya dcln kreditlarin sifirdan hesablanmasi adalatli deyil. Profsendikalarin
tangidinin asasli bir geyd oldu, orada deyilir ki, "GUrcistan Tahsil va EIm Nazirinin masuliyystina
verilmis salahiyyat musllimlarin pesakar inkisaf sxemi ile miayyan edilmis kateqoriyani mikafath
musallima tayin etmaysa imkan taniyir". Profsendikanin giymatlendirmasina goérs, bu halda
musallimin faaliyyatinin giymatlandiriimasi meyarlari geyri-miasyyan olacag.

Muiallimlarin pesakar inkisaf programlari va sxemin ilkin redaksiyasinin tasirli sistemli tadgigati
hayata kecirilmamisdir.

Tohlikasiz Tohsil Muhiti

Genis manada, tahlikasiz maktab anlayisi talabs va iscilarin ham fiziki, ham da psixoloji-
emosionallig tahlikasizliyini shata edir.

Fiziki tahliikasizlik hissasi asagidaki muhim komponentlari ahate edir: maktabin
infrastrukturunun taskili, saglam gidalanma, maktab arazisinda yad saxslarin sarbast harakatinin
tanzimlanmasi, sagird va ya maktab iscilari tarafindan digar sagirdlara fiziki zorakiligin garsisinin
alinmasi, tabii falakatlar va mihariba harakatlari ila bagh prosedurlar va digar tadbirlar.

Emosionallig tahliikasizliyi isa zorakiligin bitin formalarinin aradan galdirilmasini, bununla
yanasi, talabalarin psixoloji azabini, geyri-saglam tahsil proseslarini va gargin atmosferin
yaranmasini garsisini almagi sahata edir.

Bu arasdirma hissasinda, tahlikasiz maktab muhitinin yalniz fiziki zorakiliq aspekti va psixoloji-
emosionallig tahllkasizliyi diggat markazindadir. Glrclstanda maktab muihitinin vaziyyatini
giymatlandirmak magsadila, maktablardaki bulying (tahliks yaratma) praktikasi va sagirdlarin
pozuntularinin statistikasi analiz edilib.

ABS Saglamlig va Sosial Xidmatlar Departamentina gora, bulying (ing. Bullying; azerbaycanca
tohdid etmak) zorakilig xarakterli agressiv davranisdir ki, magsadi adrese real va ya tasavvir
olunan glc vasitssile itast etdirmakdir. Bulying adstan takrarlanan davranisdir. Eyni
departamenta asaslanarag, bulying asasen maktab vyashlarinda rast galinir va maktab bu
davranisin asas meydana galdiyi yerdir. Bulyingin dord farqgli kateqoriyasi mévcuddur: verbal,
sosial, fiziki va kibercaza, bunlar mixtalif bulying metodlarini shats edir.
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Qarb olkalari uzun muddatdir ki, bulyingi tahlikasiz maktab muhitinin asas cagirisi va

problemi olarag taniyib. Masalan, ABS har il 6lka Gzra bulyingin formalarini ve onun yaratdigi
problemlari arasdirir. 2017-ci il hesabatina gors, ABS maktablarinin sagirdlarinin 19%-i bulying
qurbani olub, 2015-ci ilds bu gdstarici 37% olmusdur, 2016-ci ilda is® 21% olmusdur.
Gurcilstan Tahsil Nazirliyi yalniz 2015-ci ilden bulying masalasi ile maraglanmaga basladi. Tahsil
muassisalarinin MUsahide Xidmati 2015-ci ildan bulying hallari ila bagh statistik malumatlar
toplayir. 2018-ci ila gadar Gircilstan Gzra 474 bulying hali geyda alinmisdir. Statistik malumatlar
gostarir ki, 2015-ci ilden bulying hallari har il artmaqgdadir. Lakin, bulyingin kateqoriyalara
boélinmis statistikasi mévecud deyil, bu da spesifik zorakilig formalarinin arasdirilmasi ehtiyacini
artirir.

Tahsil Koalisiyasi va Sosial 9dalat Markazinin “Umumi Tahsil Milli Magsadlari Sanadinin Layihasi”
ila alagadar tovsiyalari va geydlari

2024-cii il 26 fevral tarixinda Tahsil, EIm va Ganclar Nazirliyi Umumi Tahsil Milli Magsadlari

layihasini tagdim etdi va geri bildirimlar G¢lin son tarix 7 mart olaraq tayin edildi. Tosdiq edirik
ki, tagdim olunan layiha Gzarinda geri bildirim Uclin tayin olunan vaxt, tahsil, ictimai va digar
taskilatlar va gruplar Ggln daxili maslahatlasmalar va mizakiralar aparmag dgln kifayat deyil.
Bu sababdan Tahsil Koalisiyasi tarafindan tagdim edilan mdvge valniz prioritet va kritik
masalalara diggst yetirir. Asagidaki bayanat acigdir ve mivafig prosedurla nazirliya do
gondarilacakdir.
Natica. Umumi Tahsil Milli Magsadlari imumi tahsil siyasatini miisyyan edir va onun hayata
kecirilmasi Gg¢ln asas taskil edir. Buna gors, sanadin konseptual, mazmun va stil baximindan
tokmillasdirilmasi ila yanasi, prosesin saffafligi, acig olmasi va aktiv istirak Gg¢ln uygun mihitin
yaradilmasi da vacibdir. Umid edirik ki, bu masala aciq konsultasiyalarin planlasdiriimasinda
nazara alinacaqdir.

Umumi Tahsil Milli Magsadlari sanadinin yenilanmasi zaruratini bélisirik. Pandemiya sonrasi
dovrda ceamiyyat tahsil sisteminin magsadini yenidan disinmanin zaruriliyini aktiv sakilda
muzakirs edir; sanadin bu muzakira asasinda realligi saks etdirmasi kritik shamiyyat kasb edir.

Toqgdim olunan toévsiyalar sanadin genis ictimai mizakiradan avval hall olunmali asas va kritik
aspektlari gostarir.
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ABSTRACT

The function of accounting utility is a criterion to measure the activity of entities. The annual
accounts are a synthesis of decision making and the accounts record the economic, financial, and
monetary values of the transactions. The offsets of the accounts according to their value nature
are accounting identities, which can be included in an Edgeworth box by previous transformations.
Their cartesian measurement are functions of accounting utility. The manuscript considers
symmetries on positions on Edgeworth box are interactions for maintain activities of entities. So,
the utilities can be nominal, strategics and reals. The obtained determinant explains their behavior
and have relation on evolutionary of external variables to accounting information. The Edgeworth
is a laboratory like nature sciences where hypothesis can be more advanced to real situations.
Entities can make recorded or tacit decisions and interact with each other in a laboratory, so
symmetries have different meanings in research.

Keywords: Accounting utility function, Edgeworth box, Price market, Basel a.

INTRODUCTION

The manuscript considers the entities as actors in an accounting laboratory, Edgeworth's box. An
entity's decision-making is limited or associated with other decisions, belonging to other entities
that act in the same environment. So that, there are interactions between entities recorded in an
accounting system and other are tacit and latent decisions. These expectations, like asymmetric
information, may or may not be recorded in the short term, but they are decisions. The accounting
symmetries fallows this line of deductions and considerations on principle of quadruple entry. The
accounting symmetries are economic, financial and monetary record between two entities, which
act as part and counterpart on respective accounting systems. Accounting symmetries consider
these strict relationships as well as the tacit-latent ones indirectly.

According to experimental economics, the Edgeworth box is the laboratory where participants are
analyzed. The experimental economics laboratory requires scenarios adjusted to natural science
criteria. Following the criteria of objectivity and independence of the researcher in the social
sciences, the construction of scenarios to analyze the behavior of agents is not simple. It is difficult
to avoid the researcher's empathy regarding the behavior analyzed in economics. (Croson, R.
Donohue, K. 2002. Dreber, A. Johannesson, M. 2014. Fisman, R et al, 2023). The condition of
stability in the behavior of entities does not allow us to assume that it is maintained continuously
over time when hypotheses are evaluated and there are contradictions between real and expected
results. (Castro, B. and Weingarten, K., 1970. Croson, 2005. Haaland, I., et al, 2021. Back, C. et al,
2023).

Banking consists of lending and borrowing based primarily on the level of the monetary deposit.
Banks are the last entities in terms of value transformations in the economy, and broad money is
an instrument to adjust price variations, avoiding inflationary effects. The economic, financial and
monetary values of the accounting records are in the annual accounts, as a summary of decision
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making. By applying the double-entry accounting principle, a balance of the dynamic activities of
the banks is obtained. The dynamic equilibrium variables are the axes of the Edgeworth box, and
by means of various transformations the positions of the banks on it are obtained. The
measurements of these positions are represented on Cartesian axes, and later an accounting
utility function can be constructed with external variables of annual accounts information. They
relate to banking decisions such as currency exchange and market price in this experimentation,
but anyone can contrast them with other indicators of their confidence.
The main objective of this methodology is that any person not necessarily specialized in analysis
can understand the risks and benefits of decisions recorded in an accounting information system.
The research goes beyond this main objective, as it is based on the analysis of the reflexive,
reciprocal and transitive relationships of the entities included in the experiment, the French banks
listed on Euro-stock 40. The following sections explain the methodological development and a
guantitative application can be found in the appendix.
ACCOUNTING LABORATORY.
The accounting method followed to analyze Spanish banks requires obtaining consolidated
variables by aggregations of accounts applying economic, financial, and monetary criteria (see
ANEX). Considering annual financial statements are synthesis of decisions making, the following
expression is the accounting balance of dynamic banking activity:
RO — VAE = NFP — MS (1 Expression)
VEA + NFP = MS + RO (2 Expression)

Where:

RO = Result of Financial and Economic Operations, obtained from compensation by

differences the consumes and sales of banking services, excluding accounting politics

transactions as depreciations and amortizations.

VAE = Variations in Economic Assets, which are economic consumption not transformed

into sales of banking services and are stored as inventories.

MS = Monetary Savings, banking deposits generated in a period, and that are not

transformed into financial transactions.

NFP = Net Financial Positions, compensation financial transactions.
The commercial subject of banking activity is lending and borrowing of credits. Thus, the main
variables are RO and NFP, and both VEA and MS are variables that slow down the dynamism of
banking activity. The positions of figure 1 are expressions 2 of annual accounting equilibrium,
before several transformations. The first transformation is to add the economic, financial, and
monetary accounting values of the Balance Sheet accounts and the annual Profit and Loss account.
The second step is the generation of expression 2, which will possibly have negative values. The
third step is to transform all the values of the variables in expression 2 into positive values, to
subsequently obtain their relative values as accounting assets and liabilities in expression 2. These
percentages are the Edgeworth axes in Figure 1. Finaly the expression for obtain positions on
Edgeworth is as fallow:

Xei = (Xci + X0)/S
Where:

Xo = Higher minus value of assets and liabilities in third steps of transformations, multiplied

by minus 2 (-2).

Xci = Values of expression 2.

S = Sum assets or liabilities to obtain their t% on axes of Edgeworth box.

Xei = Values of axes Edgeworth as t% of assets (VAE, NFT) and liabilities (OR, MS).
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RO Result operations
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Figure 1. Edgeworth’s box, Accounting Laboratory

The representation of Edgeworth positions on Cartesian axes is done using two indicators,
represented on figure 2 where L(A) and G(y) are abscises and ordinates axes, respectively.

L(A) = NFT /RO — VEA / MS (3 Expression)
G(y) = VE /RO = NFT / MS (4 Expression)

The discontinued lines on the Edgeworth box are intermediate risk zones, the triangle with the
NFP base is a risk-free zone, and the triangle with the VEA base there is an area with a high level
of risk. The first quadrant of Figure 2 represents a low-risk area because both L and G are positive.
Additionally, when Lis greater than G there is an optimal application of monetary resources, banks
develop their business matter and economic assets do not mainly serve as monetary warranty for
bank deposit. So, L is a measure of efficiency and G measures the effectiveness of decision making.
An extension explanation can be done.

Indicator L measures how many times Results of Operations turn respect to Net Financial
Transactions. There is dynamic activity when they are positive and comparatively higher
over time. These rotations (NFT/RO) are corrected by the level of coverage of Economic
Assets over Monetary Savings (EM), Economic Assets not transferred to the economic
markets.

Indicator G measure how many times Economic Assets (VEA) do not transfer to markets
contains Result of Operations (RO). When it is higher over time, there is low dynamic
activity. This rotation is correct by financial criteria, how many times the Monetary Savings
(MS) is transformed into Financial Transactions (FT).

There is dynamic activity when L and G are positive (L>0, G>0) and L is higher than G (L>G),
the market trusts the entity because it does not use Assets as a hedge or guarantee.

The positions on figure 2 are rotations positions of Edgeworth box and French banks positions are
represented with symbol (@) for Central Bank, symbol (@) for Banke of France, symbol (+) for BNP
PARIBAS and symbol (X)) for Societe General.
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Figure 2. L and G indicators

The values of L(x) and G(y) of positions French banks are on figure 2, and they are a translation of
their positions on Edgeworth box. The Anex 1 have their values that have assighed positions of
guadrants of figure 2. Monetary policy instruments play when there are crises and economic
shocks, changing interest rates or the management of public spending. Therefore, the Central
Bank takes risk positions in the Edgeworth box to decrease price volatility, and a good position of
the Central Bank in the Edgeworth box has a counterpart effect on the country's economy because
economic activity takes on the shocks that limit the dynamic transformations of values in the
economy. The Central Banks have good positions in 2016 (+|+) and 2017 (+|+), announcing the
financial crisis 2018 (-|+), as well as in 2020 (+|+) — chine pandemic — for French banking activity,
overcome it in 2022 (-|-). The position of the Commercial Banks in 2023 is for BP (-|+) on the third
guadrant and SG (+]+) is the first quadrant, considering the latter gets a better position because
L(x) and G(y) indicators are positive G(y) and L(A) is his high than G(y).
THE ACCOUNTING UTIILY FUNCTION
The accounting utility function measures the position of accounting equations in Edgeworth box
considering their position on both Edgeworth and Cartesian spaces. The function of accounting
utility is as follows:

U(Bank) = 61*82 (5 Expression)
©1 = [Radian (90 — a) / Radian (90 + a)] * Position Module
©2 = Extension (L) / Extension (G)
The measure of Cartesian positions is 61 and marks negative or positive value of accounting
equations according to module of positions "(Mo). This dispersion is corrected by radian variations
of the respective Mo. Thus, 61 considers stresses — relation radians - and tension — module- on
decision-making behavior. Second indicator of utility function is 82 and contrasts efficiency
(Extension L) and effectiveness (Extension G) on Cartesian space measure them from Edgeworth
box by accounting criteria. So, extension L and G are middle of axes of Edgeworth box [2*(3-1/3)]
and adding L (Extension + L) and decreasing the value of G (Extension — G) in a Cartesian space,
the Extension L and Extension G are obtained. The singular measure of banking positions are
graphics on figures 4 and 5, respectively for BP Pariba and Banque Société Générale.
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Figure 5. Utility function of Banco Banque Société Générale.

The accounting utility functions are explanatory variables on evolution of the companies The
continued lines have relation on y-primary axes and discontinued lines have y-secondary. Utility
functions have a value and a label indicating their position on the Cartesian axis. The core capital
requirements (total capital/total Tier 1 capital) are adjusted according to the evolution of the
euro/dollar (EUR/USD) exchange rate, and BNP adjusts them better than SG does visually.

The behaviors of utilities differ. The utilities in figures 4 and 5 are above their utility lines when
they are in the first (+|+) and fourth quadrant (-|+). When utilities are down utility lines, they are
on second quadrant (+|-) and firth quadrant (-|-). Visually, more adjustments to requirements of
capital adjusted to rate exchanges have high level of utilities as BNP, and contrary USC have low
levels utilities. This suggests that behavior banks are adjusted to regulation requirements more
than local application of monetary politics.

The reform of financial sector on 2013 (DOUE, 27.5.2013) is a change scenery that need a
continued regulations (Basel Ill, 2019) for overcome financial perturbation in economies.
However, bankruptcies continue to occur as Silicon Valley Bank collapse on March 13, 2023, SVB
is the go-to financial partner for investors in the innovation economy. According to above criteria,
the function utilities resume behavior entities, and it explains risk and goodness of banking
position on Edgeworth box. It is an alternative measure based on real information without being
conditioned to the objective of the research, which in turn conditions the construction of the
experimental laboratory. This indictor of accounting utilities obtained from positions entities on
Edgeworth box is contrasted on market price of entities in figure 6.
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Figure 6. Utilities function on Market prices

The graphics of market prices banks have same evolution following the variation of utilities, but
different ways. Market prices of BNP are higher than SG. They differ according to the evolution of
currency exchange rate (EUR/USD). When utilities are more adjusted to the exchange rate, the SG
bank depends on monetary policy regulation, and thus has difficulties in financial accounting
structures as shown in the evolution graphs in Figure 5.
The accounting function of utility is also an indicator of dispersion over the annual period. The
corrections by division of variables with relation on baking by utilities allows obtaining better
adjustments on lineal coefficient of correlations (Anex Il). These coefficients improve respect to
Basel indicators, justifying preference to liquidity of financial instruments, according to changes in
currency, and explains the hard adjustment of SG to monetary politic. This means that there is a
measure of dispersion in economics, tailored to the needs of research in economics.
THE ACCOUNTING SYMETRIES.
The decision-making process comprises both actual transactions recorded in an accounting
information system and unrealized latent decisions. The opportunity to act depends on the trade-
off between the costs to be incurred and the expected benefits. Comparing two accounting
records for the same transaction carried out by two different entities assumes that there are
parties and counterparties with the same value in different accounting systems, this is principle of
guadruple entry and are reciprocal symmetries. There are transitive symmetries when there are
relationships among agents of accounting experiment. The utility of reflexive symmetries is a real
utility (RU) and arises by discounting utilities of reciprocal and transitive symmetries (US) from
nominal utilities (NU) (Anex IV). The nominal utilities are obtained from annual accounts, and real
utilities are obtained discount from them the symmetries, as follows:

NU =RU + SUS
The accounting symmetries are relations on four entities: Central Bank French, BNP, SG and sum
of them. The incorporation of combined effect of all of them require new measures of L and G
indicators. The accounting symmetries are on figures 7nnn, and their centers are L and G of the
agents whose symmetries are obtained. So, symmetries of BNP are figures 7BNP, symmetries of
SG are figures 7SG and symmetries of group are figures 7BGRs. The symmetries of BNP
respectively to SG, Banque de Frace and Banking Group, are represented by bread reed (e),
triangle (A) and white fish or diamond (0), respectively, in figures 7BNP. The symmetries of SG with
BNP and other agents are in figure 7SG and adopt color green (e) the bread symbol of first
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symmetries. The Group symmetries with respect to the agents maintain their respective bread
colors and the triangle symbol.
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The symmetries measure dependency or independency of agents represented on these graphics.
The general criterion is that the greater the extension of the X axes, the greater the financial
independence between the agents. At the same time, the Y-axes are less extensive and there is
more dynamic economic activity, as assets do not act as financial collateral. According to these
criteria in Figure 7BNP and 75G, the center of symmetry are BNP and SG, respectively, and explain
their relationship to themselves, the Central Bank (BdE, A) and the group of agents in the
experiment (BGRs, 0)

The symmetries on activity BNP and SG explain interrelationships as part and counterpart on
respective figures, and respect other agents of accounting laboratory, Edgeworth box. Considering
the evolution of the BNP, there are higher levels of dependence in 2014 and 2020 with respect to
the Central Bank (BdF, A), and SG has them throughout periods excluding 2015, 2016 and 2023,
explaining the high adjustment to EUR/USD variations in figure 6. The importance of positions in
symmetries can be explained by general criteria. The importance of positions in symmetries can
be explained by general criteria. Thus, there is management risk when the Group's symmetry (0)
is closer to its center than the Central Bank's symmetries (A), due to the greater financial
independence of the BdF, which indicates monetary policies that are not adjusted to improve
banking activities. years 2019 and 2023. So, for example, consider that the closer BF is to the
symmetry centers, the more banking regulation there is.

The symmetries of figures BGRs have centers respect to L and G indicators BGRs, and considering
counterpart positions of banks, their good/bad positions suppose risk/goodness to BGRs. The
chronology of BF evolution is as follows:
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Table 1. Banking evolutions.

Banks 2014 2015 2016 2017 2018
BF (4) Q2(+]-) Q3(-[-)| Q4(-|+) Ql(+]+) Q2(+]-)
BNP (o) Q3(--) Q4(-[+) Q4(-|+) Ql(+]+) Q4(-[+)
SG (e) Q3(-|-) Q4(-|+) Q2(+]-) Ql(++) Q2(+]-)
Banks 2019 2020 2021 2022 2023
BF (A) Q2(+|-) QL(+]+) Q4(-]+) Q3(-|-) Q2(+]-)
BNP (o) Q3(-|-) Q3(-|-) Q4(-|+) Q3(-|-) Q3(-|-)
SG () Q2(+|-) QL(+]+) Q4(-]+) Q3(-|-) Q2(+]-)

The Banque de France (BF A) takes positions in Cartesian space counterclockwise from 2014 to
2018 and follows clockwise from 2019 to 2023. The French monetary policy adopts various
measures to maintain the dynamic transformation of the nature of values in the economy.
Regarding the symmetries of commercial banks, SG takes the same positions as BF since 2017, and
BNP differs except 2016, 2017, 2021 and 2022. The accounting difficulties of BF are counterpart
of economic activity, and their effect are economic growths. The years 2015 and 2022 are
representative of economic growth, whereas the years 2017 and 2020 are restrictions to
economic growth. The financial crisis of 2023 has different focuses, one of them is the laxity of the
Basel requirements (BdE, 2017, Alonso, J. et al, 2023) observable on symmetries because BF has
expanded its distance more than the commercial banks BNP and SG since the Cartesian center of
symmetries. The other one is the more than proportional increase in patents that have not given
the expected economic result or the net positive lending/borrowing capacity, as Silicon Valley Bank
(Barr, M. 2024), opinion author.
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Figure 8. Real symmetries vs Nominal symmetries

The evolution of commercial banks differs according to their trade. BNP Paribas is a financial
partner of major consumer durables distribution companies and car dealerships, and SG provides
high value-added financial solutions. According to their activities the demand for liquidity in your
products and services is different. The graphics of figure 8 are evolutions of real and nominal
utilities and market prices increase when real utilities are high nominal utilities, because they
better fit the regulatory criteria and with a lower symmetry effect are more independent of them.
THE MATRICES AND DETERMINANTS OF ACCOUNTING SYMETRIES.

The accounting networks in the BGRs figures explains differences kind symmetries from a
accounting perspective. The reflective symmetries are real accounting utilities (RU), without
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relation on other agents in the experiment, obtained from discount the reciprocal symmetries (SU)
—two by two — and the transitive symmetries or group (GU). The accounting utilities obtained from
annual accounts are nominal symmetries (NU) and discounting other utilities the RU is uftility of
the entity's activity.
NU =RU + SUS + GU; RU = NU - SUS — (GUs - SUS)

The utility of group (Gus) is summarized of annual accounting equations of entities of sample and
discounting reciprocal symmetries utilities (RU), the synergy of common activity is obtained. The
utility symmetry matrix provides a determinant for measuring the level of independence of
institutions and explains the adjustment of commercial banks to monetary policy.
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Figure 8. Evolution determinants BNP and SG

The evolution of annual determinants and rate of change (EUR/USD) are in graphics of figure 8
with real value of variables as labels (Anex Ill). Real values are transformed into natural numbers
according to the hierarchy and sign of the respective variable value and are referenced on the
primary y-axes. According to the value of the determinant, there is a constraint on banking activity
when it is close to zero and there is high regulation of banking activity, there is a linear dependence
on accounting utilities. Negative value of determinant measures difficult on banking activity, and
the euro/dollar exchange rate is tighter.

CONCLUSIONS.

The utility function obtained is a summary measure of the relative positions of entities on Cartesian
axes to measure the risk/good of decision making. There is a direct relationship between the
positions in the Edgeworth box and the measure of utilities, so that the hypotheses are more in
line with real situations. This relationship can be visualized, measured and controlled with
variables external to the sources of accounting information from which utilities are derived.
Experimental economics has an alternative laboratory that avoids the empathy of the researcher
with the behavior of the agents. Moreover, accounting utilities are measures of annual dispersion
that improve estimates and the determinants of symmetry utilities explain the level of monetary
policy regulation in the period. The research could be an alternative way for experimental
economics.
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ANEX 1
Years L(BCE) G(BCE) Y|X Years (BAFR) L(BdFR) Y|X
2014 -0,01293712 -0,003165639 -|- 2014 -0,047472953  -0,014470126 -|-

2015 0,07889459  -0,003761226 -|+ 2015 0,165662474  -0,048135862 -|+
2016 0,10715663 0,002517809 +|+ 2016 0,160849629  -0,005842855 -|+
2017 0,14370834 0,001856197 +|+ 2017 0,403427362 0,027343289 +|+
2018 0,01690803  -0,002028108 -|+ 2018 -0,04196821 0,006899835 +|-
2019 -0,01608639 0,001797861 +|- 2019 -0,069362007 0,05994395 +]-
2020 0,19062148 0,009424697 +|+ 2020 0,799546893 0,068591085 +|+
2021 0,09800729  -0,001666652 -|+ 2021 0,21781291  -0,016989177 -|+

2022  -0,02992193  -0,000275928 -|- 2022 -0,334108745 -0,050167575 -|-
2023  -0,01724535 0,013490495 +|- 2023  -0,322365576 0,011176225 +]|-
Note: symbol +|+ is position on 1 Quadrant; +|- is position on 2 Quadrant; - |- is position on 3

Quadrant; - |+ is position on 4 Quadrant.
Years L(BCE) G(BCE) Y|X Years L(BCE) G(BCE) Y|X Years L(BCE) G(BCE) Y|X
2014 -0,04977 0,00998 +|- 2014 0,01747 -0,00440 -|+ 2014 -0,0934 -0,0122 -|-

2015 -0,10475 -0,03577 -|- 2015 0,01482 -0,01587 -|+ 2015 0,1604 -0,1014 -|+
2016 0,05173 -0,00549 -|+ 2016 -0,11609 -0,00061 -|- 2016 0,2046 -0,0091 -|+
2017 -0,06956 -0,01466 -|- 2017 0,10641 -0,00435 -|+ 2017 0,5528 0,0116 +|+

2018 0,18980 -0,00381 -|+ 2018 -0,10328 0,01991 +|- 2018 0,0709 0,0196 +|+
2019 0,08063 0,00440 +|+ 2019 0,00524 -0,01626 -|+ 2019 0,0026 0,0487 +|+
2020 0,09921 0,05480 +|+ 2020 0,10012 0,00300 +|+ 2020 1,0681 0,1191 +|+
2021 -0,32791 0,16179 +|- 2021 0,07572 0,01756 +|+ 2021 0,0844 0,1445 +|+

2022 -0,06750 -0,00179 -|- 2022 -0,17947 -0,02693 -|- 2022 -0,6957 -0,0892 -|-
2023 0,30028 -0,16633 -|+ 2023 0,11296 0,02498 +|+ 2023 0,1145 -0,1227 -|+
Note: symbol +|+ is position on 1 Quadrant; +|- is position on 2 Quadrant; - |- is position on 3

Quadrant; - |+ is position on 4 Quadrant.
Year L(BNP) G(BNP) U(BNP) Yeas L(SG) G(SG) U (SG)  Year U(BdF)

2007 0,4347 -0,0083 0,460-|+ 2007 0,1224 0,0429 0,085+|+ |2007 ND
2008 0,0119 0,0358 0,004+|+ | 2008 -0,1234 0,0048 -0,115+|-]2008 ND
2009 0,1719 10,0494 0,128+|+ |2009 0,0559 -0,0268 0,035-|+ |2009 ND
2010 -0,1861 -0,0777 -0,118-|- 2010 -0,0313 -0,0026 -0,028-|-]2010 ND
2011 -1,0453 0,0043 -0,835+|-12011 -0,2349 0,0166 -0,205+|-]2011 ND
2012 -0,0440 -0,0091 -0,034-|-12012 0,1152 0,0081 0,108+|+ |2012 ND
2013 0,0869 -0,0202 0,068-|+ [2013 0,0153 -0,0115 0,008-|+ |2013 ND

2014 -0,0498 0,0100 -0,039+|-12014 0,0175 -0,0044 0,013-]+ |2014 -0,03369
2015 -0,1047 -0,0358 -0,071-]- 2015 0,0148 -0,0159 0,007-|+ |2015 0,12473
2016 0,0517 -0,0055 0,046-|+ [2016 -0,1161 -0,0006 -0,113-|-|2016 0,15849
2017 -0,0696 -0,0147 -0,054-|-12017 0,1064 -0,0044 0,103-|+ |2017 0,39698
2018 0,1898 -0,0038 0,192-|+ |2018 -0,1033 0,0199 -0,081+|-]12018 -0,03422
2019 0,0806 0,0044 0,076+|+ 2019 0,0052 -0,0163 0,002-|+ |2019 -0,03362
2020 0,0992 0,0548 0,059+|+|2020 0,1001 0,0030 0,098+|+ |2020 0,81693
2021 -0,3279 10,1618 -0,183+|-12021 0,0757 0,0176 0,059+|+ |2021 0,20658
2022 -0,0675 -0,0018 -0,064-|-12022 -0,1795 -0,0269 -0,146-|- |2022 -0,26429
2023 10,3003 -0,1663 0,192-|+ |2023 0,1130 0,0250 0,089+|+|2023  -0,28937
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ANEX I
Coefficient correlations BNP respect to Basel criteria

Coef corr /T_St|U(BNP) U (SG) EUR/USD RACT Tier 1 CapT Tier 1 Cap
U(BNP) 1\\  0,52]\\ 0,11]** |-0,16|** -0,16|** -0,15|** -0,16]**

U (SG) NP 1,00|\\  0,16|** | 0,14|** 0,17|** 0,20|** 0,24|**
EUR/USD NP -0,94\0,20| 1,00|\\ [-0,59|** -0,73|** -0,32|** -0,54|**
RACT NP -0,91\0,22|0,99\0,22 1,00|\\ 0,92|* 091|* 0,95|*
Tier 1 NP -0,88\0,24|0,98\0,25 1\0,18 1,00/\\ 0,72|* 0,93|*
CapT NP  -091\0,22|0,99\0,22 1\0,22 1\0,22 1,00]\\ 0,90|*
Tier 1 Cap NP  -0,88\0,24|0,98\0,24 1\0,24 1\0,24 1\0,18 1,00\

Coefficient correlations BNP respect to Market indicators

Coef_corr /T_St | UBNP) U(SG)  EUR/USD MP PER EY% P/B
U(BNP) 11\ 0,52|\\  0,11|** | 0,56|** -0,01|** -0,28|** 0,53|\\

U (SG) NP 1,00/\\  0,16]|** | 0,53|** 0,07|** -0,29|** 0,41|\\
EUR/USD NP  -0,94\0,20| 1,00|\\ |-0,10|** -0,02|** -0,11|** 0,45|\\
MP NP -0,88\0,23| 0,98\0,24 1,00[\\ -0,02|* -0,28|* 0,78]\\

PER NP  -0,53\0,38| 0,64\0,34 0,68\0,13 1,00/\\ -0,77|\\ 0,06\

EY% NP -0,94\0,19| 0,99\0,19 0,97\0,27 0,56\0,12 1,00|\\ -0,41]\\

P/B NP -0,91\0,20| 0,99\0,19 1,00\0,24 0,67\0,36 0,98\0,19 1,00]\\

Coefficient correlations SG respect to Basel criteria

Coef_corr /T_St | U(BNP) U (SG) EUR/USD RACT Tier 1 CapT  Tier1Cap
U (SG) 1\\  0,52]\\ 0,16|** |0,06|** 0,10|** 0,16]|**  0,19]|**
U(BNP) NP 1,00/\\ 0,11|** |0,02|** -0,08|** 0,06|** -0,09|**
EUR/USD NP 0,81* | 1,00|\\ |-0,88|** -0,86|** -0,73|** -0,71|**
RACT NP 0,84* 0,99* 1,00/\\ 0,97|* 0,95|* 0,90 *
Tier 1 NP 0,83* 0,99* 1,00* 1,00[\\ 0,91|* 0,95 *
CapT NP 0,83* 1,00* 1,00*  1,00* 1,00/\\  0,95|*
Tier 1 Cap NP 0,83* 1,00* 1,00*  1,00*  1,00* 1,00\

Coefficient correlations SG respect to Market indicators

Coef corr/T_St | U(SG)  U(BNP) EUR/USD MP PER EY%  P/Book
U(SG) 11\ 0,52|\\  0,16]** |0,27|** 0,44|** -0,46|** 0,25|**
U(BNP) #iDIV/0O!  1,00]\\  0,11|** |0,55|** 0,28|** -0,45|** 0,51|**
EUR/USD #iDIV/O!  0,81* 1,00/\\ |0,49|** 0,32|** -0,51|** 0,61|**

MP #iDIV/O!  0,76** 0,99**  1,00/\\ 0,07|** -0,43|** 0,99]|**
PER #iDIV/O!  0,76*%* | 0,96**  (0,96* 1,00|]\\ -0,73|\\ 0,12]**
EY% #iDIV/Ol  0,82* 0,98*  0,97** 091\0,31 1,00|\\ -0,48|**
P/Book #iDIV/Ol 0, 75%* 0,99*  1,00** 0,97**  0,96* 1,00|\\
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ANEX 111
Dtr BNP  UTR(BNP) UTN(BNP) DtrSG  UTR(SG) UTN(SG) EUR/USD
2014 -0,00027 -0,08708 -0,03911 0,00001 0,05199 0,01315 121,41
2015 0,00000 -0,13746  -0,07045 0,00007 0,04097 0,00682 108,87
2016 0,00023  0,05385  0,04585 -0,00005 -0,35085 -0,11280 105,41
2017 0,00028  0,04649  -0,05363 0,01264 0,47260 0,10303 119,93
2018 0,00338  0,29830  0,19150 -0,00014 -0,33457 -0,08114 114,5
2019 0,00004  0,14521  0,07653 0,00015 0,11178 0,00188 112,34
2020 0,01422  0,09947  0,05992 0,00013 0,02437 0,09827 122,71
2021 -0,00138  -0,37063  -0,19402 -0,00063 -0,14156  0,05905 113,26
2022 -0,00459  -0,13568  -0,06443 -0,00500 -0,45771 -0,14426 106,66
2023 0,00167  0,39228  0,18032 0,01130 0,52846  0,08981 110,5
Dtr BNP  UTR(BNP) UTN(BNP) DtrSG  UTR(SG) UTN(SG) EUR/USD

Dtr BNP 1

UTR(BNP)  0,38572 1

UTN(BNP)  0,40905  0,967454 1

Dtr SG 0,09099 0,476629  0,256412 1

UTR(SG) 0,17039  0,352808 0,146864 0,876138 1

UTN(SG) 0,45285 0,079595 -0,078623 0,662672 0,842208 1

FUR/USD  0,58153 0,055289 -0,016061 0,268003 0,410540 0,6465008 1
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ANEX IV
BANKING ENTITY ECB BdF
BALANCE DE LA ACTIVIDAD 31/12/2014 31/12/2014
VARIACIONES DE ACTIVO -1112264  -7214921
VARIACIONES DE POSICION FINANCIERA NETA ~ -8307529 -31271485
SUMA VARIACIONES DE ACTIVO -9419794 -38486407
VARIACIONES DE AHORRO MONETARIO -10638560 -41819113
RESULTADO OPERATIVO 1218766 3332706
SUMA VARIACIIONES DE PASIVO -9419794 -38486407
BANKING ENTITY BNP SG BGRs
BALANCE DE LA ACTIVIDAD 31/12/2014  31/12/2014  31/12/2014
VARIACIONES DE ACTIVO 7917973 347059 -62153
VARIACIONES POSICION FINANCIERA NETA -35800232 16593288 -58785959
SUMA VARIACIONES DE ACTIVO -27882258 16940348 -58848112
VARIACIONES DE AHORRO MONETARIO -28497807 13324756 -67630725
RESULTADO OPERATIVO 615549 3615591 87826132
SUMA VARIACIIONES DE PASIVO -27882258 16940347 -58848112

CHANGE ORIGIN OF VARIABLES
Xo 1477441440

Transformation values >>>>> Vei = (Vci — Xo)/Sum

BANKING ENTITY ECB BdF

BALANCE DE LA ACTIVIDAD (BCE) 2014 2014
VAE"BCE 0,50122142 0,50412436
VPFNABCE 0,49877858 0,49587564
SUMA VARIACIONES DE ACTIVO 1 1
VAM?BCE 0,49798719 0,49225897
ROABCE 0,50201281 0,50774103
SUMA VARIACIIONES DE PASIVO 1 1
BANKING ENTITY BNP SG BGRs
BALANCE DE LA ACTIVIDAD (BNP) 2014 2014 2014

VAEABNP
VPFENABNP

0,50746809 0,49726662 0,51013866
0,49253191 0,50273338 0,48986134

SUMA VARIACIONES DE ACTIVO

1

1

VAM?BNP
ROABNP

0,49502676 0,50163354 0,48680725
0,50497324 0,49836646 0,51319275

SUMA VARIACIIONES DE PASIVO

1

1
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BALANCE DE LA ACTIVIDAD
INDICADOR L = (1) — (2)
VPFNABNP/ROABNP (1)
VAEABNP/VAMABNP (2)
INDICAOR G = (3) — (4)
VAEABNP/ROBNP (3)

VPFNABNP/VAMABNP (4)

BALANCE DE LA ACTIVIDAD (BCE) 2014 (ECB) 2014 (BdF)

INDICADOR L -0,01293712 -0,04747295

INDICAOR G -0,00316564 -0,01447013

POSITIONS QUADANT -1-(Q3) -]- (Q3)

BALANCE DE LA ACTIVIDAD (BNP) 2014 (BNP) 2014 (SG) 2014 (BGRs)

INDICADOR L(BNP)
INDICAOR G(BNP)
POSITIONS QUADANT

-0,04977024 0,01746784 -0,09339066
0,00998038 -0,00439941 -0,01222489
+1-(Q2) -1+ (Q4) -1-(Q3)

Utility = 61*62
©1 = [(Radian 90 — Acos (G/L)]/[Radian 90 + Acos (G/L)]*Modulo (G/L)
©2 = Extension (L)/Extension (G)
- Extension (L) =(3-1/3)*2 + L
- Extension (L) =(3-1/3)*2+ G

YEAR (BANK) INDICADOR L INDICAOR G 01 02 01*62
2014 (BdF) -0,047472953 -0,014470126 -0,03389699 0,993795135 -0,033686663
2014 (BNP) -0,049770244  0,009980383 -0,01694184 0,988817683 -0,016752391
2014 (SG) 0,017467843  -0,00439941 0,013122765 1,004103495 0,013176614
2014GrFR -0,09339066  -0,01222489 -0,079772577 0,984746456 -0,078555763

SYMMETRIES FOR COMMERCIAL BANKING
Symmetries Banque de France and BNP Paribas

Indicadores L&G  L"France G France SingL Sing G Sing(U) Utsg
2014BdF -0,047472953 -0,014470126 - - -]- -0,0335-|-2014
2014(BNP) -0,049770244  0,009980383 - + -1+ -0,0391-|+2014
2014BdFA(BNP) -0,048621599 -0,002244872 - - -]- -0,0455-|-2014
Symmetries Banque de France and Société Générale
Indicadores L&G L*France G”France SingnoL  Signo G  Sig(U) Utsg
2014BdF -0,04747295 -0,01447013 - - -]- -0,0335-|-2014
2014 (SG) 0,01746784 -0,00439941 + - +]- 0,0132+|-2014
2014BdF~(SG) -0,01500256 -0,00943477 - - -]- -0,0084-|-2014
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Symmetries of the French Banking Group and BNP Paribas

Indicadores L&G L France G”France Singno L Signo G Sig(U) Utsg
2014GrFR -0,093390655 -0,012224892 - - -1- -0,0782-|-2014
2014(BNP) -0,049770244 0,009980383 - + -1+ -0,0391-|+2014
2014GrFRA(BNP)  -0,07158045 -0,001122254 - - -1- -0,0692-|-2014
Symmetries of the French Banking Group and Société Générale
Indicadores L&G L France G"France Singno L Signo G Sig(U) Utsg
2014GrFR -0,09339066 -0,01222489 - - -1- -0,0782-|-2014
2014L(SG) 0,01746784 -0,00439941 + - +]- 0,0132+|-2014
2014GrFRAL(SG) -0,03796141 -0,00831215 - - -1- -0,0292-|-2014

Symmetries of the Commerce Banks, BNP Paribas and Société Générale

Indicadores L&G L France G"France Singno L Signo G Sig(U) Utsg
2014(SG) 0,01746784 -0,00439941 + - +]- 0,0132+|-2014
2014(BNP) -0,04977024 0,00998038 - + -1+ -0,0391-|+2014
2014(SG)"(BNP) -0,0161512 0,00279049 - + -1+ -0,0131-|+2014
REAL UTILITIES
SIMETRIAS STR BPN CONDICION CONDICION UT & CONDIC UT REAL
2014BdFA(BNP) -0,045496 SI(-)SUM 0,045496 2014(BNP) -0,03896
2014GrFRAN(BNP) -0,069247 GrFR -0,010627 SUN CONDIC 0,04799
2014(SG)"(BNP) -0,013124 SI(-)SUM 0,013124 2014URABNP -0,08695
Simtr. Simtr. Simtr. Simtr. Simtr Simtr
Reflex. Reflex. Rcipro Rcipro Transti Transti
2014BdFA(BNP) -0,045496
2014GrFRAN(BNP) -0,069247
2014URABNP -0,086955 2014(SG)"(BNP) -0,013124
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MATRIZ BNP DTR (2014) = 1. -0,000273951
Simtr. Reflex. Simtr. Rcipro Simtr Transti

0 -0,04549645 0

0 0 -0,06924715
-0,08695476 -0,01312406 0
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Abstract. Credit risk is one of the most important risks for financial institutions and includes the
possibility of losses arising from the failure of borrowers to fulfill their financial obligations. This
article will provide an in-depth analysis of the strategies and approaches used in credit risk
management. Proper management of credit risks is essential to maintain the stability of financial
institutions and minimize losses.
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Girig
Kredit riski, maliyya qurumlari Gg¢lin an muhUm risklerden biridir ve borclularin maliyys
ohdaliklarini yerina yetirmamasindan irali galan zarar ehtimalini ahats edir. Bu magals, kredit
risklarinin idara edilmasinda istifada edilan strategiya va yanasmalarin darindan tahlilini tagdim
edacakdir. Kredit risklarinin diizglin idars edilmasi, maliyya miassisalarinin sabitliyini gorumag va
itkilarin minimuma endirilmasi tGc¢ln vacibdir.
Kredit Risklarinin Mahiyyati ve Onami
Kredit riski, borclularin 6z borclarini 6days bilmamasi naticasinda yaranan maliyya itkisi riskidir.
Bu, fardi borclular, korporativ mustarilar va hatta hokumatlardean gaynaglana bilar. Kredit
risklarinin idara edilmasi, maliyya qurumlarinin borc verarkan daha tamkinli va malumatl gararlar
gabul etmasina komak edir.
Kredit Risklarinin Noévlari
Kredit risklari bir nege ndva bollina bilar, har birinin 6z xUsusiyyatlari ve idarsetma yanasmalari
var:
1. Defolt Riski: Bu, borclunun asas mablagi va faizleri ddaya bilmamasi riskidir.
2. Konsentrasiya Riski: Bu, kredit portfelinde miayyan bir sektora, cografi bdlgaya va ya borclu
grupuna olan boytk mablaglarin yigilmasi naticasinda yaranan riskdir.
3. Ticarat Riski: Borclunun bazar giymatlarindaki dayisikliklardan tasirlonmasi naticasinda
yaranan riskdir, masalan, valyuta dayismalari va ya amtaa giymatlari.
Kredit Risklarinin Qiymatlandirilmasi
Kredit risklarinin giymatlandirilmasi, borclunun maliyya saglamhgini, galacakda 0odanis
gabiliyyatini va bazar sartlarini nazera almagi ahats edir. Bu marhala kreditin verilmasinin ilkin
marhalasidir ve asagidaki komponentlardan ibaratdir:
1. Kredit Qiymatlandirma Modellari: Bu modellar statistik malumatlardan istifade edarak
borclunun galacak 6dema qabiliyyatini prognozlasdirir. Modellar, borclunun maliyya
gostaricilari, galirlari va borc yuki kimi faktorlara asaslanir.
2. Kredit Skoring Sistemlari: Kredit skoring sistemi borclunun maliyya tarixgasini
giymatlandirarak risk saviyyasini miayyan edir. Bu, borclunun avvalki kreditlari, ddanis tarixi
va borc mablagi hagginda malumatlari shats edir.
3. Risk Metrikalari: Defolt ehtimali (PD), zarar ehtimali (LGD) va iflas muddsti (EAD) kimi
gostaricilar kredit risklarinin giymatlandiriimasinda asas rol oynayir. Bu metrikalar borcun
hansi daracada riskli oldugunu va potensial itkilari 6lcmak Uciin istifads olunur.
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Kredit Risklarinin Azaldilmasi Strategiyalari

Kredit risklarinin idara edilmasi Uc¢ln bir negs strategiya moévcuddur:
1. Riskin MUxtaliflasdirilmasi: Maliyya qurumlari kredit portfellarini mixtalif sektorlara, cografi
bolgalara va mistari gruplarina yayaragq riski azalda bilar. Bu, bir sahadaki problemlarin Gmumi
portfels tasirini minimuma endirir.
2. Kredit Limitlarinin Tayini: Kredit limitlarinin muayyan edilmasi, har bir mistariya verila
bilacak maksimum kredit mablaginin tayin edilmasi vasitasila riskin mahdudlasdiriimasini
tamin edir. Bu, potensial itkilari nazarat altinda saxlamaga komak edir.
3. Zamanatlar va Girovlar: Kreditlarin taminati Giciin zamanatlar va girovlar alinmasi, borclunun
defolt halinda maliyya qurumunun itkilarini azalda bilar. Zamanatlar dasinmaz amlak,
avadanlig va ya digar aktivlar ola bilar.
4. Muddatli izlema va Nazarat: Borclularin maliyys vaziyyatini va bazar saraitini davamli olaraq
izlamak, kredit risklarinin vaxtinda misyyan edilmasina va lazimi tadbirlarin gbrilmasina
imkan verir.
5. Mahsul va Qiymat Strategiyalari: Mixtalif mahsul névleri va faiz daracalsrinin tatbigi ila
maliyya qurumlari fargli mustari segmentlarina va risk saviyyalarina uygun takliflar hazirlaya
bilar.

Kredit Risklarinin Monitoringi ve Hesabatlilig
Kredit risklarinin idara edilmasi yalniz giymatlandirma va strategiya ile mahdudlasmir, eyni
zamanda davamli monitoring va hesabatliligl da shats edir:
1. Davaml Monitoring: Borclunun maliyys vaziyyati va xarici faktorlarin tasiri davamli olarag
izlanmalidir. Bu, dayisan igtisadi sartlara sliratle cavab vermak Uc¢ln vacibdir.
2. informasiya Texnologiyalarinin istifadasi: Miasir texnologiyalar, o cimladan data analitika
va Al, kredit risklarinin daha dagig monitoringina va idars edilmasina komak edir.
3. Daxili va Xarici Audits: Maliyya qurumlari daxili va xarici auditlar vasitasila kredit risklarini
mitamadi olaraqg giymatlandirir va tanzimlayici standartlara uygunlugunu tamin edir.
Kredit Risklarinin Azaldilmasinda Regulyativ Talablar
Mixtalif 6lkalar ve bolgalar, kredit risklarinin idara edilmasi Gclin muxtalif regulyativ talablar
goymuslar.
Kredit risklarinin idara edilmasi G¢lin mUxtalif dlkalards tatbig olunan regulyativ talablar fargli ola
bilar, amma Umumiyyatlse asagidaki talablar genis yayilmisdir:

1. Bazel Standartlari (Bazel I, II, lll): Beynalxalg Bankcilig Taskilatlari tarafindan tayin olunan bu
standartlar banklarin kredit risklarini idara etmalarini va kapital ehtiyatlarini miayyan etmalarini
taleb edir. Bazel lll, xUsusils, likvidlik va kapital ehtiyatlarina dair daha sart talablar qoyur.

2. Kapitah ve Yoxlama (Capital Adequacy and Stress Testing): Banklarin maliyya stabilliyini tamin
etmak magqgsadile kapital ehtiyatlarini miayyanlasdirmalari va mintazem olaraqg stress testlari
kecirmalari talab olunur.

3. Risklarin Olctilmasi (Risk Measurement and Management): Kredit risklarini giymatlandirmak
Gcln muxtslif modellarin ve metodlarin istifadasi, masalan, kredit risklarinin dlctilmasi Gglin VaR
(Value at Risk) va ECL (Expected Credit Loss) modellari.

4. 9lcatanhq va Seffaflig (Disclosure and Transparency):

Banklarin kredit risklarini, maliyya vaziyyatlarini va digar mivafig malumatlari mintazam olaraqg
aciglamalari talab edilir.
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5. Milli Tanzimlama Qurumlari: Mixtalif 6lkalards tanzimlayici organlar, banklarin va maliyya
gurumlarinin kredit risklari ila bagh uygunlugunu tamin etmak UcUn xlsusi gaydalar tayin edir.
Masalan, ABS-da Volcker Qanunu va Avropa Birliyinda CRD IV/DIR talablari movcuddur.

Bu talablar va standartlar banklarin ve maliyya institutlarinin risklarini dizgln idara etmalarina
kdmak edir va maliyya sisteminin stabilliyini artirir.
Praktiki Hallar va Misallar
Magalani real hayatdan alinan praktiki hallar ve misallarla da zenginlasdirmak miamkuinddir:
1. 2008-ci il Maliyya Bohrani: Bohran zamani kredit risklarinin dizgin idars edilmamasi
sababindan bdyik maliyys itkilari va iflaslar bas vermisdir.
2. Pandemiya Doévrinda Kredit Risklari: COVID-19 pandemiyasi, borclularin  6dama
gabiliyyatina boylk tasir gostarmisdir va bu dévrda kredit risklarinin idara edilmasi daha ¢atin
olmusdur.
Yeni Texnologiyalarin Rolu
Muasir dovrds ragamsal texnologiyalar va boyilk verilar kredit risklarinin idara edilmasinda
mUhUm rol oynayir. Masalan:
1. Boyiik Verilar va Masin Oyranmasi: Boyik verilar va masin dyranmsasi, kredit risklarinin
giymatlandirilmasinde daha dagiq prognozlar vers bilar. Bu texnologiyalar, borclularin
davranislarini va bazar meyllarini analiz edarak daha daqgiq gararlar gabul etmaya imkan verir.
2. Blockchain Texnologiyasi: Blockchain, saffaf va dayismaz kredit malumatlari saxlayaraq
risklarin azaldilmasina komak edir. Bu texnologiya, kredit miqavilalarinin icrasini va tahlilini
sadalasdira bilar.
Natico
Kredit risklarinin effektiv idars edilmasi, maliyys qurumlarinin uzunmuddatli sabitliyi ve dayanighgi
Gcln vacibdir. MUxtalif giymatlandirma metodlari va risk azaldici strategiyalar, maliyyas itkilarinin
garsisini almaga kdmak edir. Texnologiyanin inkisafi, bu sahada daha dagiq ve samarali idarsetma
imkanlari yaradir. Bununla bels, kredit risklarinin tamamils aradan galdirilmasi mimkun deyil va
maliyya qurumlari hamisa ehtiyath olmalidirlar.
Galacakda kredit risklarinin idars edilmasi sahasinda hansi tendensiyalarin va texnologiyalarin
yaranacagina dair prognozlar vermak muiumkinddr. Masalan, slini intellektin va masin
oyranmasinin tatbiqi, daha daqiqg va slratli risk giymatlandirmasina imkan veracak.
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MyTues 3MHyAna HKaKCbINbIKOBMY

M. ©TemicoB aTblHAaFbl baTbiC Ka3zaKcTaH yHMBEpCUTETIHIH Nnpodeccopsl, §.f.K., AOLEHT,
Opan, KasakctaH

MyxaH6eToBa aHrynim ©TenbepreHKpi3sbl

M. ©TemicoB aTblHAAafbl baTbic Ka3zaKCcTaH YHMBEPCUTETIHIH afa OKbITYLWbICbI, MAarncTp,
Opan, KasakcTaH

lannmosa KaHua AnnesHa

M. ©TemicoB aTbiHAafbl baTbiC KazaKkcTaH YHMBepCUTETIHIH Marnctpi, Opan, KasakctaH

AKbIHAbIK, AepTTi cepik eTkeH EceHbal [lynceHbalynbiHbIH anfallKbl TbipHaKanabl
TybIHAbICLI 1971 »Kbinbl «bo3ana TaH, MeH BO3TopFal» AereH aTneH »Kyka Kitanwa 60abin WbIKTbI.
AKbIH TyFaH »epaiH Tymca TabufaTbiTblH, agam3aT balikamalTblH KepemeT KenbeTiH, oHAafbl
TiPWIiNiK ayeHiH, agamaap TafablpbliH, Kelinkepnep O6enHeciH TamcaHa Kblipaahabl, TiNTi Kes-
KenreH KepiHicke aH OiTipeni. Kes-kenreH agam HankamalTbiH, Oalikaca ga KesiHe iNMenTiH
KepiHicTep e/ieHiH OKblfaH »KaHHbli K3 anabiHa Kenedi. AKblH MeTadopanbik benHenep meH
KeninTeyiH WbliHalbl MbiCanblH MOAZIPETIN KO3 anAbliMbl3fa Kalbin canfaHgam 6onaapl. Tanan
aypbeneHai bacbiHaH ©TKI3reH Ka3aKkTbiH Kapanaibim e3iHe yKcafaH AanaHbl Kepkem boaynapmeH
acneTTen, OHblH OM-KbipaapblHa AeliH Typni OoAaymeH KepKemaenai. ocipece, aKplH
WbIFapMallblNblFbIHAAFbI epeKLle e3iHAiK epHeri - 6o3TopFalt Kyc, 603ana TaH, 603xopfa, bo3ana
cynblk, 603 aTt, 603bana, 603aH bHen, Ho3warbin, H603iHreH, 603)KycaH, 603Kacka, 603aMblK,
60319ypeH CUAKTbI CO3 OpanamaapbiH KoaaaHaabl.

asywbl Padasanb HuAzbek aKblHHbIH TEK ©3iHiH eKke-Aapasblk KacueTiH epeklie
KepceTeTiH OCbl TipKecTepi Typanbl bblnalwa Tonfamabl: «bo3 gana, 603 acnaH, 603 XycaH,
H603TOpFai...oCbIHbIH 63api eneH, TiniHe KeWKeHae MbiH caH 603 6osyFa alHanbIn, AyHUEe-dNeM]
cynynbikka benenai. bolana TaHAa KayraH 603 KaHObIp 6onMaca, EceHbalt Aa ay3blHaH aK, *KablH
aTtbin, afaynan Tya Kohmac efi. OHbl ©3i e »KOKKa Wblfapmanabl. «AKblIH 60M KeTinniH meH
Ma3acbl3 con 603 acnaH 6opan »ayraH bip-ak TyHAe!» gen e3iH e, e3reHi Ae ceHipe cennens,.
«BneHgeTin, emip cype bactagbim 603ana TaH 603 boaynap iwiHae!»aen »aHe cepnineai» [1, 23
6.].

Ecenban [ynceHbalynbiHbiH ©neHAepi WaFblH OONFaHbIMEH, TyHbIN TypfaH AMpUKara
Tonbl. COHABIKTAH OipAeH OKblpMaHAbl OMNaHTaAbl, TOAFAHTAAbl. AKbIH KblIATbipafaH Ccyay
cesnepai eMec, oMbl opanbiMaapabl KonaaHa oTbipbin, 6anKanManTbiH beliHenepai Kes3 anapiHa
)ambin canaapl. AKbIHHbIH eneHaepi emipbasHbliHAH anblHFaHAaM acep Kandblpadbl. MaceneH,
«[actaHbynak» pnereH ataymeH bepinreH 6ip Ton LWblFapmanapbl aKblHHbIH ©MIp *KOJbl MeH
TafAblpblH KO3 anablMbi3fa aKeAreHAen acepi *asblaFaH TyblHAbIAAP. COfbIC XKblAAapbliHAA
eMipre KenreH akblH «Ywoynak, Kbi3blnbynak, bynak, bynak» gacTaHbiHAa Oananbik LWAKTbIH,
KOPiHICIH KMMaCTbIKNeH eneHre Kocaabl. Kaszak aybliblHAAfbl LWbIHAWbI 6MipAi, agamaapablH,
TafaplpblH aKblH DOAMACHI3, Ka3-KannbiHAa cunaTtan bepesi. ALWTbIK NMEH KOKLLbIAbIKTbIH, aLlbl
O9Mi MaHrire eciHae KanfaH akblH anbicTarbl Oananbik LWafblHA KalTa-KalTa opanafbl, COA
lWaKTapdbl YHEMI K63 angblHa Kentipeai. MHTepHaTTbiH, Kapa HaHbl MEH CYbIH iWin, epXeTKeH O
OTKEH eMipiHe efleHMeH opanadbl, Ce3imre blp AacTaHbliH apHanabl. Con 6ip *Kblngapbl TyfaH
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cofbiC HananapbiHblH, HacblHAH KelipreH KWbiHAbIKTApAbl akblH Aa Kepai. Con KyHAepaiH,
XMKaACbIH aKblH Oblnaliwa cabakTangbl:

«9AM3/1, NPOCTbIHA *KaMblNAPCbIH

3aHpblHa YKIMETTiH BarblHAPCbIH.

3aHplHa yKiMeTTiH barbiHOacaH,

bip HoOpMa Kapa HaHHAH Kafbl/IapCbIH»

Ocbl 6ip aH KanbINTbl Ky/1afbiMaa

TONTbIPbIN ONNAPLIMAbI bl/bl aFbIHFA. ..

AHTanan MHTepHaTTaH KyCTam yilbin,

HeTywi ek EKiHWi aybln bynafbiHa...[2, 4 6.].

AKbIH MHTEpPHATTaH yire KycTal yLbIN KenreH eTKeH KYHAEpPiH »Kblibl ce3iMmeH ecke
anafbl, CON CITTEPIH CaFblHaAbI.

Ywbynak, Kbi3bln bynak, bynak, bynak...

araHa KanTa opanabim Kyian, Kynan.

O3iH, *KOK, OPHbIH *aTblp KyMaK-Kymak!

OKiHIn, iWKi AYHWEM Xblnan Typ-aK,

- Oen KblpaafaH akblH TyFaH TOMbIpafblHA Tay e€Tefi, OHbl KMManabl. TyFaH eniHe, KepiHe AereH
cymicneHwinik, kMmac cesimaep bipiHeH coH, bipi TisbekTenin, okbipMaHabl TYPAi OMFa KeTenens,.

Aybli-an, KeHiNiHHIH, Kyi 6alt ma?!

Tebeci »ynabi3 KewTe T1in alfa,

AKLIMAIH WYNaNTYFbIH WKW Makaa...

bana 6on Haybip Hacbkin ecin ek,

Baafbl MHTEPHATTLIH, yIi Kanaa?!

KbI3apbIn KyH KOLIKEHAE *KanKblH KenaeH

Camangan, canbli TOCEK CalKblH KepaeH,

AcTblHA@ anTbl 6ana KaTylbl enj,

Kaiga ekeH KypaK KepneH, AnTbiH KeHrem? [2, 5 6. ].

- Nen TyfaH »Kepre [lereH CafblHbIWbIH KYPEKMNEH XeTkizeai. AKbIH ilTel Kelnae myHFa 6ataapl,
OTKEeHIH capanTanabl, bonawasbiHaH YMIT KyTeai. Con ©3iH ecipreH, yaKeH emipre atTaHablpFaH,
MeAipereH cybl karara ypfaH em e3eHiHiH OyriHri TaHaasbl TafAblPblH OM1aFaH aKblH CUACbIHAH
KaH Tambl3faHaa KuHanagbl. MaxambeT, Wcatannap aT candblpmaraH, all  e3eKTepi
TanapipmaraH KemHiH aCKepu NOMIOHHbIH, KypbaHbl bonfaHbiHa e3eri epTeHeai, «Xem Kalaa,
Onbin Kanpa, Cafbl3 Kanga» gen KbipnafaH KasTyfaH aKblHHbIH, 3apblHa YH Kocadbl. AKpblH
OCblNalla 63 WhifapmanapbiHaa ayblibl MEH aTaMeKeHiH emip 60Mbl XbipaayaaH 3CTe KabIKKaH
emec.

AkbiH Caru *uneHbaes EceHban [yiceHbalynbiHbIH aKbIHAbIK TafaHTbl MEH CypeTKepiKk
webepnirive bblnanwia bara bepepi: «EceHbal ewKkaHaam KOcnachl KOK, TabUFATTbIH, ay3bliHaH
TYCE Ka/IfaH aKblH. Op ©1eHiHeH KeKTeMri AanaHblH, *Kynap uici keneai. yHueHi cesiHyi benek, oHbl
e3rere ae cesiHaipe 6ineni. MeH EceHbalt enenaepiHeH *em 60MbiHAA ©3iM KEPMeEreH kepemeT
cypeTTepai kepreHaen 6onam. Con cypeTrepiH, ilwiHae »xypreHaen cesivem. OHbIH eneHaepiHae
anfaH Ablbbic, KacaHabl boay bonmanabl. bapi ae emipaerinen, Taburm KanbinTa» Aen kene:
«EceHbalt »KblpnapbiHAa afam XKyperiH emkipeteTiH 6ip Ha3ik myH b6ap. On 6i3aiH ypnakTbiH,
HacbiHa TYCKEH ayblpTNasbIKTbiH, Aa acepi 6bonca Kepek. bi3 KyHi Kellere aeniH eHceci keTepinin,
eTeri »abblaMaraH eimi3 Foln. EceHbalt ae »eTiMaiK NeH *KOKLLbIAbIKTbl Ken KepreH »iritT. KaHLwa
anaapbliHaH Xen ecin »Kypce e, *)yperiHin, 6ip TYKnipiHAe bi3Fap/bl KblAJapAbliH, Kapa Cybifbl
*KaTnaybl MyMKIH emec. 9HLLIeNiHAe KO ay3blHaH Wen afMmalnTbiH EceHbain KonbiHa Kanam ycraca-
aK, apyakTaHbin KeTesi. WeweH ae webep. Ipi Tankblp, api alTKbIp. O3iHiH OYKiA 60/MbICHIH
e/eHre aMHbITNal Tycipe canaabi» [3].
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OWMnbl aKblH apKallaH aA4iNAiKTi XblpAanabl, aaanablKTbl }KakTanabl. «Cbi3y» Aen aTanaTblH
nactaHbiHaa Ecenban AyiceHbaynbl KEHECTIK AYipAeri coNaKkam canacaTTblH CYPaKCbl3 COTTEPIH
cunatTanabl. «Anna», «Kyaam» aereH ce3aepai *Ky/bin anbin, aTenct 6onraH KoFamzbl CbiHANAbI.
XanblKTblH ©TKEH TapUXblH *OKKa LWbIFapbIn, VAT 3MANbIAaPbIH TYPMEnep MeH Jsarepbiepre
anparaH, cemTin, O3piH Tapux OeTiHeH CbI3biN TacTafaH HaybeT XblAgapAbliH, LWbIHAbIFbIH
WbIFapmacbiHa apray etei. *aHbl *KacbiMaraH akblH COM KblAAaPAbIH CYMAbIK CbipaapbliH BYTiHTi
yprnaKkKa aKkTapanbl, ©TKeHHeH cabak anyfa yHaenai. KasakTblH, O6aKbITCbI3AblFbl MEH COPbIHA
alHanfaH KYHWINAIK MEeH MAHIYPTTIKTIH 3USHbIH eckepTes;.

BipiH-6ipi mylizaen am KyHLWIAAIK, 9M KbIPTTbIK,

Bip-OipiHiH TyBiHe XKeTin XKypce MaHIYypPTTIK,

CoHpan 6oncak byriH ae-kaHaan 6oncak kee 6i3,

TicTereHHiH TiciHAE KETIN KypCe ecemis,

EN-KYPTbIMAbI €XKENri eH ep *KYPeK TanaHblH,

Ypnafbl eai gen ay3bim 6apbin anTamblH?! [2, 18 6.].

- eVt Kene aKkblH XasblK TafablpbliHbIH, OVriHi TaHAafbl cUNaTbiHA A3 anaHaanabl. Kasipri kasak
KOFaMblHAAFfbl Mapa MeH NainaaHbl, ypablKneH 6atoabl MaKcaT eTKeH LWeHAainepai Ae akblH aamal
KanambiMeH Typen eTeai. ©TipiK aTak anbin, KeyaeciHe meaanb TakKaH, e34epiHe-e34epi WwanaH
YKanKaH TEeKCi3, aKblICbI3, MMAHCbI3 KaHAapabl ce3beH aamai alwkepenenai. OHAaN KaHAap
Hapnblk opTana TabbiNaTbiHbIH ©1EHMEH-aK Lebep KeTkizeai.

AfapbIn TaH aTKabl

Kbl3apbin KyH 6aTKanbl,

Bipae »eTin, 6ip »KeTnen TamarbiHa TanKaHbl,

AcbipalimblH aen OTaHApbl

ApblN-alKaH WonaHabl,

AK HaibIKTan afbl3faH MaHaalbiHaH aK Tepai

ep keneni KypblabICLbl

YIACi3-KyMCi3 WwaxTepa...

HYMbICLLbIHbI, KbICKACbI, eKi acayfa ebi KoK,

ApKafa Y/blK KaKTbl FOi1

«¥nbl mapTebeni» aen [2, 23 6.]

- Aen aKkblH KOfamaafbl a/1eyMeTTiK macenenepai e auwblk, bykneci3 xbipfa Kocadpl. TiniHeH,
AiHIHEeH, canT-caHacbl MeH aTa ASCTYPiHEH, TapuXblHAH alpblaFaH Ka3aKTblH, OYriHri WbIHAbIFbIH
aKblH allbliHa Xbipaanabl. Ocblnanila akblH KOFaMHbIH, YKOFbIH }KOKTaldbl, apblH apaanbl. Kakcol
aflaMaap MEeH »KaKCbl CanTTbl TAPUXTAH Cbi3biN TacTafaH «Cbi3fbilbeKTepre» 6aTbiN KAPCh LLbIFbIT,
©3 Hapas3sbl/iblfblH 61EHAEPIMEH XKeTKizei.

OWCbI3 aKblHHAH OM/bl ©1eH Tymanabl. MyH MeH Lep WbiH akblHAbl OMaHTaabl. AKbIH
Ecenban [dyiceHbalynbiHbIH Kall eneHaepiH OKblcaH Aa iwTel 6ip TopbIFy, 6TKEH eMipiHAeri
YaKCbl XaHaapabl aHcay cesimi bipaeH balikanaabl. bananbiK WaFblH COFbIC YPAAFaH ypnak, ekini
bonraHabIKTaH Hana »kactaH ol TybiHiH TepeHiHe Kynall ypfaH akblH COJ KblAdap/ablH, eneciH
webep cunatTangbl. Agam obpasaapbiH, Kepkem belHenepai ce3beH webep cypeTtenai. O3i
aybl/IbIHAAFbl ®MIP CaNTbl, COFbIC XblAAApPbiHA ABN KeareH HGananbliK, LWafbl, NHTEPHATTAFbl ©TKEH
blNOAPbIH aKblH 9pKallaH ecke anaabl. EceHban [lynceHbanynbiHbIH 63 eneHaepiHae axKeci
Typanbl bICTbIK Ce3iMMEH ¥Ka3adbl. "aHblHa KaKblH OCbl Oip *aHHbIH, 6eMHeCiH, OHbIH, 6OMbIHAAFbI
aHanblK KacueTiH epeklle OafanafaH akblH emipiHe MaH bepreH, cypiHreH Kesae AemMereH,
KynafaHZa Typfbl3faH ayneaen CbliblHap 9¥KeCiH aKblH CeHrip buik Tayfa 6ananabl.

CeHrip Tay cbiHAac ceHaen bip Ty Fa Kepek-Ti

Ep-azamaTKa en KamblH Oiap TycTa A3,

OXECiH i3gen cypaabl OyriH AepekTi

Yw 6o3TopFalibim - yiI Hana
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AAnbl KAPTbIM, apMaHabl BinceH meHAaeri

ApaHaan KanfaH anbbIpT WaKTapaa cesimre.

TeH KypObIMHaH Tepe3em TUTTEN Kem be e

Tebe 61 Kycan ceH Tepae oTblpaTbiH KesiHae [4, 9 6.].

— [en Kenin, emipiHiH, 6ip benweri 6onfaH, TOMalLaAan SXKeCiHiH, PyXbIMEH Cblpaacabl. O¥KeCiHiH,
HbelHeciH »KyperiHe »aTTafaH akblH TyCiHAe [e aanbl axkecimeH Tabbicadpbl, aTblH apAaKkTanabl,
KMbIH CbiHaKTapAa pyxXblHa TabblHAAbI, KOHiiHE MeaeT Tinena,.

BacbiMHaH Kelae 6akK yilbin

EHKeNTIn ancam eHcema

TyHAepAe ToKcaH TabbicbIn,

Tycimae Kepe MeH ceHi.

BenHeTcis cipa, bak bap ma,

TipnikTe TbiHOAC Kypecim.

Hem 6epin KnblH WaKTapaa,

CeH Kenin KeTin xypeciH, [4, 9 6.].

- Aen Nep3eHTTiK MaxabbaTbiH, PU3asblK KOHiNiH 81eHMeH epHEKTena,.

AKbIHHbIH, 2006 »blnbl KaTa bacbinFaH «YaHFalblip» aTTbl XMHaFbIHbIH, OeTallap ce3iHae
OyiceHbant EceHbBalynbiHbIH LWblFapMalliblNbIK KapbiMbl MEeH e3rere yKcamMalTblH e3relie »Kasy
epHeri Typanbl akpiH CayblTbek AbApPaxMaHOB MbIHAHAAM KypeKXKapab! NiKipiH *Ka3abl: «KaKcbl
aKblH BObIN any YLiH ¥KaKCbl ©/1€H a3y KeTce, XKeTep, ananaa *Kakcbl akblH 601bIN Kany yWiH on
asaplk eTep. bapiHeH bypbiH «0, MblHay OaneHLLIe FOl» Aeri3eTiH e3iHAiK OeT Kepek, 01 YLWiH beKwe
benHenep, bosynap kepek. Ecenban [AynceHbanynbiHaa oHAan 6eT 6ap -aKblHHbIH, aTbl Kas3ak,
noa3suAcbiHa 603ana TaHHbIH B3iHe AeMiH eLlKiMm e 491 OCblHAAM eTin canMafbiH Cany Cy/y CypeTiH
canbin bepreHAairi MeH JapKaH AaflaHblH, TMMHIHAEN 603TopFanablH, 63iHe AeliH ewkim ae Aan
OCblNanwwa Teringipin anbin KeAMereH Cbip/bl CasblH afblN KeAreHAir yiiH Ae KYpMeTTeH aTanyfa
NamblKTbl. AKbIHHbIH, TOKTAyCbl3 TOrNEeTiH Tin KecTeci, acem aHAen ecTifieTiH Ce3 CaHbl, WelleH ae
webep opannacaTbiH 0bpasapl opamaapbl EceHban [dyinceHbalynbliH OYriHM Ka3aK, *blpblHbIH,
OPEeH KYMPIKTEPiHiH KaTapblHa KMHaAMal Kocyfa MyMKiHAK bepeai» [5, 3 6.].

AKbIHHbIH OKblPMaH KeHiniHe e3relle ol canaTbliH KepeMeT LebepnikneH »KasblafaH Y34k
WbIFapmanapbiHbiH, Oipi «KaiTa 6actay» gen aTanaTtblH AacTaHbl. AKbIH Oy LWblFapMacbiHAa 63
emMipbasaHbIHbIH, eneHaeri KepiHiciH bactan-ask baaHaan 6epeai. AKbIH LbliFapManapbl emipaiH,
WbIHAbIFbIHA TOAbI, @/ bIP/Aapbl - *KaH CbIpbl, iWKi OyblpKaHFaH TONFAHbLICBI MEH MyHbl. O3
emMmipbasHbIH ©/leHMEH Kas3a OTbIPbIM, COA 3aMaHHbIH, LWbIHAbIFbIH, ©3 3aMaHAaCTapblHbIH,
TafablpAac KaHAAPbIHbIH, OKMFACbiH TEPEHHEH TOAfalibl, Onapfa ©3 YHiH Kocadbl, CONapMeH
cbipnacagbl. AKbIH KeHiNi MbiH, Kybblnaapl. LLbiH webepain 6enrici ocbl 6onap, MyMKiH, Kapnanbim
neHaenep cesiHbereH, TyciHOereH akuKaTTbl ce3beH comaay Tek webep akblHHbIH, ay3blHaH
anTblNFaHAa OJ@H CaWblH XKYpPeriHe Han3adal Kadanbin, LWbIHAbIKTbIH Cbip/ibl Kebeci KeyaeHe
Kadanagbl.

Ecenbal [lyiceHbalynbiHbIH, eneHaepiHEH aKkblH eMipiHiH, Kelbip caTTepiHeH xabap
anacblH, OKM OTbIPbIN OMIpAiH allbl WbIHAGIFLIH iWTEN MOMbIHAANCHIH. AKbIH Tafbl Aa 6ananblk
WafbiHaH BacTay anfaH emipiHe oilia opanaabl. bip CaT aKblH ©nEeHiH OKW OTbIPbIN KO3 anblH,
«¥ecip aHa, *XeTiM KemMnip, apfaK Wwan» Aen oTblpFaH ANTbIH KeHreci, KaHbiM aTTbl aXeci, KapT
H6abachbl, Kapa Kafa3 asbin, Kekiperi Kapc anpblnsaH Anya »ecip 6eiHeci KblnaH bepeai. bapiHe ae
CYM COfFbIC BaKbITCbI3AbIK dKENreH KaHaap. KeTi kacap H6ana cbifblpaiifaH LLaM *KapblfbIMEH KaTa
Kanbin HaTbipnap Typanbl XKblpnapapl okyaa. Mbipabl OKblFaH 6ana e3iH bipae beliHe Kayfa
WwankaH Kapakpinwak KobblnaHapl MeH Kapakacka aTTbl KambapFa yKcaTca, eHai 6ipae ToKcaH
YA TOBbIpAbI Kanfbl3 e3iacbipafaH Ep TapfblHLLA KayFfa KapcCbl Waybin Kene »KaTkaHaan ToTTi
KmAnnapra bepineai. byn 6ana EceHbanabiH, 63 beliHeci. AKbIH 6TKEeH eMipiH apKallaH OMblHaH
WblfapfaH eMec. AAMaTblfa Kein akplH aTaHca A3, 6TKEH KYHAEp eneci KalTa-KalTa Ke3 anapiHaa
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KenbeHaen, akblH »KyperiHe TbIHbIWTLIK bepep emec. EHAi Oip caT anfawkbl OypLiK *KapFaH
Maxabbat cesimiHe bepinreH caTTepiH ecke anaapbl. AkblH 6onyabl apmaHaafaH 603bana «enTin-
6yMTIin® MHepHaT Gananapbl XuHan HepreH CekceH COMbIH KOMHbIHA Tbifbin, KasMY-re »kon
TapTadbl. AKbIH aybl/ibIHAA KanfaH Tafablpaac, KMMac AOCTapbiHbIiH XUbiPpMa XaTrneH KibepreH
UMbIPMa COMHbIH, OKUFACbIH Xa3faH KEPiH »Kal OKbIM WbiFy MyMKiH emec. OKM OTbIPbIM, Ke3iHe
»ac Keneai, Hafbl3 AOCTbIKTbIH, aAaMrepLlifiik neH MenipiMAainiKTiH, eLwnec yAriciH TaHbIM, *akcbl
afgamaapapliH, isri ictepiHe pnsa 601acblH,

©n1eHMeHeH apannaTbin ap TaHabl,

Kene kan em...

©3i ge aH-TaH 6on Kanabl-

KapTtaH amnen :

«KaHaal 6akbITTbICbIHY Aen!»

bepin xaTbIn,

Bepin *kaTbip xaTTapabl!

bepin xaTbIp...

OHim be, ange Tycim be?

Ana bepgim...

AHblpaFraH bip niwiHAae...

Hubipma xat!

AlLIbIN KepceMm,Aapura-an,

Bip-6ip com Bap apKalcbicbiHbIH, ilwiHae! [2, 233 6.]

- Alen coN aZian A0CTapblHbIH, *KacafaH *KaKCbI/bIFbIH XKYPEK XKapabl e1eHiHe Kocadbl. bipre oKbIn,
6inim TeHi3iHe bipre Ky3reH akKkeHin AngapbekxTi, opabalh meH OTereHgi, onibek neH
PbiMFanuabl, waxrep Epbon meH akbiH Typapabl, Lekcnupai wemiikenen waratbiH MyKaHAb!
bICTbIK, bIKbl/TaCNeH eCcKe anafbl. Anainga akblHHbIH, *KOAbl YHEMI TEK Ty3y CypaedeH TypfaH KOk,
COKTbIKNanbl Aa 6onabl. ATameKeH — aybliblHa CafblHa ETKEeH KeHiNiH «9aebueTteH naHiHeH
OPbIH }KOK» AereH ANPEKTOPAbIH CO3i cy cenkeHaeln bacaabl. Ananaa akblH KBPreH KMbIHAbIK OHbIH,
aCKaK apMaHbl MeH OTTbl XKyperiHaeri akblHAbIK AapblHbIH COHAIPE a/iMaapbl. ©3 eMipiHe 61eHHeH
HaKbIT TaNKaH aKblH 9KeCiH HafaTbIH KEeTiM KbI3Abl XKap eTin, 6ec nep3eHTiH emipre 6ayabiabl.

EceHbalt akplH XKanfaHabIKTbI, Kearipcyai 6inMenTiH, akMKATTbl YHaTaTbiH akblH. LLbIH akbIH
aTak NneH maHcan ywiH eneH, *ka3banabl. AKbIH KallaH Ja Kapa KblAabl KaK *Kapbin, TeK WbIHAbIKTbI
anTybl Kepek. AKbIH e/1eHAePiHIH OH-O0MbIHAA dPKALLAH aKbiHAbIK eHepre AereH aganblk aHblK
KepiHeai. CoN WbIHALIKTbI alMTaMblH, DAiNeT VIIiH KypecemiH aen baclwblnapra Aa *Kaknagbl.
AkTebe 00bICbIHbIH, NAaPTMA KOMUTETIHIH, OipiHLWI XaTWbICbIHAH KOPKbIM, ©3iH KYMbICTaH KyfaH
HaCTbIKTbIH, Kbl/TbIFbIH aKblH Oblsialilla CbiHal *a3aabl:

«©ne anmamt XKyp eTiIMEHEH KbIPTbINbIM,

BpexHeBTiH HKynabi3gapblH KyKi Kbinl..»

Cbinblpa 6ip CbIKNbIPTY/Aa allbl CbIH:

«MacKapa fol... NnapTUAHbIH 6aCLbICbIH...»

«JInBEHLIOBKa Tuhiceai nenipin ...»

«AKbIHMbIH aer... Tobemisre cekipinl...»

«MafaH eneH LWblFapbInTbl XXamaHaan!...»

AMaH — eceH KyTblaabiM-ay amangan!..» [6, 247 6.].

Ecenbalt [lynceHbanynbiHbIH, 6/eHAepiHEH 63 eMipiHiH, Kelbip caTTepiHeH MyHfa TO/bl
TapMaKTapabl Ke3AeCTipeciH, OKM OTbIPbIN 8MIpAiH, allbl WbIHAbIFbIH iLUTEM MOMbIHAANCHIH. AKbIH
Kenbip emipaeH Tenepill KepreH caTTepiHAe 6/1eHHEH anbiC KeTe anaMaiabl. AyblablHaH anbicTan
AnmaTbifa KenreH caTTepiHAe Aa eNeHMEH CbIpblH ¥Ka3afbl, KalTadaH aybliblHa Hapfbicbl Aa
Kenemi. AKbIHHbIH, KeHini bipae Kengen wanky Tyceai, bipae cycbi3 KanfaH Wenaen Kynasmas.
YICi3 »KYpPreH akblH OpbICTbIH, XepTeneciH NaHanafaH KesiH «KepTbilWKaHaap» LblFapMachliHa
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apKay eTe OTbIPbIM, Ka3aK Xa/KblHblH, H6acbiHAafbl 91EYMETTIK TeHCI3AIKTI MeH3enai. 63 eniHae,
}epiHge Kype Typa, bacnaHackl3 XKypreH KasaKkTbiH, KyMiH allbliHa aTadbl. KepTbilWKaHaapMeH
cemneckeH 60biN, HoNaWaKTbIH *KapKblH BONATbIHbIHA, Kafadafbl Ka3aKTblH, CaHblHbIH ©CEeTiHiHe
ceHim Binaipea,.

KaiTa ayblafa Kellne ceH,

Kanapasbl 6ip yMnCiH?

XanblK CaHbl 6Crece,

XaniH Wwawap, KYPUCbIH?»

HypeKTiH By yKiMmiH

OpbIHAANMbIH, KYTNaMMbIH.

MeH Ka3aKTbIH, TYKbIMbIH

KebelTnecem KypTnanmbiH

EHaewe, aTa KOHbLICTa,

TuicniH 6e an myHAaa-

Bypbiabin ap OpbICKa,

Bypankbl UTTen KaHfFyra?! [2, 98 6.]

- IeN Ke3-KeareH Kas3aKTblH, HAMbICbIH LLbIHAAMTbIH LLbIHALIKTbI CEMCEPAEN OTKIp TiNiMeH Kalpan
eten,.

AKbIH TanaHTbiHa 6ac ureH Tanam Kanamrepnep Ecenban [lynceHbanynbiHbIH eneHaepiHe
»ofapbl bafa bepai. CoHbiH, bipi Kasakctan Masywbinap OTafbiHbiH, Myweci KyaHbiwbai
KypmaHfanu 6blnalt aen xasapl: «bi3aiH nabimaaybimbidlia, EceHb6all akblHHbIH, ©1eHAepiH TeK
OVyriHri ypnak —e3 3amaHaacTapbl faHa emec, 6onallak 3amaH agamzapbl 1a CyMCiHe OKblpbl CO3CI3.
ONTKEHI OHbIH, 61eHAEPI ECKIPMENTIH, eCTeH WbIKNANTbIH WbIHAbIK NeH aanbl cesimre Tobl. OHbIH,
napacaTTbl NO33MACHI MAH[I *Kac KaAMbIHAA Xa/IKbIHbIH, *KYPEeriHAe *a3blabin, *KaablHAa CaKTanbim,
MaKa/iblM, ecin-eHin, epkeH »an bepeTiH eneHaepaeH 6ac Kypan Typ» [7, 52 6.].

XanblKkapanbik ambbin HKabaes aTbiHAaFbI KaHe KasakcTaH Hasylwbinap OaafbiHblH, lanac
HKaHcyripoB aTblHAAFbl CblMNbIFbIHbIH, Merepi, XypHanucT, akpiH EceHban [AynceHbanynbl 3iHiH
CaHa bl fYMbIPbIHAA Ka3aK N033MACbl MEH KYPHANNUCTUKACIH A@MbITy CanacbiHaa elleyci3 eHbek

CiHipAi.
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TOMNMOHNMAEPAIH KANBINTACY TAPUXbI

H.A.AbapaxbiHOBa
an-®apabu atbiHAarbl Kasak YATTbIK YHMBepcUTeTi, AnmaTbl, Ka3zakcTaH

AHHOMAuuAa

MaKanana Kasak TonoHMMAEepiHiH nanaa 601ybiHa, KanbiNTacyblHa TYPKITINAEC XKaHe e3re
[e Kepllinec XxanblKTapAblH TUTi3reH acepi Typanbl anTbinaabl. TonoHumaepAaiH nanaa 6ony,
Ka/bINTacy TapuXblH 3epTTeylli FafbiMaap e3 eHbeKTepiHae enimisfiH, ToMoOHUMAEPIHiH, naiaa
6onyblHa ceben con Kesaeri Keplwinec enfgepmeH apaaarbl Cascu, TapUXM OKMUFaNapablH acepi
H6onFaHabIFbIH aUTKaH 601aTbIH.

Makanana KasakcTaH KepiHae 60oNFaH KaHe KepLllinec XanblKTap Typaibl MaTepuanaap
naizanaHbing OTbIPbIM, Ka3aK XaNKbIMeH TyblCTac Hacka Aa TYPiK KaHe KasaK TannanapblHbIH,
epTeneri asyipiHeH BacTan, Kasipri yaT 601biN KaibiNTacyblHa AeMiHTi Aayipaeri TonoHumMAaepiMmeH
HannaHbICTbipa KapacTbipblaabl. TONOHUMAEPAI YAT TapUXbIMeH BannaHbICTbipa 3epTTey — Kasipri
OHOMACT fanbiMAapablH 6acTbl MiHAETTEpIHIH 6ipi 6obIN Tabblnagb!.

Kasak Tini HerisiHae »kacanfaH KasakcTtaH TonoHumaepi 6ip facblpAbiH faHa emici emec,
onap eptefeH-ak KasakctaHaa 6i3aiH aayipimisre aeniH 60nfaH, KeMiHHEH Kasak, Xa/KblHblIH,
3THMKANbIK KYPaMbIHA eHIreH pynapablH, TalnnanapabiH Tingepi HerisiHae KacanfaH.

Feorpadumanbik aTaynapra bannaHbICTbl 3epTTENIHETIH Ka3ak GObKAOpbIHAA Aa AEPEKTEp
a3 emec. Mbicanbl, 9pbip 3nocTa XKaHe OHbIH BApMaHTTapbiHAa Ke3aeceTiH TONOHUMAEPAi Tapuxm
WbIHAbIKMEH Ca/bICTbIPa OTbIPbIN 3epTTey GObKAOPUCTUKAFA KaTbICTbl. COHAbIKTAH A3, MaKanaaa
KenTipinreH dakTblnapabiH, 6apabiFbl A3 TONOHMMMKAHbIH, Kanfbl3 Tif FblbIMbl YLWIH faHa eMec,
Hacka fblibiIMAap YLWiH e MaHbl3bl 30p eKeHAirH KepceTed.

Kinm ce30ep: Ka3ak TONOHMMAEPI, TYPKITINAEC XanblKTap, *Kep-Cy aTayapbl, OHOMACTUKa,
KepLinec XxanblKTap

THE INFLUENCE OF THE TURKIC LANGUAGE AND OTHER NEIGHBORING COUNTRIES ON
THE FORMATION OF KAZAKH TOPONYMS

N.A.Abdrakhynova
Al-Farabi Kazakh National University, Almaty, Kazakhstan

Annotation

The article is devoted to the influence of Turkic-speaking and other neighboring countries
on the formation of Kazakh place names. Scientists studying the history of the emergence and
formation of toponyms have repeatedly indicated in their works that the reason for the
appearance of the country's toponyms in their work was the influence of political and historical
events with neighboring countries of that time.

The article connected other Turkic and Kazakh tribes related to the Kazakh people with
toponyms of the period from the first days to the formation of the modern nation, using materials
on the land of Kazakhstan and neighboring peoples. The study of toponyms in connection with the
history of the people is one of the main tasks of modern onomastologists.

Place names of Kazakhstan based on the Kazakh language are not only the result of the
century, but are also based on the languages of the tribes that were in Kazakhstan from the
beginning of the BC era and subsequently became part of the ethnic composition of the Kazakh
people.
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There is also a lot of data in Kazakh folklore, which is studied in connection with
geographical names. For example, folkloristics includes the study of toponyms found in each epic
and its variants, comparing them with historical reality. Therefore, all the facts presented in the
article show that toponymy is of great importance not only for linguistic science, but also for other
sciences.

Keywords: Kazakh toponyms, Turkic peoples, names of lands and waters, onomastics,
neighboring countries.

Kasak TonoHMmAepiHiH KanbinTacyblHa ceben 6onfaH  TYypPKITiAAec KaHe Kepllinec
XanblKTap apacbiHAa OONFaH CaACKU »KaHE TapUXM OKUFaNaPAblH KoHe oNapAblH, TUri3reH acepi
MaKa/laHblH, *a3blayblHA Heri3 60bIin oTbip. Kelbip TonoHUMAEPAiH TYPKITiAAEC XanblKTapMeH
bipaen anTblNy YKCACTbIFbl FaHA eMEeC, MafblHa/bIK CaMKecTiri bapbl benrini.

OcbigaH 15-20 bl 6ypbiH TOMOHUMMUKA NEKCUKOSIOTUAHBIH, KEpP-Cy aTTapblH 3€pTTENTIH
6ip canacbl Aen TaHbIAbIN KEACEe, COHFbI KblaAapbl 0N reorpadus, Tapux HKaHe IMHIBUCTUKAHbIH,
TYMiCKeH KepiHae nanga OO0AbiN, Keke fblAbiM PeTiHAe KajbinTackin Keneqi. Kasipri Tanan
TYPFbICbIHAH OHOMACTMKaHbI, COHbIH, illiHAEe TONOHUMMKaHbI Bip FbIbIMHbIH, 9AiCTEpIMEH 3epTTey
YKETKINIKCI3, ®NTKeHi aTaynapapblH, WblFy, AaMy Tapuxbl aiHanaHbl KopluafaH Taburatnex, TypAi
NEeYMETTIK-TapMXM e3repicTepmeH Tbifbi3 HalnaHbiCTbl. OcblaaH Kenin ataynapAblH MafblHAbIK,
YKOHE 3TUMONOMMANBIK KYMMANaPbIH allly YiiH BipHeLle fbinbiM Cafanapbl AepekTepiHeH xabapaap
6onbIN, onapapl KeTe NamaanaHy KaxKeTTiri Tyblin OTblp. TOMNOHMMMKAHbLIH, YAKeH 6ip canacel
3THOTOMOHMMMKA, AFHM PY, TalNa, XanblK aTTapblHaH KOMbINFaH reorpadunsanbik ataynapabl 3epTrey
6enimi. An aSTHOHUMAEPAEH KOMbINFAH ¥Kep-Cy aTTapbl 3STHOTONOHUMAEP AeniHeai.

TONOHUMMKA TiNl FbIAbIMbIHAA HETi3iHeH VLI TyYpAi 6afbiTTa 3epTTenedi. bipiHwioeH, TingiH
KeHe dopmanapblH HGOMbIHA CaKTafraH TOMOHWMMAEP TiN Tapuxbl YWiH, TiAAIH Aamy 3aHAapbiH
3epTTey YWiH MaTepuan bepeni. EkiHWiOeH, TONOHMMAEPAiH, acanyblHAafbl JeKCUKa-
MOpP®dONOrUANbIK, NEKCUKA-CUMHTAKCUCTIK TaCiNAepi 3epTTeNin, OHbIH CybCTaHTMBTEHY, abCcTpaKTaHy
3aHAbINbIKTapbl allblnaabl. YwiHwioeH, TONMOHMMAEP CEMAHTUKA/bIK KoHEe 3TUMONOrMANbIK
YKafblHaH 3epTTeneai. TONOHMMAEPAIH Ka3ak TiniHAe AypbIC Ka3blaybl CEKiNAi opbiC TiniHAe
(TPaHCKPMMLMA apKbi/bl) ¥Ka3blybl Aa — NPAKTUKAbIK MaHbI3bl 30p epekLle Macene.

Nekcukorpaduma canacblHAa e3iHAIK ynecTepiH KocKaH BipTanan Tin BinimiHiH anfawkpl
3epTtreywinepiHib, (I.KeHecbaes, M.banakaes, ©.Kahpapos, T.Kopaabaes, C.AMaHX0/0B,
M.ManbakoB) eHbekTepiHeH BeneK, TONOHUMMKAHbIH, FbI/IbIM PETIHAE AaMyblHa 30P Y/1IEK KOCKaH
fanbimaapapiH (96aipaxmaHoB. A, Apapos f., KypblukaHoB ©., TomaHoB M) epekule
Ke3KapacTapbl Oy canaHbliH, »KaHa apHara 6eT OypfaHAbIFbIHbIH, alKblH Aaaeni 6ona anagp.
CoHbIMEH KaTap, MakanaHblH Ka3blaybiHa a3epbalixkaH 3epTTeyuwici . ['ymbaToOBTbIH, akageMumK
A.M. Xa3aHoBTbIH, M.3.3aKMeBTiH, eHOEKTepi Kapabin, TbiH Ke3KapacTapbl Heriz 6onabl. fanbim
TYPKITINAEC XanblKTapblH ©3apa KapbiM-KaTblHACckl MeH Tiaaeri acepi Typasbl bipliama eHbeKTep
YKasFaH.

Tin *KaHe OHbIH, AaMy 3aHAAPbIH TEK KOFaM TapUXbIMEH, COJ1 3ePTTEETIH TiNAIH neci 6obIn
TabblNaTblH  XaAblKTblH TapUXbIMEH Tbifbl3 OalnaHbICTbl TYpAe 3epTTereHae faHa TyCiHyre
H6onatbiHAbIFbI Benrini. Onai 6oca, TiN TAPUXbIH XanblKTap TapuxbiMeH BalinaHbICTbipa 3epTTeYIiH,
KaHZal »onbl 6ap? byn cypakKka ayan any yuliH, angblMeH, Con TinAiH e3iH Hacka TybicTac
TiNAePMEH CanbICTblipa 3epPTTeY KepekK.

TinajiH, ecki maTepuanbiH Kasipri sKafaaMmMeH CanbICTblpy YLWiH, KOHE a3y HYCKanapblHbIH,
MaTepuangapbiH capka nanganaHfaH Aypbic. bynapmeH Katap, TiAAiH, e3 iWwiHaeri AnaneKkTinik
epeKkWenikTepiH nanganaHy Aa Ka)keT. TOMOHMMMKA MaTepuanbl Aa  TiNgiH eH  ecki
MaTepuanaapbiHbiH 6ipi 6oabIN caHanaapl.
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MyHAaal dakTinepai Kasak TiNiHEH e oH-oHAan KenTipyre 6onaabl. Kasipri KasakcTtaH
epiHaeri TYCiHiKci3 ataynappl 3epTrereHae, KasakcTaH »epiHae 60afaH OypbiHFbl XaNblKTapAblH,
TiNiH, TApUXbIH KOca 3epTTey Kepek. Con XanblKTapbliH Ti/liH TapUXNeH TbiFbi3 6alifaHbICTbipFaHaa
faHa, TYCIHIKCI3 KeHe aTaynap/AblH Cbipbl alwbliafdpl. Kasak Xasikbl KepLli XanblKTapMeH epTteaeH
KapbiM-KaTblHacTa bosfaHbl Manim. MaceneH, V facbipaaH 6actan napceinapmen, VI facbipaaH
H6acTan apabTapMeH KapbiM-KaTblHAC Kywenai. byn KeHiHae akagemuk B. B. Baptonba 6binai
nenai. «Bce amo nocmeneHHO U3MEHUAOCMb Nhocsie apabcko2o 3a80€8aHUS, CHAYANA
8cmpemusuie2o ynopHoe conpomusneHue U 3aKOHYUBWe20CA mosbKo 8 IX seke. TypkecmaH
ecmynun 8 bosnee mecHoe obuwieHue C nepedHea3uamcKum KysemypHeIM MUPOM, OCOBEHHO
Mepcueli». VpaHObIKTapMeH KaHe apabTapMeH KapbiM-KaTblHACTbIH, HaTuxKeciHae KasakcTaH
epiHge asapl-kenti TonoHumaep Kanabl. Ocbl CMAKTbl Ka3aKCTaH epiHae MOHFONAapAbIH
epTeni-kew 60nyblHa HalNaHbICTbl MOHFON TOMOHUMAEPi TiNIMi3Ae caH »KafblHAH KenTen
Kesaecen,.

bacKka TinaeH KipreH cesaepi ap XasblKk 63 TifliHiH 3aHbiHa BafblHAbIPLIN anaTbiHbl Genrini.
CoHapblkTaH, KopakoBTbl — KepeKy Aen, Kasaktap o3 TifliHiH, yHAecy 3aHAblblifbiHa BafblHAbIPYSbI
TiNAOIK KafblHaH 9b64eH opbiHAbl. Opbic TiniHeH eHreH Cemel, ©ckemeH, MypbeB CUAKTbI Co3aep
Ka3aK, TiJliHe *KaKCbl CiHiN KeTTi.

TONOHMMMKA Ka3akK, TiNiHIH IWKi AaMmy 3aHbIH allyFa, a3y eHepi a3 AaMblfaH engepae Tin
TapuXblHa KON NamaacbiH TUri3ai. backa xanbikTapaa (Mblicasbl, OPbIC Xa/Kbl) epTefeH a3y eHepi
HonFaHAbIKTAH, CON €CKi a3y HyCKanapblHa CyMeHe OTbIPbIN Kasipri TiAAiH AaMy CaTbICbiH aHbIKTay
oHannay 6onaapi.

KolTac, TacTak AereH TONoHMMAEPAiH Tac AereH 6enimi — »KaHa aTtay Kacaydafbl Herisri
YMbITKbl. OUTKeHI KonTac aereHaeri Kol AereH ce3 ayenae MeH3ey, TaCTbl KOMFa yKcaTyAaH TyFaH
0a, KeliH mac gereH cesbeH bipirin TonoHMmre aliHanfaH. An, TacTak AereHaeri ToNOHUMHIH, mak
nereH 6eniMmi — KaHa ce3 TyFbl3aTblH KypHaK. EKi »kafaanaa Aa TONOHMMAEPAiH, *KacanybiHa mac
nereH ce3 Heriz 6onbIN Typ KaHe OCbl KACMETiHe calt 0N CO3/iH Ce3AiK KopFfa aTaTblH/AbIFbIHA
KYMaH Dosimaca kepek. Ieorpaduanbik *Kankbl ataynapablH, 6acbim Kenwiniri, 6isgiHwe, ce3aik
KYpaMFa KaTabl. OMTKEHI, TOMOHUMAEPAiH Kebi eki-yw ce3aeH bipiry apKbl/ibl Hemece bip ce3aeH
)KacanfaH KenTereH TonoHMmAepAiH e3i (AamaTtbl, Apkapabl, Atonbl T. 6.) *KypHaK KOCy apKbl/bl
acanagpl. OHbIH, YCTiHE KeKkenereH TONOHUMAEP YCTEMAIK eTylWi MeMEKeTTIK annapaTtTbiH
cancaTblHa, epKiHe calt e3repTinin, opHbIHA »KaHa aTaynap KoMblaaabl.

Mbicanbl, Kasipri Kbi3blnopaaHbiH aTbl YW AYPKiH e3repi: AKMeWiT (Mcnam AiHiHiH
ycTemairiHe 6GainaHbicTbl), MepoBckuii (KasakcTaHHbIH, Pecelire KocbinybiHa 6alnaHbICTbI),
Kbi3binopaa (OKTAGpb peBOMOLMACHI KeHin, KeHec eKimeTi opHafaHHaH KeliH). CeWTin,
TONoOHMMAEP Ae TiNAiH ce3aik KypambiHaa 60bIN XaTaTblH ©3repictepre ywbipanasl. Tinimisgeri
obpasabl, cypeTTi co3aepaiH, kenTiriHe 6anaHbICTbl Kasak TifiHaeri TonoHumaep KasakcTaHaasbl

wep benepiH, TaynapablH, reoMmopdONOrnAbIK KYPbIbICbIH, CON Kepae bypblH 60aFaH,
Hemece Kasip Je Ke3[eceTiH XaHyap/iap MeH eCiMAIKTep AYHWECiH, CON CUAKTbl Taburat
bannbiFbiH  Bingipeai. TonoHMmMKka 6yn KacueTTepAiH KepceTkiwi 6osa oTbipbin, onapapl
reorpadusa, reonorua, 6Guonorua 1. 6. FblibiIM Cananapbl apKbl/bl 3€PTTEN, CbiPbIH allyfa NakaacbiH
Turizeai.

KasaKkcTaH TOMOHMMAEPIHIH, LWbIFYbIH Tapuxu aayipnepre 6annaHbiCTbipyaa Tek b6ip
facbipabl faHa Oenin anmal, eptederi aayipaeH bactan ce3 eTy Kepek. Kasakrtap XV—XVI
facblpnapaa xanblk 60nbin KanbinTacygaH OypbiH Aa KasakCTaH »KepiHae Kasak pynapsl,
Tannanapsl emip cypreH. OnapabliH, Tini 6acka Aa TyPiK TannanapbiHbiH, Tili CUAKTLI Bip Herisaeri
TyblCcTac Tinaep 6onfaH.

KasaKkcTaH TONMOHMMAEPiHiH *acanybl ©3 angbiHa bip 6enek Kapaamanabl, Kasak, TifiHiH
WbIFY, AaMY, KanblinTacy AayipaepiMeH Tikenen Tbifbl3 banaHbICTa Kapasaca faHa, TONOHMMAEPAiH,
TAapUXM KafblHaH 3epTTenyi, a3apl-kenTi TypAe KasaK Tin TapuxblHa, OCbifaH BalnaHbICTbl Ka3ak,
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Xa/IKbIHbIH, TapMXblHA MANAACbIH TUri3ce FaHa KyHAbl 6onmMaKwbl. Ocbl alTbIAFaHAAPAbI Heri3re ana
oTbipbin, KasakcTaH TapuxbliHa 6alnaHbICTbl Ka3aK TOMOHMMAEPIHIH, Heri3ri KeseHaepiHe Wony
acamblK.

¥noif, capelr OpPMaZiasbl CbiH eciMmaepi KOCbIly apKblibl acaafaH TONOHUMAEP A3 CON
KyMiHae Kasip KasakctaHaa kesaecnenai. byn dopmanap Tek makan-maTenepae faHa Kesaece/i.
Onap Kasip KasakcTaH TONOHUMAEPIHIH KypambIHAA ys1bl, Capsl TYPiHAE FaHa Ke3aecedi. Mbicanb!:
¥nbitay, CapbiTay, Capbiken 1. 6. bipak 6yn dopmanap 6ip kesae yibliK, capbl Typae 6onfaHabIFbIH
KepceTeTiH Ae dakTblnap 6ap. Mbicansl, ¥6iF ce3i VI Facbipaa KynTeriHHiH KypMeTiHe KoMblnfaH
eckepTKiWwTe ae, TOHBLIKeKTIH eckepTKiwiHae ae, X facbipaafbl «AnTbiH ApyKkta» aga, XII—XIV
facbipnapgafbl MOoH-MyxaHHaHbIH, «Kutab Tap:kmaH ya dapcu, ya TYpPKWU, ya MOroam» Aerex
KiTabbiHaa Aa, XIV facbipaasbl Pabry3unaiH, WbiFapmacbiHAa Aa Kesaeced,.

Ocbl CHAKTbI Caps! AereH €e3 e epTeferi a3y HyCKanapbliHAa Aa, Kasipri TYpiK TingepiHae
ne 6ap. byn dopma VI—VIII facbipnapra »ataTblH TOHbLIKOKTIH eckepTKiwiHae, Xl facblpaasbl
«Kytaasy 6inikte» kespeceni. Capeir nereH dopmaHbl Kasipri Tingepae Kesdecyi Kofapblaa
antbinabl. byn popmanap ¥abiktay, CapbikCy CUAKTbI TOMOHUMAEPAIH KypambiHaa XVI facbipaarbl
LWbIFbIC aBTOPNAPbIHbIH, eHbeKTepiHae Hap.

«babep-Hamaga» bl gereH ce3 bactankbl beTTepiHae-aK Kesgeceai. bipak XVI facbipaarbl
«Bbonbwon YepTex» KiTabbiHaa 6yn TonoHumaep Yaytos, Capca, Capcbl, Cypcbl TypiHAe Oy3biabin
Kesaeceni. byHaa ynoif, capelr Gopmanapbl CakTaIMaraH.

Kasak xankbl 6acbiHaH Tafan Tapuxu Aayipaepai eTkisai. KasakcTaHHbIH, OCbl KYHIi anbin
YKaTKaH TEPPUTOPMACHIHLIH KBNTEreH ayaaHaAapbiHAA Tapuxm Aayipaepre 6annaHbICTbl TYPAI-TYpAI
Tarnanap 6onabl. Onap 6acka TainameH, XxanblKTapMeH KapbliM - KaTbiHacKka TycTi. OpTa A3ns meH
KasakcTaH xepiHaeri epTeeri Tainanap, Taina oaakTapbl, 0NapAbiH Wapyallblabifbl, KaCibi, aaeT-
FYPNbl Typaabl MmaaimeTTep 6i3fiH, AdYipimisre AeniHri rpekK, napcbl KaHe KbiTal aBTOP/IapbIHbIH,
eHbeKTepiHeH opblH anabl. OCbl TeppUTOPUALAFLl Talnanapabl Napcbl HYCKanapbl «cak» Aen, an
ecki rpek Tapmxwbicbl CTpaboH «A3ma ckudi» aen ataabl. CTpaboH 6yn TalnanapapbiH,
dPKaMCbICbIHbIH 63 aTbl 6ap eKeHiH aTan KepceTTi.

CelTin, Tapuxu, apXxeonoruanblik, aTHorpaduAnbiK Matepuangap epteaeri OpTa
A3naHbl, KasakcTaHabl, AnTaiabl MeKeHAereH cakTap/blH OCbl BHipAe eXenaeHi MeKeH eTKeH
Kelneni TannanapapiH, pynapablH TapUXbIMEH Tbifbl3 BalNaHbICTbl €KEHiH, 0napablH, MaAEHMUETI
MeH LlapyallblNblfbIHbIH, YKCACTbIFbIH A21enaenai.

Mpodeccop A. H. bepHwTam KapaTayablH COATYCTiK-LIbIFbIC *afblHAafbl Co3ak JereH
epaiH aTbl eKi ce3AeH KacanraH Cy+Cak, SFHU Cy CaKTapbl JiereH Co3AeH LbIKKaH Aen Kapanabl.
Byn »opaman aypbic Ta 601ybl MyMKiH. ©OUTKEHI eKi 3aT eCiMHEH »Kaca/sifaH Tapuxu TONOHUMAEP
ne (mbicansl, Temip Kanbif VI—VIII facblpnapaa), ocbl 3amaHaasbl TonoHMmaep ae (Hapkambic,
Llen pana, anaraw T. 6.) TOAbIN KaTblp. By/N CUAKTbI €Ki 3aT ecimHeH bipirin TONOHMM Kacany
TYpiK TingepiHae kesgece bepeai. OpxoH-EHucen xa3ybiHaa kesgeceTiH VI—VIII facbipnapaassl
Temip Kanbl (»kenesHble BOpOTa) AereH atay [ia oOCbl TYPAE KacanfaH. « Temip» AereH ces «KarnblF»
nereH reorpaduanbik Kanmbl aTayablH anablHaa aHblKTayblw 60/bIN KeAin, con apKblabl TOMOHUM
»acanraH. Con cnsaKTbl Oapusa AereH reorpadusabliK Kannbl aTayablH, anabiHaH cbip AereH co3/iH
aHbIKTaybIlW 60bIN reorpaduanbik atay *acaybl 96eH 3aHabl. by *Kopamansa KocbiMLIa Tafbl Bip
A21eNiMi3: Cblp [IereH €oe3 Ce3/iK KopFa »KaTa OTbIPbIM, XaHa CO3 »KacaMTbiH 3, OMOHUMAIK Te
KacueTi bap. Mbicanbl, Wbipwblk (YMpumk) aen atanatbiH CbipAapusaHbIH, OH, Canacbl OCbl CbIp
AereH ce3aeH »acanfaH. bya atayabiH TYPiK aTaybl eKeHAIr *KaHe OHbIH, Xacany Aayipi Typansl B.
B. Baptonba 6blnat penpi: «Typeukoe HA38aHUE Yup, OMKYOd YMeHbUIUMmesbHOEe UPYUK,
noAagsaaemca 8 anoxy Tumypa».

Typik TingepiHae W Ablbbicbl MeH ¢ AblObICbIHbIH, aybica OepeTiHiH ecke ascak,
UblpwbIKTbIH, Cbip/iaH *KacanfaHblHa KYMaH KenTipyre 6oimanabl.
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CenTin, 6yn anTbinFaH dakTinepaiH 6apnbiFbl Aa CbipAapUAHbIH, KYPaMblHAafbl Cblip AereH
CO3/1iH, 3TMMONOIMACLIH OHbIH, 60AY AereH MafbiHacbiMeH HanaHbICTbipa Kapaydsl Tanan eTes;.

CbipAapuaHbl LbIFbIC aBTOPAapPbIHbIH, CeMxyH Aen aTalTblH TOMOHWUMIHIH 3TUMOIOTUACHI
eHiHae axkag. B. B. bapTonba Oblnat aenai: «Tak 68 2e02paguvyeckom npuaoxceHuu K mpyoy
MupxoHda ckazaHo, ymo CelixyH mecmo 8 TypKecmaHe, om KOMOPOo20 PeKa Nosy4usna ceoe
HazeaHue». (An, CelixyH aTaybiH akag. B. B. bBapTonba 6acka 6ip eHberiHae «CUHAA AepeBHa» aen
Te aygapagbl). EHaele, CelixyH aereH xep aTbl CbipAapuaHbiH, (63eH) aTbiHa aybicKaH. CelTin,
6i3aiH Asyipimiare aeniHri V facbipaa AkcapT atanfaH Coipaapua cogaH bepi e3iHiH 6acbiHaH Tanak
TapUXK Karaanmnapabl ©TKi3in, con maHaa 6ofaH cak, Typik TainanapbiHbiH MPaH XaablKTapbIMEH,
apabTapmeH, KbiTalllapMeH KapbiM-KaTblHAaCKa TYCKeHAiriHiH aiFarbl 60abIN OTbIP.

KasaKkcTaHfa KaTbicbl bap TonoHumaep 6i3aiH apambl3apiH, | FacbipbliHaH bacTan kesgecea,.
Con payipaeH bepi Kapan OpTta A3mana, KasakcTtaHaa KesgeceTiH TONOHUMAEPAIH Ae Kenwiniri
Typik ataynapbl. OnapabiH Keibip ataynapbl ocbl KyHre aeniH 6i3giH, Asyipimisaid, 6actankpl
facblpnapblHaasel Gopmaza, Hemece a3 faHa e3repreH TypiHAE caKkTanfaH, TOMOHMMAEPAiH,
YKacany NpUHLUKNI Kasipri TonoHnmaepre yKkcac.

Tapuxu KafblHaH anfaHaa aa, byn asyipae KasakcTaH xepiHae Typik ataynapbl Kesaecin,
eCKi ¥Ka3y HycKanapblHAa i3 Kanablpybl a6aeH 3aHabl. OMTKeHi, OpTa A3nana, KasakctaHaa byn
Ke3ze Ae, ofaH epTepek Aayipae Ae, ofaH KeWiH ae Typik Tarnanapel 6onfaH. Akaa. B. B.
BapTonbp, 6i34iH 3amaHbiMbI3Fa Aelinri |l Facbipnapaa KasakcTaH »epiHae VICiH, KaHablnapablH,
H6onfaHAbIFbIH aTan eTej. Typik TalMnanapbiHbIH, aTbl TEK €CKi a3y HYCKaNapblHAa FaHa alTblbin
KOMMaM, benrini aapexkeae reorpadusaibik ataynapaa isiH Kanabipab.

Ka3aKCTaHHbIH, OHTYCTIK ayAaHaapblHAA ©Te epTedeH Typik aTaynapbiHbiH Ken 60nybl
Kesaencok emec, Onap opTa A3nAHbIH KaHe Ka3aKCTaHHbIH OHTYCTiriHAE epTeie emMip CypreH cak,
TYPiK TananapbiHa 6alinaHbiCTbl 6oNAbI.

KbiTalh casxaTwbicbl CtoaHb Li3aHb 630 biibl Kasipri KbipfFbi3cTaH meH KasakcTaH
TeppUTOPUACLIHAA OHAAFaH Kananapra kesgeceqi. OnapapiH, iwiHae Ly e3eHiHiH, 6oMbiHaa Cysb,
Tanac e3eHiHiH 6olbiHAa Tanac (Kasipri Tapas) Kanacbl 6onfaH. Tanac KanacblHbIH aTbl anfall peT
»)ofapblaarbl CloaHb LI3aHHbIH, caaxaTblHAH OypbIH 568 Kblibl CON Kepae bonfaH BU3aHTUAHbIH,
enwici 3eMapxTblH *Ka3faHAapblHAaH Aa Kesgecedi. Ecki a3y Hyckanapbl aa V—VII facbipgaH
Hbactan kesgeceTiH Tanac KanacbiHbIH LbIFYbl KENOIP apxeonornsabik 3epTreynep HorbiHWa V
Facblpfa XaTagpbl.

KasaKkcTaH TeEPPUTOPUACHIHAA COM Ke3Ae MKePriNikTi MpaH TiniHeH KenTereH reorpaduablk,
ataynapmeH Katap TOMOHMMAEPAIH KypambliHAa KesaeceTiH reorpaduanblk »Kannbl ataynap aa
eHai. Mbicanbl, KEHT AereH aJ/lKbl aTayablH, eHyi *eHiHae akaa. B. B. bapTonba 6binan aengi: «B
CB8A3U C pacnpPoOCMpPaHeHUem NepcudCKo2o AUMepamypHo20 A3blKa C1084 «KeHM» U «kem» Obiau
3ameHeHsbl c1o8om «dux». Cio80 KeHmM, ympadesoe u 3abbimoe MecmHbiM UPAHCKUM HOCeneHUem
nepcuino 8 mypeyxkue napeyusa».

«KeHT» aereH ce3aiH Kepluinec npaH xanblKapblHaH KeareHairiHe eki Typai Aanen anTyra
bonaapl. bBipiHWiAeH, KypambiHAa ocbl ce3 b6ap TonoHumaep KasaKCTaHHbIH TEK OHTYCTIK
ayaaHzapbiHAa faHa Ke3gecedi. Mbicanbl: apkeHT, LbiIMkeHT, MaHKeHT T. 6. EkiHwiaeH, 6yn
KeHm [ereH Co3AeH KaHa Ce3aep *acaamandbl. KeHm AereH €oe3 WbIrblC MpaH XaiblKTapbiMeH
KapbiM-KaTblHacTapablH, HaTuxeciHae VI facbipnapga edin, KasakctaH kepiHaeri kelbip kana
aTTapblH »KacayFa Heri3 6bonabl. by Kannbl atay Kenae npaH XxanablKTapblHbIH CO3IMEH, Keae TYPiK
Xa/IbIKTapblHbIH CO3iMeH Bipre Kenin, Kana aTbiH Kacaiabl. Typik cesaepimeH by Kannbl aTayaaH
Bipire Kenim, »KanKbl aTay ¥Kacaybl KeHmM AereH ce3fiH, TYPiK TinaepiHe epTeaeH eHin, eTeHe 6obIn
KEeTKEHJIriH KepceTeai. Tanac aHfapblHAAFbl €CKi KananapAblH Kasipri KaadblKTapblH 3epTTereH
aPXeoNIOTUANDIK, SKYMbICTap Oyn skepaepaeri KananapabiH, VII—VII facblpnapaa canbiHFaHObIFbIH
aanenaenai.
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Ocbl  cMAKTbl  KasakcTaH TonoHMmaepiHe  KaTbicbl Oap MaTepuangap  KbiTak
canaxaTlblnapbiHbIH eHbeKTepiHae Ae 6ap. Mbicansl, 630 *Kblngapsl KeTicyaaH XKypin eTKeH KbiTal
casxaTwblicbl, CtoaHb-LI3aHbHbIH, caaxaTbiH ka3faH Cu-ton-LU3m Obinalt genai: «Coenas om cma
COpoKa 00 cma namudecamu AU Ha 3anad om MeiHe-bynaka, oH npuexan 8 2opod Tanac,
umerouuti 8 okpyxHocmu om 8 00 9 au. 30ecb 0CMaHABAUBAIOMCA U MOP2YHOM 8CE803MOMCHbLIMU
mosapamu Kynubl, npuesxcaroujue 3 pasHelx cmpaH. 1o ceoum ecmecmaeHHsiM 6oeamcmeam u
Kaumamy cmpaHa ama noxooum Ha Cy-ex.

Byn y3iHaige kenTipinren MbiHbynak, Cy (kasipri LLy) cuakTbl aTaynapapiH 60nfaHabIFbIHA
ewbip wyba KenTipyre bonmanabl. ©OnTkeHi, LUy e3eHi Ka3zakcTaH xepiHae Kasipae ae 6ap. An,
MbIHOYNaK AereH aTtayabl 4371 OpHbI TabbliMaca aa, byn cusaKTbl atay KasakcTaH kepiHae Kasip
TOJIbIMN XKaTbIp.

CbipAapuaAHbIH, iLWKi BeTiHAe emip cypreH xanblKTap Typasibl }KaHe OHAarbl Kenbip kepnep
Typansbl 6i3aiH apambi3abiH, | facbipbiHAasbl MANMHWMIAAIH, eHbeKkTepiHae manimeTTep bepinreH.
MNAnMHWMIA alTKaH TalnanapAbiH iWiHAe Aaknap, acTakTap, KamakTap, aTannap TypikK TyKbimaac
Tannanap ekeHAiriHe Kasipri ocblifaH ykcac aTtaynap Aanen 6ona anaabl. Mbicansl, gannap,
3Tannapfa Kasipri TypikneHaepaeri »KaHe TypikneHaepre Kepulinec KasakTapdafbl agannap
*aKpblH. bynapablH, 6ypbiHFbl TEPPUTOPUACHI Aa Kasipri TeppuTopuamer bipaen. OnapapiH, Kacnui
TEHi3i MaHbIHAAFbl TeppUTOPUACHI Typanbl CTpaboH Obinain Aen »asfaH: «bonbliuan YacTb CKMOB,
HauYMHan oT KacnuimcKkoro Mopsa, Ha3blBAtOTCA AAfAMM».

An acmak pereH Taina Kasipri bawkypTTap 60ny Kepek. YIMTKeHi, 6allkypTTapabl Ka3akTap
ecmeKk aen atanabl. *Mofapblda anTbinFaH Kacnac Kasipri Kacnul TeHi3i eKeHiHe KyMaH OK.
©nTKeHi, akag,. B. B. bapTtonba ManHUnAiH, Kacnuin TeHisiH binreHairin antagbl Centin, 6i3giH,
A3Yipimisain 6ac KesiHAe Ke3geckeH TONOHMMAEPAIH TYPIK TiAaepiHAe KacanFaHablFbiH banKkayra
6onaapl.

LLlapbakK X3He Wwapaak TepMuHAaepi Ae napcblaaH eHreH. llapbae nen capanablH, TepT
*KafblHaH KopLlan TypaTblH TOPT OaKTbl alTaTbiH HonFaH. Kasipri Kasak TiniHae afallTaH KacanfaH
Kopwayabl Wwapbak aenTiHi 6isre 6enrini. LWapbak aereH TepmuH OpTanbik KasakcTaHaarbl Kelbip
TONMOHMMAEPAIH KypambiHAa Ke3aeceai. Mbicanbl: Lapbakken, LlapbaKTbiken T. 6.

Makcnanaid anTyblHwa, CaypaH MmaHblHAAFbl AHBIKEHT AereH KanaHbl apabTap an-Kapbar,
an-Xaamcu gen, napcolnap Aexm-Hay aen atafaH. [exu-Hay Toxiklwe— »KaHa Kana AereH ces ae,
KapbaT apablia — ceno gereH ces. bynaH apabTtap meH napcbliapAbiH TYPiK aTaynapbiH ©3
ataynapbIMeH aybICTbIpPyFa TbiPbICKaHAbIFbIH Kepemis. CeinTin, KasakcTaH »kepiHe 6acka TingeH
a3apbl-KenTi oCblHAAM aTaynap eHai. backa TinaepaeH eHreH TONOHUMAEPAiH, iWiHAEr eH a3 eHreHi
apab aTtaynapbl. OHbIH, 6acTbl cebebi, apab ycTemairiHib, ae, apabTtapapiH, KasakctaH xepiHge as
bonfaHablFbiHAH Aa 6ony Kepek.

KasaKkcTaHaa apabTap 6onfaH Aayipae TYPiK TONOHUMAEPI CON Ke3aeri TONOHUMAEPAIH, eH,
Hacbim Kenwiniri 6onabl. X facbipaa KazakcTaHHbIH OHTYCTiriHe KepLUinec Typik TananapbiHbIH TiNi
cofamnapabiH TiNiH »KeHe BacTaabl, AeMeK, COFaMNapabiH Tini TypikTeHe Bactaabl. byn yaepic
Typansl M. Kauwifapu 6blnalt gen coinaTtanabl: «bbiau 100U, KOMopbsle 2080pUAU NO-MIOPKCKU U
co2oulicKu, bbinu 00U, KOmopble 2080PUSU MOsLKO NO-MIOPKCKU, HO He bbino odel, Komopble
2o08opunu 6bl MObKO NO-CO20ULCKU».

KasaKCcTaHHbIH OHTYCTIK aydaHAapbiHa Kepllinec cofamnap 6yn aayipae e3aepiHiH
3THMKAANbIK NiliHIH }OFaNTbIMN, TYPIK Xa/bIKTapbIMEH apanacbin kete 6actagpl.

KasaKkcTaH kepiHae Oyn aasyipnepae 6onfaH TypiK TiniHAe cennenTiH Tannanap Typik
TOMOHMMAEPIH CaKTan KaHa KoMmal, oHbl AambITyllbl Aa 6onabl. Con cebenTeH aAe apabTapabiH,
COFAMNAPAbIH, KenyiHe BalnaHbICTbl CONM TiNAepAeH eHreH TonoHumaep KasakcTaHaafbl Typik
TarnanapbliHblH TONOHUMAEPIHIH, KypamblHAaFbl Bip KillkeHTan faHa OenuleriH KacafaH aen
KapafaH eH. MeTicy bonbiHAa apab wabybiabl KesiHAe TYPIiK TingepiHae cennenTiH TypAi
Tarnanap 6onapl. 766 KbingaH KeTicy 60MbiHAA YCTEMAIK ETKEH KAaPAbIKTapAblH, KONbIHAA KynaH,

199



Proceedings of the 7th International Scientific Conference

Mepke aereH Kananap OonfaH. bydaH KeWiHri Typik TannanapbiHbiH, 6ipi — Yurungep. M.
KalrapuapbiH, ainTybl BoMbIHLIAG, Yuruagep yw caH TypikTepaiH, 6ackiH KyparaH. OnapabiH, 6ip ToObI
blccbikken maHplHAa, eKiHwi 6ip Tobbl Tapa3ablH KacbiHAa Yvrnn AenTiH KanaHblH MaHblHAA
bonraH.

f. KoHKkawbaeB KasakctaH kepiHoeri reorpaduansik ataynapgbl Tek  XIH—XVI
facblpnapAblH, faHa XeMmici Aen Kapamai, MOHFO TEKTEC KaMaKTapablH KasakcTtaH xepinge XVII-
XVIIl facblpnapga na 6onybiHa 6alnadbicTel Aen kapanabl. XVI facbipablH, asfbl meH XVII
facblpablH HacbiHAa KanmakTap dmba ayaaHbl MaHblHAA Kewwin kypredi benrini. byn TeHipekTeri
Ka/IMaK [den atanatblH MOHFOAN Tannanapbl (XVII facbip) OpTanblk KasakctaHaa 6oabin, coaaH
KeliHipekTe *alblk neH Bonra (Eain) eseHaepiHiH, apanbifbiHa GapfaH. KanfaH KanmakTtap
KasakcTaHHblH LUbIFbIC »KaHe OHTYCTIK ayaaHaapbiHaa 6onfaH. MiHe, ocCblHOAM Tapuxu
cebentepaiH HaTMKeciHAe Ka3akcTaHHbIH 6apabik ayaaHAapbiHA MOHFON aTay/lapbl Ke3aecei.

XV-XVI  facblpnapdafbl TapuxW Ky)KaTTapdafbl KasakCTaH aymafblHOa KesaeceTiH
TONOHMMAEpPre Tanday *acacak, TOMOHUMAEPAIH *Kacany NPUHUMMI XKaFblHAH 43, CON Tapuxu
Ky*KaTTapAarbl TOMOHUMAEPAIH Kasipri TonoHumaepmeH bipaenniri afblHaH 0/1apAblH, HafbI3
Ka3aK TOMOHMMAEPi ekeHAiri gsnengeHeni. Ahtap 6oncak, XV facbipga Myxammen Xangap
Oynatn e3iHiH, «Tapuxu Pawman» exberinae 6binalt gengi: «CegepHyro epaHuuy e2o
(MoeonucmaHa) cocmasnsiom Kykye-meHaus (mak Hassieaem Myxammed Xalidep 03epo
banxaw) u Kapama.».

Byn anTtbinfFaHaapgaH XV facbipaa bankalTbliv, KekleTeHi3 aTanfaHbliH, KekwemeHi3
[ereH atay kasipri KekweTtay aTaybl cekingi skacanfaHablfbl KepiHeai. OMTKeHi, by TonoHnmaep
KeKwe nereH cesre bipae TeHi3, bipae Tay AereH reorpaduanbik Kaanbl atay KOCbINY apKbijbl
)KacanfaH. KekleTeHi3 AereH TONOHUM MeH OHbIH, KeMiHri aTbl bankalw Ta (6ankaw — 6aTnakTbl
ep, ca3) Kaslak aTay/napbl ekeHairine ewbip wyba KenTipyre 6boamanasl. bankaw opat TiniHAe
ne bamnakmel #cep, ca3 AereH MafblHaaa KonaaHbinaabl. Con cMakTbl Kapatan e3eHi Ae oCbl KyHi
CON aTneH aTanbin, bankaw keniHe Kyaabl.

KasaKcTaHHbIH, OaTbic aydaHaapbiHaH Halbik, Opan Taybl, Op e3eHi, blpfbi3 e3eHi, Ak-
6acTbl Keni, ANpbIK Taybl CUAKTbI TONOHMMAEP BepinreH. byn TonoHnmaep XVI facbipAasbl Kasak,
TonoHMmAaepiH 6i3 MeaH [V-3amaHbiHAa KacanfaH «bosblion YepTex» KiTabblHaa AnK, ApaaToBsl
ropsl, Bop, Npruns, Akbawnbl, YpyK, Hemece Yptok aen 6epinreH. Opan Taybl }KaHe HKanblk 63eHiHiH,
opbliciia aTbl Ypan. Opan TayblHbIH }aHe 63eHiHiH aTbl Opany AereH eTicTikneH Tybipaec Typik cesi
6ony Kepek. byn atayabl ocbl MaHAa emip cypreH ballKkypTTap, He TaTapaap KolfaH 60y Kepek.
Opan aereH atay ©3eHHiH opasibin afraTbiH KOpPiHiciH Aan 6epeai. Opan e3eHiHiH boMbiHAa opana
afatblH Bip »kepai opbictap Ormbu aen atanabl. byn atay Typanbl 1870 »Kblibl XasblK ay3blHaH
6blnalt gen »asbiabin anbiHFaH: «Ormbu» — OTTOro, YTo KpyTble Bepera Nosykpyrom ornbatot
Ypan». Cewntin, Typik ce3i opas, opbic ce3i oceubu Oyn e3eHHiH, opana anaTblH KAacWeTiH A9n
bepreHaikTeH, ocblnan aTansaH bony Kepek.

Op 83€eHiHIH 3TUMONOTUACHI Typasbl 1762 biabl [1. V. PblukoB: «Op AereH Typik €e3i, OHbIH,
eKi MmafblHacbl 6ap. BipiHWI MaFblHACbl «MEPEKOoMN, IMHUA», eKiHLWI MafblHACbl «yCTbe, OTBEPCTME,
BopoTa» Aelai. Op e3eHi e3iHiH aTblH M. /1. PbiuKkoB KenTipreH ce3aiH 6ipiHLLi MafblHaCbiHaH anfaH
6onybl KepeKk. Opck, OpeHbypr Kananapbl atrapbiHbiH, Op ©3eHiHiH aTbiHA TiKenen KaTbiCbl
6ap.1735 xbinbl Op e3eHiHiH 6obiHaH KOpFaH (KPenocTb) canbiHabl, Oipak OHbIH, OPHbI KONalbI3
6onbin, 1739 Kbinbl aari KopraH 184 Km xepaeri Hanblk ©3eHiHiH, 6oinbiHa Kewwipineai. Ocbl
KOPFaHHbIH, anfalwkbl Op ©3eHiHiH, 6onbiHAaFbl OpHbiHAA OpcK Kanackl 6ap. OpcK Kanacbl ©3iHiH,
aTblH ©3€H aTblHAH anfaHabIFbIHA el bip KymaH oK. *Kanbik boibiHa KewwipinreH kanafa OpeHbypr
aereH at bepineni. Kana aTbiHbIH, 3TUMOIOTMACKI Typanbl M. M. PbiukoB 6blnaint gengi: «OpeHbypr
MMeeT MMA, CNoXeHHOoe K3 TypeuKoro cnosa Op 1 M3 HemeLlKoro bypry».

«bonblon YepTex» KiTabbiHaafbl Mpru3 eseHiHe KyATblH AKOGACTbl AEWTIH Ken Kasip
ankap aen aTanaabl, 6yn AkbacTbl, AMPbIK CUAKTbI aTaynapAblH Kas3ak aTbl eKeHiH ganenaen
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aTyAblH KaxeTi a3. «bonblon YepTexk» KiTabblHaa Ke3aeceTiH bo3blH-IMHYan-NareH aereH esex
atblH A. MakKuwees Topfalt e3eHiHiH OH canackl gen TanTbl. by e3eH aTbl Aa — Bo3iHreHwanenreH
[ereH Kasak atbl. bosiHreH gereH manablH enyiHe 6ainaHbICTbl KOMbIAFaH 601y Kepek. by Kasipri
KemnipenreH, ©rizenreH, Kbi3ka3faH TUNTEC TOMOHMMAEPAIH, NPUHUMNIHAE acanfaH. byn
dakTblgaH Kasipri 6ip cemnem Topizai bonbin KeneTiH aTtaynap ga XVI facblpga 6onfaHabIFbIH
Kepemi3. «bosbluon YepTex» KiTabbiHOa Temupcy AenTiH e3eH aTbl bap. Temip AereH e3eH
Kasipae ae b6ap, Aktebe obabICbIHAATbI TeMip ayaaHbiHbIH aTbl OCbl TeMip e3eHiHe BannaHbICTbI
KoMblnFaH 6onybl kepek. Kasipri Cafbi3 e3eHiHiH aTbl Kat-Hap-CakkuM3 TypiHae Ke3geceni. byn e3eH
aTblH «Ceri3» Hemece, «cafbl3» gereH ce3beH Tybipnec Aen Kapacak Kasak aTaybl eKkeHgiriHe
HYKCaH Kesimenai.

Kitanta ke3aecetiH Oibin, Tyc-Tiobe, MHaep, Coip, KeHanpauk, YayTtos, 3unanHymk, Capca
Hemece Cypcy, CUAKTbl aTaynapdblH Aa 3TMMOOTMACLIH Taby KubiH emec. YilnTKeHi, bynapabiH,
iwiHeH Onbln, NHaep, Coip, ¥abiTay, MblnaHwblik, Capbicy CUAKTbI aTtaynap Kasipae ae 6ap. An
Ty3Tebe, KeHAaipnik CuAKTbl aTaynapAblH TYCIHIKTIAINH ce3 eTnecek Te 6onaabl. «bonbHON
YeptexaiH» ce3 eTkeH CyHak (CaraHak), AcbipBaH (CaypaH), TiopkyctaH (TypkcTaH), Capam
(Campam) 1. 6. aTaynap Kasip ae 6ap exkeHi benrini.

An, XVII facblpabiH, 6acbiHaH 6actan Kasak TifliHiH, HerisiHae AamblfaH KasaKkcTaH
TOMNOHMMAEPIHIH  KypaMblHa OpPbIC  XaAKbIMEH KapblM-KaTblHACTblH, HITUXeCiHAEe OpbIC
TonoHMMAEepPi Ae eHe 6acTaabl.

Ka3akcTaH KepiHe opbICTapblH KeayimeH naTwa YKimeTiHiH KasakcTaHabl 6afbiHAbIpY
cadcaTblHa H6anaHbICcTbl 1613 »Kblabl Opan Kanacbl canbiHAbl. Opan KanacbiHbiH aTbl Opan e3eHi
MeH Opan TayblHbIH aTbiIMeH aTanfaH. KanaHblH aTbl TYPiK Co3i 60NFaHbIMEH, OHbIH Ca/ibIHYbIHA
HalNaHbICTbl MaHbIHAAFbI HbiCAaHAAPFa OPbIC TONOHUMAEPI eHe HacTafFaH.

KasaKkCTaH KepiHae eTe epTeZleH OpHafaH KananapablH KaTapbiHa lN'ypbeB Kanacol KaTaabl.
On XVI-XVIl facbipnapablH, apacbiHaa b6anbiklbl Mocefkacbl peTiHae nanaa 6onfaH. Typbes
KanacblHbIH, canbiHybl Typanbl ®. A. Bpokrays 6eH W. A. EbpOHHbIH, 3HUMKAIONEAMANbIK CO3AiriHAe
6blnalt  peniHreH:«ypees unu [ypves-eopodok. OcHosaH 6 nepeoli nonosuHe XVII e.
pbI6ONPOMbIWNEHHUKOM [ypuem C CbIHOBbAMU, YyCmpouswumu 30ecb 078 3auumel om
HanaldeHull mypkmeH U Hoealiyues OepesAHHbIU ocmpoe, B8nocnedcmeuu  3aMeHeHHbIl
KAMEHHbIM. »

Kenbip 3epTTeywinepaiH, nikipi 60MbIHLWA, Kana naTtwaHbiH, OynpbifbimeH 1640 Kbijbl
canblHfaH. KanaHblH aTbl ©3iHiH Y14apbiMeH KanaHbl canyfa Tikenen kemeri TureH [ypbu geren
KiCiHiH aTblHa KoMbinfaH. [ypbeBTi KasakTap YWWIiK gen atanabl. YWULWIKTIH KOMbIAYbl XeHiHae
KEePrifikTi agamaap MbiHaZal aHpl3 aTadbl: «basfblga KasakTap OCbl MaHHAH KillKeHe YWMLWiK
KepinTi, cogaH YNMLWIK Kanackl atanbiNTbl-MbIC». Byn aHpi3fa ceHyre 6oamanapl. ©ONTKeHi, M'ypbes
KanacblHbIH, Ca/blHFAH Ke3iHAe KasakTap ypbeB MaHplHaH Kallblk 6onaTbiH. [ypbeB MaHbIHAA
1630 xblnFa AeniH Hofannbinap kypai Ae, 1630 xbingaH Oblnat Kapal AnTal TayblHaH »KaHe
KbiTal WekapanapbiHaH KOLWIN KeareH KasimakTapabiH XaHa 6ip ToObl Kewwin xypeTiH 6onfaH. Con
cebenteH, KazakTap ['YpPbeBTIH, OPHbIHAA CaslbIHFAH YILLIKTI Kepyi MYMKiH emec. EHaelle YLK He
nereH ce3? bizaiHlue, 6yn ce3 opbic TiniHAEr yuyr AgereH cesbeH Tybipnec.

Yuyr aen ocbl ['ypbeB KanacbiHAa Kanblk e3eHiHe opHaTbiAfaH HanblK aynanTblH KeaepriHi
anTaTblH OonfaH. YUyrTi nanganaHy, HEMecCe OHbl Kanfa Oepy MemsieKeT TapanbiHaH Kojfa
anblHbIN OTbIpFaH. [ypbeBTEri OCbl y4yr apKblibl opacaH Ken 6anbik aynaHadbl ekeH. ATakTbl
3epTTeywi MeTp MannacTbiH *KMHaFaH ManimeTTepi 6OMbIHLLA, Y4YT MaHbIHAA XUHaANFaH OaNbIKTbIH,
KenTiri coHaal, TinTi OanblKTblH, CbIrbl/IbICA WUTEPreH KyWiHeH Y4yrTiH Kupay Kayni 6oafaH.
COHAbIKTAH y4yr MaHblHAaFbl GanblKTapAbl YPKITY VILiH 3eH6ipeKkTeH AypKiH-AYPKiH OK, aTbin
Typaabl ekeH. M. M. PbiukoB Ta 1762 blabl a3faH eHberiHge NypbesTe yuyrTiH, 60aFaHbIH aTan
eten,.
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CenTin, y4yr yNIKEH HbICaHHbIH, aTbl 60MraHAbIKTaH, 'YPbeB Kanacbl ©3iHiH, aTblH OCbl y4yrke
HbannaHbICTbl anfaH 6ony Kepek. *ofapblaa anTbinFaHdan, Oyn ce3di KasaKTbliH, VMWK gereH
CO3iMeH YKCaTaTblH aHbl3 Xa/IbIKTbIK 3TMMOAOTMAAAH TyAbl. KopbiTa KenreHae, 6y o6beKTiHiH aTbl
—ypbeB Te, YNLLIK Te opbIC TiIHEH eHreH ce3aep.

OpbiCc TiniHeH TonmoHmMmAaep4iH, eHy yaepici XVIIlI facebipga, acipece EpTic e3eHiHiH,
bolblHaafbl «MpTbilCKaa AWHMAY» aAen atanaTblH  OekiHicTepaiH, canblHyblHa OalAaHbICTbI
kebeneani. MyHaam 6ekiHictep 1716 *biabl NOANOAKOBHUK BYyXronbLUTiH 3KCNeaAnUMAChl OpHaATKaH
Omck bekiHiciHeH bacTanaapbl. ETek ana 6actafaH bekiHicTep Typanbl B. B. bapTonba Obina gena,:
«Opuyepsl Mcmueopes u CmynuH NPOHUKAU 3HGYUMenbHO danswe Ambsiwesa, CmynuH e 1718 e.
OcHosasn CemunanamuHcK, 8 1719 e. matliop MeaH /luxapes ¢ Hebosnbwum ompadom (sceeo 440
yenosek) docmue 3alicaHa u 0axce nponsia 0Mmyoa euje HeKomopoe pacmosHue no YepHomy
pmeiwy».

3alicaHfa OeKiHiC opHaTy YWiH Tancelpma anfaH marop Jiuxapes 6Oy TancbipmaHbl
opblHAaM anmarnapl. bipak, KanTap *osbiHaa EpTic 6onbiHaa YcTb-KameHoropck 6ekiHiciH canaabl.
Kasipri manimeTtrep 6oMbiHWa 6yn Kana 1720 Kbinbl canbiHAbl. Cibip meH OpTa A3MAHbIH,
Wekapacbl bonraH «MpTbllickasa JInHUA» BeKiHicTepi ocblnaniia canbiHbin 6iTeai. Ocbl alTbiAFaH
bekiHicTepaiH, iwiHae Omck (OMbbI) Kanacbl EpTicTiH 6ip canackl 60bin TabbinatelH OMb (OMObI)
©3€eHiHiH, aTblHa KOMbINFaH.

CemmMnanaTUHCK KanacblHblH aTbl YKOHiIHAE Xa/blK ay3blHAA MblHaZal aHpi3 6ap: «Con
Kepai MeKeH eTyre KenreH opbiCTap anfallKbl YakbITTa XKeTi nanaTa (WwaTblp) Tirin oTbipraH. Kana
©3iHiH aTblH OCbl OpbIClIa CeMb (KeTi) NnanatagaH anfaH». byn aHbI3AbIH, LWbIH BOAYbI 4@ MYMKIH.
An AmblleBo, YcTb-KaMeHOropcKk AereH atayaap opbic Co3Aepi eKeHairiHe elwbip Aay KoK CUAKTbI.
YcTb-KameHoropckiHi KasakTap e3 TiniHe biHFallnan ©ckemeH aen atanabl.

EpTic 6oMblHAaFbI Kasipri NaBnoaap KanacbiHbIH OCbiNal aTanybiHa AeliH, Kopskoso aereH
atneH artanfaH. 1764 »bingaH Oactan cayga »KacanfaH [1eTponaB/ioBCK, fAMbIWEBO 03epo,
CemunanaTnHcK, OMCK CUAKTLI XepaepdiH, iwiHae Kopakoso Aa bap.

MaBnomapablH, OypblH KOpAKOBO aTanyblHa [A21en: MNOAKOBHWK  KpacoBCKMIAIH,
HacTaybIMeH XWHaNFaH MaTepuanaapabiH YWiHWi 6enimiHe KocbiMmila reorpadumanblk eki KapTa
H6epinreH. Con KapTaHblH, anfalkKpbicbiHA@ KopsakoBo aen 6GepinreH o6beKT KeWiHri KapTaaa
MaBnogap aen 6epinreH. MNaBnogapabl OCbl KYHre AeniH KazakTap Kepeky aen aTanabl. Kopakoso
[ereH TONOHUMAI Ka3akK e3 TiNiHe biHFalnacTbipbin Kepeky aen anfaH. KOPAKOBOHbIH, €1 TypaTbiH
NYHKTKE aliHanybl *KaHEe O Kep/i OpbICTapAblH anfallkbl mekeHaen bactaybl 1716 »kbiameH 1718
bINAbIH, apacbiHa »KaTaabl. OUTKeHi, 1716 blabl OMmck (OMbbI) Kanacbl opHaTbinadpl Aa, 1718
Xbinbl CemunanatmHck (Cemelt Kanacbl opbiH Tebesi. KOpAaKoBO OCbl €Ki 0O6beKTiHiH, apacbiHaa
}aTKkaHablkTaH 1716—1718 xbingapsl Kypblna 6actaraH gen ecenteyre 6onaapi.

Ka3aKCTaH »KepiHe opbIC TONOHUMAEPIHIH eHyi XIX Facbipaa KeH epic anapl. KasakcTaHaafbl
Kasipri KananapablH, kenwiniri XIX facblpga canbiHabl. byn KananapAplH CanblHYbl OpPbICTapAbiH,
KenyimeH Tikenen GannaHbicTbl 60nabl. OpbIC TOMOHUMAEPI KaNFbl3 KananapdblH aTblHa faHa
eHben, ayblngapabiH, NocenkanapapiH, cenonapapiH, aTbiHa Aa eHai. XIX fracbipga Kasipri 0b6/bic
opTa/blKTapblHAH MbIHaZal Kananap canbiHabl: KekweTtay (1824 x.), Anmatbl (1854 x.), AKMoa
(1862 3k.), Hambbin (1864 x.), AkTebe (1869 sk.), KocTaHal (1883 .), T. 6.190)

Byn KananapAblH SPKAMCLICbIHbIH, TypAille CcafiblHy Tapuxu KakTapbl Hap. OnapabiH
KenLwiniri opblc MaAeHMWETIHIH, WapyalblblFbiHbIH }KaHEe TONMOHUMAEPIHIH, eHyiHe Tipek 6onabl.
OTKEeH facblpasbl OpbIC Fanbimaapbl byn Typanbl aypbic 6ara 6epin KeTkeH. Mblicanbl, KekueTtay
Kanacbl Typanbl MbiHaaan nikip 6ap: «Kokyemas 3ameyameneH mem, Ymo 8 Ha4Yasne MeKyuie2o
cmonemus 6ol mem o0NoPHLIM NYHKMOM, NOCPEOCMBOM KOMOPO20 PYCCKAS KOMOPO20 PYCCKAA
HapOOHOCMb B8HEOPUsaCb 8 KUPeU3CKUe cmenu U C KOMOpOo20 HA4Yasaa NnoO4YUHUMb UX 8
QOMUHUCMPAMUBHOM U NPOMbILUAEHHOM OMHOWEHUAX».
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KasakcTtaHgasbl Cbip O0OMbiHA OpbICTapAblH, KenyiHe AKMeWwiTTiH, (Kasipri Kbisbliopaa)
Pecelire 6afblHybl Y/IKEH pen aTkapabl. 1847 »binbl canbiHFaH Pabimbek bekidici 1851 xblnaaH
H6actan Apanbck bekiHici aen atanabl. 1853 Xblbl Ka3anbl MaHblHbIH Ka3akTapbl Pecelire 6afbiHabl
na, on xkep» Ne 1 dopT aen atanabl, 1867 »biabl OHbIH, aTbl ©3repTinin, KasanunHck atangsl. KokaH
XaHAbIFbIHbIH, YyCTemairiHe 6annanbicTbl 1820 »Kbiagapb! canbiHFaH AKMeLWIT KanacbiH 1853 xbl/ibl
Meposcknit anbin, ¢opt MepoBcknin aen atagpl. 1867 »bingaH 6yn dopt MNepoBCK Kanacbl Aen
atanapi.

[an ocbl Kesgepae Kaslak TOMOHMMAEPIHIH, MbIKTbl AambiFaH KeseHi 6onabl. OfaH con
Kesaepae 6eneH ana 6actaraH cayaa-caTtTblK, s)KopMeHKenepaiH kenTten awblnybl Aa ceben 6bonabl.
XIX-XX facbipnapaa cayagara 6avinaHbicTel KapaeTtken, Atbacap, Taihwa, KosHabl, BbakTbl,
KatoHKaparal (Ilbirbic KasakcTaH 06/bICbiHAA) KOPMEHKenepi Aen atanaTblH TOMNOHUMAEP
acangbl.

CoHbIMeH KaTap, peBotoumMara AeriH KasakcTaHaa natiia YKIMeTiHIH, ycTemairiHe KaHe
canacaTtbiHa 6alnaHbICTbl Kenbip HbicaHZap naTlaHbiH OH Koabl 6onfaH agamaapblH aTbiIMeH
atanaTbiH 6onapl. Mbicanbl, OKTABPbL peBoAtoUMACbIHAH OypbiH Kasipri Kei3blnopaa-epoBsck,
[LIbIMKeHT - YepHaes, MackeBMY wWbifaHafbl, CTONbINMH cenockbl T. 6. ocblNap CUAKTbI aTaynap
H6onFfaH.

KOPbITbIHAbI

Apab, MOHFON LWaNKbIHWbIAbIFbIHA 6alnaHbICTbl  KasakcTaH TeppuTopuAcbiHa CON
TingepaeH TonoHUMmaep eHai. bipak, apab Tini ge, moHfFon Tini Ae KasakcTaHaasbl TYPiK Tingec
TannanapabiH TiNiH XaHe oJaH KeMiHri Kasak, Ti/liH KeHin Wbifa anmaabl. OUTKeHi, apabTtap 43,
MOHFONAAP A3 63 TiNiH KOFAaNTbIM, Ka3aKTapAblH 3THMKANbIK KYpamMblHa Kipin KeTTi.

XV-XV| facbip/apAa KasakTap ©3 Ti/liMeH MeMIeKeTTiK aHe 3THorpaduanbik OipTyTac
XanblK peTiHAe KanbiNTacKaHAbIKTaH CON Kesaepaeri TONOHMMAEPAi Ka3ak TONoOHMMAEPI AenMis.
KasakcTtaH TonoHnmaepi Tek XV-XVI Facbipnapaa faHa Kasak Xa/IKblHbIH LWbIFybiIMeH bipre nanga
HoNFaH YKOK, OHbIH Heri3i bypbIHFbl facbipiapaa Aa KasakcTaH »kepiHae 6onfaH TYPiK ceMbsbI
TinAeri, KemiH Ka3aKTblH STHUKAbIK KYPaMblHa eHreH TalinanapmeH 6ainaHbICTbl *Kacanapl.

CenTin, »Kofapblaasbl KasakCcTaH TOMOHMMAEPiHIH, Heri3ri »acany KeseHJepiH KopbiTa
Kenin, MblHaHbl anTyfa 6onaabl: KasakcTaH TONOHMMAEPIHIH KypambiHAaFbl 6acka TinaeH eHreH
TonoHumaep (cofam, apab, MOHFO/, OPbIC TiNAEPIHEH eHreH TonoHumaep) benrini Bip Tapuxu
afoannapra, KeseHgepre 6alnaHbICTbl €He OTblPbIMN, COJ Xa/IbIKTaPMEH KapbiM-KaTbIHACTbIH,
KepceTkiwTepi 60/bIin, KasakcTaH TONOHMMAEPIHIH KYPaMbIH KEHENTTI.

KasaKkTap o3 TinimeH MeMIeKeTTiK aHe aTHorpaduanbIK XafblHaH BipTyTac Xa bk peTiHAe
XV—XVI  rfacblpnapga  WbIKKAHAbIKTAH, CON  Aayipre  AeniH  »KacanfaH  KasakcTtaH
TEPPUTOPUACLIHAAFLI TOMOHUMAEPAIH Naraa 6onybiHa epTederi TYPIK CEMbAAbI Talna, Xasblk,
TinOepiHe OpTaKTac KoHe Kepllifec enaepdiH Ae KaTbicbl 6ap Aen onnambl3. AHbIFbIPaK,
antkaHaa, XV—XVI facblpnapfa JgemniH KasakcTaHga KacanfaH TOMOHUMAEP OCbl  TYPiK
CeMbsACbIHAAFbI Talna TinaepiHiH HerisiHae »acanbin, XV—XVI facbipnapaaH 6binait Kapam CoOHbIH,
YKanfacbl peTiHAe Ka3ak, TiniHiH HerisiHae aamn bepa;.

OEBUNETTEP TI3IMI:
1. ObaipaxmaHoB A. «Ka3aKCTaH STHOTOMOHMMMKACHI: 3ePTTENy TaPUXbIHAH» [KayanTbl
pen. Mycabaes I'. I']. AnmaTbl, Kasak CCP FA, Tin 6inimi MHCTUTYTHI, Foinbim, (1979), 127 6
2. Trudgill P. «Glossary of Social Linguistics. — Edinberg University Press.» New York :
Oxford University Press Collection printdisabled; internetarchivebooks ...(2003), 170 6.
3. CyneimeHosa 3.[., LanmepaeHosa H.XK., AxaHoBa [1.X. «A3bIKM Hapoa0B

KasaxcTaHa» // COUMONMHIBUCTMYECKUIA CNpaBoYHMK. AcTaHa: M3a-80 «ApmaH-TB», (2007), 304
6.

PAOK]



Proceedings of the 7th International Scientific Conference

4. Nevskaya |., Tazhibayeva S. «Sociolinguistic situation of Oguz Turks in post-

Soviet Kazakhstan In: Oguzlar. Dilleri, Tarihleri ve Kulturleri». Ankara, (2015), 321-3346.
5. Hesckasa W.A., Taxkmbaesa C.XK. «CoBpemMeHHan TIOPKOAOTMA U MeXAyHapoaHoe
COTPYAHMYECTBO Ha eBpasmickom npocTpaHctBe.» Global-Turk. International Journal

for
Information and Analytics. — Turkic Academy. - Ne1. (2014),19-34 6.
6. Fedotov A.M., Tussupov J., Sambetbayeva M., Idrisova ., A. Yerimbetova.
«Development and Implementation of a Morphological Model of Kazakh Language» // In:
Eurasian

Journal OF Mathematical AND Computer Applications (ISSN 2306—6172). Volume 3, Issue

3, (2015), 69— 796.

7. Tussupov J., Sametbayeva M., Jetpisov K., Mukhanova A. «Formalization of

Ontology and its Algorithmic Properties.» // In: 15th Congress of Logic, Methodology and
Philosophy of Science (LC-2015). Book of abstracts. University of Helsinki, (2015), 746 6.
8. KopmyuwunH W.B. «[lpeBHuMe TIOPKCKMe A3bikn.» AbakaH:XIY, (2004), C: 336.

9. Csato E.A . «Digital Corpus of Halich Karaim. In Book of Abstracts.» // 16-th

International Conference on Turkish Linguistics. September 18-21, Ankara . (2012).

10. Xa3zaHoB A. M. « KouyeBHMKM 1 BHeWHMA Mnp.» MN3a. 3-e, aon., Aamatbl: Jank-MNpecc,

(2002), 604 6.

11.Hatice Sirin., Mirfatih Zekiyev. «Hayati ve Eserleri» // Tlrk Dinyasi. Del ve Edebiyat

Dergisi. No 16. (2003).

fanamTop KesiHeH:

12. https://topuch.com/azastan-toponimderi-jasaluini-negizgi-kezederi/index.htm!|
13.https://tatarica.org/ru/razdely/nauka/personalii/zakiev-mirfatyh-zakievich Ownnaitx

aHUMKNOoNeama Tatarica

204



«Modern Scientific Method» (August 1-2, 2024). Vienna, Austria

Psychological Sciences

Internet addiction in new internet
generation age

llaha Sulduz Nabiyeva
Baku State University, PhD student, Department of Psychology

Abstract: In modern times, in the system of interpersonal relations, its type through the Internet
is more common. The development of communication in this form is considered easier and faster
by people. Of course, all age groups get their share of it. But this type of communication, which
we call virtual communication, is an area that is more interesting for young people. The Internet
helps young people make meaningful connections and even creates job opportunities for them.
Young people make online purchases from the other side of the world through the Internet, make
payments, join courses, and create new opportunities for themselves. These are all the positive
effects that the internet has created for us. Which makes our life easier. But this tool is not as
innocent as it seems, it has own disadvantages. When used too much, it also has its negative
properties. The world is already living in the internet age, virtual life makes real life easier. People
are already used to this ease. However, this ease makes people somewhat passive, causing certain
psychological problems such as anxiety, lack of self-confidence, addiction, depression and
loneliness. The Internet and social media create many differences in ideal concepts of young
people. All these processes affect social relations. All the difficulties created by the virtual form of
interpersonal relations continue to pose serious questions for psychology.

Keywords: technology, internet, social media, personality, addiction

"Internet addiction is the same as any other addiction — excessive release of dopamine,”
says Hilarie Cash, executive director of the re-Start program for internet addiction and recovery, a
Seattle-area rehab program that helps wean people off the internet. "Addiction is addiction.
Whether it's gambling, cocaine, alcohol, or Facebook."

In modern world, the Internet is penetrating all areas of life. People communicate with
each other through social media, exchange information, form new relationships and create
business opportunities. Through the Internet, people shop online, sell their products, make
payments, and even study. Of course, the closures during the pandemic had a greater effect on
the acceleration of all these processes. Our world is developing in a different direction from which
there is no turning back. Of course, where the end of this direction will go depends on the young
people who participate more actively in this process.

Of course, it is impossible to stay away from the strong influence of social media in the age
of technology. Such importance of technology in our life does not affect the stability of social
relations in our real life. People are used to technology, they accept technology as a part of their
life and they cannot live without it. All this poses an important problem such as "Internet
addiction" in front of psychology. In the current situation, as people become more connected to
the Internet, they almost cut off their ties with real social life. This issue, in turn, forms the problem
of "virtual loneliness". In conclusion, these classic questions arise: "Does the Internet bring those
who are far away closer?" -or, "Internet keeps close ones away?".

The issue is quite complicated and multifaceted. The most important solution to this
dilemma is determined by the activities of the youth of the modern age. Considering that the most
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widespread type of Internet addiction is "Social media" addiction, which is a direction in which
young people are more active. Through social media, young people share memories, share
information about their daily life processes with people in their networks, and meet their social
needs by interacting with other young people. All of this promises young people a comfortable,
uncomplicated communication, in which they meet their own needs in a way that defines their
own boundaries, away from social concerns and invisible. Young people, who think that they can
satisfy their communication needs in the virtual world and get away from loneliness, actually
distance themselves from real life in this way. (Visionary Magazine, Volume: 8, Number: 19, pp.
125-136)

YouTube, Facebook, Twitter, Instagram, Tiktok, Netflix, etc., which have increased their
popularity since the day of their existence. such social media tools are used both in the world and
in our country. Social media use is about to become a natural need, like eating, drinking and
sleeping. The telephone is among the most important needs. People feel worried and insecure
when they forget their phones when they leave home. As a result of psychological research
conducted in modern times, the concept of "nomophobia" has been brought to science.
Nomophobia (no mobile phone phobia) is the fear of being without a phone (Bragazzi N.L., Del
Puente G.A. Proposal for including nomophobia in the new DSM-V. //Psychology research and
behavior management, No. 7. UK, London, 2014, p.155-160 ). Nowadays, people are more
interested in their phones than each other in friendship groups and in various meetings. Before
going to bed in the evening, he checks his social media last on the phone, and the first thing he
does when he gets up in the morning is to check his accounts on the phone again (Ciftci, H. (2018).
Universitesi Agludininde Sosyal Medya Basmililigl. Manas Sosyal Arastirmalar Dergisi, 7 (4), 417-
434) . People are happy to get more likes and comments on their social media accounts, and the
brain releases dopamine because of it. This joy of people forms a new need in them. This need is
the need for "Social approval".

By using social media, young people form a new "identity" or "personality" in virtual life.
They can choose to appear happier and sometimes sadder through the media. It has to do with
which affects their social interactions better. Of course, everyone wants to be liked and
appreciated, and it is more interesting to see on his face whatever emotion provides this. As
mentioned above, the number of likes, views, comments, etc. Such social activities lead to
emotional changes in people. Of course, if there is a lot of them, it creates a feeling of happiness,
but the opposite does not create pleasant feelings at all. For this reason, we can note that virtual
life affects self-awareness, self-esteem, self-esteem and happiness, social media causes jealousy,
virtual loneliness, lack of self-confidence and other such problems.

This kind of use of the Internet, social networks, social media manager, blogger, influencer,
digital marketer, etc. in the society. leads to the creation of new professional fields. The fact that
the use of the Internet has become so important has eliminated the barriers of time and space in
the work environment and has created more convenient work opportunities for people. People
are already solving problems like finding a job and companies are looking for employees online
and consider this process more productive.

Apart from this, people also pay attention to the quality of the photos they upload to their
social media accounts. This is already accepted as a self-evaluation criterion. That is, every user
wants the photos he shares on his page to be eye-catching, original and of high quality. Different
areas are selected for these pictures, phones with high photography characteristics are used and
photographers are supported. All these, in turn, encourage the development of different areas
separately. In simpler terms, it also forces people to think differently. That is, if before the young
people who wanted to go to the restaurant were interested in the quality and taste of the food,
now the interior of the restaurant is also an object of interest here. All these form a new system
of human demands.
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No culture that has emerged throughout history has been unequivocally accepted by
people at first. There are different opinions about it. But thoughts are like water. In the flow of
life, they also choose their own direction. Mental values, ideas, traditions are therefore renewed
or completely changed. The emergence of new Tiktok, Instagram trends and young people
following this trend is the biggest example of this. Young people join these trends with the
principle of "staying behind the neighbor" and dedicate their hours to it. Creating new trends,
attracting people to it, continuing this trend, keeping it under control is a very difficult task.

But the importance of the issue in our current world hides its absurdity. Young people have
already made it a process of pleasure and entertainment, which increases its sustainability.

The world is moving in a new direction of no return. People of all age groups get their share
of this advancement. Even a child who is 5-year-old plays games and watches videos on
smartphones. As hard as it is to accept, intelligence thrives in the background of technology. All
this is the result of technological development of people. The results of this development are
twofold. Of course, everyone has their own direction and role here. Someone chooses the positive
side of the direction, and someone chooses the negative side. Even if we talk about the
disadvantages, there are many positive aspects that social media has added to our lives. Of course,
it is up to the youth to get out of here with maximum success and minimum damage.
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Abstract

After the annexation of the Caucasus by Russia at the beginning of the 19th century, it is natural
that a colonial policy was implemented in all areas in all the nations under the rule of the Russian
Empire (in particular, the Caucasus County), one of the main pillars of which was the Caucasus
Censorship Committee created in 1848. The Committee represented the punitive body of Tsarism,
worked aside of Police and Gendarmerie and actively cooperated with them. From December 20,
1879, Dramaturgical Censorship was added to the activities of the Caucasus Censorship
Committee by the Decree of the Viceroy of the Caucasus. The Committee reviewed literary works,
allowed or forbade their staging in the Caucasus County, controlled its performance on stage, the
complete compliance of the texts spoken by the actors with the text allowed by the Censors, the
accents of the actors’ lines and their mimes during all performances and all the posters.
Dramaturgical Censorship extended not only to theater plays and their texts or performances, but
also to public events that could be organized in homes or in streets. After the permission from the
Caucasian Censorship Committee, it was necessary for a police representative to attend all
performances and events; for special seats to be allocated for them. The goal of the study is to
determine the the then main principles and tendencies of the mechanisms of influence and
manipulation on public opinion; and to draw appropriate conclusions.

Keywords: 19t century, Georgian drama censorship, Caucasin censorship Committee

At the beginning of the 19th century, after the annexation of the Caucasus by Russia, it is natural
that a colonial policy was implemented in all areas for the nations under the rule of the Russian
Empire (in particular, the Caucasus region), one of the main pillars of which was the "Caucasus
Censorship Committee" created in 1848. The committee represented the punitive body of
Tsarism, stood next to the police and gendarmerie and actively cooperated with them. From
December 20, 1879, by the decree of the Viceroy of the Caucasus, drama censorship was set aside
as a separate department in the "Caucasian Censorship Committee", although even before that,
the committee considered literary works, allowed or prohibited their staging in the Caucasian
region, controlled its performance on the stage, the full compliance of the texts spoken by the
actors with the text allowed by the censors, the Tone and mimics of the actors' lines during the
whole performances, all the posters. Dramaturgical censorship extended not only over the theater
plays and the librettos or performance, but also public events that could be organized in homes
or the streets. After the permission of the Caucasian Censorship Committee, it was necessary for
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a police representative to attend all performances and events, and to allocate special seats for
them.

The materials describing the activities of the "Caucasus Censorship Committee" are fully preserved
in the National Archives of Georgia (in Russian language handwritten format). It has not yet
become the subject of scientific study from this point of view:

In the 19th century, Georgian literature, press, and theater played the role of expressing national
liberation tasks in Georgia. The fear of political persecution and terror constantly followed
Georgian writers, critics and figures. The official "psychic-political" censorship killed every free
thought "in the bud" and, as Georgian writers wrote, the shadow of the censor was lurking by the
wall of the writer's desk". At the discretion of the censor, the committee considered any kind of
artistic, critical-publicistic or scientific texts of Georgian writers, critics, dramatists and figures. It
was only at the discretion of the censor to convert them to print or to ban them altogether. In this
way, not only creative freedom was restricted, but also national and public opinion was put under
pressure.

Georgian writing, criticism, journalism is gradually moving to a defensive mode and does not obey
the ideological-political path existing in the empire. Artistic, critical-publicistic, scientific texts are
veiled, coded, disguised with symbolic-allegorical forms; sufficient material for which can be found
in the texts of Georgian classical and non-classical writers. This also applies to dramaturgy. Censors
from higher authorities (the Ministry of Internal Affairs and the Main Department of the Viceroy
of the Caucasus) receive orders to identify the symbolic-allegorical meaning of the texts, and the
censorship committee, in turn, instructs the police to attend all performances and observe
whether there is an ironic attitude in the speech of the actors or not. There is a redundant line
spoken; upon discovering such a case, a case should immediately filed in court. The Censorship
Committee of the Caucasus is determined in every way to ban such a play in which it sees the
expression of free thought, even if this play is staged in the theaters of the capital cities - Moscow
and St. Petersburg - because different approaches are needed in the capitals and provinces. In the
provinces, the material that has already appeared in the capital must receive a ticket of approval
again, the text must be re-entered in 2 copies for consideration into the Caucasus Censor
Committee.

In the National Archive together with the texts modified by the instructions of the censors,
materials prohibited by them and unknown to the public are preserved - artistic texts, plays,
critical-publicist letters, which have not seen the light of day. It is extremely important for Georgian
humanities scientists to know what the original artistic texts were like and how they were
subsequently perceived by the reader or viewer. It is extremely important to get to know the
provisions of the "Caucasus Censorship Committee" itself, as well as typical resolutions - circulars,
censors' reports, in order to evaluate the criteria of which According to that, the fate of literary,
critical-publicistic and dramaturgical texts was decided by the censor. The purpose of the article is
to determine the main principles and trends of the mechanisms of influence and manipulation on
public opinion of the time, to draw appropriate conclusions.

Initially, when the dramaturgical censorship institute had not yet been established in the
Caucasus Censorship Committee, the main department of print affairs was guided by circulars.
Pursuant to a circular dated October 15, 1868 (Case #2541), the Chief Printing Office draws the
attention of governors to an addendum to the above circular stating that provincial theaters are
required to observe the established laws for dramatic performances, to check alphabetical lists of
dramatic works which are "unhesitatingly permitted" were to be staged; particularly the lists of
works that were considered "inconvenient" for staging had to be checked.
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The right to approve the lists of such dramaturgical works in the theaters of the Caucasus and
Transcaucasia was granted to the Viceroy of the Caucasus (Chan, Cen. Res. 1863, vol. XIV, p. 138).
The document (# 2541) with two attachments was sent to the districts of the Caucasus
Governorate, as well as to the Caucasus Censorship Committee and the Directorates of Thilisi
Theaters for guidance and enforcement. The case mentions that those dramatic works - which are
not included in the lists of plays to be staged and do not have the permission of the censor, but
were staged for His Imperial Majesty - should be immediately submitted to the Viceroy's General
Office for consideration. It follows from this that the local theaters of the province do not have
the right to stage plays that have already been staged in the royal theaters of Moscow and St.
Petersburg without undergoing re-censorship.

On December 11, 1869, the Caucasus Censorship Committee received a letter from the
Chancellery of the Main Office of the Viceroy of the Caucasus about the lists of dramatic works.
This case is interesting not because of the principle by which the lists are made, but because it
shows the whole complexity of the bureaucratic regime: the Central Directorate of the Viceroy of
the Caucasus sends the texts of the plays to the Caucasian Censorship Committee for verification,
the censorship committee sends back the checked material to the Main Directorate with its
comments, and the Main Directorate decides, What should be staged, what not, and what is
allowed to be staged later, of course, if the author makes corrections indicated by the censor. The
Censor Committee is then instructed to send lists to authors, theater owners and police stations
Itis also clear from the foundation's materials that the censorship committees of different regions
of Russia cooperate with each other and share their opinion as to why this or that play was banned.
It is confirmed that before the formation of a separate department of dramaturgical censorship,
the governors in the provinces give the order to print and stage the play, but this permission is
actually given by the censorship committee, where the texts of the plays are sent to the governors
with a question whether to give permission to stage them or not.

It should be noted that despite the restrictions, violations still occur. In one of the cases of
1868 (480-1-31), it is mentioned that the provincial theaters did not take into account the
numerous notes and guidelines for staging plays in the theaters. The circular attached to the case
assigns the theater owners the following responsibilities: 1) to determine how accurately the play
is staged in accordance with the text approved by the censor; 2) all dramaturgical works not
included in the list of admissible alphabetical lists, which have not received the censor's permission
for staging, must be submitted in a timely manner to the main department of printing affairs in
the form of a manuscript, clearly transcribed or reprinted, necessarily in 2 copies; 3) Do not allow
the staging of those plays that were once allowed by the censors of the Russian imperial cities,
were even printed at different times and by different publishing houses, but do not have
permission to be staged on the stage of the province according to the relevant law. 4) plays staged
on the imperial stage of St. Petersburg and Moscow cannot be used as a basis for allowing private
theaters to stage them; 5) Imperial theater posters do not prove that a play is generally permitted
to be staged, as some of them are only permitted to be staged in Imperial theatres, other theaters
can stage them only by removing and rearranging the text after re-permission. 6) All posters and
announcements should be sent to the main office of printing, immediately after being printed.

From the materials of 1872 (480-1-31), it can be seen that the main department of printing, in
order to refine the rules of dramaturgical censorship, applied to the Caucasian Censorship
Committee and requested the following - to print a new and complete alphabetical list of
dramaturgical works instead of all previously published lists, which was intended as a guide for
theater owners, as well as a guide for police chiefs. Each month additional lists were added to it.
The main administration hoped that from now on there would be no more deviations from the
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rules established by the law, the police would be guided precisely by these lists, and the violation
would not remain legally unpunished.

As we can see, the Ministry of Internal Affairs, district governors and the police are involved in the
activity of dramaturgical censorship along with the Main Department of Printing Affairs and the
Caucasian Censorship Committee. By order of the Minister of Internal Affairs, the Main
Department of Printing informs the governors of the following: 1) to pay special attention to the
exact implementation of the above-mentioned definitions of the Main Department by the police
institution under their authority; In case of detection of violations, the culprits in this case should
not be left without immediate and severe punishment. 2) The request to send dramaturgical works
to the main directorate for censorship shall not be met until they themselves check whether the
submitted dramaturgical work is included in the number of prohibited plays. 3) instruct the
printers to print the posters with numbering (each poster should have its sequential number
printed); 4) Ensure that the police chiefs immediately after printing submit the posters to the main
office without accompanying documents, only with the inscription on the envelopes: "From this
and that police chief or police officer, poster #...", and the number printed on the poster should
be indicated on the envelope. In case of extension of time for submission of posters, also if the
police find that some printed posters are not presented in the department, they should initiate a
legal case against the offenders (480-1-31). The duties and course of action of the local police in
relation to theatrical performances are quite clearly and strictly defined.

As we have seen, the totalitarian state instructs its institutions - the Ministry of Internal Affairs,
the Main Division of Printing Affairs, the Caucasus Censorship Committee, governors, the police -
as well as the heads of private institutions - the owners of theaters and printing houses - to control
each other so that everyone clearly fulfills the assigned duties, and there are no more deviations
from the law. and violations for which the perpetrators should be severely punished. And all these,
police measures, are planned, take the form of law and are carried out in relation to theatrical
productions.

The 1874 circular on events held in public gathering places also refers to dramaturgical censorship,
which is loyal only at first sight, as it allows dramatic performances, literary and musical evenings,
reading of lectures in public gathering places (480-1-262). However, it is mentioned in the circular
that during such gatherings, everything must be done according to the Censorship Law of 1865.

It should be noted that based on the information available in the Ministry of Internal Affairs, the
mentioned law is not always implemented thoroughly, and such plays are staged in public
gathering places, which have not been reviewed by the main department of printing affairs and
the censorship committee subordinate to it. Both in the capitals and in the provinces, there is a
tendency not to print the posters, so as not to allow the printing department of the headquarters
and the police to trace them. It is clear from the information gathered in the Ministry that on the
stage of the clubs, they have repeatedly read such poems and staged plays that were not allowed
by the dramaturgical censorship, and performed them with cynical methods. The Ministry of
Internal Affairs warns the governors that a performance staged in a place of public gathering is no
different from The one staged in the theatre, therefore the rules of their staging should not be
different.

As we can see, the censorship law has not undergone any changes during the decade. In 1876
(480-1-268) another law was introduced: various kinds of stage productions and artistic readings
in the "Malorusian dialect" were prohibited, as well as the printing of texts intended for musical
works in this "dialect".

Since 1879, when the Dramatic Censorship Department was created in the Caucasian Censorship
Committee, the number of plays brought in for censorship has increased significantly. This is due
to the rise of the drama genre at the end of the 19th century. The stage becomes the primary
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means of bringing the author's words to the masses. Later on, the rise of the theater was
facilitated by the personnel changes of the Caucasus Censorship Committee, in particular, the
arrival of the Georgian writer Raphiel Eristavi, known as a censor, who positively evaluates the
play for all tastes and gives a permission ticket for staging. Authors also learn to communicate
with the censorship committee and disguise the text with symbolic-allegorical forms.

Observing the materials of dramaturgical censorship shows that the censorship removes from the
text phrases dangerous to the empire about people's freedom, revolutionary ideas, national
independence, the facts of cruel treatment of the peasants by the master, etc. It is acceptable for
him to criticize the merchant class and the bureaucratic apparatus of the court, to satirize the
people's outdated traditions and social vices, that is why the majority of the 19th century dramatic
works depict the institution of matchmaking and the shameful traditions of marrying women, are
a criticism of merchants, impoverished and degenerate nobility and government officials. National
ideas are transferred to historical dramas, appearing as the past in order to avoid the criticism of
the censors. The development of fiction cannot be prevented by the empire's ideological, biased,
strict and merciless censorship by its nature (orders and circulars).
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Abstract. The article discusses various types of voltage converter control systems in schematic
form, as well as the relationships between programmable logic integrated circuits (PLIC) and
control systems. Additionally, it covers microprocessor-based control systems (MPCS) and their
components, pulse-width modulation controllers (PWM controllers), and their advantages. The
article also addresses the differences between analog control systems and modern control
systems, including a closed-loop model of a direct voltage converter.
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GORGINLIK CEVIRICISININ IDARSETM®O SISTEMLORININ FORMALASDIRILMASI

Xulasa. Moagalada garginlik c¢evricisinin idarsetma sistemlarinin sxem halinda novlari,
programlasdirila bilan mantigi integral sxem (PMIS) ila idarsetma sistemlari arasinda alagalari
kimi masalalara toxunulur. Bundan basga, mikroprosessorlu idaraetma sistemlari (MPIS) va onun
tarkibi, enina impuls modulyasiyal kontroller (EIM kontrolleri) va onlarin Ustiinliklari 6z aksini
tapmisdir. Analog idarsetma sistemlarinin muasir idarsetma sistemlarindan farqi, birbasa
garginlik ceviricisinin gapali modeli maqgalada yer almisdir.

Acgar sozlar: Garginlik gevricisi, inteqral sxem, enina impuls modulyasiyali kontroller, analog
idaraetma sistemi

Har hansi bir obyektiidara etmak l¢lin an ¢cox asagidaki idarsetmsa sistemlarindan istifada
olunur:

idarsetma
sistemi

PMis MPisS

| l

AnaloqiS : EiM-kontroller

Sokil 1. Garginlik cevriricisinin idaraetma sistemlarinin (IS) névlari

Nazarat sisteminin har bir névind daha atrafli nazardan kegirak va nazardan kegirilan
reduksiya tipli alcaldici garginlik ceviricisi G¢ln an uygununu secak. Garginlik ceviricisinin
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keyfiyystinin artiriimasi Uciin  mixtalif idarsetma sistemlarindan-metodlarindan istifads
olunur.idaraetma sisteminin har bir néviini nazardan kecirak va birbasa garginlik ceviricisi Gciin
an uygununu secak.

Programlasdirila bilan mantiqi integral sxem (PMIS) ila idaraetma sistemlari.

Programlasdirila bilan mantiq integral sxemi (PMIS) ragsmsal integral sxemlarin
yaradilmasinda istifada olunan elektron komponentdir. Adi ragamsal mikrosxemlarindan farli
olarag PMiS-in isi rogramlasdirma yolu ila tayin olunur.

Programlasdirma Ucln programmatordan va IDE sazlama muhitindan istifads edilir. Bu
vasitalar istanilan ragemsal qurgunun strukturunu elektrik sxemi va ya program saklinda tayin
etmaya imkan verir.

PMIS-larin asas Ustiinliiyi ondan ibaratdir ki, bazi istehsalcilar 6z PMiS-lari ticiin program
prosessorlari taklif edirlar, hansi ki, PMiS-lar tGiciin miayyan bir tapsirigi dayisdira va sonra PMIS-
9 integrasiya oluna bilar.

Belalikla:

- cap ldvhasinda bos yerin sahasi artir, buna géra da onun olculari azalir;

- PIMS-in 6znln layihalandirilmasi sadalasdirir;

- PIMS-in caldliyi artir.

Bu giin PMIS- larin istehsalinda dinya liderlari takca sada kontrollerlar va interfeys
govsaglarinin reallasdirilmasi Gciin deyil, ham da ragamsal signallarin islenmasi, mirakkab
intellektual kontrollerlar va neyrogiplar Ucin islays bilan modellar istehsal edirlar. Hamcinin,
ultra asagl enerji istehlakina malik olan PiMS-lar mobil rabits va portativ elektron cihazlarinda
istifada edila bilar.

Mikroprosessorlu idareetma sistemlari (MPIS).

Mikroprosessorlu idarsetma sistemi bir ve vya bir negca mikroprosessor yaxud
mikrokontrollerdan ibarstdir. Mikrokontrollerlar ylUksak mahsuldarligh prosessoru, yaddas
gurgusunu va periferiya qurgular dastini bir ¢cipda birlasdirir. Mikrokontrollerlar minimum xarcla
muxtalif obyektlar va proseslar Gcln genis spektrli idarsetma sistemlarini hayata kecirmaya
gadirdir. Onlar ucuz basa galir va yiksak effektivlik gostaricilarina malikdirlar, bu da istehlakgl
Gcln GstUnlUklardan biridir. BoylUk giris malumat axininin paralel emali taleb olunduqgda
mikroprosessorlu idarasetma sistemi PMIiS-dan geri galir.

Enina impuls modulyasiyali kontroller (EiM kontrolleri) ila idaraetma sistemi.

EiM kontrollerlari impuls tipli gida modullarinin istehsalinda an c¢ox tslsb
olunanlardandir.Sabit giris garginliyi muayyan tezlikli ve darinlikli dizbucagli impulslara
cevrilir.Cixisda yUksak glicld tranzistor modulunun islemasi idarsetma signallarindan isstifades
etmakla tanzimlanir.

EiM kontrolleri yiiksak faydali ic amsalina malikdir ve bununla da onlarin genis tatbiq
sahalarini tamin edir. Bu, xUsusila sas reproduksiya avadanliglari Gglin dogrudur. Hamginin,gida
manbalarinds EIM kontrollerindsn istifads edsrksn,cihazin mévcud gliciinin diapazonu
ahamiyyatli deracada artir.

EiM kontrollerlarinin asas Ustinliklari onlarin universiallig, ciddi olcilari, yiksak
etibarhligi va caldliyidir ki,bu da onlarin bir cox qurguda tatbigina imkan verir (Samir Kouro, Pablo
Lezana, Mauricio Angulo&amp;Jose Rodriguez, 2008).
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Analoq idaraetma sistemi.

Analoq idarsetma sistemi hazirda movcud olan bUtlin idarsetma sistemlarinin
prototipidir. Buna gora istehsal etmak an asandir, daha muasir idarsetma sistemlari ilo
mugayisada ucuz giymats malikdir, lakin buna baxmayaraq, oldugca universaldir.

Yuxarida gostarilon idarsetma sistemlarinin novlarini nazardan kecirarak, bitln
ustanliklari ve manfi cahatlari migayisa edarsk, biz hazir LM3485MM/NOPB EiM
kontrollerindan istifada edacayik. Hal-hazirda, bu kigik olctlars,ylksak caldliya va etibarliliga
malik oldugu Gciin an uygun se¢imdir (K0.K.Po3aHos, M.B.Pabunukmit, A.A.KsacHiok, 2007).

Garginlik ceviricisinin gapali modelinin imitasiya (simulyasiya) modeli.
Riyazi model bltlin nov idarsetma sistemlari UGcln Umumidir ve asagidaki kimi
modellasdirilmisdir.

J’_I M1 o
q BSC600N25NS3 R1 > 3
N TR
10 0.000466
R2
ng o 1000
B4 B4 BENTIENES [o.00001875
C—) V=188 C—)
S
v
N v
Atran 0,02 V=155 (1+san{VW(Uerr-Viglin}})
< g
Lo ]
B2 B3
v = 107({time~10k)-floor(time™10k)) V = 0.27(105 - V{out2))

Sakil 2. Birbasa garginlik geviricisinin gapali modeli

Baxilan modelds asagidaki isaralenmalar gabul edilib: B1-gida manbayi; B2 — signal
formalagdiran xatti dayisen garginlik generatoru; B3- U (x, t) = a(U, - BU, (t) tenliyi il
muUayyanlasdiriloan xata signali; B4- drayverds signal giiclandirilmasininazara alan tranzistorla
idara olunan kommutasiya funksiyas;; M1 — MOSFET tranzistoru; R1 — induktiv sargacin
muigavimati; L1 —induktiv sargaci; D1 — diod; C1 — kondensator; R2 — yik migavimati.
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